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ODL 721: Learner Support Services in Distance hiegy is a semester, two credit
unit course. It is a course for students whermHRostgraduate diploma in distance
education programme however, it is also a suitablgse of study for anyone who
wants to acquire some knowledge of how to provigigpsrt to learners in distance
learning.

The Course

This course is made up of three modules. Each reathuinprises five units and in
all, there are 15 units. The units are, meaningarner supportervices in open and
distance learning, reasons for providing suppoteéoners, theories of learning for
learners’ support, characteristics of distancenlesa, learning styles and orientations
in distance education, important elements in lgasn@port services, role of study



materials in open and distance learning, coumggtlitoring support services,
technology mediated support services, interactioough assignments, personnel in
learner support services, capacity building forpsup service providersstudent
information systems in ODL, research in learnerpsup services and models of
learner support in selected ODL institutions. Therse material has been developed
to suit not only distance learners in Nigeria bgtue of the fact that it has practical
examples from the local environment but to alsd distance learners elsewhere
given examples and illustrations of universal disien. The intention is to make use
of local experiences and situations including iméional illustrations to support the
students while studying and to ensure that theetdmemains current.

This Course Guide is a window into the course bgeattells you briefly what the
course is about, what course materials you will§ieg and how you can work your
way through the materials. It suggests some gegaradélines for the amount of time
you should spend on each study unit of the courseder to complete it successfully.
It also gives you some guidance on your tutor nadssignments (TMAS). Detailed
information on TMAs is similarly made available.&rk are regular tutorial classes
that are linked to the course. Though tutorialsg@sare not compulsory, but you are
advised to attend these sessions.

What you will learn in this Course

This course material on Learner Support Servicd3istance Learning will provide
you with interactive approach of finding out andlarstanding the meaning of learner
support services and the reasons why support sheupdovided to you as a learner
in distance education. It will take you through eoqess of examining the
mechanisms/strategies of providing support seryigiee you handy information on
the characteristics of distance learners, revegbtothe different types of available
supports services with explanation on the tlesothat are relevant in providing
support to learners just as it will examine thelouas types of support services like
tutoring and teaching; advising and counsellingad éhe administrative services
including the use of on-line and interaction throwgsignments. Similarly, you will
come across and identify specific examples of happert service providers can
interact with you as a learner using support atadopm to meet your needs. This
course material will also show how support staéfidtd be trained in order to improve
on service delivery to learners. In addition, yall lgarn the steps to take on how to
carry out research that are related to providirgpstt in a distance learning outfit.
Similarly, information would be provided on how sermselected Open and Distance
Education institutions across the world providepmupto their learners out of which
you can come up with your own version of how suppervice should be rendered to
learners. As you go through the study material, wdllearn important expressions
and acquire knowledge that can be applied wherfipouyourself in a circumstance
that require giving support to learners in a distalearning environment.



Course Aims

This course aims to give you an understanding efdbncept of learner support
services in ODL. The elements of learner suppavices, role of the support service
providers and how they can function to assist kea&y ensuring that they are well
adjusted while study is made easy for them in teadce education programme.

These aims will be achieved by:

Introducing you to the definitions of the conceptearner support services;
Explaining to you what constitutes support serviceSDL,;
Mentioning and describing theories of learningléarners’ support;
Outlining the characteristics of distance learners
Enumerating and explaining to you the learningestyhnd orientations in distance
education;
Listing the important elements in learner suppervises;
Explaining the role of study materials in open digtance learning;
Describing counselling/tutoring support services;
Explaining how technology is being used in supgervices;
State how interaction through assignments candeel o support learners in their
studies;
Mention the personnel in learner support services;
List reasons to justify capacity building for suppgervice providers;
. Explain the importance o$tudent information systems in ODL;
State the functions of research on learner supggovices in the development of ODL,;
State lessons that can be learnt from the modelsaoher support in selected ODL
institutions
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Course Learning Objectives

In order to achieve the aims set out above, somedutly stated overall objectives
must be considered. In addition, each study usit &kas specific objectives. The
study unit objectives are always included at thgiieéng of a study unit; you should
read them before you start working through theystudt. You may want to refer to
the objectives as you go through each unit to cleeckour progress. You should
always look at the study unit objectives after ctetipg a study unit. In this way,
you can be sure that you have done what was rehofrgou by the study unit. Set
out below are also the wider objectives of the sewas a whole. By meeting these
objectives, you should have achieved the aims ef ¢dburse. On successful
completion of the course, you should be able to:

1. Define the concept of learner support services
2. Explain using some specific examples, what the ephof learner support services
means.
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. Itemise the reasons why it is important to provsdpport to learners.
. Identify variety of theories that are related tpsort services in Open and Distance

Learning

. Mention ways by which the theories can be usedrtwide support and enhance

success of learners in Open and Distance Learning

. Identify a variety of characteristics among leasnardistance education
. Briefly state the meaning of learning style andri@sgy orientation 8.List three

examples of:
a) Learning styles
b) Learning orientations

Identify the key elements of ODL support services
.Give simple description of how study materials banwritten in such a way as to
break the challenge of isolation in distance edanat

Mention at least five examples of the services tbat be rendered through
counselling support

Mention at least three reasons why technology stippaeeded in the education
service delivery system of distance learning

Enumerate at least five ways by which assignmeambeaused to encourage learning
Enumerate at least five personnel that are invoimgatoviding support to distance
learners and identify specific types of supporvees which they render.

Identify the different steps that can be undemalkg an ODL institution to build
capacity for its learner support service provader

Identify areas needing research in ODL learner stgervice.

Mention five functions of student information systen Open and Distance Learning
institution

Explain five lessons that can be learnt from suppervice delivery in the ODL
institutions that were mentioned in this unit.

rking through This Course

To complete this course you are required to reacgtidy units carefully and other
relevant and other materials stated in the sectiofurther reading. Each study unit
contains Self-Assessment Exercises (SAEs) and TMarked Assignments

(T

MAs) and at each point in the course you areirequto submit assignments for

assessment purposes. At the end of the coursinial @xamination. You will also
find listed, all the components of the course, wai have to do and how you
should allocate your time to each study unit ineortb complete the course
successfully and in good time.

Course Materials

Major components of the course are:



1)
2)
3)
4)

Course Guide

Study Units
References
Presentation Schedule



Study Units

The study units in this course (ODL 721) are a®¥ad:
Module 1

Unit 1 - Meaning of learner support services in @pad Distance Learning
Unit 2 - Reasons for providing support to learners

Unit 3 - Theories of learning for learner supp@amvices

Unit4 - Characteristics of distance learners

Unit5 - Learning styles and Orientations

Module 2

Unit 1 - Important elements in learner support Eewv

Unit2 - Role of study materials in providing supipir learners
Unit 3 - Counselling/Tutoring support services

Unit 4 - Technology mediated support services

Unit 5 - Interaction through assignments

Module 3

Unit 1 - Personnel in learner support services

Unit 2 - Capacity building for support service pidars
Unit 3 - Student information systems in ODL

Unit4 - Research in learner support services
Unit 5 -Models of learner support in selected OD&titutions
- University of South Africa
- Open University of United Kingdom
- University of Nairobi
- Open University of Sudan
- Open University of Sri Lanka

- University of Papua Guinea



- University of Bostwana

- The University College of Education, Winneba

- Zimbabwe Open University

- The Open University of Tanzania

- Indira Gandhi National Open University (IGNOU)

- National Open University of Nigeria (NOUN)

Presentation Schedule

The presentation schedule included in this couratenal gives you the important
dates of this year for the completion of tutor-neatlassignments and for attending
tutorials. Remember, you are required to subthytoair assignments by the due
date. You should guard against falling behind inrywork.

Assessment

There are three aspects in the assessment of thiseco First is a set of Self —
Assessment Exercises (SAESs), second is a setayfrharked assignments (TMAS),
and third is a written end of semester examinatioriackling the assignments, you
are expected to be sincere in attempting the esestiou are expected to apply the
information, knowledge and techniques gatherednduthe course. The assignments
must be submitted to your tutor against formal tiead stated in the presentation
schedule and the assignment file. The work you #tutanyour tutor for assessment
will make up 40% (post graduate) of your total seumark. At the end of the course,
you will need to sit for a final written examinatiof two hours’ duration. This
examination will make up the remaining 60% (poddgete) of your total course
mark.

Tutor-Marked Assignments (TMAS)

Assignment questions referred as TMA (Tutor MarRadignments) for each study
units in this course are stated. You will be @bleomplete your assignments from
the information and materials contained in youdneg, and study units. However, it
is desirable for you to demonstrate that you haeel rand researched more widely
than the required minimum. Using other referencélggive you a broader viewpoint
and may provide a deeper understanding of the subje

When you have completed each assignment, sendgéather with a TMA (tutor-
marked assignment) form to your tutor. Make suat #ach assignment reaches your
tutor on or before the deadline given in the prestean schedule and assignment file.



If, for any reason, you cannot complete your warkime, contact your tutor before
the assignment is due to discuss the possibilitgnoéxtension. Extensions of time
will not be granted after the due date unless tepional circumstances. You are
encouraged to submit all assignments.

Final Examination and Grading

The final examination for this course will be feva hours’ duration and it has a
value of 70% of the total course grade. The exananavill consist of questions,

which reflect the type of self- testing, practicgeeises and tutor-marked
assignments (tutor-attended- to problems) you Ipaeeiously encountered in this
study material.

Use the time between finishing the last study and sitting for the examination
to revise the entire course. You might find it wseb review your set up self-
tests, tutor-marked assignments and tutor commentsthem before the
examination. The final examination covers informatifrom all parts of the
course.

Course Marking Structure

The following table lays out how the actual coursgking is done.

Table I: Course Marking Structure

Stages of Assessm{ Percentage of Scores
Assessments 30% (Postgraduate)
Final Examination | 70% (Postgraduate)
Total 100% of Course Marks

Course Overview

The next table brings together the study units nilmaber of weeks you
should take to complete them, and the assignmieatddllow.

Table II: Course Organiser
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Weekly Assessmentend
Activity of Unit)

1 Meaning of learner support servicey 1 Assignment 2
open and distance learning

2 Theories of learning for learner 1 Assignment 3
support services

3 Characteristics of distance learners 1 Assanin8

4 Reasons for providing support to 1 Assignment 3
learners

5 Learning styles and orientations 1 Assignment

6 Important elements in 1 Assignment 2

learner support services

7 Role of study materials in providil 1 Assignment 2
support to learners

8 Counselling/tutoring support 1 Assignment 3

services

9 Technology mediated support 1 Assignment 4
services

10 Interaction through assignments 1 Assignngent

11 Personnel in learner support servi¢es 1 Assignment 3

12 Capacity building for support service 1 Assignment 3
providers

13 Student information systems in ODL 1 Assignment 3

14 Research in learner support services 1 Assgh 2

15 Models of learner support in selec 1 Assignment 3
ODL institutions

Total no of weeks 15

How to Get the Most from This Course

In Open and Distance Learning (ODL), the study sumplace the University
Lecturer. This is one of the great advantages of Ofou can read and work through
specially designed study materials at your own paced at a time and place that suit
you best. Think of it as reading the lecturer.Ha same way that the lecturer might
set you some reading to do, the study units tellwben to read your other materials.
Just as a lecturer might give you an in-class és@ro/our study units provide
exercise, for you to do at the appropriate poik&ch of the study units follows a
common format. The first item is an introductiontie subject matter of the study
unit and how a particular study unit is integratath the other study units and the
course as a whole. Next is a set of learning objest These objectives let you know
what you should be able to do by the time you hawapleted the study unit. You
should use these objectives to guide your studyefou have finished the study
unit, you must go back and check whether you hakeeaed the objectives or not. If
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you make a habit of doing this, you will signifi¢gnimprove your chances of passing
the course.

The main body of the study unit guides you throtighrequired reading from other
sources. This will usually be either from a readiegtion or some other sources. You
will be directed when there is need for it.

Self- Assessment Exercise (SAESs) are stated thoughe study units. Working
through these SAEs will help you to achieve thesctyes of the study units and
prepare you for the assignments and examination.

You should do every SAE as you come to it in thelgtunit. There will also be
numerous examples given in the study units. Warutph these when you come
to them too.

The following is a practical strategy for workingaough the course. If you run into
any trouble, telephone your tutor immediately. Retber that your tutor’s job is to
help you. When you need help, don’t hesitatealband ask your tutor to provide
necessary guidance. You are encouraged to takeofhtite following tips:

1. Read this course guide thoroughly.

2. Organise a study schedule. Refer to the coursevieverfor more details. You
should note that it is expected of you to devotéeast 2 hours per week for
studying this course. The number of hours to be@tl/for intensive study stated
above is outside other need driven academic desvilike self-help, group
discussion and instructional facilitation. Note timee you are expected to spend
on each unit and how the assignments relate tosthdy units. Important
information e.g. details of your tutorials, and tfae of the first day of the semester
is available. You need to gather together all thek@mation in one place, such
as in your diary or a wall calendar. Whatever métyau choose to use, you should
write in your own dates for working on each unit.

3. Once you have created your own study scheduleyelything you can to stick to
it. The major reason why students fail is thaytlget behind with their course
work. If you get into difficulties with your scheldy please let your tutor know
before it is too late for him to help you.

4. Turn to unit 1, read the introduction and the otiyes for the unit.

5. Assemble the study materials. Information abouttwba need for a unit is given
in the table of content at the beginning of eacit. uinwill be helpful for you to
always read both the study unit you are workingand one of the materials for
further reading on your desk at the same time.
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6. Work through the Unit. The content of the unit it$es been arranged to provide
a sequence for you to follow. As you work througé tinit, you will be instructed
to read sections from other sources. Use the amtide your reading.

7. Keep in mind that you will learn a lot by doing ptlur assignments carefully. They
have been designed to help you meet the objeabifvéee course and, therefore,
will help you pass the examination. Submit all gssients not later than the due
date.

8. Review the objectives for each study unit to confihat you have achieved them.
If you feel unsure about any of the objectivesieemhe study materials or consult
your tutor.

9. When you are confident that you have achieved Bsumijectives, you can then
start on the next unit. Proceed unit by unit thiotlge course and try to pace your
study so that you keep yourself on schedule.

10. When you have submitted an assignment to your fotomarking, do not
wait until you get it back before starting on trexthunit. Keep to your schedule.
When the assignment is returned, pay particulanaitin to your tutor's comments,
both on the tutor-marked assignment form and adsaréiten on the assignment
itself.  Consult your tutor as soon as possiblggaéi have any questions or
problems.

11. After completing the last unit, review the coursd arepare yourself for the
final examination. Check that you have achieveduihié objectives (listed at the
beginning of each unit) and the course objectiliste( in the course guide).

Tutors and Tutorials

There are 15 hours of tutorials provided in suppbthis course. You will be notified
of the dates, times and location of these tutot@iether with the name and phone
number of your tutor as soon as you are allocatedbaial group.

Your tutor will mark and comment on your assignmseiite will also keep a close
watch on your progress or any difficulties you ntighcounter and provide assistance
to you during the course. You must mail your tuttarked assignments to your tutor
well before the due date (at least two working dagsrequired). They will be marked
by your tutor and returned to you as soon as plesdilm not hesitate to contact your
tutor by telephone, e — mail, or discussion boiydu need help. The following might
be circumstances in which you would find help neageg Contact your tutor if: You
do not understand any part of the study wnmithe assigned readings. You have
difficulty with the self — assessment exercisesu Yiave a question or problem with
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an assignment, with your tutor's comments on argasgent or with the grading of

an assignment. You should try your best to attéedtutorials. This is your only
chance to have a face-to-face academic contactywith tutor and to ask questions

on problems encountered in the course of your study

To gain the maximum benefit from course tutoriplgpare a question list before attending
them. You will learn a lot from participating insgussions actively.

Summary

Upon completing this course, you will be requirem tave acquired basic
knowledge on learner support services in open &tdrete education. You will be
able to answer questions like these ones.

1. In a sentence, mention the meaning of the coneephér support services in Open and
Distance Learning

2. Mention at least five general reasons for providngport to learners who are in the

distance education

Itemise three reasons why it is important to prewsdpport to learners.

Enumerate three theories of learning that are agleto support services in ODL

Itemise five characteristics of learners in ODL.

Explain how the flexible nature of duration in Obanstitutes support for the learners.

State how course material can be used to breaitisolin an ODL programme

State how counselling service can be renderedgpastilearners in distance education

Briefly explain why it is necessary to use techigglonediated support in transmitting

knowledge in ODL.

10. Statefive reasons why interaction through assignmentusial in distance learning

11.Enumerate the major personnel in ODL Learner suppservices

12.Mention the different steps that can be undertagran ODL institution to build
capacity for its learner support service providers.

13. State five ways by which learner support provideas use the student information
system in an ODL institution.

14. State the major reasons why there are needsnituct research in Learner support
services

©CoONOO AW
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PROGRAMME - POSTGRADUATE DIPLOMA IN DISTANCE EDUCAT ION
(PGDDE).

COURSE - ODL 721: LEARNER SUPPORT SERVICES IN OPENAND
DISTANCE LEARNING

COURSE OUTLINE
MODULE 1

UNIT 1 - MEANING OF LEARNER SUPPORT SERVICES IN OPEN AND
DISTANCE LEARNING

UNIT 2 - REASONS FOR PROVIDING SUPPORT TO LEARNERS
UNIT 3 - THEORIES OF LEARNING FOR LEARNER SUPPORT SERVICES

UNIT4 - CHARACTERISTICS OF DISTANCEE LEARNERS

UNITS - LEARNING STYLES AND ORIENTATIONS
MODULE 2
UNIT 1 - IMPORTANT ELEMENTS IN LEARNER SUPPORT SERV ICES

UNIT2 - ROLE OF STUDY MATERIALS IN PROVIDING SUPPO RT TO
LEARNERS

UNIT 3 - COUNSELLING/TUTORING SUPPORT SERVICES

UNIT 4 - TECHNOLOGY MEDIATED SUPPORT SERVICES

UNIT 5 - INTERACTION THROUGH ASSIGNMENTS

MODULE 3

UNIT 1 - PERSONNEL IN LEARNER SUPPORT SERVICES

UNIT 2 - CAPACITY BUILDING FOR SUPPORT SERVICE PROV IDERS
UNIT 3 — STUDENT INFORMATION SYSTEMS IN ODL
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UNIT4 - RESEARCH IN LEARNER SUPPORT SERVICES

UNIT 5 -MODELS OF LEARNER SUPPORT IN SELECTED ODL
INSTITUTIONS -UNIVERSITY OF SOUTH AFRICA

- OPEN UNIVERSITY OF UNITED KINGDOM

- UNIVERSITY OF NAIROBI

- OPEN UNIUVERSITY OF SUDAN

- OPEN UNIUVERSITY OF SRI LANKA

- UNIVERSITY OF PAPUA GUINEA

- UNIVERSITY OF BOSTWANA

- THE UNIVERSITY COLLEGE OF EDUCATION, WINNEBA
- ZIMBABWE OPEN UNIVERSITY

- OPEN UNIVERSITY OF TANZANIA

- INDIRA GANDHI NATIONAL OPEN UNIVERSITY (IGNOU)
- NATIONAL OPEN UNIVERSITY OF NIGERIA (NOUN)

COURSE DESCRIPTION

This course material on Learner Support Service®pen and Distance Learning
provides you with interactive approach of finding and understanding the meaning
of learner support services and the reasons whyostiphould be provided to you as
a learner in distance education. It will take ybrotigh a process of examining the
mechanisms/strategies of providing support seryigiee you handy information on
the characteristics of distance learners, revegbtothe different types of available
supports services, explain to you the theoriesdtarelevant to support in teaching
and learning just as it will examine the variousdy of learner support like tutoring
and teaching; advising and counselling; and timiaidtrative services including the
use of on-line and interaction through assignme8tsiilarly, you will be taken
through specific examples of how support serviaiglers can interact with you as a
learner using support as a platform to meet yoadseThis course material will also
explain show how support staff should be trainedrider to improve on service
delivery to learners. In addition you will learretsteps to take on how to carry out
evaluation and applied research that are relatgatdeiding support in a distance
learning outfit. Similarly, information would beguided on how some selected Open
and Distance Education institutions across thedvorbvide support to their learners
out of which you can come up with your own versafrhow support service should
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be rendered to learners. As you go through theysnaterial, you are advised to take
note of important expressions, words, points thtiiemable you to retain information
and be ready to apply such ideas in a typical nistance.

MODULE 1

UNIT 1 - MEANING OF LEARNER SUPPORT SERVICES IN OPEN AND
DISTANCE LEARNING

1.0 INTRODUCTION

By now, you must have read through the course gwideh is part of your
instructional package for this course. If you hae¢ please ensure that you
read the course guide before reading your courderiaiaas it provides a
comprehensive outline of the materials you will @owen a study unit basis,
starting with the topic you are about to study: Nag of learner support
services in Open and Distance Learning. This stuy will guide you
through descriptions that will lead to clarificatiand understanding of this
concept. Let us look at what you should learn ia gtudy unit, as specified
in the unit objective.

2.0 LEARNING OBJECTIVES
By the end of this study unit, you should be able t

10. Define the concept of learner support services
11. Explain, using some specific examples, the meawoitearner support

services.
3.0 MAIN CONTENT
3.1 Meaning of Learner Support Services

A careful look at the meaning of Open and Distabearning (ODL) shows
that it is a system in which learning opportuniteee taken to the learner,
irrespective of age, gender and prior learning, revier he or she may be,
giving him or her the freedom to choose the modsgiom, time, pace, process
and purpose of learning while using any one forraanbination of forms of
available, suitable and appropriate technologys &lso indicates that in Open
and Distance Learning, learners are at the cehtl activities. Hence, ODL
platform is often described as a learner-centregrageh of learning.
Following this, support is therefore provided tarlgers which is clearly
reflected in the planning, the material developnweittt, the choice and use of
technologies. It is all these practices which areatied towards assisting the
learners to succeed in their academic programnaes $0 be able to complete



their study as at when planned that are referre tearner support services.
Learner support can therefore be described agppadstisystem’ underpinning
material and learning task provisions. It is theams through which
individuals are enabled to make use of instituti@ed provisions. Learner
supporters are ‘intermediaries’, able to talk #regluage of the student/learner
and to interpret the materials and procedures ohptex bureaucratic
organizations. It is like a service industry, inighthe needs of customers are
paramount. Sewart, (1993) described learner suggovices as a process in
which the learner must participate actively, aslvasl the tutor/supporter.
Learner support services can as well be descrisedhe non-instructional
activities that are provided by an ODL providestpport learner’s education,
such as catalogues, schedules, admissions, asséssmé placement,
registration, financial aid, scholarships, billirdggree requirements, grades,
transcripts, student clubs, counselling, facultyficef hours, tutoring,
laboratories, and library resources. In order tothier provide clearer
understanding of the concept learner support sesyiBailey (1987) adopted
a guidance approach, preferring to explain leasugport service function
through a definition of guidance. As defined, guicka means learner support
which involves a range of processes that are giatenelping individuals
become more self-reliant and more able to manage thwn personal,
educational, and vocational development.

Similarly, Njui (2018) states that learner supps®tvices involve putting in
place, programmes and co-curricular as well as-corgcular variables that
ensure long term success in essential skills ferdnd work place. These
activities are supposedly packaged and providetbdoers on enrollment
through completion of studies to further studyransition into employment.
It is also for learners who are intellectually dalgabut become confused and
frustrated as a result of some handicaps associatbdlomestic, social and
financial challenges.

Self-Assessment

a. How would you describe the term learner suppoktises? Quickly state this
in the space provided below

b. State three reasons why you think you would neeshtterstand the meaning
of the concept Learner Support Services

4.0 CONLUSION

The need to have a knowledge of the concept Le&ugport Services is very
important because it serves as the basis for utashelieg the provisions that
are available in an Open and Distance Educationir@mwment, the
expectations of ODL and how to utilize the oppotties therein to enhance
adjustment and ultimately to complete a coursduafys

5.0 SUMMARY



19

i. What you have learnt in this study unit concerndaring the concept of learner
support services in Open and Distance Education

ii. An idea was provided on provisions in an Open aigtaDce Education that
constitute support for learners.

iii. The study unit was used for introducing you to tikeer units in the study
material

6.0TUTOR MARKED ASSIGNMENT (TMA)

10.In a sentence, mention the meaning of the con@gwhér support services in
Open and Distance learning

11.Give examples of areas where learners can enjogosujfrom an Open and
Distance Learning Institution

7.0 REFERENCES FOR FURTHER READING
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distance learning. In J. M. Roberts, and E. M. &go (Eds.), Why the
information highway? Lessons from open and distalearning. Toronto:
Trifolium Books Inc.

Brindley, J. E., & Whelan. (1987). A model for tHelivery of student
services. Paper presented to the International kStiop on
Counselling at a Distance, Cambridge, U.K.
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Deakin Studies in Education Series 2. London: TalenEr Press.
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UNIT 2 - REASONS FOR PROVIDING SUPPORT TO LEARNERS
1.0 INTRODUCTION

After you have read and understood the meanindgh@fconcept, learner support
services in Open and Distance Learning, we candiseuss the reasons for providing
support to learners who are going through the Oped Distance Education

programme. The reasons for providing learners subport provide explanation on

why distance education providers necessarily showddte various provisions to

learners in their academic programmes. It is tisegport that will complement the

learning activities that will eventually result assisting learners to acquire coping
skills that would help them to be able to adjustttaly effectively and efficiently.

2.0 LEARNING OBJECTIVES
By the end of this unit, you should be able tol®following:

1. Itemise the reasons why it is important to provsdpport to learners.

2. Mention at least five general reasons for providsngport to learners who are in the

distance education
3. List five types of support services that learrezns access in the ODL

3.0 MAIN CONTENT
3.1 You will remember that while discussing the meanafgOpen and Distance

Learning, it was mentioned that flexibility proveléor a wide range of choices
which can be made by learners. Similarly, it pregiéccess to instruction in order
to ensure that there is broad availability of ediocal opportunities to all.
Openness in ODL here disregards age, previous tdvatademic achievement
that can create artificial barriers to educatiom éfe-long pursuit in a democratic
environment. This is the reason why ODL is a cdfgetive system of instruction
that is independent of time, location, pace guats. It can also be stated that
Open and Distance Learning (ODL) means the systemereby learning
opportunities are taken to the learner, irrespeaiage, gender and prior learning,
wherever a learner may be, giving him or her teedom to choose the mode,
medium, time, pace, process and purpose of leamimig using any one form or

combination of forms of available, suitable andrappate technology. Learners



are free to make the choice of seeking and acagssipports in all its entirety or
they may decide to study on their own or conceattatuse the resources which
they consider would help them to succeed in theidiss. Research studies and
the philosophical foundations in distance educatweal that, though the distance
learner enjoys the freedom of learning by acquitireglearning materials from the
institution, which are designed mostly for selfestudistance learners still face
different types of problems or barriers at diffdretages during their learning
period which need to be taken care of by the OBititution. Parahakaran (2018)
enumerates reasons for learner support servicessiance learning to include
challenges due to time constraints, inability tonawunicate with social peers, lack
of specific skills to complete assignments, in&pilo collaborate due to lack of
specific skills, juggling working hours and finigigi assignments. With increase in
technology and its associated challenges, leamersonfronted with a lot of
barriers and need learner support services in tesmsincere and genuine
assistance in information giving, guidance, registn of programmes or courses,
integration and adaptation, learning processes, eodnselling for time
management, appropriate study behaviours and aenreati self-awareness
(Ukwueze, 2021). In a nutshell, the barriers idediare:

» Study related barriers: Difficulty in understanding/comprehension the jsgb
matter, lack of awareness about carrying out /agiassignments or how to present
answers to the questions etc.

= Time related barriers: Lack of time to attend contact classes, to statdyome or
workplace in view of other responsibilities andopities.

= Institutional barriers : Non-receipt of books in time, lack of informaticggarding
contact classes, assignments, dates of examinaéitms

» Personal barriers. Lack of encouragement and guidance from familynioers in

some cases and financial and psychological problems

The above mentioned barriers in distance learnmgvsthat an ODL institution
therefore has the responsibility of providing suppaor all students in their academic
studies in the learning environment. Support haoril not be taken as “propping-
up” or giving assistance to the weak, the frai slagging or the problematic learners.
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Rather, it should be seen as rendering assistanggooiding help to learners.
According to Ipaye (2004), nobody, no matter howighg he or she stands, no matter
how strong, and no matter how problem-free, doéseed assistance at one time or
the other. Learner support in ODL is not concejradsome perceived it, only with
dealing with "learners with problems"”, neither dadecus only on "solving learners’
problems", nor on helping only those with diffites in their academic work. It does
all these but does not stop there. For examplméeaupport is much involved in pre-
admission enquiries, orientation issues, registmatnatters; it is much embedded in
transition issues as well as learning needs is$Mbse only a few learners may have
problems, all learners have particular needsgaliiers need information on various
aspects of the system and all learners need guwedancmatters pertaining to
registration while coming fresh into a programmeo an institution. If nothing else,
every learner, at one time or the other, has atiquetsigging in his or her mind which
he or she wants to ask someone who cares, whodjstého knows and is willing to
answer or who may not know but is willing to directhelp to find out. It has been
said that Learner support is a major area.of confmerdistance education; it is one of
the most important subsystems in L, and it is an all pervasive component of
educational processes which ensures that learmddeaching are approached from
a learner centered vision of education.

» Personal support throughout study:

Learners require personal support throughout gtanty. Such support enables them
to clarify possible ways forward and make progréskelps them to deal with the
inevitable problems that will arise. Support 5tafn be provided for learners with
special requirements and specific needs. For amgiea disabled learners, as well as
those with other special needs such as exam anSetylarly, support can also be
based on the objective of enabling all learnereaol a full student life and to meet
the University's academic requirements. Learneeslrsupport because there is no
student, especially in the developing nations, igwvegistered for a course, would
want to abandon it half-way. Personal support digtgmes a long way in helping
learners achieve their goal of registering for ead@mic programme and completing
it to obtain a certificate.

* Welfare support: It is obvious that, higher education generally cavdry stressful

particularly for ODL learners. However, Learnersedieto know that while they
experience stress, anxiety and depression theeerarmber of sources of help that they
could turn to for assistance.

Communication and interpersonal relationships and etworking: A very crucial
reason why learners need support services is tp imelsustaining personal and
interpersonal relationships that will help thembtdld a networking of learners with
learners and learners with staff and the univerbitfact, in most cases, it is the support
staff that help learners get net-worked with tiséirdies and study materials. Through
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the following communication activities which areoprinent for support staff though
not limited to them, learners are assisted to gehected with the system.
» correspondence with tutors via letter or email

» telephone discussion with tutors

» telephone/online discussions led by tutors

* tutorials: f2f; chatrooms; teleconference; e-malil

* weekend study sessions: f2f; chatrooms; telecentas; e-mail
o field trips

* newsletters and news bulletins

* radio tutorials

» self-help groups

» social events

» Web sites (especially bulletin boards).

» Support for peer tutoring: Some learners may wish to establish groups on tveir
to facilitate peer tutoring where they learn froatle other. Peer tutoring in some cases
may in fact be more beneficial to some learnersa thi¢or led tutorials. Support staff
should not only support such ideas and moves huildhalso get involved in helping
learners to organize and source for members eppddustaff may also be required to
tutor the learners in the art and act of peer togorThis in fact is most economical to
the institution since learners do not get paidt@iboring each other.

* Examination and Records

Learners need support from the Directorate of Eratron and Records in the
University. They require accurate and clear infdrama on the conduct of

examinations and assurance that their recordsrtdrpgance are well kept. They also
needed to be provided useful information in casestls conflicting records.

» Library Services

Learners in the ODL programme need to consultititarly staff for information on
how to link up with the virtual library or electrmnlibrary. In some Universities,
learners are assisted to locate printed readingriaks.

» Student Advocacy

Learners require help from support staff to putithterough in understanding their
problems, personal difficulties and concerns .Taksp understand the language of
authority and the manners of administration. Comication between learners and
the institution will most likely break down if supg staff shy away or neglect their
advocacy roles. Advocacy could also mean gettimggsato know more about each
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other, and understand each other better. The garty in-between is always the
support staff. Often, standing in between the ®foe gets bruised, but that is part of
the hazards of his/ her job.

According to Moore and Kearsley "Most students Iagd in distance education at
the present time are adults." However, a minofityistance students will not be able
to cope with the absence of the teacher-as-awtimitre in distance learning (Moore

and Kearsley, p. 166). The majority of distancelstus, after overcoming their initial

anxiety, "find distance education that is well degid and well taught to be an
exciting, even exhilarating experience because hiagg the structure and interaction
provided by a teaching institution yet have freedomonduct much of the learning

themselves" (Moore and Kearsley, p. 171).

Frequent communication between learners and tteacdiers is a great motivating
factor for successful learning. Teacher intereshas only essential to overcome
learning problems but also enables students toune#seir own value systems about
their studies as well as their own future. Techgal tools assist in this task.

Peer support in learning is highly beneficial: Sfguone’s own ideas and responding
to the ideas of others improve thinking and inoeeanderstanding. Learning can
improve by it being a team effort rather than demion of solo performances. Study
cell facilities provide tremendous opportunities pf@er supported learning.

Feedback: Knowing what you know and what you dokmow can be a focus for future
learning. Regular feedback on their performancpshstudents learn better and deeper.

Learner services exist to serve the missiod objectives of the institution, and
this will determine to a great extent where resesirare focused (Lyons, 1990).
Hence, it is important to assess learner neetlsinanthe context of the mission of
the institution. For example, if providing assdo educational opportunities is the
most important objective of the institution, onepifation may be that there are large
numbers of learners who enter without adequategpagipn. In this case, investment
of resources will most likely be needed in the yeathges of study to ensure that
interventions are made when they are needed mgstadearners the best opportunity
for success.

Some other learner specific and individual reasamg they should seek to enjoy support
services are:

» To access face-to -face interaction through #wademic counsellors and co-
learners at the study centre on specified Sundays;

= To reduce the sense of isolation among the leafmgrsommunicating through
different media;

= To enjoy guidance on course choice, preparatorgnaisis and study skills. To
facilitate students’ learning of instructional n@dés and regular formal and
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informal learning environments such as access ¢apytearning in seminar and

tutorials.

To have delivery of specified course contents atdemtial schools and other
prescribed face to face interactions with distdeaeners.

To have essential feedback mechanism charactestieffective Open and
Distance Learning.

To participate in regular orientation programmesrfew students and staff of the
NOUN.

To monitor academic progress and liaise with peeuns.
To enjoy provide on-line learning support particlyldor students who have access
to and prefer web-based learning environment.

Self-Assessment

Quickly state three reasons why learners need supgan an Open and
Distance Learning.

4.0 CONLUSION

You have gone ideas on the reasons why learnerddskeek and access
learner support services in the course of theidysin distance education.
Some of the reasons advanced show that it coulldeh®ul if supports re
sought by learners while it may at the same timis, mot compulsory to do
so. Itis however clear that support services caatdas catalyst and enhancer
to learners in the course of study and a propefiomge to assist learners in
pursuing knowledge acquisition and success in grarome of study.

5.0 SUMMARY

You have gone through the major reasons why adeairould seek support in
a programme of study in distance education

Different types of support were itemised and howytlcould be helpful to
learners

It was also stated that learners have the oppayttmichoose which type of
support to access in distance learning giving teeilfle nature of distance
learning.

6.0TUTOR MARKED ASSIGNMENT

i)
i)

Itemise three reasons why it is important to prewsdpport to learners.
Mention five general reasons for providing supporiearners who are in the
distance education
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ii) List five types of support services that learres access in the ODL
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UNIT 3 THEORIES OF LEARNER SUPPORT SERVICES
1.0INTRODUCTION

It is important for you to identify theories thaeaelated to learner support services
and how they can be applied in the activities @fvling support to learners in the
Open and Distance Learning environment. Basicaligpries of learner support
services provide ideas on the different dimensain®oviding support, how support
can be provided, circumstances in which supporidcbe provided and how support
services could be helpful in academic programmésgbeffered through Open and
Distance Learning. It is obvious that the fieldoplen and distance learning (ODL)
has changed a great deal over the years. Many$atéwe contributed to the growth
and development of ODL including increased presgareaccess to educational
opportunities, technological innovations, and vasbnomic changes on a global
scale. Open and Distance Learning is therefocegrized for playing an important
role in offering educational opportunities to powho might not be able to gain
access to education through the conventional progyes of studies. Following the
development of distance learning, practitioners gsgarchers have become more
critical in their analysis of the teaching-learnipigpcess so as to be able to improve
on the method of service delivery that will alssukto more functional intervention
that would reduce attrition and increase learnerapdetion rate in their academic
pursuit. Beyond the different models of explainingw learning can take place
through mass production of learning materialss thnit explores theoretical
explanations on how to achieve effective learnhrgugh various support systems.

2.0 LEARNING OBJECTIVES

By the end of this unit, you should be able tolimfbllowing:

1. ldentify variety of theories that are relatedupgort services in Open and Distance
Learning

2. Mention ways by which the theories can be usqut@wide support and enhance
success of learners in Open and Distance Learning

3.0 MAIN CONTENTS
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There are different theories of how people leanrthls unit, these theories would be
explained while ideas would be provided on howdplyathem to support learners in
typical learning environment through the use oflgtmaterials.

According to Burns (1995) learning can be regasaked relatively permanent change
in behaviour. Behaviour in this context includeshbobservable activity and internal
processes such as thinking, attitudes and emot®&nslarly, motivation is included
in Burns concept and definition of learning. Buowsiders that learning might not
manifest itself in observable behaviour until sametafter the educational program
has taken place.

= Sensory stimulation theory

= Reinforcement theory

= Cognitive-Gestalt approaches

= Holistic learning theory

« Facilitation theory

= Experiential learning

» Action learning

= Adult learning (Andragogy)

= Why consider learning theories?

= References

Sensory Stimulation Theory

The concept of learning can also be understood@yusiaditional Sensory Stimulation
theory which explains that effective learning oscwhen the senses are stimulated
(Laird, 1985). Laird quotes research that found tha vast majority of knowledge
held by adults (75%) is learned through seeing.ridgds the next most effective
(about 13%) and the other senses - touch, smelaatel account for 12% of what we
know. According to this theory, by stimulating thenses, especially the visual sense,
learning can be enhanced. However, this theorytgmbghat if multi-senses are
stimulated, greater learning takes place. In otdexchieve this, senses would have
to be stimulated through a variety of colours, wedulevels, strong statements, facts
presented visually, use of a variety of technicued mediaReinforcement theory

This theory was developed by the behaviourist scbbgsychology led by B.F.
Skinner It was stated by Skinner that behavioua feinction of its consequences.
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According to him, a learner will repeat the desipettaviour if positive reinforcement
(a pleasant consequence) follows the behaviour.

It was also stated that, positive reinforcementrewards can include verbal

reinforcement such as 'That's great' or "You'reagdy on the right track' through to

more tangible rewards such as a certificate aéttaeof the course or promotion to a
higher level in an organisation.

Negative reinforcement can also be applied depgrahrthe behaviour been exhibited
by the learner. Negative reinforcement can takefone of punishment which is
applied to weaken a behaviour because a negatiwditmm is introduced or
experienced as a consequence of the behavioueadlds the individual not to repeat
the behaviour which was negatively reinforced. Bu(ti995) explained that in
behaviourism, a set of conditions is created whrehdesigned to eliminate behaviour.
However, it was further stated that punishment idely used in everyday life
although it only works for a short time and ofterlyowhen the punishing agency is
present.

Burns notes that while Competency Based Trairsnigaised on this theory, it also
useful in learning repetitive tasks like multiplicen tables and work skills that
require a great deal of practice but higher okeming is not involved. It is however
important to mention that this theory is criticided being rigid and mechanical.

Cognitive-Gestalt approaches

This theory of learning is based on the concegptitidhviduals have different needs
and concerns at different times. It also emphdss importance of experience,
meaning, problem-solving and the development agis (Burns 1995). According
to Burns, the theory is prone to the use of sulyednterpretations in different
contexts.

Holistic learning theory

The basic premise of this theory is that the 'iittlial personality consists of many
elements such as the intellect, emotions, the lmgylse (or desire), intuition and
imagination that all require activation if learnirsgto be more effective.

Facilitative learning theory (the humanist approach)

The propagandist of facilitative learning theorysw@arl Rogers. The basic premise

of the theory is that learning will occur by theuedtor acting as a facilitator, that is
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by establishing an atmosphere in which learnerk demfortable to consider new
ideas and are not threatened by external fact@isq[L985.) Other characteristics of
this theory include:

= a belief that human beings have a natural eagetadsarn,

= there is some resistance to, and unpleasant coeseggiof, giving up what is currently
held to be true,

= the most significant learning involves changing'smwencept of oneself.
Facilitative teachers are:

= less protective of their constructs and beliefs thiner teachers,
= more able to listen to learners, especially tortfeslings,

= inclined to pay as much attention to their relasiwip with learners as to the content of
the course,

= apt to accept feedback, both positive and negaingkto use it as constructive insight
into themselves and their behaviour.

Learners are encouraged to take responsibilityhigir own learning,

= provide much of the input for the learning whichcoxs through their insights and
experiences,

= are encouraged to consider that the most valuafaleaion is self-evaluation and that
learning needs to focus on factors that contritatsolving significant problems or
achieving significant results.

Experiential learning

Kolb proposed a four-stage learning process withodel that is often referred to in
describing experiential learning (McGill & Beaty9®). The process can begin at any
of the stages and is continuous, ie there is nit torthe number of cycles you can
make in a learning situation. This theory assdréd without reflection we would
simply continue to repeat our mistakes. The expé&gkElearning cycle:

Kolb's research found that people learn in foursuwaigh the likelihood of developing

one mode of learning more than another. As showingrexperiential learning cycle'
model above, learning is:

= through concrete experience
= through observation and reflection
= through abstract conceptualisation
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= through active experimentation

Action Learning

Action Learning is the approach that links the \daf learning with the world of
action through a reflective process within smabmerative learning groups known
as 'action learning sets' (McGill & Beaty 1995)eThets' meet regularly to work on
individual members' real-life issues with the aiftearning with and from each other.
The 'father' of Action Learning, Reg Revans, had 8@t there can be no learning
without action and no (sober and deliberate) aatighout learning.

Revans argued that learning can be shown by thewiolg equation, where L is
learning; P is programmed knowledge (eg traditionstiruction) and Q is questioning
insight.

L=P+Q

Revans, along with many others who have used, n&@saé and taught about this
approach, argued that Action Learning is idealfifaaing solutions to problems that
do not have a 'right' answer because the necesgastioning insight can be
facilitated by people learning with and from eathen in action learning 'sets'.

Adult Learning theory (Andragogy)

Malcolm Knowles (1978, 1990) is the theorist whaumght the concept of adult

learning to the fore. He has argued that adulth@sdarrived when people behave in
adult ways and believe themselves to be adultéoWisig this, they should be treated
as adults. He taught that adult learning was specsganumber of ways. For example:

= Adult learners bring a great deal of experiencthéolearning environment. Educators
can use this as a resource.

= Adults expect to have a high degree of influencevbat they are to be educated for,
and how they are to be educated.

= The active participation of learners should be enaged in designing and implementing
educational programs.

= Adults need to be able to see applications for leanning.

= Adult learners expect to have a high degree oluérfte on how learning will be
evaluated.

= Adults expect their responses to be acted upon wabkked for feedback on the progress
of the program.
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Adulthood as a social construction
Adulthood could be perceived as a social constraactihere life's course varies from

individuals to individuals across culture. Burnsulebprobably support this view as
he discusses the notion that 'definitions of thaltaate not clear' and says 'the same
is true of adult education'. He discusses thedp&tnk' view of school education: "fill
the tank full at the only garage before the freevlagn away we go on life's journey'
(Burns, 1995). He goes on to discuss that probleansarise when people have not
had their tank filled completely at school and kieeds the metaphor to suggest that
there should be service stations along 'the leofythe highway of life'.

The question could be asked - when is maturity detep Is there no further development
after a certain stage in life?

Some authors think that while children at approtetyathe same age are at
approximately the same stage of development, thee ssannot be said of adults.
Adults would vary in levels of knowledge and alsactheir life experiences. There
could be said to be tremendous variation in adylegence.

An adult's emotional response can affect learning

Some adults can approach formal educational sstiwvith anxiety and feelings of
high or low self-efficacy. Their approach to newri@ng contexts can be influenced
by how they appraise or evaluate the new experidrmeexample: given two adults
where an exercise is about to begin, one indivichay interpret the exercise in such
a way that leads to a feeling of 'excitement’, wltile other person interprets the
exercise in such a way that leads to the feelingrabarrassment'. It is self-evident
that the way the individual interprets the situatand the subsequent emotion that
arises, will affect the kind of action the indivalus to take. (Burns, 1995,)

Burns considers that such appraisals, coupledlaliis such as 'fear' or ‘anxiety' can
lead some learners to emotionally disengage frastiurce of discomfort that is the
learning experience. However, when coupled witrelglsuch as 'excitement' or
‘challenge’ the learner is led to take actionsfibais on the task.

4.0 CONCLUSION

It would be helpful to articulate a conceptual maateramework that would constitute
support to learners using any of the theories raeatl above. It is obvious that
application of any of the theory could depend anghrsonality of learner concerned,
population of learners, age of learners, contexrelttearning takes place and
availability of learning facilities. However, thedtures of the theory could provide ideas
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that would constitute an enhancer that would fiet#i learning among learners in Open

and Distance Education offerings.

Similarly, the features of each model can be usearticulate the role of learner
services within the institution and show how intartions facilitate the learning
process throughout the "life cycle" of the learrfienn first contact to leaving. The
development of a framework can include definitioheach service, possible
delivery modes, identification of priorities, staffles, and level of staff training
required to deliver various interventions.

It is however possible for an ODL institution toveéop a learner support or
intervention model that would facilitate learnirig.order to achieve this, there are
a number of key issues to be considered. Some=agsnes which are common to
many institutions are presented here below.

1) congruency between learner services and the itistil mission and culture
2) fiscal restraint and resource location

3) centralization v. decentralization (control, auttygrconsistency in service)
4) recruitment and marketing v. learner advocacy

5) universality of service

6) reinvestment: staff development, research and atiatu

7) external pressures: access demands, use of tegignotompetition

5.0 SUMMARY

This unit has summarised a range of learning teedhat can be applied to leaner
support services. Support and learning activiteeslze designed and implemented to
take principles of learning into account. Alsasiinteresting to think about individual
differences among learners and to work towardsithng activities that have variety
and interest for all the learners in educationabgpams. Most importantly, since the
major medium of learning in Open and Distance Etlacais study materials, it
becomes very important for the course writers tedresitive to the facts of individual
differences and the issue of learner separatiom fi@arning environment in the
design and preparation of all the instructionatemals so that they would be able to
provide the required support that would help leeste read without much problem,
understand and be encouraged to apply the knowkagdskills gathered from their
course of study.

6.0 TUTOR MARKED ASSIGNMENT
i) Enumerate three theories of learning that are agleto support
services in ODL
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i) State briefly, how learning can be facilitatedrotilgh the use of
course materials

iii) Mention and explain a theory of learning that addes the
context of Open and Distance Learning
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UNIT 4 CHARACTERISTICS OF DISTANCE LEARNERS

1.0 INTRODUCTION

Open and Distance Learners are often describedeas fearners”. Most learners in
distance education are adult but it is glaring thahy young members of the society
have taken to distance education. Learners inrdistaducation have a wide variety
of reasons for learning at a distance. For an el@mpany of them had left the formal
educational system and want to drop-in back int gisstem informally; many no
longer like the idea of going to school but woulke lit if the school can come to them;
many have the constraints of time, they are nodomdle to sit six to eight hours in
class listening to teachers teaching; many indaanot afford losing their jobs to go
back to school and many do not have the opportuioitystudy leave with pay.
Availability of distance learning facilities andetlability to finance their schooling are
other reasons why some adults cannot go into caiovesh universities. Having been
out of the formal school system for some time dpportunity to come in contact with
other students from different social, cultural, mmmic, and experiential backgrounds
both face to face and electronically also push steaeers to go into ODL. The
present day availability of technological facilgiéhat can easily be used to promote
and facilitate leaning also motivate people to merested in distance learning. In
Nigeria, the inability to gain admission into contienal universities because of lack
of access, in spite of their having the pre-reggigualifications, is one major reason
why young applicants rush into the distance le@pirogrammes.

Following the achievement which ODL institutionsr@gs are making to increase
access to education and the interest which menolbéne society are showing in ODL,
it becomes necessary to find out about the charsiits of the distance learners so as
to be able understand them and know ways by whigpa@t services can be made
available to them to ensure that learning is maiee in the course of their study.
This is particularly important since it is well ko that the characteristics of distance
learners, are quite different from those of tiadil, “old learners”. Similarly, even
amongst distance learners, their characteristeaswvaried as the number of students,
because every student is different from the otyetrall of them are distance learners
whose main role and interest is to learn (Ipay@420 Schuemer, (1993) reported that
in a distance education setting, the process afesiiulearning is more complex for
several reasons. He argued that Distance Leanagesa variety of reasons for taking
courses, and that such reasons are dependentioahaeacteristics and needs. It was
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reported by Ipaye, (2004) that, learning at #adice is a very challenging task, yet
under the best of circumstances, the challengisig riequires motivation, dedication,
planning, strategising and the ability to analysd apply the information on learners
constructively for instructional facilitation.

2.0LEARNING OBJECTIVES
By the end of this unit, you should be able tolimfollowing:

1. ldentify variety characteristics of learners istdnce education
2. Mention at least five intervention approaches afradsing concerns of learners in

distance education.

3.0MAIN CONTENT

It is expected that after studying and identifyietevant learning theories on support
services in distance education, you would be ableave clear understanding of the
following discussion on the characteristics of hems in distance education. A
knowledge of the characteristics is needed so dsetable to provide useful and
relevant support that would make learning easystarh learners who are in the
distance learning programme. You would also be abbppreciate the fact that the
characteristics of learners in distance educatrend#dferent from the conventional

system. The characteristics are stated below:

Age range of distance learners

In the conventional universities in Nigeria, theagnge is between 15 and 24, while
the average age of students is below 24; in {pen@nd Distance Learning system,
students are adults, most of who are well overatlpe of 24, with an age range of
between 19 and 70, a rather wide range. On theageethey are older than students
in the conventional university. At the Nationap&h University of Nigeria, for
example, the first batch of registered student®We890. The age distribution is stated
below:

Table 4.1: Age Distribution of first set registertddents in the National Open University
of Nigeria, 2004 (N=9,840)

Age bracket Frequency PercentageRemarks
of total
Below 16 148 1.6 The youngest group of learners
16- 20 712 7.5
21-25 595 6.3
26-35 3,258 34.3
36-45 3459 36.5
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46-55 1182 12.5
56 — 65 119 1.3
66- 75 12 0.1 The oldest group

The age range as a characteristic is importantusecaccording to Ipaye (2004), it
provides information on learners’ work experienbackground, prior learning,
educational experiences and exposures which arablmf affecting learners’
motivation and interest that could have impactearders’ performance.

Distance Learners work and learn

In conventional universities, virtually all studsrdre, or assumed to be full time
students whereas in open and distance learning;, shadents learn as they work.
Most of them have jobs, and families, and now atdutteer dimension to their life by
going into distance learning, (which many in Nigecall part-time studies), a self-
instructional mode, within, hopefully, a virtualeronment. As Spodick (1995) and
North (1995) noted, “For many workers, taking aryeatwo off from work to go
back to school is an increasingly unacceptablest@tl It is much tougher to look
for another job afterwards, despite new trainingges the training may not directly
relate to the changes in the job which have cometaturing those years”.

In Nigeria, many civil/public servants feel reluttaaking time off to go for full time
studies because on completion of the studies,fahdy are lucky to be re-absorbed,
they may often than not, go back to the same pos#tnd salary grade level on which
they were before going for higher studies. Stagsthows that more than 41% of
those studying by ODL are employed. Employmenistohy, type of skills and
knowledge which ODL students bring to their studiescapable of influencing their
opportunities to put any new learning into practiSemilarly, it affords them the
opportunity to immediately apply what they currgndéarnt to what they currently do
at work especially where there is a correlation.

Unemployed

Some ODL students are  unemployed with lots ofetispent on job hunting
physically or on the web, yet they have a hungefddher learning. Some believe
that obtaining higher qualifications may open tberd to employment but since they
may not have the wherewithal to pursue full timelgts, distance learning provides
a suitable opportunity.

Long loss of contact with formal learning

A number of distance learners had broken contahtfarmal school situations for a
long time and now have to return to education aigap of so many years; re-entering
studying and learning situation may become rathed ko handle.

Open and Distance Learners are self-directed

Students in distance education are self-directegteds, to a large extent, students in
conventional universities, been younger, are otleeted. They are “sent to school”
by their parents or guardians. In ODL the learsesdilf-directed because he/she was
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responsible for making personal effort to apply &dmission. Therefore, it was the
learner who applied to go to the university becahseor she wanted to. The

implication is that he or she is accountable todalhor herself. In a situation like this,

it is assumed that the student will do his or herlnas at when due and as diligently
as possible.

ODL Learners are experienced

The ODL learner has a rich reservoir of experietheg can serve as a resource for
learning Most ODL learners are well experiencedyeem diverse walks of life. Their
experience of work, life and living serve as a rese or pool of knowledge from
which they can amply draw as they study at a digtarfhis, to those of them who do
not underestimate such experience and backgrowndess as a big advantage in
helping them understand and apply what they reatl shndy. While many ODL
learners may no longer be quite at home with mezmgyifacts, and theories, they are
more likely to grasp and analyse underlying prilesp concepts and relationships
between facts and events etc. faster and deepes, td a large extent helps them to
succeed as university students.

Personal effort to seek knowledge

A penchant need to know, to learn, to achieve arfthve

The ODL learner wants to know, to learn and to eodj he or she wants to improve
his or her present status or situation. This istnpoobably why the learner applied
for ODL in the first instance. This penchant feaining, and for having a certificate
for example, will serve as a push for the leaaherys to study and study effectively
too. It is worth remembering that there are mamyghthat will pull the ODL learner
away from studying. He or she should personatlyggfle to resist them!

Self-motivated

The Open and Distance Learner is self-motivatetshieetends to learn from within
(internally/intrinsically) as opposed to being galied, or subject to, external or
extrinsic forces. Though the over-all goal of obtag a certificate is there, the learner
is not pushed, rather she pushes herself to leatmoeacquire knowledge.

Ability to self-regulate

As an adult learner s/he is able to self-regukatglan his/her time and often more
able to stick to a plan with high ability to lea®ometime, his/her intellectual grasp
of facts, ideas and theorems may not be as firthaf the younger learner, but the
ODL learner compensates by means of experientadpg high ability to apply
imagery and see things with the eyes of the mirtbithe probability of relating things
learnt to what had been done before.

Capacity for handling independent work

It is assumed that as adults, most distance learhave capacity for doing

independent work. They are not likely to requireragh supervision as the younger
person would require; they have layers of expegesnd background to fall back
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upon and appropriate as they learn. The adulbhézanay not feel so easily isolated
as the younger one.

Easier to manage

Groups of adults are more likely to be easier amage than groups of young ones
in a face to face situation, in group sessionegilsynchronously or synchronously;
either in physical or in virtual environments. 3hdould, among other things, be
because they are more mature and more discipliidégy also have more at stake
considering their reputation, status etc.

Discipline or time management skills

Some believe that as adult learners, ODL learngrbe&more disciplined, have more
self-control, and self-management and thus be tabfeanage their time better than
younger ones.

Instructional needs and styles of the students

Typically, the instructional needs of the adultriea is far different from those of the
younger learner. In Africa, the child grew up beiing that the adult is always right;
that the teacher is always correct and that hedwld must always be seen and not
heard. This carries over to the classroom whexgdhcher does what he knows best
to do — talks, gives orders, etc. Most adultiess who themselves were used to
exhibiting behaviours like these often resist sihehgs been done to them. Prolonged
talking to, lecturing or didactic discourse therefaloes not go well with adult
learners. Practical presentations, illustratiomgeractive texts, frequent review
questions and summaries are approaches that nhetciaracteristics of this type of
learners.  Adult learners also tend to have aewdfft learning style from that
demonstrated by younger ones.

Socioeconomic backgrounds

The socio-economic background of most adult learmeuite different from that of the
younger ones. In terms of status in the societwltveposition, and power, they are more
prominent than the younger learners who, for tmeetibeing, merely borrow their
parents/guardians status.

Familiarity with distance education methods and deVvery systems

One other characteristic is that some ODL studepésticularly those at the
postgraduate level, would have become familiar witystem of self-study, and thus
entering into ODL will not be strange to them. yhaus face less adjustment
problems and have less difficulties settling dowdad their private studies. However,
Counsellors have more difficult time working witktale” adults who prefer doses of
advice, and a “how- to-protocols” to the professidalk therapy.

Adjustment difficulties
Some ODL students however find it extremely difficgettling down to their work
early enough. Some of such students come pantigdilam the group that have been
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employed for years, ( in our study, 15 to 20 yebtg)who had never gone on any in-
service programme, never attended any workshopinsemr conference since they
left formal “schooling”. Settling down to read pagss longer than “file” pages thus
becomes really difficult. Some come from employtsehat have little or nothing to
do with reading, e.g. sales men, service men, tsagiled business people. Getting
them to sit down and read, getting them to plansiioft to a study plan, getting them
to do their assignments on their own had all beagth if not difficult. Though this is
not a general characteristic of this group and ghatiis a mere initial problem, the
fact that others do not show that tendency neteéssiour putting it down here.

Self Confidence
Yet another characteristic noted is confidencenufber of ODL students show that
unique confidence to succeed, and though we héavfed] them up for only about a
year, it was observed that the level of confidedoes not wane, rather on each
discussion it seems to wax stronger. This chanatitecuts across groups, gender,
age and employment history.

At ease with ODL course delivery equipment

A number of ODL students were quite familiar witte equipments and facilities
used in ODL teaching and learning, some of themtlusemedia creatively in their
studies and during group work,

Maintains a high level of interactivity

A number of ODL students show a high degree aradtivity. They interact with
each other, with the Instructional Facilitatorspy@sellors and Centre Staffina most
beneficial manner.

Active listening

Many ODL students are bountifully rich in primaigognitive strategies, such as active

listening, long attention span and logical reasgnin

The ability to work independently in the absence o& f2f teacher

Some demonstrate a lot of secondary, affecti\egegires, such as ability to work
independently of the instructor. (See Sylvia GH®94; Bernt and Bugbee's study
(as cited in Schlosser & Anderson, 1994).

Self-Assessment Exercise
I) Quickly state list five characteristics of distarearners.

Strategies and Issues in Building an Intervention Mdel

Building a model of intervention, choosing the segg to be offered, and the
technologies to be used in doing so is a compleggss. As suggested by the model
presented in Figure 1, practice is never basedtlgton research data. Rather, the
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many of which are contextual. It is important todveare of what contributes to the
development of a particular range of services astivety methods, and to

continually assess whether these reflect the abg=cthey are intended to meet. It
is easy within the context of institutional demaraaisl constraints to lose sight of
service goals.

Learner services exist to serve the missaod objectives of the institution,

and this will determine to a great extent whesources are focused (Lyons, 1990).
Hence, it is important to assess learner needlsirvthe context of the mission

of the institution. For example, if providiagcess to educational opportunities
is the most important objective of the institutiome implication may be that there

are large numbers of learners who enter withoutjaake preparation. In this case,
investment of resources will most likely be needethe early stages of study to

ensure that interventions are made when they adegemost to give learners the
best opportunity for success.

The first issue is related to the mission of thetifation and was alluded to already.
It is critical that learner services are an intégeat of the institutional culture and

core business. A chronic problem in ODL is tharter services are often

perceived as "add ons", at best as retention gtemtend at worst, luxury items.

Seen in this way, services for distance learnenseeaily be dismantled and or cut
completely in the face of fiscal restraint or chiaggpriorities. Learner services
should be planned and implemented as an integsgstdm of interaction which is

clearly part of the overall teaching learning st (Brindley, 1995). In this way,

the role learner services and their contributioa fmarticular institution’s missions

and goals are clear, and have the support ofadéhlblders.

Resource allocation is an issue which has becoméieal factor in determining
services to be offered. Resources include notgpstating budgets, but factors
such as staff time and skills, availability of taclogies, and access to production
facilities. With all of these in short supply,ist essential to carefully assess how
they can best be used to meet stated goals. Wathimstitution, new academic
programme growth can be pitted against maintenahservices in competition for
scarce resources. By contrast, in an institutibickvhas a clear service model, it
is more likely that the costs of services will autdically be factored into
development of new programmes. It should be ndted one way in which
providers are maintaining and enhancing serviceoogtis by finding innovative
ways to collaborate with their colleagues withim &tross organizations.

4.0 CONLUSION

You have gone ideas on the reasons why learnerddshocess learner support
services in the course of their study in distandecation. Some of the reasons
advanced show that it could be helpful if suppogtsought by learners while it may
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at the same time, it is not compulsory to do sas however clear that support
services could act as catalyst and enhancer tndesam the course of study and a
propelling force to assist learners in pursuingvideolge acquisition and success in
a programme of study.

5.0 SUMMARY

i) The different characteristics that are associatéid learners in distance education
were mentioned and discussed in this unit.

iii) The characteristics that are unique to the ODLnietar were compared with those
of the conventional institutions in order to shoffedences in the two groups.

iv) Challenges that are associated with the uniqueacteistics learners in ODE were
identified so as to be able to know areas whesxvention can be provided.

6.0TUTOR MARKED ASSIGNMENT

i) Itemise five characteristics of learners in ODL.

i) Using good examples, state different areas whamdes in ODL institutions are
different from those in the conventional institun$o

iii) List five examples of support services that canpb®vided to ODL learners to
ameliorate challenges arising from their uniqueratiristics.
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UNITS LEARNING STYLES AND ORIENTATIONS

1.0INTRODUCTION

The discussion in the previous unit shows thatctieracteristics of Learners in ODL have
their influences and impact on the way individuakn and eventually on their success or
failure. The different ways by which individualsate constitute the concept of learning
styles. This is the reason why learners as welamstitutions of learning attach importance
to learning and the styles or approach being usedefirning. While effective style of
learning could enhance success in a programmaeudy,spoor learning style could make
learning difficult which is capable of spelling dowr failure to learners in a programme of
study. Following this fact, this unit shall be désa to discussing learning styles and how
they can be applied to support learners in theweg education programme of study.

2.0LEARNING OBJECTIVES

By the end of this unit, you should be able tolimfbllowing

1. Briefly state the meaning of learning style andné@zg orientation.

2. List three examples of:
a) Learning styles
b) Learning orientations

3. Explain three ways of helping learners to use thHearning style to improve
performance in learning.

3.0 CONTENTS

3.1 Learning Styles
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Learning styles can be described as the differeysvin which people carry out activities
that bring about learning. According to (Litzing&r Osif, 1992, 73), each individual,
develops a preferred and consistent set of behesvimuapproaches to learning, and such
approach is the individual’'s style of learning. tr@ag styles can therefore be referred to as
the different approaches or ways of learning whiah be categorised in many different
ways on the basis of learners’ consistent behasiand habitual approach to learning tasks.
A learning style becomes effective and useful d anly when it aids retention of learned
facts or concepts. Learners need to be supportadhieve better learning behaviours that
will give them a sense of self-direction, motivatiand satisfaction. Learner satisfaction
comes into play when a learner can remember whahé&dearnt and use that to excel in
assessment.

Brief explanation of the Learning Styles:

It is important to emphasis that, learning stytasn aspects of the characteristics of ODL
learners, according to Honey and Mumford (1986)fthe main learning styles could be
described as follows:

a) Activists: In this category, learners involve themselvesyfalhd without bias in new
experiences because they enjoy the here and noxtiast Learners in this category are
more comfortable learning in group because theyaterally gregarious.

b) Reflectors: Learners in this category usually stand back tadpo on their experiences,
they collect data and tend to postpone reachinigitieé conclusions.

c) Theorists: These are the learners who adapt and integrasr\ation into complex but
logically sound theories, they tend be perfectitsniand can be detached and analytical
in their activities.

d) Pragmatists: Learners who are pragmatists in orientation oftgrout theories to see if
they work in practice, they act quickly and confitg on ideas while they are impatient
with ruminating discussions.

e) Visual, Auditory and Tactile/Kinesthetic learning styles:
Also, the visual, auditory and tactile/kinesthdgarning styles, shows how learners in
this category learn by: Reading (visual), Listenjagditory) , Seeing (visual) , Speaking
(auditory) , Doing (Tactile/Kinesthetic). They enggiised however that the environment
plays a role in the effectiveness of each style flist three on the list, according to them,
are passive types of learning, while the last tweeartive types of learning. How much
an individual remembers is a function of the typdéearning s/he prefers and his or her
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level of involvement in the learning. People oftesrn through a combination of the ways
described above.

* The Active Learning Modes
Given a good learning environment (be it onlingraditional), most people tend to
remember best that which they do - practicing & thing. Next, a combination of
doing and speaking about what we learn producégharétention rate, followed by
speaking alone. These levels of involvement aradiVe learning modes.

* The Passive Learning Modes
The passive learning modes - seeing and readigjus$t below the active learning
modes on the retention ladder. After speakingctimabination of listening and
seeing produces the best retention results, teming, then seeing, and then
reading.

The table below describes how learning styles earelated to the way individuals perform
certain learning activities.

How people with different learning styles respondd various activities

Learning style Responds well to: Responds poorly to:
ACTIVIST New problems, being thrown in at {Passive learning, solitary wol
deep end, teamwork theory, precise instructions
'Here, let me do tha
THEORIST Interesting concepts, structul Lack of apparent context or purpa
situations, opportunities to quest ambiguity and uncertainty, doul
'Yes, but how do yo and probe about validit
justify it? P y
PRAGMATIST Relevance to real problems, immed Abstract theory, lack of practice
S0 | " K |chance to try things out, experts tlclear guidelines, no obvious ben
010Nng as LWOrks/ -an emulate from learning
REFLECTOR Thinking things through, painstaki Being forced into the limeligh
_ research, detached observation acting without planning, tinm
' need time to
pressures

consider that'
(Adapted from Honey and Mumford, 1986)

3.2 Learning Orientations:

Learning orientation can be described as the ndetfidearning that have been imbibed
after a period of induction. There are four majegreents of learning orientations.
According to Martinez, the four segments areedédht from learning style and can be
explained as followsa) Conforming Learners.

This segment comprise learners who like routineictiire, supportive relationships, and
stability. They generally are more compliant and miore passively accept knowledge,



store it, and reproduce it to conform, completegaesl tasks (if they can) and often please
and help others. They also typically prefer to kedle holistic, critical, or analytical
thinking to others. Conforming Learners value dtgpstep feedback and guidance to help
them monitor and review progress, accomplish geelddy others, and plan next steps.
They generally prefer to be less sophisticatechkrarand have less desire to control or
manage their own learning, take risks, or initiei@nge in their jobs or environment.
Their focus is on social interaction and supportsationships.

b) Performing Learners
These learners are generally self-motivated imiegrsituations that particularly interest
them, otherwise they may seek extrinsic rewarda¢eomplishing objectives that appear
to have less value or benefit to them. They masof

- are skilled, sophisticated learners that systemlfitidollow principles, processes, or
procedures, think hierarchically, and capably ach@&verage to above-standard learning
objectives, tasks, and performance.

« may sometimes clearly acknowledge meeting onlgtated objectives, getting the grade,
streamlining learning efforts, and avoiding exptorg steps beyond the requirements of
the situation and learning task.

« take control and responsibility for their learnlng may also rely on others for motivation,
coaching, goal setting, scheduling, and direction.

« may self-motivate and exert greater effort in gitwes that greatly interest or benefit them.
These learners may lose motivation or may evefrggtrated or angry if too much effort
or risk is required and the recognized rewardsiat@nough to compensate the perceived
effort.

- are steadfast, true, and reliable when they rezegand appreciate the importance of
implementing tasks, procedure, and structure.

C) Resistant Learners
Resistant learners are resistant for many reasmmcally, some resistant learners may
actually be eager learners on their own outsiddoahal learning institutions. For
example, they may be frustrated transforming learnmeho aggressively resisted the
strictures of too structured, restrictive goals anoldool environments and chose to learn
on their own, quite successfully. Learners in tategory, lack a fundamental belief that
academic learning and achievement can help theneweipersonal goals or initiate
positive change. Too often they have suffered repkdong-term frustration from
inappropriate learning situations. A series of ultesk imperceptive instructors,
unfortunate learning experiences, or missed oppitigs have deterred resistant learners
from enjoying learning. These learners do not beli;m or use formal education or
academic institutions as positive or enjoyable ueses in their life.

d) Transforming Learners
These learners are generally highly motivated,ipaate, often persistent even in the face
of failure, and highly committed learners. They tafsen:
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« place great importance on learning ability, comediteffort, independence, vision,

and intrinsic resources.

- use personal strengths, ability, persistence, ehgilhg strategies, high-standards,
learning efficacy, and positive expectations td-dekct learning successfully.

3.3Comparisons between Learning Orientations and Learimg Styles

Learning Orientation

Learning Style

using a comprehensive set of influences
sources for individual learning differences,

Considers how individuals learn different

y onsiders how individuals learn differently,
Hodusing  primarily on
preferences, and differences in how learners

cognitive  ability,

May including affective, conative,
social, and cognitive factors.

Prefer to think or process information.

Considers emotions and intentions as a domi
influence on learning (i.e., key influences t
may develop, guide, or manage how we
cognitive ability).

@onsiders cognitive ability and preferences
thie dominant influence on learning.
use

as

Considers how learners generally relate

in their environment.

respond to key internal and external influengaecess content,

HDoinsiders how learners use cognitive ability
often regardless of
environment.

to
the

ability.

Provides measures to assess online learning

Estimates cognitive preferences.

Table 1. Describing Key Differences between LearngOrientations and Learning

Styles.(Source: www.trainingplace.com)

3.4 Strategy for effective Learning style/orientation h ODL

Support service providers should regard

the dewvedop of effective learning style

/orientation as a very crucial issue to be disaliskging the orientation ceremony either
on-line or face to face at the commencement ofqargie of study to be rendered by the
university. Learners should be clearly informed tha adoption of a particular learning

style depends on the individual learner wh
Similarly, the context under which a learn
consideration much as the course of study.
also be a subject of consideration while pro

ile tfieative use of each style is important.
ing stideadopted must always be put into
Theopalisy component of the learner must
vidingport service on how learners in ODL

institutions can adopt and use learning style &ffely in their course of study. Similarly,



learners the following should be encouraged tothisdollowing tips to encourage them
adopt, imbibe and use appropriate learning stykritation to achieve success in their
studies.

« awillingness to interact with your instructor atldssmates, in person or by computer
and an interest in developing a personal as welh asvirtual partnership with
staff/faculty members and class members at a distan

» a willingness to dedicate the same amount of tinteeffort to a distance education
course that you would to a classroom-based course.

« the self-discipline to learn without face to fasteraction with your instructor and class
members.

» the necessary time management skills that will lenalou to balance distance
education course work with your professional resgualities and socio-personal
responsibilities.

» the ability to meet deadlines and keep track ofrymoejects when using the postal
service or online file transmission.

» an appreciation of and commitment to the converieard flexibility that ODL but
especially online courses provide.

» awillingness to learn to use the technology nengd® complete course work.

* be self-directed and self-motivated. Distance le@ystudent, need to be self-directed
and self-motivated in your approach to learning/sHe should assume a greater share
of the responsibility for the learning that takdace in both offline and online
environments. He/she should note that the instrnatifacilitators and/or Professors
usually should assume the actual role of ‘factits&ind ‘guide’ for exploring a subject
and not the dispenser of the information.

* note that unlike the traditional classroom whera y@ceive auditory, visual and non-
verbal input, ODL either by print or the virtualassroom is primarily text-based.
Communication occurs almost solely in written foibistance learning provides less
opportunity for verbal interaction. If you learndbéy listening and interacting with
other students and instructors or if you are depenhdpon auditory input, you could
be at a disadvantage sitting by your study matat@ie or in an online course.

* be assertive. ODL student must make himself/hedsatiwn by introduction and
participating in discussions, sending email messagéhe professor or facilitator.

» persistent. Learners should note that multiplengtte may be common before tasks
are successfully completed. At times, you will lemfased and uncertain of what to
do, not fully understand something, and have cosrmrid/or network problems. You
must persist and refuse to give up when any oktpesblems occur.

e good problem solvers. When things go wrong, learséould attempt to resolve a
problem that occurs, rather than wait for assigaiwhen there is an obstacle,
solutions that allow the fulfillment of course réguments must be sought.

» good writing skills. ODL learners must be able ipress him/herself effectively in
writing in order to succeed in a course of instian.

« the ability to organize and prioritize work. An ODaarner is responsible for creating
an effective schedule and balancing his/her timerad class requirements, including
completing projects to be submitted.



Self-Assessment Exercise
1. State the meaning of,

a) Learning style

b) Learning orientation

2. Enumerate two examples of learning style and legrorientation each

4.0 CONCLUSION

Discussion in this unit has provided a clue on sapport service staff can assist
learners to adopt effective learning style/ origatain their course of study. It
is also crucial for support staff to use differstiategies to motivate learners
because motivations for learning are importantrd@teng factors in learner’s
success in ODL.

5.0 SUMMARY

i)  The meaning of learning style and learning oritoawere stated ii)
Different categories of leaning style and learnonigntation were
itemized iii) Learning style and leaning orientation were comgare
iv) The strategies for providing support service tordees to adopt and imbibe
effective learning style and learning orientatiorODL were discussed.

6.0 TUTOR MARKED ASSIGNMENT
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Itemise five ways by which a support service stafi use the knowledge of learning
style and learning orientation to assist learn@iGDL.

Compare learning style with learning orientation.

List five different categories of learning styleODL .

7.0 References/ Further Reading
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MODULE 2
UNIT 1 - IMPORTANT ELEMENTS IN LEARNER SUPPORT SERV ICES

1.0 INTRODUCTION

Learner support services in Open and Distance gis characterised by some key
elements that easily distinguish it from the coriral institutions. The elements
show how ODL programme of study is directly hingad support system for it to

achieve results and to ensure that learning is reasig for the learners. ODL activities
therefore underscore four elements that are saamfiin learner support services.
These are identity, interaction, time/place aachtion for completion of study.

2.0 LEARNING OBJECTIVES
By the end of this study unit you should be able to
i) Identify the key elements of ODL support servigd=xplain
each of the key elements iii) State how each kegeht

constitutes support for the learners in ODL

3.0 MAIN CONTENT

3.1 Identity.

In ODL learner support practices, it is importaat state that the principle of

individual differences is predominant. Learners sgen to be very unique, because
he or she is a differentiated entity with his or loen unique needs, concerns,
problems, values, with unique approaches to legrgirals and aspirations. Learners’
requirements and issues may be general but needserns and problems are



individual in nature, no two individuals may be te@me. In the learner support
system therefore, there must be a focus on hovedpond to and interact with a
person or group that is known to the learner supgiaff. For an example, while the
registry is in charge of the learner’s files anchsovital information on learners, the
learner support staff deals with the learner diyday offering among other things,

psychological, academic and administrative supfmothem . Individualisation is

therefore a key factor in learner support systed) for many ODL systems, attention
and focus on the wellness of individual learnera ley capacity which is also the
most exploited features of learner support.

3.2 Interpersonal interaction.
Another key element in ODL support system is thterpersonal interaction which
distinguishes it from other method of transmissiérknowledge. Interaction with a
known individual or a group can be synchronous synahronous but they are so
important that they distinguish ‘learner supportbm other elements in the ODL
systems. For an example, information about idengignder and date of registration
may appear simple but can make a great deal ofdimgathe content and style of
interactions between learners and support servieaviger. In interpersonal
interaction, the two contexts within which the natetive process of learner support
happens are identified as, the institutional condéexl the course or teaching context.
Interactivity is regarded as a process wherebyedumer responds in some way to the
learning material, becomes active during the legysituation, and gives or obtains
feedback. There are two kinds of interactivity:

a) Learning material interactivity which involves thearners’ interaction with the
medium, the level, and the immediacy of feedbaekrtitedium itself provides,
and the extent to which the medium will accommodeseners’ own input and
direction. In line with this, learning material @maictivity provides opportunities
for :

i) Learner-content interaction which is the methodvtyich learners obtain
intellectual information from the material.

i) Learner-interface interaction by which means tharrler manipulates
technology to convert a learning situation intaativity- laden one by carrying
out instructions, exercises and activities stimdah the learning material. It
is imperative for learners to know how to handl@nipulate and operate the
gadget or technology. A learner who wants to seddée an on-line instruction
for example must know how to interact with the ampiate technology, he or
she must have an understanding of the use ofitéwéace in all transactions.

b) Social interactivity which involves the extent tdiieh learners interact with
support service providers and each other via angmedium. A learner who
continues to read for hours without any activityrderactive process or one who
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keeps reading from CD-ROM, or listening to audjpet®or watching video tapes
without any form of interactivity will soon be baletired and likely sleep off.
Therefore, social interactivity, provides opportias for:

i) Learner-instructor interaction which leads to mation, feedback, and dialogue
between student and teacher. This could be icettaface situation or could be in
a synchronous technology mediated situationL@arner-learner interaction which
most often results to the exchange of informatioleas, and dialogue between
learners. This form of interaction could take o study settings, tutorials, chat-
rooms or in teleconferencing.

iii) Learner — support staff interaction also po®s opportunities for support from
instructional facilitators, counsellors, and ottlseipport staff. Such support is
known to be very helpful in keeping learners orckrain getting them well
informed and in monitoring their academic acti\gtie

3.3 The Time and place of study

Time and place form two axis and key elements alimgh Open and distance
learning programmes fall. COL (2004) describes #s the time and place
continuum and explains that the place continuumahase end all learners and
their tutor or instructor gathered at the same gland at the other end all
learners and their tutor or instructor in differptaces. The time continuum has
at one end all learners and their tutor or instnuictteracting in ‘real time’, that
IS, at the same time, and at the other end alhézarand their tutor or instructor
interacting at different times. To illustrate timgrsection between the two, the
following chart is being used to explain the coioates, which are numbered
and match four scenarios for open and distancenilegar Most open and
distance learning providers use a combination efolur scenarios.

Scenarios for open and distance learning

Location Same time Different time

Same place Classroom teaching, fageto-
face tutorials and seminal Learning resource centrg
Workshops and resident which learners visit at the

schools. leisure.
Different place Audio conferences ar Home study, comput
video conference{ conferencing, tutoric

support by e-mail and fax

television with oneway N
communication

video, two-way audio;
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radio with listener—
response capability; and
telephone tutorials.

Sources: COL, 2004:

a) Different time and same place of instruction

In this circumstance, learning usually takes placelab or study center where
distance learners gather at different times taactewith instructors, tutors and
other students. Certain types of instructional ciojes can only be successfully
met by arranging for learners to conduct an expeminm a lab and observing
this experiment for evaluation purposes. To provie experience, most Open
Universities, especially those running single magkse local study centers to
support the distance learner by offering meetingh ttors, discussion with
peer groups, and library facilities. This approat$o necessitates the use of
learner support staff like tutorial facilitatorsawademic counsellors and student
counsellors who work beyond providing academic seilmg. Many dual
mode institutions also mimic similar experiencesléarners which they could
not bring to the main campus but often for didattimching and coaching but
without the required learner support services.e@ifstitutions use such centres
for merely providing learners or individuals accessedia equipment such as
videocassette players and microcomputers, andyilfeailities such as books,
tapes and cassettes rather than make arrangeraetutof student interaction.

b) Different time and different place of instruction

The technologies used in this category are furtassified as those that
transmit one-way information such as print, audndl aideo cassettes, and
those that provide for interaction. Technologiest fhrovide for interaction are
divided into two groups: those that permit intei@ttbetween the instructor
and the learner, and among groups of learners asacbomputer-mediated
communication (CMC); and those that provide leamachine interaction
through Computer Assisted Instruction (CAl)/CompuBased Training (CBT)
and interactive video and videotext. The interactwdeo and videotext are
highly individualized learning experiences that bardesigned to give learners
control over their learning.

3.4 Duration for completion of study

The time duration for completing a programme tofdyg is also a unique
element of the Open and Distance Learning. Thegdesia distance education
programme is made flexible and convenient but With quality instructional

delivery and student support service provisionse Thration to complete a
degree programme in a typical ODL institution liklee National Open

University of Nigeria is hinged on the principle sfipport system for the
learners. The duration ranges between 4 yearsufbtihe and 8 years for
flexible mode of learning in an undergraduate paogne.




The Postgraduate diploma takes between 1-4 yeaantplete. A student will
therefore require at least 120, 90, 60, 35, andrédit units to earn an award
for any of the Bachelor's degree, Postgraduatedpigl, Diploma certificate
and Masters’ degree certificates respectively. [@ityi students spending four
years on the degree programme will offer about 3 8f2dit units per semester.
Learners should therefore be encouraged to caoygimcredit load he/she can
afford with consideration for resources that avddafor such a learner to
achieve an enhanced quality education in the usityer

Self-Assessment Exercise

i)  Mention the key elements of ODL

i) How would you describe interactive process in ODL

4.0 CONLUSION

The discussion in this unit shows how unique theddements mentioned are to
ODL particularly in contributing to making distaniearners feel relaxed to seek
knowledge through quality ODL provisions. It shothat even when learners
are removed from the institutions of learning bstalince, the facilities of support
system still promote good and relevant interactiamsongst learners and
between them and the institutional support sempiogiders.

50 SUMMARY
a) The key elements of ODL were stated as, Identitgrpersonal interaction,
Time/ place of study and duration for the compleid study
b) Each of the key elements was discussed with iitistns

6.0 TUTOR MARKED ASSIGNMENT (TMA)

a) Explain how the flexible nature of duration in OR@bnstitute support for the
learners.
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b) Give a concise description of,
i) Synchronous interaction in ODL. i) Asynchraoisdnteraction in ODL

7.0REFERENCES/ FURTHER READING

Commonwealth of Learning (200Researching, Tutoring and Learner
supportvancouver, Canada: COL Press

UNIT 2 - ROLE OF STUDY MATERIALS IN PROVIDING SUPPO RT TO
LEARNERS

Introduction

It is basic that most students feel isolated frogirtinstructors, colleagues or fellow
students which therefore makes isolation a maj@llehge in distance learning.
Further, because of the self-study philosophy o$tndistance learning programmes,
students limited opportunities to meet in a facdate situation. One of the main
purposes of learner support services is therefmrensure that the learner receives
individual attention and that s/he does not feelaied, neglected, marginalized or
forgotten. Learner support services ensures thandividual learner is lost in the
crowd. Course material development units and cowsters ensure that study
materials are written and developed in such a Wwalthe learner reads and works as
if the instructor is there talking directly to hion her, thus trying to prevent isolation
from the instructor. Also, by various means thearber support ensures that the
learner is not completely isolated from his or fedlow students. One of such ways
is by organising support groups for students tdifate interaction with others. Such
groups promote, among other things, more understgrad materials read or studied.
Support groups may or may not include an instruotdiacilitator. In this unit, we
would therefore discuss how course material deveép can be used to provide
support to learners in the Open and Distance Legiinistitution.

2.0 LEARNING OBJECTIVES
At the end of the discussion in this unit, learrsdrsuld be able to do the following:

i) State the meaning of study material in ODL.

i) Give simple description of how study materials barwritten in such a way to

break the challenge of isolation in distance edanat

iii) Mention how a study material is different from atteok
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3.0 MAIN CONTENT

3.1 In ODL, learning materials replace the teachefatt, the ODL student’s study

Vi)

vii)

material is the teacher, the lecturer, the Profes$ise Instructor, and the
classroom, all rolled into one. Most of the taskthe teacher in a conventional
classroom are performed by the study material. t@ans among other things
that the presentation of the subject matter, thei@htion, the illustration,
explanation, clarification of doubts, the correntm misconceptions, intentional
and frisky errors are all done by the study makerfa some ODL students,
especially those in the remote areas who haveceve their study materials by
post, the study material is probably the only syhamal representative of the
university. This means that the materials hawv#otonuch more than the course
outline, handouts, class notes or textbooks. Theseomaterial has to be in the
position of “all in all” vis-a-vis instructions tthe ODL student. To meet this
responsibility, the course material, among otherg$, should do the following:

provide the content to be learnt: As much as ptessthe course material
contains everything that the student needs to l@arthe course. It is self-
contained, comprehensive and robust. It is exptapatvritten in a discussion
manner, talks to you directly as “you” and relaiesyou as if both of you (you
and the course writer) are face to face.

structure the content into learning sessions: dthese material is written in a
modular form, each module containing a number afsuonf between 10 to 15
A4 pages; one or two units of which could cormegpto a lesson or lecture.

help students decide which parts they need tonda/hen: Since it is structured
in units and the format is modular , you couldideavhich part to read, study
or work with at any given time and for how long.

provide activities to help students to learn theteot and to apply it: Each unit
contains a number of exercises, activities andlaimmteractive sections which
help you learn the concept presented, work out arsste issues raised and refer
to sections already read to find out more detditsuaan exercise or activity.

provide feedback to learners, to help them leaymftheir mistakes: The course
material provides answers to questions, exercisesraised. Sometimes, it
directs you to where to get the answers. Altevedtj as a means of providing
yourself with feedback, you refer to necessaryigest paragraphs or pages of
the material to find answers to questions and és&sovhich you think you do
not answer well.

motivate students: The materials are written iryaven which you are well
motivated to read and study and understand theeobnt

help students develop those study skills that aserial to individual learners:
Your study materials are written in such a way thatyou use them, you
gradually develop unique study skills which if yetain and sustain, will keep



you sufficiently motivated and wish to continuestoidy and get on with your
learning activities.

viii) provide a means for students to assess their msigréhe materials give you
copious questions, exercises etc some of which gr@uexpected to assess
yourself. Further, you can easily see for yourtigf units you had effectively
covered, the modules you need to base your contgiassessments on, the units
you need to revise or re-read etc. You can epsihgil down or bookmark those
points, issues, questions or problems you wanake to your study group, to
your tutorials or to the attention of your facitiia As you read, you are also are
to assess your progress.

3.2 THE STRUCTURE OF A TYPICAL ODL MATERIAL

Course Materials in ODL are specially designed stnactured. They therefore look
different from the normal textbook. Some of thatéges of ODL study material are
therefore stated below.

) Size: Often, the ODL study material is larger,genand bigger than the
ordinary text book because many of them come imAgometimes bigger
sizes.

i) Writing structure: A typical ODL study material siid contain the following:

» Learning objectives: The writers will state thgemiive of the course. Some
will state the general objective separately from specific objective. Often,
the specific objectives constitute the learningcontes. These are stated in
measurable terms because often than not thesetf@noot of evaluation
later in the chapter, unit or module.

e Study advice: some writers will tell you how toeuthe study material;
whether you have to read it in a sequential maespecially if knowledge
provided therein is cumulative and unit One is @guisite to unit two etc.
Others will tell you if the units are independeftach other in which case
you can decide to study any of the units on theim ondependently.

» Learning activities (with feedback):One of the molef study materials
mentioned above is to provide Learning activitibattwill help learners
master the content and apply it. We need to addthieafeature that most
distinguishes ODL learning materials from text b®alsed in face-to-face
teaching is the large number of learning activitEegperienced writers know
that students learn best by doing; they thereforure that the materials
stimulate a high level of activity and practice e learner. Materials are
therefore designed in such a way that the leamemdthe bulk of the study
time doing activities, rather than passively regdiif he is using print
materials, or listening or viewing, if he is usimgedia-based material.
Similarly, successful activities depend on theingecarefully structured with
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sections to accommodate vital features like tith®tivational introduction,
instructions, answer grid, time guide and feedlmuokng others.

A friendly style of writing, writers adopt a frielydand personal style. As you
read, you have a feeling that the writer is disitigspersonally with you. He
addresses you as “you” most of the time thus giyioig a feeling that he or
she is there with you and for you.

Examples and illustrations: The material contéots of examples given to
illustrate a point, support an argument, explainssoe etc. The examples
may be drawings, tables, figures, pictures ortitatfons.

An open, highly structured layout with lots of heray$: As you read, you will
come across short and brief sections with sephestdings, sub-headings etc.
This is because the writer knew that long passagelore you, and yield an
unproductive reading and learning, or may make gore off or sleep away

Provision of signposting devices: Many signposts @eated, directing you
to the main point, to the main goals thus directiogr mind and thoughts and
making you focus on the main themes.

Interactivity: Lots of activities are providediet material is full of exercises
which you will be expected to do; some may requoer writing answers to
puzzles, questions, posers etc. Some of the hmeavtiters provide answers
which serve as feedback, some of the time they safe to relevant pages
where you will find answers to the exercises. Alige are expected to provide
some interaction between you and the materialwiters and other writers.
Sometimes, your study material may require youaung with peers, other
people within the locality etc. hence, interactivi the device used by study
material to provide not only two-way communicatioumt even multi-modal
communication. Its main role is to reduce to theebminimum learner
isolation and solitude.

Less text than in a textbook: The textual quardftyour study material is
often less than you will find in a normal text book

Structured spaces in which students write thepaese to the activities
You will find space provided for you to write shariswers, put a list, or do
other exercises or carry out some activities.

Self-marked progress tests. With the answers gealvifor exercises and
activities or references to relevant pages fromrev/h@ get answers, you can
score your own work and see how well you are daing thus gauge your
own progress.



» Effective communication: Course writers and indiiar@l designers in ODL
had been cautioned by Shneiderman (1992) to heigfinan understanding
of their intended users, and to recognize themdisiduals whose outlook is
different from the designer's own. In other woiitla, writer wants the learner
to construct an idea which is similar to the wigeithen he or she should use
an image, an illustration, a verbal description &cthe presentation which
will trigger a similar idea in the learner's mimd the context of the learning
environment and the learner's prior experiencekes& put together guide
writers as they strive to provide effective comnuation in their development
and writing of the course materials.

Summaries and lists of key points: Each chaptendror module ends with a summary
giving the main points, the main argument etchefgection.

Self-Assessment Exercise
It would be helpful if you can quickly answer the following questions

1. In your own opinion, state the meaning of a course material

2. Mention five components of a course material in an ODL institution

4.0 CONCLUSION

It is obvious from the discussion in this unit thiatis the course material that
replaces the teacher or the instructional facditaffollowing this, it is important

that course materials are designed, written andyzed in such a way that they
would be learners friendly. It is expected thatrafram the fact that they should
be of good and acceptable quality, they should lde & provide necessary
support to the learners in their quest for knowtedgs quality course material
provide easy access to knowledge they would pebticemove the usual

distance between the learners and the distancaolumstitutions.

5.0 SUMMARY

1. This unit has discussed the meaning of course rabieiODL
2. The role of course material in providing supportgarners
3. The structure of a typical ODL course material

6.0 TUTOR MARKED ASSIGNMENT



1. State how course material can be used to breaitisolin an ODL programme
2. Mention five different things that a learner caméi@ from an ODL course
material

7.0 REFERENCES/ FURTHER READING
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UNIT 3 - COUNSELLING/TUTORING SUPPORT SERVICES
7.1 INTRODUCTION

Face to face counselling/tutoring is another ciuaspect of the support system in
Open and Distance Learning. Counselling in Open Risthince Learning can be
described as a process of providing help by a kedgdable staff to the learners. The
help being giving can be academic, emotional olasotnature. It is certain that once
the help is provided, there would be an improvenoemtlieve in the life of the help
seeker. In Open and Distance Learning institufieerners would need the assistance
of counsellors for different and various reasoome of which can be personal- social,
academic or information on health related concdtrisehoves on the counsellor to
ensure that he/she is well equipped to providendezled assistance that is believed
could facilitate learners’ adjustment and acquisitof relevant copying skill during
the course of their study. While a counsellor coelader support services in all areas
like, orientation, placement, information, assessmeeferral, follow-up, record
keeping, tutoring services are specifically tiediving information and guidance to
learners on issues that are academic in naturectikese registration, how to study,
when to submit assignment and how to prepare asslipgexaminations.

2.0LEARNING OBJECTIVES
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At the end of this unit, learners should be abje to

i) Give short explanation of the term counselling jme® and Distance Learning

i) Mention at least five examples of the services tiaat be rendered through counselling
support

iif) State at least three qualities of a good counsello



Iv) State how on-line counselling is different fromdao face counselling

3.0 MAIN CONTENT

3.1 Need for Counselling support
There would be some learners who, during registnatvill be confused either by the
amount of information they already have, or by ldek of information in relevant
and pertinent areas, or as a result of hindran8ash learners even at this early stage,
need counselling. The support staff thus has tovigeo counselling during
registration. Such counselling could be on a @arere basis, or in group. It could
be by direct face to face or it could be mediatgddther means, materials or modes.
Counselling could be preventive or for purposeswing certain existing socio-
personal issues and concerns. Counselling is alieskicational service described as
the hub of learner support services in open andmtie education (Ukwueze, 2013).

3.2 Counselling qualities
Counsellors need to develop and demonstrate psaftat are appropriate to
their role. It is not for them to be simply ‘advisy as if they had all the
requisite solutions. Rather, they should be ableelp the learner reach his
or her own conclusions.
Counselling without imposing one’s own views undugya highly skilled
process. In open and distance learning settingg,often tutors and others are
expected to act in counselling roles although #reynot trained as counsellors.
It is important that all learner support personirat/uding administrators and
clerical staff who might be in a situation in whittey provide guidance or
advice to learners, have some awareness of thas &utors and others whose
role clearly incorporates the counselling functiweed to be well versed and
steeped in its principles.

Even so, many people find counselling effectivekyremely difficult. The

tendency is either to offer no help at all (juslisten and sympathise) or to tell

the client (in this case, the learner) what hehar should do. Simpson, et al

(1992) describes the six attributes of an effeatmensellor using the acronym

‘WHALES':

* Warmth;

* Honesty;,

» Acceptance;

* Listening;

* Empathy; and

 Structure.
Furthermore, Truneckova and Viney (2012) assert therapists should be good listeners,
naturally inquisitive, show genuine care (empatbigbility, have knowledge of themselves; they
should demonstrate good interpersonal skills, amlee, and good knowledge of self. Similarly,
Ukwueze (2018) maintains that a practicing counseshould be compassionate, stable and
secure, honest, trustworthy, intelligent, tolerangpirational, and sociable with spirit of self-
control.
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3.3 Counselling activities
Counselling may be more or less directive. The tgredhe degree of
responsibility the learner takes for his or her awrlerstanding and decisions,
the more useful the counselling is likely to besbme circumstances learners
simply need straightforward information; or, if lki@ay in a completely
unproductive direction, they may benefit from thdviae of their tutor or
counsellor. In any single counselling session, riaaure of the interaction is
likely to shift back and forth among the followiagtivities:
« telling: giving appropriate information;
« advising: suggesting best approaches or coursagtioh; and
» exploring: helping learners clarify issues and peois for themselves.

3.4 Counselling processes:

Counselling can be seen as a cyclic process ofplases$impson, Rholes, & Nelligan,

(1992).

« clarifying: ensuring the learner’s needs are clear,

checking: ensuring the counsellor correctly undeds the needs;

conceptualising: restating the need in the couosglbwn words;

challenging: pointing out contradictions and otlvarys of seeing an issue; and

* consequent action: agreeing to what the counsafidriearner each might do as a result
of their discussion.

3.5 Counselling tasks
Counsellors take on a range of tasks when inteigqatiith learners. These
involve the following three primary tasks and asated sub-tasks:
* selecting the appropriate mode for the interactionluding informing the

learner; advising the learner on a course of actasmd exploring with the
learner what the problem seems to be and what eswfkaction might be

possible;

* listening to the learner by reflecting back to l&rner what the counsellor has
heard and understood; and open-ended as opposké¢n questioning;
e structuring the interaction by clarifying understargs; checking

understandings and information; and agreeing omdtiens that will be taken
consequent to the discussion.

3.6 Advising and counselling through preparedd¢s
Many learners experience common problems thateaftdwvith individually,
can be time consuming. A number of issues andtgimcan be foreseen and
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addressed effectively with a well-prepared leaflebjch can be included in
course materials and widely distributed to studytms, tutors, or local
coordinators. The time saved in dealing with thesmmon problems in face-
to-face counselling can instead focus on individuablems that the learner
may be experiencing. As well, by finding answersdammon questions in the
leaflet, the learner has been involved and takesenmesponsibility for
decisions taken.

For example, it is possible to provide advice aodnselling to learners through
prepared leaflets on the following topics:

» coping with exam stress and suggestions for preg&or exams;

* self-assessment of time available for study; ledfitie in own schedule;

* how to catch up (sent out to learners who are dngpipehind);

» what to do if learner has missed assignments examination;

* reassuring and informing learners what to do if/thave failed an exam;

« forming self-help study groups, and activities ticeuld use;

 withdrawing and dropping out from the course, teaaner who is talking of doing so;
and

» withdrawing and dropping out to learners who hameadso (find out why).

3.7 Online Counselling

Students in open education seem to be often cahfalseut the progress of their studies
and may find it difficult to reach their counseBofor face-to-face interactions thereby
increasing their frustration and agitation to drogt (Ukwueze, 2016). It is obvious,
therefore, that with sporadic or geometric increimsthe number of people seeking for
knowledge through open and distance educationwétidthe introduction of technology
into the teaching-learning process, counsellingduaee beyond the traditional face-to-face
interactive sessions, which are limited in spacd ame. Hence, the need for online
counselling, which is gaining a lot of ground inttb@onventional and non-conventional
institutions all over the world now. According ti&lueze (2016), online counselling could
be referred to as e-counselling, Internet coumsgllicomputer based counselling,
automated counselling or virtual counselling, whichkes use of ICT facilities to provide
assistance to people who are separated geogrdplandlover a period of time especially
in open education using web pages on the Inteuwsdt s e-mail, video conferencing, web
based messaging, twitter and telephone servicgs @sjor tools.

Thus, this method of giving help to learners thiotechnology mediated outfits like
radio, internet, intranet, mobile phone etc is \&ficient. While the same procedure
for face to face is followed, sometimes, it carsipechronous or asynchronous carried
out. Regardless of the procedure being used, important to remember that
counsellors should be as objective as possiblesveliithe same time they should not
be judgmental in helping the learner client



SELF ASSESSMENT EXERCISE

i)  Whatis counselling in ODL?

i)  Explain the term on-line counselling

4.0 CONCLUSION

The discussing of counselling as an aspect of stppstem in Open and
Distance Learning shows that most of what is dortestance education is hinged
on giving support. Also if support is properly remed by knowledgeable
members of the academic community, it is likelyt tinast learners would be well
adjusted to their studies. Similarly, the learneaild be able to cope with the
stage by stage challenges of pursuing studiesstabce Education.

5.0 SUMMARY
The following were discussed in this unit:

i)  Meaning of counselling in Open and Distance
Learning ii) Qualities of good counselling iii)
Counselling process iv).  Online counselling

6.0TUTOR MARKED ASSIGNMENT

i) State how counselling service can be renderedgpastilearners in
distance education

i) Enumerate five major qualities of counselling in IO&upport
service system
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UNIT 4 TECHNOLOGY MEDIATED SUPPORT FOR THE LEARNER S
1.0 INTRODUCTION

One important and unique characteristic of Open Biedance Education is the
technology mediated learner support services. Afiogrto COL (2004) Learner
Support is intended to assist students in meetieig bbjectives from the point of first
inquiry about admission through course of studgdgation and often for life time.
Technology mediated learning is very effective égoa@nplishing the following:

» Open opportunity for everybody ( teenagers andtg)dthat is interested to go to or
return to school if and when they are ready tsawith a reasonable chance to succeed

* Provide them with open and flexible learning stoues

» Create critical thinkers who will throughout thdives, be the pillars of a learning
society, and, therefore develop the skills andualéis of lifelong learners among all its
students

« Open up access to the specialist knowledge andeictigal power through whatever
means that are possible, including both moderntiaaitional technology.

2.0LEARNING OBJECTIVES
At the end of this unit, you should be able to dae following:

i) Mention at least three reasons why technology stppmeeded the
education service delivery system of distance legrn

i) Enumerate five examples of technologies that camsked to support learners
in ODL
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iii) State five challenges of using technology to suplearners
in ODL institutions

3.0MAIN CONTENT
3.1Preamble

Technology mediated support can be regarded astative used to assist, support
and expand efforts to provide education to leameOpen and Distance Education.
Access to the relevant technology for learningrigi@l particularly if the university
operates flexible mode of learning. For an examipkrners will need to access the
internet to be able to gather whatever informativey need about the university.
More so, it is suitable because demographic recehisv that work and family
responsibilities take precedence over the learreeraslemic activities. Considering
this, the students would want to have access tmt#ogy regularly since they would
want to choose their own time, place of study arehewvhen to write examination.
The implication of been a learner in an ODL itusibn with flexible mode of
learning however is that such students would amigduate when he/she has
accumulated enough number of credits. Similarlgythlso enjoy the latitude of
completing their programme by twice the expectedation. Given this as an
advantage over the conventional institution, soeaeners concentrate fully on their
studies so as to be able to complete their progmimrgood time while others prefer
the part-time option.

There are arrays of technological facilities that ased for mediating the unusual
distance between the learners and the institutiae some learners reside in remote
locations. To this category of learners, face twefaontact with the university is
infrequent. In order to facilitate easy commurimatbetween the learners and the
institution, NOUN, for example created local stuchntres all over the country.
Fellow students in the ODL programmes easily compaie with their counterpart
learners. Familiarity with the use of computer @&stggularly helpful to the learners
who are employed because it enables them to emgaystudies combined with other
commitments.

3.2 Reasons for Technological Support in ODL

Use of network all over the country helps to regltie impact of remoteness because
most of the study centers in NOUN for an exampie haindreds of kilometres away
from some of its learners. As a result, many aduieder to take part in organized
learning throughout their life span through disetearning. It was also observed that
the world of today is populated by regular knowkedgekers regardless of age. It is
this that makes non-formal learning to permeatéy diée of some people. This can
also make them to register for academic progransmes as short residential courses,
fitness centres, sports clubs, heritage centréshakp therapy business management
and electronic networks techniques.
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3.3 Example of Technological Resources

The technologies which are constantly needed in @&ticularly to access study materials
and to ensure that learning is easy are,

* Live teleconferencing

* Computer mediated learning

* Mobile phone contact

« Contact by letters

* Audio cassettes

* Video CD

* Radio broadcast

* Online synchronous mode of interaction

e Online asynchronous mode of interaction.

Techniques for Managing the Technological Support&tems.

Through the study center network technology mediatgport services, the lifelong
distance learners can be effectively managed.Herawords, computer technology
and computer mediated communication strategiesbeataken to every student’'s
computer in the classroom and their chosen placstuaty. Ndlovu (1985) lent
credence to this by stating that, technology offast-in-time delivery of complete
customized programmes, so that a learner enjoyssado learning opportunities
anywhere and anytime. Since most of the studerdgsadults who are also in
employment they will need to have technologicallitées at their disposal. These
facilities provide services which the face to f&aed of study would have rendered
.Use of technology becomes more crucial to the festadents in the Study Centers
which are located for an example in the Northemm -ggolitical zone of Nigeria who
live in the purdah since they should not show thare faces to anybody outside their
homes because of their religious belief and culttine nomadic cattle rearers would
also benefit a lot from technology mediated distéaeducation. Technology has
therefore made things so easy for this categolgashers.

3.4 Challenges of providing technology mediated suppotb learners

It is obvious that virtually every aspect of theppart rendered to the distance
education students is dependent on the availabihtyeffective use of technological
facilities. It is this reality and quest for an imped service delivery through Open
and Distance Learning that has raised the followimgprtant challenges.

» High cost of procuring computer laptop and deskibch is particularly not within
the reach of indigent students. Such studentscampelled to share with those who



69

have or else, they may have to patronise commeeergkrs who will also charge
them exorbitantly.

» Lack of internet connectivity in rural areas andhetimes at some study centres in
urban areas where internet service providers careach regularly.

* Most learners could have phobia for the use of aderpwhile some are not
computer literate.

* Very high cost of procuring and maintaining telepécservices particularly for
telephone interactive discussion between the learawed the university staff that
are concerned with providing information service.

» High cost of printing down loaded course materials.

* Most learners are still skeptical and so are nobfoatable with the use of
communication technology to provide support in sceepractical courses.

» Epileptic power supply for internet gadgets thafuiee electricity to power.

* Network outage especially in areas with loaded maskl signals.

3.6 Recommendations

In order to bring about some improvement in theliguaf technology mediated
support for the distance education students, tlieréé government, university
authority and private partners in the educationmseshould consider and work on the
recommendation stated below.

* Provide subsidy for the purchase of computer (laptnd desktops) with mobile phone
facilities.

* More course materials should be uploaded torteriet for students to download
before they are ready in printed form (hard copy)distribution.

» Corresponding audio, video tapes and video comgliacton course materials should
be made available to the learners from time to;time

» Television and Teleconferencing programmes shoeldrganized regularly to support
the learners within a stipulated time.

» The academic and non-academic staff at the studlyeceeed to be constantly trained
on the availability and use of the modern technpliogorder for them to improve the
quality of support rendered to the learners.

* Live teleconferencing facilities must be availalmall the study Centers and must be
connected to the university headquarters

* More information and communication technology exp@nust be employed to work
particularly at the study centers.

4.0 CONCLUSION

If learning truly involves all of one’s life partitarly in this present age when every
learning activity is attached to the use of tecbgyg] then, technology mediated
support for learners needs to be promoted for lieiwome the mainstay of distance
education institution and the hub of the admintsteaand academic activities.
Through technology mediated support services, é&arwould enjoy support from
the education providers just as they will interagtongst themselves without the
physical distance posing any barrier. However, uke of any information and
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telecommunication equipment to achieve a veritphlpose requires action on the
part of the user (learner). It also requires actesweeded technological facilities
and acquisition of relevant skills at both endgipalarly the learners.

5.0 SUMMARY
This unit discussed the following:

)] Reasons for Technological Support in ODL
i) Example of Technological Resources igchniques for

Managing the Technological Support Systems.
iv) Recommendations on how to improve on

the use of technology mediated support servic€h

6.0 TUTOR MARKED ASSESSMENT

1) Briefly explain why it is necessary to use techgglonediated support in
transmitting knowledge in ODL

i) Enumerate examples of technologies that can befmutise to make
learning easy in
ODL

iii) Mention and explain five challenges in the uséeohnology mediated
support in

ODL
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UNITS5  INTERACTION THROUGH ASSIGNMENTS

1.0 INTRODUCTION

Assignment in an educational institution refersask given to be carried out
or undertaken by learners. The task can be infdrgoorsework, project or

homework. Specifically in Open and Distance leagnhirexamples of

assignments is the tutor marked assignment whichtake the form of

homework or project. Sometimes giving assignmentesgsue while a learner
is in the process of interacting with support ssgvproviders like the

psychological/ academic counsellor or tutorial litatior. The common

purpose of giving out assignment to learners i®ster better understanding
of a concept or task. Most of the time assignmangsgiving for the sake of
assessment i.e. tutor marked assignment. Assigsnaeatalso given for the
following reasons:

a. To provide quality learner support including guidan

b. To develop and manage essential feedback mechanikitls is characteristics
of effective open and distance learning;

c. To review, assess and provide feedback on assigamaiich are regularly
submitted by students as part of the distanceileginstructional package .

d. To monitor distance learners’ academic progresd afien necessary or due;

e. To engage in creative and innovative roles andiéies, which will develop and
incorporate a range of requirements of particutarrses on programmes and
learning groups.

2.0LEARNING OBJECTIVES

71
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At the end of this unit, learners should be abldddhe following:

)] Mention at least five reasons for giving assignmentearners in distance
education
i) List and explain at least five major types of tutomments

i) Enumerate at least five ways by which assignmentbsaused to encourage
learning

MAIN CONTENT

3.0 Tutorial support
Tutors and the learning materials are very impadritaterms of providing intellectual
support and facilitating learning activities.

 tutor contact: Learners need to be prompted ireliening materials to contact
their tutor at frequent intervals, by whatever nge#&imade available. This
contact might be to discuss a particular issupldn for a major assignment, or
to discuss a returned assignment. Instructions ubaticons are helpful; for
example, a telephone icon for telephone contach stamped envelope for
correspondence;

» assignment dispatch and grading: Learners need, demplete and accurate
information about when and how to submit an assartmwhat to submit,
where to send it, and how long they can expectdd tefore it is returned.
Research indicates that ‘turnaround’ times of tveeks or less have an optimal
effect on learner motivation to continue, as dbesrequirement for submitting
an assignment early in the course. Most learnés get over this first hurdle
will end up completing the course;

» grading criteria: In the learning materials, leasneed to be told the criteria
by which their assignment will be graded, and wlashects of their answer will
receive particular emphasis. In turn, the tuton® \grade assignments must be
explicit in grading according to these guidelinasd provide comments and
reasons for their grade that display all the charatics of effective support:
warmth, honesty, empathy, organisation, explicatonl the written equivalent
of ‘listening’. Acceptance is a little more diffittusince the tutor is in this case
required to judge performance, but even so suchgnmsts can be
communicatedin a constructive and helpful fashion; and

3.2 Tutoring models

While engaged in the process of dealing with thase's academic content, the tutor
may fulfil one of several roles, depending on tksign and nature of the course, how
the tutor perceives himself or herself in relatiorthe learners, and the tutor’s views
of the teaching and learning process. Four diffeneodels of the role of the tutor are

as follows.



» Tutor as expert: The tutor seeks to explain thersmwcontent and to act
remedially if the learner has not understood.

» Tutor as facilitator: The tutor guides the learmerhis or her studies in an
enabling way without seeking to teach or explanedly.

» Tutor as a reflective practitioner: The tutor expwith the learner, without
presuming to possess superior knowledge in relatidhe learner.
» Tutor as assessor: The tutor’s relationship withldarner is seen primarily as
that of an examiner or tester of the learner andtwk or she has learned.
Very often, the job of marking assignments and erations and the role of tutor
fall to the same person. In other situations, the of assessor is seen as primary.
However, if the tutor were to perform the broadelerof the facilitator or
reflective practitioner in helping nurture the lears learning experience,
learners would benefit more fully.

3.3 Qualities of academic counsellor/ facilitator o interaction through assignment

I. The academic counsellor/ facilitator should be geely interested in the art
of distance teaching. He should be able to studyamsess the teaching unit
of the instructional material. He should be ablsde from the point of view
of the course writer.

ii. He/she should have clear orientation and understgmd the structure of the
unit and thematic presentation. All these will eestihat the variance in the
facilitation of learning at the various Study Cestrs as minimal as possible.

i. The academic counsellor/ facilitator should be abldiscover weaknesses
in the assignment response which is as a restitteofveaknesses or defects
of the assignment and/or the teaching unit. Thedew& counsellor/
facilitator must be objective in his formation &at the learner benefits from
the pedagogic advantage of discovering his/hegassnt defects.

ii. Also, the academic counsellor/ facilitator shoubshgider the organizational
aspect of the assignment response. He should femtiah to the beginning,

the middle and the ending. The logic in the seqgimgnaf points, the use of

language; its correctness and clarity must be ssde#gain, the academic
counsellor/ facilitator must not be distracted bg tanguage and style of a
response despite poor or irrelevant content.

Lastly, the academic counsellor/ facilitator sholédable to accurately and
objectively grade the assignment response. Themgrahould reflect the
academic counsellor/ facilitator's comments onrdsponse. The comments
should:
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3.4

a) be motivating to the distance learner;
b) break the walls of isolation surrounding the distalearner; and

c) help the distance learner improve his learningugh teaching type comments.

Tutor Comments on Assignments

The different types of tutor comments as enumeratedideboyejo (2007) are
explained below:

I. Harmful (HL) comment: Such comments are by themeselmnpleasant. If
anything, they make the learner hate the facilitatal, this may lead to loss
of courage on the part of the learner. As a regdtbarrier between the learner
and the DE institution builds up, the channel omotunication begins to
narrow down and, the learner may eventually drop BMamples of such
comments are; ‘Horrible language...

‘You beat about the bush too much...’Hollow (HW) comments: There are
certain comments that are just mere words. They apagar to have meaning
but, the meanings are empty. Making meaning owuch comments is like
trying to guess what message the writer wants 8% @&ross. For instance,
‘Please go through the unit again...’, ‘You can dttdrethan this’, “You have
lots of irrelevant material in your submission’. ©thing that is common to all
these examples is that the writer has neither Bpdaihat the learner has done
wrong nor what is expected of the learner.

iii. Misleading (MG) comments: This type of commentplthe learner on the
wrong track. The comment usually instructs therleato carry out activities
which have no purpose. For example a comment e fBlease read the
lesson once again and re-submit your assignmehé.l&arner will follow
this instruction but without knowing what he can tm improve his
assignment response.

iv. Null (NL) comments: Any comment which neither confs nor questions,
illustrates nor explains, refutes nor approves b@&ayermed null comment.
All types of ‘no sentence’ remarks such as questnamks, double check
marks, underlining, side brackets or lines etcstitute null comments. The
only information passed across by these symbadisaisthe facilitator has
gone through the assignment response. Though sgmbih verbal
definition may be used especially in situations eh&mments need to be
repeated yet, it is pedagogically better to repaah comments in sentences
and not with symbols.

v. Negative (NE) comments: These are the type of camsrtbat spell out to

the learner what he has done wrong. They usualitedacts, concepts,
explanations, illustrations, analyses etc. They m#p go against the
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Vi.

Vii.

viii.

relevance of the content of a response, or the approach to a given
problem as presented by a learner. These are tise meded of all the
different types of comments because without theen ldarner faces the
danger of misguidance. Examples are: ‘Not clearimthe point’, ‘you did

not give a single illustration to buttress your miQi‘your explanation to

question ... is not adequate’ etc.

Positive (PE) comments: These types of commentasaent to approve of
the point of view of the learner. They indicatettha is on the right track.
These comments help to encourage the learner totamaiand possibly
improve on his performance. Example of such commeang; ‘You have
brilliantly explained the concept of distance teaagh ‘Impressive, you
speak my mind’ etc.

Constructive (CE) comments: When a facilitator wssto inform the learner
of what he could have done to improve his perforrearconstructive
comments are employed. Though such comments negthprove nor

disapprove yet, they offer suggestions on how teesa problem more
brilliantly. As an example, a comment may go théikyays list out the point

to be discussed when the question says list

Global (GL) comments: All the comments that haverbdiscussed so far
are usually written (in-line) close to the portiohthe assignment response
for which they are meant. Global comments encomathéke other in-line
comments and summarize the overall performancleeolearner. They may
point out drawbacks such grammar, spelling, leigybdtc. Also, they serve
to explain the grade awarded to the learner. Glotwaments are not in-line,
they are usually made on a separate sheet of paper.

. Personal (PL) comments: These are the means thmhigi the isolation

usually experienced by distance learners is brokddT who wants to help
learners on this basis by making use of persomahoents must:

a) have a very high degree of patience;
b) be committed,;

c) know when and where a personal comment is needédd; a
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d) possess the ability to blend academic commentsusigns and information
into a closely knit whole.

3.5 Typical process for tutor-marked assignments

Tutor-marked assignments provide a common meansooiducting
formative assessment of learners in open and distalearning
programmes. Typically, the learner completes phtth@ course, writes an
assignment based on this section, and sends tigament to the tutor. The
tutor then marks the tutor-marked assignment, pesvisome feedback
comments, and returns the comments to the learner.

The tutor and the institution’s administration tyglly keep a copy of the

Tutor comments are classified as shown ithe diagram beww:

1
Tutor comments

Non-Teaching comment Teaching comment

marks and sometimes of the feedback comments ithetiraer’s file, to
provide a record of the learner’s progress andeaeiment.

3.5.1 Ineffective regimes for tutor-marked assignments
‘Tutor-marked assignment turnaround’, which is timee it takes to
return an assignment to the learner, is one ofghst well performed
features of open and distance learning program@es.aspect of this
problem is often administrative:
» slow or unreliable postal or other delivery systems
» lack of clerical capacity within the institution ppocess and record large quantities
of tutor-marked assignments promptly; and

» the tendency on occasion for assignments to piie apademics’ offices waiting to
be marked.

Another part of the problem may be that neitherriees nor their
tutors fully appreciate the potential value of egigg in a smoothly
running and diligently conducted assignment suhomssand
feedback system.

3.5.2 Effective regimes for tutor-marked assignments



In order for tutor-marked assignments to help leegin their learning it is important
that:
 the learner, tutor, and administrators involvechalle a shared understanding of the
procedure and value of the tutor-marked assignment process;
 tutor- marked assignments are well designed, rateeathe course, and engage the
learner in useful learning activity of some kindhether it be analysis and essay
writing or carrying out a practical task;

* |learners have or are able to acquire the informatskills, and other resources
needed to complete the tutor-marked assignment;

» the tutor-marked assignments are transmitted sgcwbether by post or other
means;

» they are marked quickly and reliably;

* they are returned to the learner with feedback ighminimum of delay;

* the tutor writes full and helpful feedback commentst just a mark;

» the marks and any other significant points arendzb reliably and used as a basis
for assessment of the learner; and

» the tutor uses the tutor-marked assignment interactwith the learner as an
opportunity to develop a personal (professiondBtienship: providing a ‘human
face’ to the institution, making the learner feadlividually recognised and valued,
and raising the learner’s morale.

3.6 How assignments can help learners to learn

According to Adeboyejo (2007), assignments can hmpwerful tool in helping
distance learners to succeed in their studiessange a number of purposes. Some
of these are the following:

* measuring learning against objectives;

» checking that material has been understood andedye

» providing reinforcement of success;

* enabling diagnosis early on of weak point;

» providing learner the opportunity to apply new feag;

» developing a personal tutor—learner link;

» facilitating learner’s learning by making him orrtan active learner;

» providing feedback to the learner on his or hefqarance;

» identifying learners’ strong and weak points;

» providing opportunity for remedial help;

» providing opportunity for individual study;

» providing an incentive mechanism for progressivprionement;

» helping tutor—-marker to plan for face-to-face s@ssj
e providing opportunity to demonstrate new learning;



» helping learners prepare for exams;

» suggesting where learner should focus further study

» providing a basis for regular dialogue betweenneaand tutor;

» providing deadlines and set intermediate learninjgatives;

* maintaining and developing learners’ commitment;

» guiding learners’ study of the course materials;

 alerting the tutor to any problems the learneragig; and

» alerting course writers to units learners foundi@ift and where extra help is needed.

3.7 The Assignment toolkit’

Various components make up the tutor’s ‘tutor-mdrassignment toolkit’ and can
be used in combination to good effect. Typical comgmts include the following:

* questions;

model answers;

marking criteria;

feedback comments;

* assessment comments; and

records of the individual learner’s past performanc

3.8. Feedback on tutor-marked assignments
For tutor-marked assignments to help the learmar pbthe most important
factors is the quality of the feedback commentsttiter provides. The
learner will gain very little from merely receiving grade or a short,
automatic, and discouraging comment such as ‘Yost nvark harder?

3.8.1  Helpful and unhelpful feedback

Feedback can be helpful or unhelpful. Helpful fekbencourages the
learner to proceed even if he or she has not demg well in the
assignment just completed. Unhelpful feedback henather hand, may
discourage the learner to the extent that he owsimés to drop out of the
course. Unhelpful feedback also lowers the leasnsghse of self-worth,
causing the learner to view of himself or hersslsameone not capable
of learning. This self-concept is extremely damggiand counter-
productive, and is not justifiable.

The first task in getting tutors to provide helpfeédback is to persuade
them of its value. The second task is to creatgtssibility for them to
provide helpful feedback, by means of training, teys, materials,
arranging realistic schedules and workload, ancboyinually motivating
them to improve their skills.

Following are some characteristics of helpful andelpful feedback.



79

a) Helpful feedback
Helpful feedback does the following:
» establishes rapport between tutor and learner loyiging a sense of

belonging; and being facilitative and personal,

» links the learner’'s previous and future learningfityng the level of the
learner;

* encouraging the learner to review the course nafemd leading the learner
to further consideration of the issues raised;

* encourages a deep approach to learning by promdidhggue;
acknowledging the learner’s ideas; commentingelevance; being open to

further discussion; and suggesting ways to impstudy techniques;

» provides complete and accurate information by benognpt;  being clear;
explaining the grade awarded; fitting the graderded; and being precise
on where errors lie and improvement is needed

b) Unhelpful feedback
Unhelpful feedback does the following:
» suggests the tutor sees the learner as a fdirgeing aggressive or

intimidating; providing a negative start; being @uttic rather than
personal; and discouraging rather than encouragiraffers inadequate

information to the student by being late;

being careless and inaccurate; not being spemifclear; being too short;
providing no suggestions for improving; and notigating any follow-up.

3.9 Guidelines for feedback from assignments

3.9.1 Firstassignment
Tutors should do the following when marking thatfiassignment:
* respond quickly;
« offer praise and recognise effort;

« refrain from being too critical;
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» emphasise the next assignment (for example, “Reraetobanswer the next
assignment in full sentences”); and
* establish a personal link.

3.9.2 Everyassignment
In every assignment, tutors should do the follgwin
start with personal tag;
first, praise and identify the good,;
then, point out where and how the learner needspoove;
finish comments with upbeat, positive, and encoaggords; and
close with a reference to the next assignmentgfample, “Looking forward
to your next assignment ...").

SELF ASSESSMENT EXERCISE
i) For this exercise you will need copies of a congaeassignment for
which you will pass a comment and then confirmabtiy comment was
helpful or harmful

i) Exchange feedback with a partner, and discuss i tive partner
approached the task, and what problems was encednte

iii) Have a discussion face to face or on-line on tredl@hges of providing
helpful feedback.

4.0 CONCLUSION

Interaction with the learners through assignmeiaidicularly very crucial in
distance education because of the advantage ihhmaeaking isolation among
learners and the opportunity to have a stage ljestheck on how learners are
faring in their study. It is therefore very pertmefor the academic
counselor/tutorial facilitator to possess the néeskdls to be able to co-ordinate
the interactive activity the way it is expectedtlsat it can be used as a major
facility to help learners to in a way that the abijee for the interaction through
assignments shall be achieved particularly by oftehelpful comments and
prevent use of comments that cannot help the learne

5.0 SUMMARY
This unit has discussed the following:

i)  Meaning of assignment
i) Reasons for giving
assignments
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lii) Qualities expected of academic counselor/ tutof@tilitator on

assignment iv) Process of Tutor Marked Assignment
v) How tutor's comment can help
learners vi) Types of comments

on assignments
6.0 TUTOR MARKED ASSIGNMENT

i) State five reasons why interaction through assignt is crucial in distance
learning ii) What is helpful comments and how iedtent from harmful

comments iii) Enumerate five areas where tutor cemtroan help learners

Iv). Give three examples of helpful comments and threenples of harmful comments
on tutor marked assignments
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Victoria Island, Lagos

MODULE 3

UNIT 1 PERSONNEL IN LEARNER SUPPORT SERVICES

1.0INTRODUCTION

In Open and Distance Learning, every employeevislied in providing support
that would assist learners in one way or anothéadiitate learning and to ensure
equity and equality of opportunities for the acgios of flexible and qualitative
education for learners anywhere, anytime and viapgmopriate and cost effective
medium. Consequently in order to accomplish theses institutions use network
of Study centres combined with the activities &t ¢bntral administration. Like in
the National Open University of Nigeria, Study cents the hub where the
university physically administers her studentspitesof the fact that many of the
activities are mediated by information communicatiechnology. Personnel are
regularly assigned to render support which woukkezut difficulties that learners
would likely come across in the course of studyhtigrom the stage of
advertisement for admission to course registratsattling down for study, and
writing of examinations to graduation. Learningivty in this unit will therefore



centre around discussion on the personnel whaatearge of assisting learners in
open and distance education.
2.0LEARNING OBJECTIVES

At the end of this unit you should be able to:
1. Enumerate at least five personnel that are involagoroviding support to distance
learners

2. Identify specific types of support which they rende
3. Mention cases of specialties in personnel supmovices.

3.0MAIN CONTENT
3.1 Study Center Managers/Study Center Directors

It is important for all distance learning institutis to have an effective management
system which would support and enhance the insbnadtdelivery services. In the
National Open University of Nigeria for an exammach study centre has a person
who is the head and who is responsible for thetdagay administration of the
centres and regularly liaises with the Headqualriszat of administration) of the
Distance Learning Programmes.

It is usually considered that for anybody to beapied to the position of a Study Center
Manager/Director, as a matter of necessity he/al&:m

1. Be an experienced academic or administrative staftf,below the level of a Senior
Lecturer/Director equivalent.

2. Should have served in management capacities imguddepartment/Head of
Division/Academic Affairs Officers with no less thd0 years cognate experience.

Major Responsibilities
Study Center Managers/Directors are responsibkenfollowing areas in order to
ensure that study centers are well managed:
a) To head, manage and coordinate the day-today tesiaf the Study Centre.

b) To act as the first contact point for the ODL ingion y in the immediate locality
of the Study Centre.

c) To liaise with the headquarters on matters relatnttpe distribution of
instructional materials to distance learners asttuctional facilitators.

d) To review and determine from time to time the adeyuand suitability of the
technology facilities at the Study Centre;

e) To monitor the turn-around time of Tutor Marked Kssnents;

f) To supervise the work of staff involved in the Oplogrammes delivered through
the Study Centres.



g) To liaise with the course developers, examinesessors and advisory peer groups
within the locality of the Study Centre;

h) To liaise with other sections of the public andkstalders in the management
of the Study Centres and act as caretaker ofittibties in the Study Centre.

i) To fully engage the study centre and make facslifar learning to students;
J) To participate in the recruitment, training andewgsion of part-time tutors;

k) To monitor tutorials and coordinate the use of mmdtia information and
communications technology available at the stuahree

Expectations from the Study Centre Manager/Director

The Study Centre Manager is expected to among tthegs provide management
support and leadership for the day-to-day admatistn of the Centre and maintain
regular liaison with Headquarters of the University

They monitor the distribution of instructional miaéds to distance learners at their Centre,
as well as the instructional Facilitators.

They also monitor the turn-around-time of Tutor-k&d Assignments (TMAS).
Other expectations as listed by Obidairo (2008/uiche:

» To review and determine the adequacy andability of technology facilities
in the Centre

» To supervise the work of staff involved in the amait programmes delivered through
the Study Centre

» To liaise with other sections of the public andkstelders in the management of the
Centre and act as the caretaker of the faciliighe Centre

» To coordinate the use by distance learners and msnolb the local community of the
multimedia information and communication technolaggilable at the Centres; and

» To ensure that the contact sessions and face-célé&ture delivery period in the
Centre is problem free and well-coordinated.

3.2 Instructional and Tutorial Facilitators

Quality distance learning and teaching is alwayppsrted by instructional
facilitation and tutoring carried out by knowledgeapersonnel. Instructional and
tutorial facilitators are in charge of the condofctutorial meetings and instructional
facilitation at the various Study Centres. Theyoalsssist with organising
professional workshops, course material developredidesign. They are majorly
in charge of the tutor marked assignments, andstasgth the conduct of
examinations.

Any person wishing to be inventorised as an Insimnal and Tutorial Facilitator should:
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i. Either be a retired or serving public servant di-employed or employed in the
private sector and be interested in teaching andreztivate others with
learning at a distance. They should possess a mmiof,

ii. First degree (with a minimum of Second Class) arféoat-graduate Diploma in
Education

iv First Degree with a minimum of Second Class itsAScience and Engineering
with at least five years teaching experience.

Characteristics of a good facilitator
A good instructional facilitator should possessftiiwing characteristics:

i) Provides clear explanations on his/her expectataoms marking

style; i) welcomes questions

iii) locates one’s fault but corrects them kindly”, saystudent, “and
explains why marks have been lost or awarded”

iv) Makes thorough but cheerful and constructive contsnéim contrast
with another student’s plaintive remark: “the conmisdeft one feeling
criticized, threatened and nervous”)

v) Gives an extra boost to encourage a student iiculiies vi) Clarifies
points which have not been easily grasped or cthyrezarned vii)ls
helpful in achieving the student’s objectives @ifers flexibility when
it is needed

viii) Show a genuine interest in motivating learnersifatiese
who are beginners and so perhaps at a less intgrssige
for the Facilitator)

ix) Writes all corrections legibly and at a meanindgével of
detail x)Above all returns all assignments promptly.

Major Responsibilities

a. To provide quality learner support which includedgunce about course choice,
preparatory diagnosis in study skills etc.

b. To facilitate students’ learning of instructionabtarials and regular formal and
informal learning environments such as accessdapltearning in seminars and
tutorials;

c. To undertake the delivery of specified course autstat residential schools and
other prescribed face-to-face interactions wittetise learners;

d. To develop and manage essential feedback mechandrasacteristics of
effective open and distance learning;
e. To review, assess and provide feedback on assigesmegularly submitted by
students as part of the distance learning instroatipackage and transmit same
through the Study Centre Managers to the Univetsgdquarters;



f. To participate in regular orientation programmaeastfew students and staff of the
University;

g. To monitor distance learners’ academic progrest adien necessary or due;

h. To review, adapt and prepare instructional fac¢ibta materials for use by the
Schoaol,

i. To liaise with external examiners, assessors and@y peer groups;

J. To undertake examination duties including the pragi@n of examination papers
and monitoring of assessment procedures;

m.To provide online learning support for students viawe access to and prefer the
web-based learning environment of the University;

n. To engage in creative and innovative roles andvitie, which will develop and
incorporate a range of local needs to support &arn

3.3 Students Counsellors
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It is the student counsellors who offer reguladgmice and counselling to learners at
a distance with respect to their studies includdngolment, choice of programmes.
Student counsellors also provide accurate informnatin courses on offer and give
guidance on when and how to study, and when to feeedpecial clinic for academic
guidance. Professionally trained guidance coumsehlire also expected to provide
constant assistance to students at their respdottations. The Counsellor has the
responsibility of keeping in constant touch witstdnce learners, and to provide any
early warning signals regarding difficulty with dtas in order to ensure that prompt
remedial actions are taken by the University distdearner and other related service
providers.

Qualities of a Student Counsellor. A trained studmunsellor should possess qualities
such as the following:

i) Be professionally trained in the theory and practoé guidance and
counselling;

i) A Master’s degree in Counselling or Psychology

iii) A Medical degree with specialization in Psychiatty Community
Health

Major Responsibilities

The major responsibilities of Student Counselloesta;
-To advise distance learners regarding selecticandfregistration in programmes and
courses on offer in the University.

-To provide professional consultation to studentsd astaff who may have
difficulty with rejoining the academic world.
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-To guide distance learners in the choice and nemagt of peer groups for
purposes of tutorials and other instructional featibn.

-To constantly monitor all counselling needs ofdstts and professionally
provide them prompt and effectively.

-To devise, develop and manage student databaseuigoses of providing
counselling and guidance services.

-To liaise with Study Centre Managers/Directorshwihe University headquarters
regarding counselling, assignment and examinagtatad matters.

3.4 Knowledge Management Technologists

The experts in knowledge management technologiesrequired to support the
electronic and computer mediated learning envirarime the distance learning
University. This group of technologists are resploledfor all computing, multimedia
learning materials development, web-site develograed management, networking
and programming activities to aid open and distaeaehing and learning. They are
also responsible for the national technology irgtruframe work and the electronic
library aspect of the open and distance learniogi@mmes.

Requirement for a Knowledge Management technolagtétide the following:

I.At least a Bachelor's degree with at least a Seddlads Division in Computer
Science, Information Technology or Computer Engimge Technology. A
doctorate degree with experience in open and distirarning environment will be
an asset.

il. Good knowledge of Web technology in particular, Welsed instruction
and on-line learning environment.

lii Must have demonstrable expertise in analog andadigjectronics circuit design,
microprocessor based programming, communicatiofwank design and other
relevant electronic material devices.

iv Excellent computer skills (e.g. statistical anaystnd Hyper Text Markup
Language, Extensible Markup Language, database gearent) and especially
networking, database design and management. Knge/letiCall centre is also
required.

Major Responsibilities

a. To develop and support the University’s managenm&iormation systems including
project management, systems analysis, design, gmoging, use liaison, technical
support and documentation for Internet and newrteldyy projects.

b. To construct, manage and constantly update theddsity’s web-site and web based
learning environment;

c. To undertake and facilitate useful training toe University’s staff and students

d. To use Java programming especially with Flash aniimmedia in course development;



e. To model, simulate and visualise communicationssamghle queuing theories (e.g. coding and

decoding, time and frequency domain representatams/olution etc)

f. To develop computer applications using Internet @hneint/Server technologies

as well as the provision of technical and user supgf computer systems.

. To use and instruct others in the use of a rangeftivare including: UNIX/Linux.

Windows NT/2000, Apache/HS, Tomcal/OAS, Java Sé#pplication, XML,
Perl/PHP/ASP. Flash, Photoshop, Dream weaver, ©RIASQL, Developer 2000 and
COBOL.

. Responsible for the set-up, testing, maintenanak aperation of audio-visual and

editing equipment at Educational Technology andiBhing Unit.

I. Required to work on irregular hours/or shift duties

j. To implement and maintain different A V and compuggstems including hardware

installation and configuration and software probkstving

. To assist in the production of multimedia and avelcomponents such as computer

animations and streaming Videos, and test variandvware and software.

3.5 Other Personnel in Learner Support Services

Some other personnel play vital roles in providesyner support services to ODL students. They
are the librarians, administrative officers, stofeicers, account officers, security officers, and
environmental staff.
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Librarians : The librarians are qualified academic staff iordiry and information
services who also provide educational and leanngpart services. They manage the
main library at the headquarters and the libraaeshe study centres. Books of
different disciplines are sorted out and kept ielgbs for students’ use when they
visit their study centres or the headquarters &ol i@nd carry out some assignments.
The University Librarian is a management staff lzs lhead of other library staff.
Librarians pick and arrange books in their apprtprshelves after use by students
and staff.

Administrative Officers: These are non-academic staff who provide admatige
functions at the headquarters and the study cerftheey help in day to day running
of offices in terms of staff administration and ajine. At the study centre level
where learner support services are provided, adimaive officers assist in
admission and registration processes. They cedtfgnission letters printed by
prospective students on completion of their admissonline. They assist the
counsellors in managing students’ files as weBtaff files.

Store Officers These are also non-academic staff who receiveseauaterials and
other learning resources from the warehouse andageathem for students’ use
especially at the centres. They issue out courseriais to students who have
completed their admission processes. Any item meanhe students and staff get to
them through the store officers. During the mateatian and convocation ceremonies,
store officers issue out academic gowns to studemdsstaff and retrieve them for
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keeps after each ceremony. The store officershaegtirchasing officers who buy
fuel, stationaries and other items for the adnmaigin of the centres. They also
maintain damaged facilities and ensure that theyat into use by students and staff.
Accounting Officers: These are also non-academic staff who serve rasdial
officers that deal with financial matters. Thosethbém at the study centres are
accountable to the University Bursar at the headgrs They clear students who
have paid their school fees and issue them wittratece papers that qualify them to
write examinations. They also give financial advicehe management at all levels.
Accounting officers process the payment of faditita’ honourarium and allowances.
Security Officers: They are non-academic staff who provide sectwityoth staff and
students. They also see to the protection of phys$acilities of each institution. In
addition, they provide security to staff and studewduring facilitations and
examinations to ensure safe environment. They@l®ade sundry services to senior
officers.

Environmental Staff: These are non-academic staff who clean the sodings, the
classrooms for facilitation and examinations, stdffces, and run errands for some
students and staff. Some of them also serve asewtmstudents who are nursing
mothers during examinations and assessment.

4.0 CONLUSION
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Support personnel in distance learning occupy wemyortant facet of distance
learning to the extent that all learner activiées connected in one way or another
to the services being offered by personnel in ilasapport services. The personnel
already mentioned above are therefore importaht figm the stage of application
for admission, registration for courses, studying, carrying out different
assignments, submitting tutor marked assignmerdsiging information about
examination, graduation and even follow-up aftedgiation.

5.0 SUMMARY

This unit discussed personnel in ODL learner supgpevices with particular reference
to the following:

i) Explanation on the activities of Center Managernsé®ors, Student Counsellors,

Instructional Facilitators and Knowledge Managemiesthnologists. iiQualities of

each personnel in learner support services.

6.0 TUTOR MARKED ASSESSMENT

i)  What is personnel in ODL learner support?

i) Enumerate the major personnel in ODL Learner stppservices
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iii) List and explain five ways each by which knowledganagement technologists and
student counsellors render services to learne@h.

iv) Briefly discuss the duties of the Centre Directod accounting officer in providing
learner support services to students.

7.0 FURTHER READING

Granger, D.& Benke, M. (2001). Stacey Ludwig-Hardn& Joanna C. Dunlap; Learner
Support Services for Online Students: ScaffoldorgSuccess

(COL, (2009 Researching, Tutoring and Learner support. REST:
Practitioner Research and Evaluation Skills Titag in Open and Distance
Learning. Vancouver: COL Press

UNIT 2 CAPACITY BUILDING FOR SUPPORT SERVICE PROVI DERS
1.0 INTRODUCTION

The previous discussions in this course materiabands the fact that ODL is
learner- centred and this accounts for the reasgrtine activities of support staff
cannot be over emphasised. Personnel in ODL aszefthre, important for
ensuring that learning is made easier and thahdéesrare well adjusted during
their programme of study. In order to be able tbhiece the good intention of
supporting the learners in ODL, it becomes essembiaput in place the
mechanisms that would ensure that such staff tioaddvprovide help are well
equipped with the right knowledge and skills thatwd help them to provide
acceptable services to the learners. Accordingaovgena (1996), since training
the support staff in ODL is one of the basic suppaguirements for support staff
in ODL then lack of such training might mean ttreg heed for learner support is
not appreciated. Following this, there is thereforeeed to have a discussion that
is centered on how to build capacity for the supgervice providers in ODL.
Part of this would involve how to provide constaatning to the for the Student
Counsellors, Knowledge Management Technologists @movide short term
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training to Course writers and instructional ié&iors so as to reflect the concept
of learner centeredness and cater for the peadiadls of distance learners in the
course design, development and writing. As regaublly Lewis & Hawkridge
(1998), exposure to relevant training will help thapport staff to better
understand and use approaches and techniquesimy.olv

+ participating in a learner-centred environment,

+ running a learner-centred environment,

« assessing learner participation, deliverables aedatl performance,

- initiating and maintaining a publicly accessiblariger portfolio on the web
+ evaluating a learner-centred environment,

- designing a simulation script. (Lewis & Hawkridd®98)

2.0LEARNING OBJECTIVES

At the end of this unit you should be able to:

1.

Enumerate at least three areas that requires ¢gpaciding for support service
providers in ODL

. Identify different steps that can be undertakenabyODL institution to build

capacity for its learner support service providers

State how sharing of experiences can be utilised | for building capacity
among support service providers in an ODL instituti

3.0 MAIN CONTENT

3.1 Capacity for Emotional support and prevention of bun-out

Support staff need to be capacitated on how tgigeoemotional support and
prevent burn-out. Handle t is a common practid®i institutions to over-load
support staff with work considering the high staffstudent ratio. Overloading
staff with work load may not be inevitable mosttbé time particularly in
developing economies where staff/student ratiergegally high. It is important
to state that, this may sooner than expected eattéss for many support staff.
Inadvertently, it will have serious negative effeata staff's ability to function
maximally well. For support staff whose main foeien providing personal and
relational support, increased workload may hintheirtability to provide the
levels of human support that ODL learners neei dltso possible that adjusting
to new techniques of doing things, new styles ofkivig particularly working
with new technologies may indeed be stressfuktgport staff in developing
economies especially since most of the equipmedtgadgets will be new to
most of such staff. For Counsellors in particmdo had been trained to work
with adolescents, working with adults in ODL maydteessful, for tutors who
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had been used to teaching face to face in a colvahtmanner, adjusting to
tutoring in ODL where the tutor is expected to legdide and facilitate rather
than get engaged in direct teach and tell, maytriessul. In fact, many tutors
would find out that providing academic supportlearners put a greater demand
on their time. The instructional facilitators wowl$o discover that, every minute
spent in one-to-one dialogue with an online leanren monitoring patterns of
student engagement, or in working with small grasipne less minute available
to do other things he/she normally had been used &a conventional teacher.
Coping with work pressures like this can be ratdgficult to withstand.
According to  Baldwin and Mclnnis (2002), “Diffitties of the job in an
institution at times can induce feelings of dehtlibtn. When staff are in that
mood, how do they then cheer up distance learneosane feeling discouraged?”
Baldwin and Mclinnis observed further that no mattter extent of the learner’s
need for support, facilitators and other suppatfstan only give so much to
students from the spring waters of their own wetibeUnless all players in a
human activity system possess sufficient energgustain their inputs into the
activity, their input will be scaled down, weakened terminated”. They
concluded that “the twin risks are dropout by stud@nd burnout by staff’, both
of which can lead to “system breakdown”. (Morgard aMckenzie 2003).
Considering all these, it becomes very necessarth@oUniversity authority to
organise regular capacity training workshop forsalbport staff so as to ensure
that they are well equipped with the emotional congnts of support service
delivery to a level where they readiness to asgistld always radiate on their
faces while burn out is constantly prevented ambtingsn.

3.1Peer Support

Staff of learner support services need to havedpeacity to support each other at least
for purposes of professional development. But ntloam that, peer support could be
an important component in assisting staff in depielg supportive behaviours and
attitude, and in seeing things with the third epd aearing them with the third ear.
For example, peers can be powerful opinion leagssway their colleagues to see
the benefits of supportive dispositions, of leagnin use new approaches in group
work, in facilitating courses or even in individualationships. Peer support can help
in overcoming technophobic tendencies, and in adgptlassroom innovation by
listening, guiding, using questioning techniques, mther than tell and teach. Peers
can also serve as mentors to each other, and #nasriing instrumental in providing
support to colleagues who were beginning to sadasalhope, interest or motivation.
In fact, older colleagues could be ‘mentored’ buiyger ones who are more familiar
and more at home with technology as they work & dh-line environment. Older
colleagues can mentor younger ones as the latteogéused, frightened, or alarmed
by the enormity of students’ concerns and diffiedt In order to accomplish this it is
necessary to organize forum where support staff lbeesnof the ODL community
would acquire the skill of working together, to skemselves as players who need to
cooperate constantly in order to achieve the gbdearning easy and removing
tension that may arise among learners in ODL.
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3.2 Contextual Support for service providers

Considering the interconnected nature of the vardgpartments in ODL institutions,
it is obvious that the practice of offering supportearners is dynamic because most
of the services are dictated by the individualityhe learner and the creativity of the
support staff. Capacity building for staff mustréfere be emphasized. In carrying
out this, it would be helpful if it carried out thugh in-house training and workshops
where activities would be centered around use ebryy experience and practical
realities of situations on the ground. The cultsedting, availability of resources and
administration’s disposition to support servicedteraa lot to the success of the work
of the support staff. In learner support servicesythings are learnt outside the text
book. Senior and experienced members of the contyntimerefore are veritable
assets which have to be maximally utilised. Thregarticular will serve as mentors
to the younger ones, and they should thus seeotiieger ones as peers in the process
of developing the new profession of supporting dees. Most importantly, the
mentors should treat each workshop or in-houseitrigisession to create a sense that
this was an evolving experience where everyone ngedevelop a style of doing
things collectively to promote a style which isqure to ODL institution. The process
also involves the more experienced coaching thedgperienced in certain aspects
or identified areas in terms of how to do cert&iimgs thereby allowing the support
service for the institution as a process to unf8idnilarly, staff members’ capacity
shall be enhanced with the mentors continued atipgnd relentlessness in
coaching their colleagues through use of caseestudse of contextual materials or
some of the frequently asked questions as casdedohing and coaching the less
experienced.

3.3 Sharing Experiences at Orientation and workshops

It is good practice for capacity building when BBL institution provides regular
orientation, workshop and in-house training formanp staff. This will give staff the
opportunity to share experiences, concerns ang tsawell as hopes and prospects
for the future. At such workshops, staff will iraet and ask each other questions.
They will also use it to avail themselves the opyaity to brainstorm on ways of
handling some common concerns, problems and afehfficulties just as they can
discuss some frequently asked questions (FQA) aaplout acceptable answers and
responses.

4.0 CONCLUSION

There are lots of benefits for the ODL institutiand the staff when capacity
building for the service providers is made a ptjoand becomes part of the culture
of the institution. This will help to constantly prove the way things are done in



assisting learner to be adjusted to studies antbigxpe opportunities that are in
distance learning. Support service providers waldd be able to discharge their
services with little or no stress, make learningyeand by so doing prevent attrition
among the learners.

5.0 SUMMARY

This unit discussed capacity building for the suppservice providers in ODL with
particular reference to the following:

i) Capacity for emotional support and prevention aibu
out ii) Peer support

iii) Contextual support for service providers

iv) Sharing experiences at orientation and workshop

6.0TUTOR MARKED ASSESSMENT
i) State in clear terms the components of emotionppau as a form of capacity
building for staff in ODL.

i) Enumerate different steps that can be undertaigeantODL institution to build
capacity for its learner support service providers

iii) Explain how sharing of experiences can be utiliagd tool for building capacity
among support service providers in an ODL instituti
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UNIT 3 STUDENT INFORMATION SYSTEM IN ODL

1.0 INTRODUCTION
An important facility that can be used to managelsit record is a soft are
called Student information system (SIS) This agtian can also be
referred to as student information management syg®IMS), student
records system (SRS), student management systenS)(Shampus
management system (CMS) or school management sySiglf). Support
service providers will realise that they need taibthemselves with the
information on students before they can commenodemrng assistance
.This is because records in the student informasiervice system are
adjudged to be valid and reliable. The facilityhsrefore considered to be
comprehensive and essentially repertoire of aléssary information which
the support service providers can readily lay hamalsn the university
database very readily, anytime and anywhere gxjmected that all relevant
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data on every learner are kept and made availalsiech a way that anytime
any information is required, it can be retrieved amilised for the purpose
of helping the students. It is also such a verggirbvision in ODL to the
extent that if it is well managed, it can be usedchhance success of the
individual learner and for institutional accountdbi It is because of this
that most institutions rely heavily on the effeetiess of this record system
to provide support to its learners than it is dona conventional or face-to-
face university.

2.0LEARNING OBJECTIVES
At the end of this unit you should be able to:

4.

3.0

3.1

Mention five functions of student information systean Open and
Distance Learning institution.

Identify at least five types of records that cankieet in the student
information system

Mention five ways by which the records in the stutdmformation
system can be utilised to offer support to learimredistance education.

MAIN CONTENT

Student information system relate directly to leasnin an open and
distance learning programme and so it is basiealgspect of activities
in the distance learning programme delivery sesvite this unit, there
would be discussion on functions of the studenbrimition system,
what records to keep, and how to keep the recandsexaluate the
process for keeping and utilising student records.

Conditions for a good student information system

Considering how important student information sysigein ODL, record
systems should therefore ensure that learner'segradd performance
data are securely logged while learner’s welfagedocumented in an
informative way.

Moreover, because there is large number of studdtiisdiverse academic
computer based systems are very much preferabietwal systems, as
they can generate a great deal of useful informatitd reduce labour and
errors considerably. However, many open and distahearning
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organisations still function with paper-based systelt is in view of these
that it is crucial for the system to have the fafilog qualities:

logical;

* simple;

* understood by its users;
* secure; and

¢ sustainable.

3.2 Functions of Student Information System?

One of the characteristics of ODL is regular demfmmdaccess to information

by students, and support service providers and®thbo would be interested

in such records. Similarly, the student informatsystem is being used for large
multi-campus organizations. Following this, it mportant for the student

information system to be able to support the maemee of personal and study
information relating to:

« Handling inquiries from prospective students

« Handling the admissions process

« Enrolling new students and storing student couratenals

« Automatically creating class & teacher schedules

« Handling records of examinations, assessments, snaplades and academic
progression

« Maintaining records of absences, attendance arg#tiwbo have withdrawn from
programme of study.

+ Recording communications with students

« Maintaining discipline records like cheating in exnations, plagiarism, and late
submission of tutor marked assignments.

« Providing statistical reports

« Maintaining Learning Groups and study Groups.

« Communicating student details to whom it may comcer

» Providing special support services

« Student health records

« Check progress of learners;

« Provide continuity regardless of changes of pershnn

« Assist a tutor in his or her organisation and fatgr

+ Institutional reporting purposes e.g. management;

« Tracking individual learner progress;

+ Make comparisons between courses, tutors, learsexss, and years;



97

3.3

3.4

+ Make analysis of learners as a cohort possiblé@identify emerging trends
+ Historical proof of things done;
« Data for research;
« Verify regularity of attendance;
+ Give feedback to learners, tutors, and others
« Evaluate the system.
Constituents of the Student Information Systa
The following can be found in the student inforroatsystem:
+ assignments submitted,;
« marks allocated to assignments;
+ test marks;
+ problems learners face;
« problems in implementation of the programme;
+ correspondence;
- feedback;

« attendance register;

+ learner personal files personal data; progresstegesessment record;
+ log or journal: incidents, visits, equipment andt@nial

+ issue of modules;
- financial records; and

« notes regarding meetings and counselling and altegassions with reference to
necessary follow-up action.

Method for evaluating records systems.
Records can be evaluated basically through thetskecklist procedure. To
confirm the usefulness of the record system quesiiothe checklist below are

used:

i) Does your learner record system contain the folgwinformation?
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« personal details, including name, address, age,lyfanircumstances, and
employment?

« academic and professional qualifications?
+ special requirements such as specially adaptedialatéor disabled learners?

« tutorial record, including dates when assignmemeweceived, grades, and copies
of tutor comments?

 list of materials sent, including date of dispatch?

1)) Are your records detailed, accurate and up-to-dateyou ensure
that

* records systems are regularly monitored to enshea¢ they are
functioning efficiently?

« information is disseminated to the right peopléhatright time?

» records are kept in a secure fashion so that artlyoaised personnel
have access to them?

» legal requirements governing the handling and g information
are met?

1)) Are your support staff, whether instructional, cselting, or
administrative, trained and updated on an ongoiagjsbon the
records system and how it is to be used?

There is certainty that if honest responses areviged to the
guestions stated above, it will be possible to gabata that can be
used to judge the effectiveness of the studentnmdition system in
an ODL institution.

Self-Assessment Exercise

Make notes on the following questions.
1) What specific forms or procedures in the recordstesy are

particularly important to make the open and distalearning

programme run effectively?

i) How could the effectiveness of these forms mrgedures be improved?
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Considering the fact that the student managenysi#s is a repertoire of many data
which are relevant to the students and which thenkr service providers will
always need to be able to carry out the crucialiseiof assisting learners in their
academic, psychological, social and domestic nélealscan impinge on their
performances as learners, then it is importanttier authorities in the ODL
institution to make it as a point of duty to enstirat in house training is regularly
organised for the service providers to be ablactuire needed knowledge and
skill that would assist them in the managemenhefstudent information service.

5.0 SUMMARY

This unit discussed student information seric®DL with particular reference to the

following:

i) Meaning of student information service
i) Conditions for a good student
information service
iii) Functions of
student information service iv)
Constituents of student information service
v) Methods for evaluating student information service

6.0 TUTOR MARKED ASSIGNMENT
» With relevant example, state the meaning of stuadormation system

*Mention and explain the qualities of a good studeformation system in ODL

*Enumerate five ways by which learner support pters can use the student
information system in an ODL institution

7.0 REFERENCES/FURTHER READING
Commonwealth of Learning. Perspectives on distaedecation: student
support services. Vancouver: COL, 1992.

Mills, R., and A. Tait. Supporting the learner jmem and distance learning. London:
Pitman, 1996.



UNIT 4 RESEARCH ON LEARNER SUPPORT SERRVICES

1.0 INTRODUCTION

Research is an important activity in the life ofydngher educational institution.
With research activity put in place, data obtainedild help the institution to work
more effectively and efficiently. Research helpsniproving practice. It helps in
building theory to test new methods as the basismferventions when things are
not working well in a system. Research can theecb® described an activity
that is conducted to increase knowledge by systeailligtcollecting, analysing, and
interpreting data to answer carefully formulate@siions about publicly observed
phenomena. Similarly, research in learner suppemtices can be described as
activities that are carried out through a systerratbcedure to collect information
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on issues and concerns that would help to assistdes to maximise their benefit
in the learning process of an institution. Invalyatesearch can help to reduce
attrition, increase retention and enhance compietite/throughput of learners.

2.0LEARNING OBJECTIVES

At the end of this unit you should be able to:

Mention activities that are involved in ODL resga

Identify areas needing research in ODL learner sugervice

Define research in relation to learner support.

Provide a rationale for doing research in learn@psr t

Identify methods that are commonly employed to stig@ate issues in learner support.

©o~No A

3.0 MAIN CONTENT
3.1 Principles of research in learner support serge

Basically, there are principles to bear in mindle/wonducting a research. The principles
are stated as follow;

1 The purpose of the research. Purpose of the résgarst be identified. Most
of the time the purpose is to increase knowledggdtlgering data to answer
guestions.

2 Researchers investigate publicly observable vétdiaphenomena with

procedures that can be repeated in similar comgitio

Research questions are formulated carefully sattlieatlear.

Research data are collected, analysed, and intedpi®ystematically to

maximise confidence in the answers being provide.

5 Most of the time, questions asked are drawn systeatlst from a body of
theory, and the answers obtained support, expandgfime that body of
theory

W

Using the principles mentioned above, researchbsacarried out on a particular
concern in the institution like attitudes towartisal in which case a research method
such as attitude surveys is employed.

Self-Assessment Exercise

Look through the proceedings from a conference siscthose from the African Council
for Distance Education Conference and General Alssean International

Council on Distance Education. You can also piclaulournal such as West African
Journal on Open and Flexible Learning (WAJOFELAmy other Journal on Distance
Learning.

i) Find a short article describing a research stalyn it and find out if it incorporates
the principles discussed above. ii) Note ways tiatstudy can be improved upon
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3.2 ldentifying areas needing researchinleararsupportservice

In this activity, you will identify your areas ofegtest interest as follows:

1 List your areas of personal interest for reseaftiese may be exploratory in
nature such as trying to understand learnenbetiabetter without a specific
theory in mind, a test of a theory or an assiwnptn evaluation of current
practice, or an experiment with new methods. ¥Wauld you like to know
more about that would help with your practice?

2 List areas of research that you think are mostgmgdor your institution. What
would do you think will make the most differencet@rms of progress toward
goals? (e.g. a breakthrough in improving comgitetiates, a more cost-
effective tutoring system, an increase in the loesimof satisfied students who
recommend the institution to others; availabibfydata on employment of
graduates).

3 Score your list of areas on a scale of 1 towlith 1 high and 10 low, on
each of the following criteria:
e your own interests
» possibility for improving practice
* making a positive difference to the institution
» and contribution to practice in the larger contextdistance education.

If you want to be more precise, you can weight eafcthe criteria according to
which you think is most important.

3.3 Need for research in Learner support
Hadley and Mitchell (1995) listed a number of reastor why you should be
engaged in research including the ones below. Afihothey are speaking
specifically about counselling practice, their gsiare equally applicable to
tutoring and other areas of learner support practic

1. research offers the best available means for @dlons to know which
kinds of interventions are most effective andichi do not merit continued
use with certain kinds of clients. Researclhuced the likelihood that
ineffective interventions will be continued based the belief that they
might work.

2. the experience of serving clients yields iddasresearch that are more
relevant to counselling than they would be if @leped without this
experience.

3. conducting research requires counsellors to kedmeast of related
literature more than practice alone does; thiswkedge benefits both
research and practice.

4. a counsellor who conducts research can put tiggnigs immediately into
practice; research reports written by othergrofeach readers after a long
delay.
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5. conducting research encourages counsellors to thigkrously. In turn,
such thinking encourages counsellors to condusticgerctivities so that
their results are clearly demonstrable.

6. being skilled at conducting research helps cdloxsemake good
decisions about whether existing knowledge isigefit for the tasks at
hand or whether new research needs to be caoued

7. conducting research and publishing in the profesdiliterature expands
opportunities for two-way communication with otlserentist-practitioners,
thus enriching the professional knowledge basealloparticipants in the
counsellor's network.

SELF ASSSESSMENT EXRCISES
1 Think about the reasons why you might engage ieareh. For
example, what information would you like toveaabout your
practice that you do not currently have, and twauld it enable
you to do?

Write down your most important reasons for doingeesch.

Now think about and write down some of the basrte you doing
research. You can come back to this list lateyca work through
this course, and see if these factors are vsilid, and if so, what
you can do to reduce their effect.

w N

3.4 Research methods

There are many different ways of doing researchybut purpose is an important
factor to determine the method to be used.
It is helpful to star t by thinking about the pusgoof your
investigation by asking the following questions:
Do you want to better understand a particular m®cguch as
motivation?Do you want to know whether to invest in face-toefa
tutorials as an adjunct to written communicatiotwesen learner
and tutor?
Would you like to know more about who your learnare and how they experience
interaction with your institution or organisation?
Are you anxious to find out what students thinkatitbe new orientation programme
that you are planning for this new term?

Would you like to be better able to articulate ith@act of tutoring on learning outcomes?
Following this information about the purpose foe thesearch, you might begin by
thinking about research with following purposes:

1 description, and

2 exploration of the relationship between or amongatdes. training in open and
distance learning



A variable is a characteristic (e.g. of people, immments, physical objects,
behaviour, tasks) that can be categorised or megdskxamples include gender,
age, teaching method, geographical location, onenof time spent studying.

Some variables are theoretical constructs suchtafligence or social support. We
cannot necessarily directly observe these but Haveloped ways to measure them.

Description

Sometimes we want to be able to better descrgvewp, a process, an institution or
other educational phenomena by using one or maiables to categorising it.
For example, we might want to find out how manyropaiversities have special
needs programmes for disabled students and whateerare offered by these.
Or we might want to be able to categorise our k& y age, gender, income,
geographical location, and previous educationallachieved.

Relationship between variables

In investigating relationships, we are usually @med with seeing what effect
manipulating a particular variable (such as an @spkteaching) might have on
another variable (such as course completions).eikample, we might want to
know the effect on course completions of addingnéeractive radio programme
to a course. In this case, we choose a group (gam@apdl then see if their response
to a variable (course completion) is correlatedhvilieir response to another
variable (interactive radio).

Sometimes an exploratory study to improve desanpis a good first step before
investigating the relationship among variables. &mmple, you may want to
know more about your learners’ characteristics. (is.there any pattern that tells
you about which ones are more likely to completerses? What are students’
expectations when they star t to study? What factiw they perceive as
contributing to or detracting from their satisfactiand success? What are their
opinions of their current experience with your igton?). On the other hand, you
may already have this kind of information, and an&ious to either experiment
with some new practices or evaluate current ondsetiiér the purpose of the
investigation is description or exploration of tedaships, there are choices to be
made about methods of inquiry.

3.5 Categories of research-: Quantitative and quattive research

Research methodology is usually categorised int woad areas of inquiry:
gualitative and quantitative. It is important tescliss these in relation to the
purpose of the investigation and the type of datuired. Qualitative research
tends to be concerned with exploring phenomenaugirogetting accurate
descriptions, defining variables more clearly,rigyto understand experience, and
looking for meaning. Quantitative research is coned with categorization and
accurate measurement of pre-specified and cleafigetl variables.
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Qualitative research

The qualitative study will tend to yield a rich s#tdata (the scripts of the inter
views), and being a verbatim account, it will aetaly (albeit subjectively) reflect
the experience of the particular tutors inter vidwas such, the qualitative approach
is often said to have greater validity than a gt@inte method, that is, it addresses
what the study purports to address: the experieficbese particular tutors. The
gualitative approach generally relies less on tstiesign and structure than the
guantitative approach, and is less concerned withhility and generalizability and
more concerned with gaining depth of understandihghe phenomena being
studied. For example, a qualitative approach tdebainderstanding a tutor’'s
experience of working with learners might involvedepth inter views with a few
tutors, recording exactly what they say, and tloaking for patterns of similarity
which emerge from what they tell you. A quantitatepproach might consist of a
short survey of many tutors that asks them to esedspecific statements that match
their experience. Their responses can then be ifjednin terms of frequency of
endorsed statements. Both types of study have dtengal to yield useful
information.

Quantitative research

The quantitative approach (in this example, theeypf a large number of tutors),
with its structured design and large sample caidyé great deal of useful
information and is relatively easy to carry outeTdollected data are not difficult to
analyse (usually a matter of counting and calaudgfi and unlike qualitative
research, this type of study relies less on theareter’'s ability to interpret the
results (has greater objectivity).Further, the duaive study, with its strict
protocols is more easily replicated. In other womlsen like circumstances, the
same survey is more likely to yield similar resw@tsanother time and place (have
greater reliability) than the in-depth interviewwever, the gain in objectivity and
reliability comes with a loss of nuance and persaneaning. The information
gained from the quantitative method is more of@abrbrush approach as opposed
to the detailed painting of the qualitative appfodéor example, from the survey,
we might find out what percentage of tutors belithwy need further training, but
not what it is like to tutor if you feel unsure ygur skills.

Qualitative versus quantitative

There are advantages and disadvantages to botheayes to research. Hence, both
gualitative and quantitative data are often coldcs part of the same study. For
example, in student satisfaction surveys, ratimgsugually collected on specified
variables such as course materials, contact withr,tetc. The addition of some
open ended questions can help explain and add ngeémithe numerical ratings.
Similarly, follow-up inter views with subjects whbave participated in a
programme evaluation or an experimental study eaoded to collect descriptive
information that gives depth and aids understandfrige quantitative data.

The purpose of your study will be the main deteaterof the methods you use. As
noted above, it is sometimes important to do airpreary investigation that yields



descriptive information. Sometimes there is notgyinformation about a particular
phenomenon to proceed to a quantitative study. Aploeatory study using
gualitative methods can be an important step towdedtification of variables and
possibly relationships among variables to be ingattd in a subsequent study. In
the example above, the in-depth inter views witiorgimight turn up a pattern of
concern about lack of training, a reluctance t@tak a personal counselling role, or
dissatisfaction with not being able to adapt counsgerials to local contexts.

Within the broad categories of qualitative and ditative research, there are many
specific methods that can be employed to examiamég support issues. These
include, experiments, various types of observatguyeys or inter views, and
comparison studies.

Comparison between Qualitative and quantitative resarch

Hadley and Mitchell (1995) stated that the coraidéqualitative research is that
projects do not need to collect data in numericahfor use quantities or numbers
to analyse the data. As a descriptor for reseaypadijtative represents a matter of
emphasis rather than a separate and distinct egtddeas and methods have been
drawn from anthropology (ethnographic field methodsociology (participant
observation), and phenomenology (studying peopleibal reports of internal
experience). Many case studies are qualitativeature. Similarly, qualitative
research missions are:

» descriptive

* exploratory

e people’s internal experiences which include gdneather than specific
research questions, and are vague at first dudlve as data are collected
and analysed.

Quantification means to measure on some numerigsispif only frequency.
Whenever we count or categorise, we quantify. Sepay people according to
astrological sign is quantification. So is givingrade to an essay.

A qualitative approach, by contrast, emphasisesninga experiences (often
verbally described), and descriptions etc. Raw dalteexactly what people have
said (in interview or recorded conversation) oresatiption of what has been
observed. Qualitative data can be later quadtibesome extent but a ‘qualitative
approach’ tends to value the data as qualitdtieerather like the difference
between counting the shapes and colours of agilsweets as against feeling
them, playing with them, eating them. Or couptsunsets rather than
appreciating them. The difference between eacmaebe somehow quantifiable.

4.0 Conclusion
There is much to be improved in learner supporéeassh including ‘stronger
conceptualisation, more repeated testing of coscapd the creation of organising
frameworks or theories more so when learner sugparbw seen as not only a
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legitimate, but a very necessary part of distanlceation practice regardless of the
mode of interaction with students. As such, it ieggisustained research and
evaluation activity in order to continually testsamptions and theories, and to
measure the effectiveneskpractice.

5.0 SUMMARY
This unit discussed research in ODL learner suppattt particular reference to the

following:

i) Principles of research in ODL learner
support ii)ldentifying areas of research

iii). Need for research in ODL learner support
service iv) Type of research in ODL learner
support

6.0 TUTOR MARKED ASSESSMENT
7.0 What is research in ODL learner support?

iii) State the major reasons why there are needa®mnaluct research in Learner support
services

i) Compare qualitative with quantitative research
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UNIT 5 CASE STUDY IN ODL LEARNER SUPPORTSEERVICES

1.0INTRODUCTION
There are different approaches to rendering sugpoearners by the support
service providers in the different ODL institutioasross the world. In this unit
you will find out that the method of providing supp to learners could be
determined by several factors bothering on popuiatdf learners and whether the
institution is single or dual mode. In some ingdidns, learner support is
comprehensive while in others it is partial butréhis definitely a form of support
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that is provided to assist the learners. As yothgough this unit, you will come
across institutions with similar practices in learsupport and institutions with
unique method of handling issues of providing supfmwlearners. It would also
be discovered that there are lessons to learnfractices in each of the distance
education institutions. You will also come acrossie specific challenges while
the way forwarded in addressing such challengemargioned.

2.0LEARNING OBJECTIVES
At the end of this unit you should be able to:

1. State an acceptable definition of learner support
services

2. Mention specific challenges in learner support
services in some of the ODL institutions mentioired
this unit.

3. Enumerate at least five suggestions that can libtose
improve the method of providing support
to learners in ODL institutions

4. Explain five lessons that can be learnt from suppor
service delivery in the ODL institutions that were
mentioned in this unit.

3.0MAIN CONTENT

3.1THE SUNIVERSITY OF SOUTH AFRICA

University of South Africa is regarded as the otde¥ the biggest distance education
institution in Africa, It has a responsive studsopport services for its over 300 000
students. UNISA has a network of community leagn@entres that provide tutorial
support, counselling services and peer-group stippbinese centres provide a place
where people can meet, attend classes and disougsiops, study, pick up books and
other materials for learning. Where it is not pbkesito offer face-to-face tutoring,
teletutoring (telephone, video, and computer-cafeing) with lecturers is also used as
well to support a two-way communication betweentéeecher and the learner. Tele-
tutoring is utilised to reduce student’s sense solation because it can overcome
geographical barriers and provides immediate dSonsand feedback. Several
technologies, such as UNISA’s Learning Managemsyste®n, MyUnisa, have also
been used to provide interaction and resourcesstiorts all areas of teaching and
learning. The multimedia approach that UNISA usaesiich more effective than using
one method of delivery.

Despite well-meaning efforts of distance educapooviders, students especially
those from disadvantaged environments still firekiremely difficult to adjust to
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and succeed in distance education. The presenddapd of education in South
Africa could not escape the prevailing politicalpromic and social factors of its
creation. There are distinctive social condititimst precede and accompany the
student as he or she enters higher education. Tdresstudent characteristics,
enabling inputs and outcomes, the social, poliaca economic environment. All
these elements have impact on the life of studéetiein an ODL programme of
study and must be understood before an institut@srenhance learning through
provision of appropriate support services.

Characteristics of UNISA students:

For many years, distance learners have always jresented as adults who are
fully employed, who are often at a geographic diséefrom the campus and who
pursue their study part time. Recently, there ha@een changes in the
demographics of the distance learners. UNISA has segrowing number of
younger distance learners who are studying fukktand most of them have never
worked. In most Western countries, distance legrtias become attractive to
younger students because it offers flexibility. Hmwer, in South Africa, younger
students enrol in distance education institutiogsalnise the tuition fees are much
lower than on contact-based institutions.

In the past, most students who enrolled at UNISArewthose who were
geographically separated from the institution; nawunger students leave their
homes in rural areas to find rented accommodatiothe vicinity of the main
campus, Unisa Mucleneuck Campus in Pretoria. Tlstgdents who call
themselves “full-time” students move closer to UNI& the hope that proximity
to the university would enable more help with tretirdies. This has become a
dilemma for the institution because now studentiire a study area for daily
use and also expect lecturers to attend to theaearand and on a daily basis.
For these students learning is contextualisedrmgenf daily access to facilities
like study areas, the library, lecturers and otsteidents in the vicinity. The
support services have to take into cognizance tfamging landscape of ODL
institutions while not neglecting majority of magustudents.

Way forward

The UNISA’s 2007 ODL report suggests new ways afrassing limitations of
the present student support systems. In the netemsy each student should have
a personal tutor who supports and understand &t or she grows through
the course. The tutor also has to provide feedbhadknark students’ assignments.
This role of a new tutor system is seen as “athgat of learner support” (Tait
2003). An efficient and effective support systenowdt be grounded on the
strength of the student context. It is in thisaregthat other tutorial systems that
have been used effectively in other developing tieesishould be explored.

3.2 THE OPEN UNIVERSITY OF UNITED KINGDOM

The Open University of UK, established in 1969, vpasbably the first Open
University to use the radio and television on asne&sdimension thus proving
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skeptics wrong. Distance education, known as cpomdence education prior to
the mid-sixties, relied mostly on print materiaensby post. A few really bold
institutions ventured into the use of audio but moich more; radio lessons for
primary school level education were all right buthe post-secondary level they
were anathema. Nineteen sixty nine witnessed theding of the UK Open
University and that institution’s association witire BBC. The synergy between
these two remarkable institutions resulted in ursite level courses using radio,
broadcast television, print, correspondence arefpetsonal tuition. Since then,
many open universities as well as conventional ¢ra@® been using a multitude
of media to deliver curriculum to widely dispersstident populations. At
inception, the UKOU massively used the radio anevision in the delivery of
instruction, cooperating closely with the BritisihoBdcasting Corporation, BBC.
The use of radio and television was not an acciéestuse from the planning
stage, the government was thinking of a Universitthe Air, but the Minister in
charge of establishing the university Jennie Laatéd the term 'University of the
Air' because of all the nonsense in the Press ahttung in front of the television
to get a degree” (Jennie Lee, 1969). Even theVist Chancellor of the university
said, “I had heard about the University of the Aiut | regarded it as a political
gimmick unlikely ever to be put into practice” (i Perry, first VC of OU, UK
1969). The Minister was clear in her mind the tgp&évolvement she wanted for
the radio and television. This view is supportedhigy when she said, “Harold
Wilson asked me to go to Chicago and Moscow. Neitfas anything like what |
wanted to do. The Chicago lads were lovely but thveye only short- circuiting
the first year or two of the degree. In Moscowtladly were doing was routine long-
term broadcasting and some correspondence courses”.

The Open University was set up in Britain in parstg with the British
Broadcasting Corporation, to pioneer the systeopeh and distance learning for
adults. It teaches degree-level courses in matyesis via BBC radio and
television broadcasts and summer schools. This sribsah Television programs
are an integral part of the sophisticated learsygiem by which students study at
home. These programmes are made by the BBC, whmVides production,
operational, engineering and support facilitieshat OU's Production Centre, in
cooperation with the university's academic staff.of 1996, almost 30 years later,
about 200,000 students are registered at any one for undergraduate,
postgraduate and continuing education courses. iBwaddition to the OU's
‘official' students, the BBC estimates that sixeight million people watch the
OU's broadcasts every week.Tlfie Roland Collection & Pira International,
1996)With the combined use of the print material, ratitevision, computer and
other multimedia, including the internet, the “béting nonsense” (lan Macleod)
of 1969 has today crept to the apex of excellerifeis has largely fulfilled the
prediction of the university’s founding Chancelleho said, among other things
in 1969, “... We are open as to methods. ... Alredtlg, development of
technology is marching on, and | predict that befong actual broadcasting will
form only a small part of the University’s output.. Every new form of human




communication will be examined to see how it carubed to raise and broaden
the level of human understanding ...”

The nineteen sixty nine experiment showed cle&dy people can literarily “sit in
front of a television to get a degree” and thatatsemic excellence need not be
compromised by openness”.

3.3 UNIVERSITY OF NAIROBI
Brief description of the programme

The External Degree Programme of the UniversitiNairobi is conducted in the
Faculty of External Studies, College of Educatiod &xternal Studies.

The establishment of the External Degree Prograofrtiee University of Nairobi
in 1986 followed two feasibility studies in 1976dat983, which established the
need and relevance of such a programme in Kenya. EXternal Degree
Programme was set up to upgrade both professiowlsheademic qualifications
of secondary school teachers who had trained htédze first two classes of
secondary school but who, due to a shortage df $baind themselves teaching
O level and A level classes in the secondary sctwwwiculum. Through distance
education these teachers would receive in-servasring without leaving their
families and as they continued to perform theiregutOf the 600 candidates who
were selected and admitted to the programme frome rti@n 3,000 applicants,
504 registered for different subjects in the ExaéBachelor of Education (Arts)
programme.

Problems encountered
Planning and managing distance education

The university with its six colleges is a dual madstitution. The fact that the
External Degree Programme operates within a dualemsystem has its own
inherent problems. The programme has a core ofeadiadstaff who serve full-
time as subject coordinators and are in chargegad@ap of subjects. This core staff,
comprised of subject experts, editor, radio andaletturer, and a graphic artist,
identify, train, and supervise part-time staff, vdre engaged to write, review, and
edit instructional materials. The radio and auéurer, editor, graphic artist, and
printer are in charge of the production and distidn of instructional materials
under the supervision of the chair of the Departnoéricxternal Degrees and the
dean of the Faculty of External Studies. Both thaircand the dean answer to the
principal of the college, the Deputy Vice-Chanced|and the Vice-Chancellor, in
that hierarchy.

The department and its core staff perform dutieslar to those of a publishing house.

The subject coordinators provide academic guidamckcounselling to students
during residential sessions and also by correspmeddEach subject coordinator
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handles part-time staff in a whole subject area @wample, history), which
constitutes a department of its own in the conwerai internal programmes of the
university. In this arrangement, part-time sta# paid for their services on a piece
work basis. The costs of running the programmeraaefrom government subsidy,
student fees (the programmes run on a cost recdasig), and from the sale of
materials to other institutions such as the Opeivéssity of Tanzania; Makerere
University, Uganda; and the University of Zimbabwe.

The learning system of the External Degree Prograras been mainly the print
materials supported by audio and video cassettw=-tb-face tutorials, and
supervised teaching practice, with students stuppecially developed print
materials in each subject. During the four resi@désessions held at the University
of Nairobi each year in August, November, Januang April, during school
holidays and at the six regional study centres whi@ spread in six major towns,
writers and subject specialists introduce courseenads to students, revise course
content, and mark assignments and give timed testsform part of student
assessment as provided for in the regulations.

The regional study centres are managed by redieleimters who are core staff within
the External Degree Programme.

Management challenges

The management of the External Degree Programnieérvatdual mode institution
has presented a major challenge.

To start with, the students are external. Wheracelsomust be made, the
needs of internal students come first and thosextérnal students come
second. This problem is particularly common in sharing of resources. If
the timetable of internal programmes is slighthemupted, for example, then
the residential sessions for external students;hwliie held at the university
where accommodation facilities and tutors are basedt be rescheduled.
These interruptions sometimes mean re- schedulipgrsised tests and
examination schedules, causing frustration to stisdend part-time staff.

The distance education mode of delivery is notequitderstood by senior
management. The programme managers on the growedoftzn found it

difficult to explain and justify, for example, expding tuition revenues on
the production and reproduction (or reprinting atgbbing) of study

materials because the term ‘tuition’ has a differeneaning in the

conventional mode.

When the programme started in 1986, students attendgional field
tutorials once a month, twelve months a year, ohitawh to three residential
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sessions at the University of Nairobi. Althoughyweopular with students,

the field tutorials were discontinued in 1990 daelte high costs of paying

the field tutors and the accompanying supervisammstraints due to limited

core staff. However, the hours from the field tidtsr were recouped into the
residential sessions so that students still haaveame number of tutor contact
hours per subject. While senior management areicoed about the value of

frequent student—tutor physical contact, it isidifft to raise funds to pay for

the monthly accommodation and transport bills figlidrs incur.

Instructional design and production for distance edcation

Materials development has been another problem @fean the programme was
launched in August 1986, only two units (bookl@tsEducation were written and
ready to go to students in a 10-subject Externalgr®e Programme.
Consequently, the other materials were developestuaients waited, causing
frustration to many. By the time students were yedor their first-year
examinations in 1988 only 388 out of the registes@d students sat for their
exams. By 1990 the programme had only 260 regtlmtests who went on to
graduate in 1994. This high drop-out rate was yaitlie to a lack of study
materials to maintain and sustain student motimatiad progress through the
programme because students lacked credibility abmitsustainability of the
programme. Also, materials development was delayedto low motivation on
the part of writers, reviewers, and editors, wirebulted from delayed payment
for work completed because of the long part-tinaéne$ scrutinisation process by
the finance department. After the claims were ayguidor payment the amount
due was subjected to super scale taxation as egtjoyrlaw, leaving the part- time
staff dissatisfied with the very small sum of momsyned from writing course
materials. As a result, the External Degree Prograost many good and trained
part-time staff, thus prolonging the already protied materials development
process.

Possible solutions

Problem Suggested Solution
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External Degree Programme in a d
mode institution

ale

of autonomy for the progress of t
programme.

. Management is
conservative, leaning more towards
conventional mode. They should

sensitised about the needs of exte
students.

often tdo

There is need for some degiee

the
be
‘nal

. Measures of full-time studengs

equivalent contact hours should
based on the distance mode

be

Materials development

. There is no need for lead tim4

to develop or acquire ready to us
course materials.

. A programme that starts with
limited study material should wait for
the materials to roll off the press

D

Processing of part-time claims

b, Toavoid delays, thé&external Degre

Programme requires its own budge
process partime claims and to procy
printing and other materials required
the production of study materials.
course, this budget would be subjeq
both internal and external audit astie
rest of the universities

Problem

Suggested Solution
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Learner support services | e Support services are a vital link betw
students and the institution providing the programm

. Field tutorials should not be substituted \
anything else as they provide the maintenance itumf
for learners who are isolated from the provig
institution, their tutors, and from fellow learners

. Logistics for implementation costs, who

bear them, and the availability of physical famktan
field tutors should be planned well in advance rieq
to limit drawbacks after the programme is launchgd.

. However, the programme has now come & ag
and the regional centres

Conclusion

The External Degree Programme has been a real pgmen Following

successful completion and graduation of the fiodtost of 260 students in
December 1994, a second cohort of 1,500 studerfeshin August 1995

and the drop-out rate is negligible because moghefstudy materials
required in the Bachelor of Education (Arts) couese now readily

available. Study materials from this programme h&etped expand
education frontiers through distance educationtherocountries and other
institutions in Kenya. In time there has been d besefit accrued from the
study materials as different cohorts of students tie materials, thus
reducing the unit costs substantially.

3.4 THE OPEN UNIVERSITY OF
SUDAN

Introduction:
The emergence of the university and its foundation:

The Open University of Sudan established on, A8jl2004 to meet the extension
of the revolution of higher education, an incresthe content to suit social and
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economic conditions, scientific seekers of highduaation, a desire to liberate
higher education from all restrictions temporal apétial, it was necessary to
provide this type of Education through open antiagise education.

Objectives of the university

1. Expansion of higher education opportunities anespond to the growing social
demand 'and the diversification of academic programd providing access to
them.

2. Compensation opportunity for those who missed tiloess to higher education
for social or cultural conditions or economic oogeaphic.

3. Provide opportunities for training and continuirdueation in-service involved
in the labor market, according to the professiat@telopment needs, and to
develop skills and raise the level of performante production among them.

4. Providing education to students in their accommodat
5. Develop different participation faith society farchl development.

6. Creating the appropriate environment for graduiatgies and research associated
with the different needs of society.

7. Resettlement of modern technology and good uséaeneffective delivery of
academic programs.

8. Strengthen cooperation between the higher educatistems of traditional and
open to facilitate the movement of students betwdgferent educational
institutions.

9. Documentation relating to the public and educatiamstitutions to meet their
own in planning programs and curricula and provsdeentific and technical
advice.

10. Rooting Science, and the emphasis on the statédsatific and English and
interest in other languages and translation.

11. Closer attention Sudan in terms of inherited calt¢physical and verbal) and
its environment, its population, its economy, liyiand so on.

University Center’'s Management:

1. Management of the educational process at centigtisots and the linkage between
them, and between different departments of theausity in the academic affairs,
administrative, and financial.

2. Providing appropriate educational services.
3. Provide human and material resources assignec tedircational process.

4. Create good relations, and distinguished betweerducational areas of the Open
University of Sudan, and universities, and stateistries.

5. Supervision of academic centers, and development.
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Link the student community through cultural events.
Create social bonds between learners.

~

8. To optimize the distribution of educational mediad¢ach the educational centers in
time, and place.

9. Storage media are fit.

10.Delivery of textbooks according to the actual needisthe educational zones
according to accurate census.

11.Prepare periodic reports on the general attitudehef curriculum in terms of
exchange and monitoring of the books, and non-awededucational activities.

12.Proposals to increase the number of copies ofextipdok on statistical analysis of
data from the Scientific Affairs Dept.

13.Training courses for centers employees.

14.Increase the number of educational centers Stasesiell as increased university
admission.

15.Establishment of computer centers in education&asaEducational goals

attribution:

The main goals for this section is the Manageméttiemeducational process,
the study centers and the linkage between thenbaiwken different
departments of the university related to acadeffiféirs, to work on evaluating
the performance of students' academic, and thdaf@went of the educational
process at the university.

Tasks and functions:

1. Educational guidance and counselling for universitidents in coordination with
mentors

2. Supervision of the educational process in coortnawith supervisors

3. Make sure the distribution of books and academpoagments, and collected
from students in a timely manner, and follow-upreoted, and monitoring grades

4. Quarterly follow-up examinations, and the end, awchtinue the process of
debugging, and monitoring

5. Academic programs meetings, and guidelines for rsuigm@s, mentors with
students, and make sure its in a timely manner, iantbcations across the
educational centers

6. Help students to make the most of the Universipragrams through radio
broadcasting, television and in coordination withitsl Responsible for it, choose
the times that suit students
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7. Work to supplement the university feedback from taex supervisors, and
students

0o

. Follow the registration process in all Center'driits, and supervision of staff
. Oversee the introduction of center’s districtseiafthe results corrected, and
monitoring grades

©

10. Holding seminars and workshop for educational appated attribution in
coordination with the Human Resources Developmesnt€ to develop their
performance, and development in the field of edonat reference submitted to
the Open Learning students, and distance education

11. Research and studies related to the developmeracafiemic work, and
academic supervision

Distribution Section: Tasks and functions:
1. Continue setting up educational media with the ostewmt authorities at centers

2. Overseeing the inventory of existing educationatlimestores university, stores and
school districts

3. Identifying the needs of center’s districts anditgapplications sent
4. Follow up the ratification of the requests for ezt districts

5. Submit monthly reports on the position of the disttion of books, multimedia and
other aids to the different educational areas

Beside these we aim to improve the use of EleatrBducation through
covering all center’s district by providing new cpuater laps, internet facilities
and training. We are facing the challenges to resdceas at the conflict areas.
We have a number of students at South Sudan; wktodelp them to
complete their education. Now they are facing tee negulations after
referendum.

3.5 UNIVERSITY OF PAPUA NEW GUINEA, INSTITUTE OF DI STANCE AND
CONTINUING EDUCATION

Brief description

Distance education began at the University of Pdjewa Guinea in 1974,
with the establishment of the Department of Extem$Studies. In 1994, the
Institute of Distance and Continuing Education (E)@eplaced Extension
Studies, adopting a broader mission and new fundind reporting
processes. Enrolment in the distance educationrgmoge has increased
continuously in recent years, with growth in atbhgramme areas and at each
of the 15 distance education centres in the pr@dmnd on the main campus
in the National Capital District. The central adies are the Matriculation
Programme (upper high school), the Diploma in Conead’rogramme
(two-year university diploma in accounting), thecBalor of Education In-
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service Programme (for upgrading elementary teaghend the Non-credit
Programme (mathematics and English review). In 1%98ére were
approximately 16,000 course enrolments throughaptiB New Guinea (up
from 4,000 in 1991), and, in 1997, enrolment isextpd to show continued
increases.

Problems encountered

Planning and managing distance education

* A lack of planning for growth in distance educatisna serious
problem. The nation is growing at an annual ra# &xceeds most other
nations, yet the high school system has incredseadtake only slightly
by building new schools and the university systeas hot increased its
intake in several years. Increasing enrolmentsltrésum the increasing
demand for distance education, and increasing i also result from
the opening of new centres and new courses, butodogtional financial
limitations the institution has had repeated catstaff and funding.

Using and integrating media

» Courses are based entirely on the printed pagdwaodng, and no

media have been introduced. The tropical enviroriraed the lack of air

conditioning results in prompt growth of mold or flew audio and video
cassettes that have been obtained, soon makinguhesable. There are
no facilities for creating audio or video cassettes staffing or funds to
do so, and equipment for playing cassettes exigis a a few centres
(and then it is typically one machine in the dioe® office). Most centres
have a computer for administrative use, but onlyoite centre are
computers used for education.

The most important issue: The planning environmenat the university
Guidelines for IDCE planning are derived primafilgm three documents:
The national higher education plan, the Universit{fapua New Guinea’s
five-year plan, and the plan for the institute. Uil these documents assign
our mission and provide the best and most compsabestructure for our
activities, problems with each limit their usefudse

Both the national higher education plan and thevehsity of Papua New

Guinea’s five-year plan have gone unrevised foessdwears, well beyond the
period they were intended to cover, and thus th#igat the priorities and values
of several years ago. An example of an outdatedevial the advocacy of goals
for IDCE enrolment growth that are so conservatilvat they were fully

achieved six years ago. Current issues and theeomof the nation and the
university have not been woven into the structdt@@se documents. Examples
here are the failure to address the massive chartgacher education and new
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educational standards, and the failure to reflegfomchanges in educational
emphasis growing out of the restructuring of outiamal and provincial
governments.

Lacking any other guidance, the guidelines provibdgdhe higher education
plan and the University of Papua New Guinea’s frear plan have been closely
reflected in the plan for the institute. Indeeck thtionale for operation as an
institute is presented in the national higher etilanglan. The national plan also
provides the framework within which growth and depeent of the institute
is expected to occur. IDCE has continued to tagelirived plan for the institute
very seriously, particularly since it has been e@sdd by the University Planning
Committee, the Academic Board, and the Universiopi@il. This document
was the basis for recurrent requests for increstsdfing and financial resources
in the past three years, without any results. t, fdne IDCE central office’s
annual budget of 140,000 kina in 1994 has beerceztto 23,000 kina in 1997,
which is the equivalent of about one United Stdtatar per course enrolment.
Over the past six years we have repeatedly propbsec standard be adopted
for staffing (most recently suggesting a ratio @0D students to each academic,
which if accepted would double our staff) but ntiachas ever been taken. It
must be said that there has been no detectabl®duppthe planning process
as a basis for resource allocation in the universit

The plan for the institute contains our view of tB€E’s future, and as such it
is our guideline for mission accomplishment. Foareple, in the years ahead
our priorities for growth in certain areas and mdhn in others will be as
outlined in the plan. Similarly, later this year evhIDCE occupies the new
building constructed for it by the European Uniand when IDCE eventually
expands its staff and incorporates new media, titisation of these resources
will be as described in the plan. If and when thgamal higher education plan
or the university five-year plan is revised in thaure, the plan for the institute
will then be revised to assure the compatibilitd aapport that is required in an
effective planning environment. We have electedéotrue to our assigned
mission of bringing increasing educational oppatiurto a nation that
desperately needs it. By franchising our coursegritaate institutions and by
raising and retaining registration fees we haveurask operating funds for
essential IDCE activities at the main campus. Prces usually provide budgets
for university centres, but some provinces haveually no money and most
centres are in poverty.

We have begun a planned reduction in non-credméckal mathematics
and English) courses, reducing non-credit enrolmambffset some of the
growth in matriculation and degree programmes. tysillected fees we
have recently hired two new staff members, thoughhvay not be able to
retain them as the university does not provide fisnsuch as housing
because they are not a part of the regular edtaidist.



In 1997 an estimated 62 percent of all studenthénuniversity will be in the
distance education programme, but IDCE has onlyasiademics and two
administrators on the main campus and a maximum@persons at each centre.
Funding, already sub- marginal, is expected toeds® by five percent each year
for the next three years, disregarding inflatiolafféhg has been cut, people who
leave are not replaced, and it is difficult to remeonfident of our future ability
to grade papers much less revise courses. We arerassroads, with rapidly
increasing demand and massive expectations, andgreed-upon plan for
achieving our assign

3.6 CENTRE FOR CONTINUING EDUCATION, UNIVERSITY OF BOTSWANA

Brief description

The University of Botswana, which hitherto existesla constituent college of
the University of Botswana, Lesotho, and SwazilgaLS), became a separate
national university in 1982. The university is aalmode institution that offers

on campus degree programmes through various academilties, conducts

research through various institutes, and provifflesammpus academic and other
outreach programmes through the Centre for Comtgn&ducation where the

Distance Education Unit is based. The mandate efGéntre for Continuing

Education is to provide educational opportunitiesatults through distance
education, evening and weekend classes, public addac conferences,

workshops, seminars, and radio programmes on atyasf subjects that are in
high demand by the public.

The university’s involvement with distance educataates back to the 1970s
when radio campaigns, complemented by face-to-tacgact, were used to
educate the public on issues of national intereshsas civic education.
Geographically, Botswana is a vast country andorédoadcasts could reach
many people simultaneously. Today, the main respiitg of the Distance
Education Unit, which conducts its distance edocafprogrammes mainly
through the print medium, is to increase the umsiNgs capacity for distance
education and, in collaboration with relevant dépants, to identify and
develop certificate and non-certificate programrwoesdelivery at a distance.
The Distance Education Unit plans to provide progrges at non-credit,
certificate, diploma, degree, and post-graduatel$e\Currently, the unit offers
a certificate in adult education for people invalve literacy, adult, continuing,
and community education programmes. A diploma immary education
commenced in 1998 to upgrade primary teacher’sficate holders in a bid to
raise the standards and quality of education atgthssroots level. Plans to
launch further programmes are also underway.

The certificate in adult education course developnrg experience

The Distance Education Unit has, in the past, effea certificate in adult
education programme in a semi-distance educatiodemavith materials
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developed by consultants and heavy reliance bdaeg on residential study
schools in Gaborone, where most of the teaching thksn place. This
programme was reviewed in 1989 and is being ressetihat it can be offered
completely by distance education.

This exercise has proved to be a useful pilot ptogs it has brought to light a
number of problems in the area of materials devetg that the unit will have
to address in the future. These problems relagehato four specific areas of
course development: the development of the syllaiesrecruitment of course
writers, the submission of a first draft, and thetual development of the
materials.

Developing the syllabus

The syllabus outline for each of the five coursas developed as a collaborative
effort between the Distance Education Unit andulest in the Department of
Adult Education who have been teaching the cousssach course will be
taught over a two-semester academic year, courses divided into two
modules, each consisting of 10 to 15 units, bufimo guidelines were set
regarding the exact number of units that would cosepeach module. The
content of each unit was then detailed under skwegipor topic areas. Course
writers were thus armed with mutually agreed upoi outlines to use as the
basis for their writing but these were insufficigrdetailed.

Recruiting course writers

In the unit’'s material development process, cowsters are recruited mostly
from the co-operating departments and colleges that the on-campus
equivalent of the programmes. In the Certificat@dult Education programme,
some of the course writers have been drawn fronDikance Education Unit
because of their professional training in adulteadion. A decision was made
that all writers, apart from unit staff, would baigh for their services and that all
materials developed would be recognised as acadputitications for staff
appraisal purposes. Contracts were not signedegsréguired the approval of
university authorities. Thus, course writers hanaepeded with their task on the
assumption that they will be paid for their effaridue course. In each course,
at least two course writers were appointed andsd®t relating to a division of
the writing workload was left up to the individuasncerned.

As distance education has not been a significaatufe of the University of
Botswana in the past, it is understandable that magers have not had any
experience of writing materials for distance leasn@s a result, course writing
workshops were held to train writers for this sfiedunction. During these
workshops, the writers were made aware of the eatfirdistance education
programmes, the features that would be expectedaterials, and the reasons
for incorporating them. They were advised thatmadgl unit should be 10 to 15
typed pages in length and consist of an overviemit abjectives, several
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sections of content divided into subsections, adtve questions, a summary,
self-assessment questions on the whole unit, alnst af additional reading
materials. They then set off to start writing.

Submitting the first draft

In most cases, materials were not forthcoming aemsrwere preoccupied with
teaching activities and could not find the timelévote to additional tasks. Many
manuscripts, when submitted, did not conform toeeskgtions, and in some
cases, ignored the guidelines altogether. Conséguéme decision was made
to hold a series of writing retreats during whichiters were isolated in

comfortable surroundings conducive to the activafy writing. Secretaries

accompanied the group to word process materiathegswere submitted and
there were high expectations that all units fohbmbdules would materialise.
In reality, although these retreats have produadts,uless than half of the
expected output has been achieved.

Once written, units were passed on to the wordge®sars and editor for word
processing, formatting, and editing. On the whdohes submission of hand-
written manuscripts resulted in unnecessary coofusind delay as word
processors struggled to decipher handwriting asttuntions. The content was
often not divided into subsections with identifialfleadings and manuscripts
were incomplete as they did not contain all theeetgd features. Many units
did not follow the agreed upon syllabus outline dontent and, in some cases,
later units were collapsed into previous units dedlt with fleetingly as the
agreed range of twelve to fifteen units per modubs not met, leading to
unequal workloads for students over the semester.

Actually developing the materials

A combination of inexperienced distance educatioitevs and word processors
has meant that part-time copy editors had to bdaag to work on the initial
word processed drafts before they were passed the teditor. In addition, the
volume of work arriving at one time meant thatasmot been possible to return
a first draft to course writers within a short periof time. The underlying
assumption at the time was that hand-written megewould only need word
processing and superficial editing and formattizgah editor. The reality has
been that this is not the case and that there bruar more concentration on
developmental processes if quality standards abe taet. Materials could be
improved considerably by the input of instructiomigsign, graphic art, and
media staff.
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Possible solutions

Identified Problem

Possible Solution

Development of syllabus outline

. Divide modules into a st
number of units.

. Develop behavioural
objectives for each unit.

. Identify and list major
topics to be covered in each unit.

. Identify and list sub-topics
to be covered under major topics irj
each unit.

Recruitment of course writers

* Recruit from a wider pool ¢
potential course  writers b
advertisement.

Identified Problem

Possible Solution

Progressiv payments and requirif
the submission of a model unit
assessment of writer suitability.

*Be prepared to enfor

Training of course writers

. Provide rigid guidelines
stipulating the essential features th
will be expected in each unit.

. Assess a model unit td
determine the course writer’s
suitability and compliance with
requirements.

. Extend the training period tg
permit submission of at least the firs
two units.

. Stress the significance of thg
team

—

A1”4
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Submission of a first draft * Stipulate and enforce minimum
standards for presentation of
hand- written drafts.

Course development process 1
. Recognise the importance ¢
developmental staff and increage
their numbers accordingly.

—h

. Spread realistic submissio
dates for units over the whole writin
period to avoid developments

—_ J

congestion.
. Provide professional
development training for worg
processors.

3.7THE UNIVERSITY COLLEGE OF EDUCATION OF WINNEBA

Brief description

Until 1992, diploma teachers who wanted to furthieeir education by
upgrading themselves to the degree level had tsuputhe same four-year
courses planned for sixth-formers at the UniversityCape Coast. The
University College of Education of Winneba (UCEWasvestablished in
1993 through the amalgamation of seven diploma-@wgrteacher training
institutions to serve such diploma teachers. Thkeg®e was therefore
established with the overriding purposes of bo#ppring teachers and other
professionals for service to the nation and imprgvipon the basic education
needs of Ghana by concentrating on the trainingeathers at both the
Diploma and Bachelor of Education degree levelsEMCtherefore carries
out its mission by designing and implementing peAse education
programmes for the preparation of teachers and pdreonnel. Even though
the college was set up to recruit more teachepaitsue higher courses, the
limited accommodation facilities available militdtaegainst the achievement
of this noble objective.

To complement the efforts of the university college meeting the
everincreasing demand for access to its programmies,institute for
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Educational Development and Extension (IEDE) waab#ished as one of
seven academic divisions of UCEW to co- ordinagdffering of some of
the courses at a distance. The distance educatibnwhich is by far the
largest of the five units of IEDE, is therefore afed to run the Bachelor of
Education (In-Service) degree programme for teachad teacher trainers
holding diploma certificates who expect to studyt{tane without undue
disruption of their work schedules. The programnik nvn alongside the
internal two-year post-diploma Bachelor of Educatmogramme and will
offer a degree of equivalent status. Like mostglise education programmes
in developing countries that have been heavilygriced by donor countries,
the IEDE received some funding at least in the ro@gg from the
Department for International Development (DFID)ne@rly known as the
Overseas Development Administration (ODA). DFIDested in the initial
survey of the learner profile of prospective studea enrol in the Bachelor
of Education programme and also helped to addnessdining of writers of
participating departments through consultancieslinmg workshops that
were run jointly by external experts, the DFID sdbjadvisers, and local
counterparts (coordinators) of the IEDE. Even tholEDE co-ordinates the
course material writing of the departments, theigaating departments are
responsible for the content of the distance edocgirogramme. UCEW is
therefore a dual mode distance education instiutising departmental
course teams and editors. Coordinators at IEDEeservarying roles from
simple proof-reading and assisting with artistséfsrand layout to offering
advice for the restructuring of study material.

Problems encountered

Planning and managing distance learning

. Academic staff of the participating departments ao¢ provided
release time for the writing and review of theiurse material. This has
caused delays in the submission of course matsinake lecturers have
many functions such as lecturing, organising tateriand marking their
examinations as well as supervising their on-cangtudents on teaching
practice.

Implementing quality assurance

. Lecturers in the participating departments werdiailhy skeptical
about the credibility of the programme, taking ietmsideration the user-
friendly language proposed for the writing of dista education course
material. However, this skepticism can be explaimedight of some
lecturers’ inexperience with the delivery systemsoived in distance
education programmes. It should, however, be enmgdthshere that
external assessors have been engaged to read mmntend on the course
materials and provide supportive feedback to therss writers. Each



course has its own editorial team of two or thresminers who review the
materials initially and provide feedback to thehaus.

Using and integrating media in distance education

. The use and integration of media in the distance&tibn programme

of UCEW leave much to be desired, since the departsnengaged in

course writing do not have the basic skills or tleeessary equipment to
enable them to use any medium other than print.

Instructional design and production for distance edcation

. Instructional design is the sole responsibility tbé departments
although coordinators at IEDE monitor their workdagive advice. The
production of course materials is facilitated dbEwith the help of support
staff using the equipment purchased by the DFID.

Learner support systems

. Even though the programme has not yet taken off,inktitutional
response to student enquiries needs improvemeatpiEparation of course
material by the academic staff needs speeding @vda the situation in
which students enrolled in the programme have t lWwag periods for
study materials to be delivered and are consequdntistrated and
demotivated. Four regional study centres have lestablished to provide
student support through tutorials and library i&ies, with the help of tutors
and other supporting staff.

The most important issue: Instructional design andgroduction for
distance education

The literature on the Open University of the Unikédgdom and many other
institutions on distance education indicate that # course to be
implemented, an institution requires about 18 megbme even alot longer,
say three years) from the initiation of the writingfocess to the
implementation of the programme. Although, the wgtof the distance
education material at UCEW began in April 1995 ydolr courses out of a
total of twenty-four first-year courses are onghelves at present. The heavy
teaching workloads of the course writers impedes thbility to deliver the
study material as planned.

Staff who have found it difficult to prepare thégaching in the distance
mode are given close support from the IEDE cootdirsawho have been
trained in distance education. To this end, theesfthe IEDE coordinators
have always tried to treat writers with respect eodrtesy by sharing with
them their concerns and encouraging them to pickamp where they left

off. In this way, the coordinators provide not oglyidance in content, style,
and format but also give moral support while urgihgm to make time to
write — despite their heavy teaching workloads. THI2E coordinators also
ensure that writers are provided with regular feettbon the progress of
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writing to the respective course teams. Courseevaiaire encouraged to
meet regularly with the coordinators to discus theits.

Realising that a good team can exert pressure h@e\ae deadlines and
equally ensure quality output, the IEDE coordingtiteam instituted
departmental academic editorial boards of comméied dedicated writers
trained in the editing of distance education matead help more specifically
with the content editing of materials. During ttuiterial training, emphasis
was laid on the basic principles of distance edocamaterial writing

procedures.

This step has to some extent speeded up the wptiogess even though
much is still left to be done. At one time it be@awclear that one reason
writers could not deliver the materials on time et they managed their
time poorly. A workshop on time management was misg to enable

writers to make the optimum use of their time.

Future plans

To facilitate the production of the course materiah time, it is important
that the UCEW establish realistic workloads andyatsible, set up staff
support networks to maintain the writers’ moraléefe is also the need to
consider involving a wider development team by caxitng external writers
and staff from other institutions. Plans are afoota series of short one- to
three-day writers’ workshops to encourage fastanmihg, drafting, and
reviewing of course materials A ‘writers’ surgesgssion will likely evolve
to give writers the opportunity to bring and shéweir difficulties with their
more experienced and successful colleagues.

3.8 OPEN UNIVERSITY OF SRI LANKA

Brief description

The OUSL started the two-year Post-Graduate Diplam&ducation
Programme (PGDE) in 1980 in collaboration with thenistry of
Education of Sri Lanka. The main objective of thegrzamme is to provide
professional training for graduate teachers employe government
schools, pirtvenas (community schools) private etdjoand teachers’
colleges. A few years ago selection to the programmas based on
teachers’ seniority and the marks obtained in thaifying test. Now it is
open to all graduates of recognised universities.

The curriculum of the programme consists of nin@jgonents: eight theory
subjects and one practical component. Students letenfour theory
subjects in each academic year as shown in thewfwlf table. Teaching
practice, which is the only practical componenttioé programme, is
arranged under the supervision of master teacmefsaried out for eight
to 10 weeks at the end of the second academic year.
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The main medium of imparting instruction is printaterial. They are
supported by occasional day schools, tutorials afew audio and video
programmes. In 1995-96, 3,200 students were edrivllboth Parts | and I
of the programme. Several studies have been caiday OUSL academics
with the view of improving the quality of materiand instruction,
minimising drop-out rates, and increasing the ¢iffecess of the
programme.

PGDE Programme — Part | Courses

PGDE Programme — Part Il Courses

ESP 1305 — ‘Principles of Education’

ESP 2305 —ea¢hing Practice’

ESP 1306 — ‘Educational Psychology’

ESP 2306 —chreques of Teaching’

ESP 1307 — ‘Evaluation of Educational
Outcomes’

ESP 2207 — ‘Curriculum, School and
Society’

ESP 1308 — ‘Student Adjustment and
Counselling’

ESP 2208 — ‘Comparative Education ahd

Educational Problems’

ESP 2209 — ‘Educational Administratid
and Management’

n

Problems encountered

Planning and managing distance education
Monitoring and coordination of master teachersivétags is difficult because of
the large numbers involved (250 master teacheibjlair placement in dispersed

locations.

Meeting schedules is difficult: even though the FEGB a two-year programme,
academic activities last for six months in each ryeBherefore marking
assignments and giving eligibility have always bdelayed.



Implementing quality assurance
. Because of the involvement of large numbers andspre put on meeting
eligibility schedules, it is difficult to maintaiquality in marking assignments.
Discrepancies among marking examiners are noted.

. Updating material is not economical.

Using and integrating media in distance educatio
. Audio-visual programmes are not popular among teattainees. They prefer
face-to-face instructors to audio-visual programmes

. Academic staff is heavily burdened with other atgg (planning, management,
writing, marking, and conducting day schools), tsis very difficult to find time
to produce good quality audio-visual material.

Instructional design and production for distance edcation
. It is difficult to simplify material while maintaing the quality of teacher training.

. Academics who have worked in the conventional usitaesystem have little faith
in distance methods.

Learner support systems
. Participation in day schools and tutorials has beerted due to personal
difficulties and geographical barriers.

. Decentralisation of academic and other supporifisdt due to lack of facilities.
The most important issue: Monitoring and coordinating teaching practice

The OUSL recruits nearly 250 master teachers fribwvar the country to conduct
teaching practice during the second year of thgrarame. They are full-time
employees of other institutions like governmentostb, teachers’ colleges, training
colleges, or technical colleges. Therefore theg tenmaintain their own schedule
of involvement in the distance education progransmehat it will not affect their
day- to-day activities. Due to the enrolment ofglamumbers and geographical
barriers, proper monitoring and co-ordination prhaes cannot be maintained. This
situation has led to the following problems:
. variability in guidance;

. difficulty in meeting deadlines;
. poor quality of supervision and guidance;

. practical difficulties faced by the students; and
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. negligence of the supervisory role (they tend tb & evaluators but not as
supervisors).

Solutions

On the basis of recent research findings and tperesnce of academic staff of the
Department of Education, the following proceduresevaunched as solutions to
the above problems:

. conduct workshops and seminars for master teachers;
. conduct demonstration lessons for student teachersall groups; and

. the significance accorded master teachers’ evaluatas reduced from 50 percent
to 30 percent and a decision was made to congidezontinuous assessment of
teaching practice.

Suggestions were also made to allocate 10 to 1femi@schers to each academic
member of the Department of Education to moniteirtactivities. However, many
problems remain unsettled.

3.9 MAKERERE UNIVERSITY

Brief description

Makerere University is a dual mode university rumgnitwo external degree
programmes (Bachelor of Education and Bachelor @h@erce). These courses
are run by the Department of Distance Educationghvlis part of the Institute of
Adult and Continuing Education. These programmesran in collaboration with
the Faculty of Commerce (for the Bachelor of Congagrand the School of
Education (for the Bachelor of Education). The faculties are responsible for the
academic component, while the institute is resgmasfor the administrative
component.

The External Degree Programme (EDP) is governedhbygeneral regulations of the
university. No special regulations were drawn toega the External Degré&ogramme, an
arrangement that has ensured the External Degrderss receive the same quality of course
content as internal students. However, without legns that fully consider the needs of
the external student, the programme has been edfégt bureaucracy. As a result, the pace
of various activities required for the smooth rurghof the programme has sometimes been
slow.

The External Degree Programme study package cerdist
. print materials;

. face-to-face sessions;



. assignments and tests and quizzes;
. student study groups; and
. audio cassettes.

The External Degree Programme admits students exagemic year and at present has
2,200 students.

For administrative purposes, the Department ofdbis¢ Education is divided into
three units: Materials Development Unit, Tutoringit)and Support Services Unit.
Each of these units is headed by a lecturer. Thgai®ent’'s major concern is the
provision of External Degree Programmes but ii$e & the process of developing
short courses which include ‘Skills for Researchkigsnt’, “Writing and Publishing’,
‘Marketing’, and ‘Income Generating Activities’. \tten materials for these courses are
being developed now.

Problems encountered

Planning and managing distance education

The planning and management of distance educattogrgmmes in Makerere
University is greatly affected by a lack of clealipies on the running of distance
education programmes. Neither are there clear ipslion staff recruitment and
development, student registration, or library amgl®rt services for students. Instead,
all are governed by the general university regotetj disregarding the special needs
of distanced education programmes and students.

Implementing quality assurance

Makerere University is a dual mode university. Tinéversity therefore feels that to

ensure quality, students in the External Degreegidrome must sit the same

examination as internal students at the same fifms.has particularly been the case
for the Bachelor of Commerce programme.

Course delivery and course assessment structutlefexternal students is not yet
satisfactory. There is a general lack of readingenmels, insufficient contact with
tutors, and lack of a personal tutor scheme.

The tutors participating in the External Degreegfamme are lecturers in the internal
programmes. They already have full loads and seadtivities of the External Degree
Programme as an extra load. Consequently, therassigs and tests given tend to
be easy to mark and do not encourage in-depth sindiyesearch. These assignments
and tests end up examining mainly surface learning.
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Using and integrating media in distance education

Integration of media in the Makerere External DegRRrogramme has been a
problem, caused by the delay in the productionrwit pnaterials. A situation has
therefore arisen in which the cassettes accompgrpyint materials are ready but,
due to delays in publishing the print materialseytbannot be used. To a large extent
students still depend on print materials. Radio eachputer-based learning are
difficult to integrate because of a scarcity ofo@ses.

Instructional design and production for distance edcation
The process of instructional design and produdtesbeen very slow. The causes of this
slackness are:

. inadequate staffing;
. lecturers who are supposed to develop and reviel@riaks are busy;
. lack of sub-editors to assist the principal editor;

. delays at the publishing stage due particularthédong process of procuring funds;
and

. delays by the publishing firms.

Learner support systems

There is no clear learner support system in ther&at Degree Programme. The
programme began with no clear system and, dudsitkaof resources, is evolving
very slowly. Student study centres are being darteahe different regions as a
response to student demands rather than as padlear scheme.

The two most important issues: Developing a learnesupport system and
developing study materialsfor a learner support system

Learner support systems in Makerere Distance Educ&®rogrammes have not yet
been fully developed. At the planning stage of gnegramme the role of the
extramural centres, for example, which were suppdeeplay a vital role in the
support system, was not fully defined. As a restinistrators, tutors, and students
of the programme have failed to utilise fully thetgntial offered by these centres.
Support is therefore very much centralised dedpiescattered nature of students,
who come from all over Uganda.

The scarcity of funds has made the personal tutangement difficult to implement.
The radio and television services have not yet ledfectively used because many of
the students, especially those who live in remeas cannot afford the accessories.
It has also been difficult to use a multimedia aggh to provide student support,
largely due to inadequate staff and funds. For gtencounselling on the telephone
is almost non-existent since it is expensive ateptene services are not available
in most remote areas. Students are thereforededtudy mostly on their own with
little support.
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Support available to students
Learner support in Makerere University is providea variety of ways.

e On admission, students receive information aboetpgtogramme through the
prospectus and the study guide. They receive tweksvef orientation, which
enables them to receive more information concerthegorogramme, guidance
on subject combinations and study skills, and tieract with each other. It is also
mostly during that orientation week that they fdhair study groups.

e The university main library and all off-campus &by branches offer library
services. The department also operates a smadictiolh of rare books.

e Study groups have also been started, are locatddting education institutions,
and meet mostly on weekends.

* Other groups meet in the evenings on campus toitsthle services of tutors.
* Hand-outs and other references are provided t@stad

* Occasional visits are made by members of the Deyeart of Distance Education
to some of the study centres to meet with the stisdend to obtain feedback on
their progress. The visits assist the departmenthen planning of materials
distribution and preparation for face-to-face s@ssi

Student study groups

Mainly because of a lack of study materials and gheblems associated with
remoteness from the centre, students have orgattisetselves into strong study
groups. The study groups meet mostly on weekendsview previous work and
discuss difficult assignments. Ongoing researchshasvn that groups are mainly
found in areas where there is a concentration wdestts, not necessarily at the
extramural centres. The radius of these clusteas igreat as 50 kilometres so the
department is encouraging students to form groapsedon these clusters. This will
assist the department to provide services to tidests by establishing convenient
centres where materials can be kept and studemtgactd read. These may later be
developed into resource centrBgrsonal tutors

Students have expressed their need for persoraisiuthe department has also
realised the urgency of establishing a strong netwbpersonal tutors who will assist
students in academic and socially related problé€estralised support services are
insufficient to cater to the large number of studeiihe total population of students
on the External Degree Programme is more than 2,000

The personal tutor scheme, it should be notednbilseen implemented in Makerere
because of a lack of funds. A cheaper scheme cssilppp be designed, for example,
one in which the principals of teacher traininglegés and qualified staff in other
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institutions and banks can be involved on a paretbasis in assisting students. They
would, however, need training in handling distalezgners.

Developing study materials for the External Degre®rogramme

The External Degree Programme was launched in 48€lat that time no study
materials had been developed. Instead, throughndiab assistance of The
Commonwealth of Learning (COL), Makerere was alwepurchase written
materials from Nairobi University and from the Op@ollege UK. This acquisition
of study materials was a ‘stop gap measure’ thaiked the programme to take off.

Purchasing materials from other institutions isadjas a ‘stop gap measure’ but in the
long run it has proven too expensive. The departas not been able to continue
doing this. Also, courses can be deceptively simida the surface, giving the
impression that they are identical when there cagldally be deep set differences.
Where materials are purchased, there may be nedtiddnstitution buying these
materials to develop supplementary materials tr@mtldvensure the students’ needs
are fully met.

In the External Degree Programme, written materiadee viewed as the core of the
learning package, so to ensure that Makerere Usitygoroduces its own materials
COL funded the initial writers’ workshops. Sincesth) the Department of Distance
Education has run a number of other writers’ wodgsh As a result a total of 40 units
are at different stages of development with onlg foublished so far. Clearly, this is
far below the needs of the External Degree Programmna so the shortage of study
materials is still acute.

To deal with this, the department has chosen a puwiftoptions, as follows.

Handouts

In nearly all the subjects, but more especiallysubjects for which no written
materials have been developed, students are gameaiolits. These may be handouts
developed by the lecturers but which are not writtethe distance education mode
or they may be extracts from texts. Handouts aggomant but should be seen as
either another ‘stop gap measure’ or supplementayging material. To meet the
needs of the distance learner it is still imperthat materials written for the distance
leaner be developed.

Face-to-face sessions

Face-to-face sessions should be part of the stackgge but, because of inadequate
study materials, a lot of time is allotted to themhich is expensive to both the
students and the department. Also, there is thgetaaf the External Degree
Programme students beginning to rely entirely @séhsessions even in subjects in
which study materials are available.



Student study groups

Student study groups are also part of the studigggecbut, like the face-to-face
sessions, they have taken on a different meanigicplarly in the Bachelor of
Commerce programme, where the shortage of matesiaisrse. The students now
rely so much on the student study groups that somstmeetings are held daily
as though they were a conventional evening progamm

Conclusion

In any distance education programme, there is placement for study materials.
Ideally, they should be developed even before tbgramme is launched and, where
this is not possible, production should be guaethtéf materials must be purchased,
then care is needed in the selection and, wheressary, supplementary materials
should be developed.

3.10THE UNIVERSITY OF ZAMBIA
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Brief description

The University of Zambia is a conventional univgrghat has been operating a
comparatively small scale distance education progra since it was established in
1966. Distance student enrolments vary from yeaetn. In the 1995-96 academic
year, for example, 381 distance students (326 rmate55 female) were enrolled,
constituting 9.8 percent of the total universitya@ment of 3,980 (that is, full-time,
part-time, and distance studies).

There are 68 first- and second-year level semesignses offered to distance students
by the schools (faculties) of Education, Humaniaesl Social Sciences, and Natural
Sciences. These lead to the award of the Bachéldkrts, Bachelor of Arts with
Education, and the Diploma in Adult Education. Hgesm students who enrol for the
Bachelor of Arts and the Bachelor of Arts with Edtion degree programmes must
transfer to full-time study for their final two yesa The Diploma in Adult Education can
be completed entirely by distance education.

Problems encountered

Planning and managing distance education

In the past the distance education programme Héerestl from the lack of a clear and
comprehensive policy, inadequate funding, and lomgeaucratic procedures through
which matters relating to distance education afermed to the university’s policy- and
decision-making bodies. An additional problem isttthe Directorate of Distance
Education does not always find it easy to estabtstauthority over the overworked
teaching staff, who are inclined to regard requastsinstructions from the directorate
as carrying less weight than those given by te@iching departments relating to internal
teaching.
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Implementing quality assurance

There is neither a policy nor mechanisms or stragefpr implementing or assessing
quality in distance education, a phenomenon thatrhade distance education more
variable in quality than should be the case. phst, this has been compounded by
the lack of trained staff (in distance educatiom) #he difficulty in retraining teaching
staff so that they become more proficient in distateaching.

Using and integrating media in distance education

Print materials are the predominant medium of utdion complemented by a four-

week intensive face-to-face teaching programme.cbmeparatively under- developed

telecommunications technologies make it difficoltuse and integrate other media in
distance education, resulting in a weak two-way momication system.

Instructional design and production for distance edcation

There is no uniform policy or practice on instrootl design or course presentation and
there is very little input into course design framperts and professionals in the
Directorate of Distance Education. The course ptbdn capacity of the Directorate of
Distance Education is very limited and, therefarés not capable of supporting and
facilitating efficient production and speedy defivef study materials to the learners.

Learner support systems

Some of the support services offered by differegadtments and units are not fully
integrated into the distance education systenvasode and the Directorate of Distance
Education can exercise no sanction for any faibmdahe part of various providers to
offer efficient support services to distance leasndlost of the support services are
centralised and the comparatively under-developtdémmunications infrastructure
limits the range of learner-support services arel riiedia through which they are
provided.

The most important issue: Planning and managing dtance education

Some policy and organisational changes institutedhe 1990s have helped to
minimise a number of problems that, over the ydaasge affected the planning and
management of the distance education programme.

Unlike the report on the establishment of a uniygiie Zambia which provided broad
aims, the University of Zambia'’s Strategic Plan94-998 offers more specific and more
comprehensive policy provisions for the developnodristance education.

Distance education, once part of the Centre forti@doimg Education, was transformed
into an autonomous Directorate of Distance Edunanol994. Its director, like deans
of schools and faculties, is accountable to theeMGhancellor, and is a member of the
Senate and its various committees. A Senate Cossrott Distance Education, chaired
by the Deputy Vice-Chancellor, was establishedaatqf the new structure of distance
education. Its main functions are to consider amchfilate policy on distance education



and recommend to the Senate, rules and regulagoverning the distance education
programme.

Solutions
These changes have not only improved the decisiking process but have also
enhanced the status and visibility of distance atioc in the university.

Distance teaching staff are now paid allowances &tr work on study materials
prepared; every hour of lectures and tutorialsrdptine residential school; and for each
assignment and examination script marked. Althaihghcurrent levels of allowances
are not commensurate with the distance teachingpnssbilities of the affected staff,
they have had, in general, a positive effect onrthming of the distance education
programme.

It has been realised that it is important and reargsfor the Director of Distance

Education and staff to meet regularly with distaedecation staff. Unlike Boards of

Studies meetings (which also discuss matters mgldat distance teaching) meetings
with the distance teaching staff are more focuBetisions or recommendations from
these meetings can be referred direct to the Semate the Senate Committee on
Distance Education. Perhaps one important lessbe tearned from the experience of
the University of Zambia is that, in a dual modevarsity, the administrative and

financial autonomy as well as various incentives teaching staff are crucially

important. A lot more has yet to be done in thesasat the University of Zambia.

3.11 ZIMBABWE OPEN UNIVERSITY
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Zimbabwe Open University started as the Centr®fstance Education of the University of
Zimbabwe in 1993. Three years later in 1996 idbee the University College of Distance
Education of the University of Zimbabwe. Finallyi899, the Zimbabwe Open University
was established by an Act of Parliament 25/20. #$yeas the onset of the first classes of
ZOU it was realized that the Open and Distanceniagrstudent required other assistance
to strengthen his/her studentship. Learners Sugparted with the establishment of Study
Circles where student met for advisement by a tetorhow to answer and structure
assignment according to university’s expectatioRsom this perspective Materials
development became the focus of learner suppoenbyring that materials interacted with
the learner cognitively. Other services fell intage until a more refined learner support
system was established.

Personnel in-charge of learner support service ingur University
Learner Support at the Zimbabwe Open Universitthes responsibility of the Centre for
Student Management whose vision is:

To become the centre of world class academic apchp#ogical Learner support services
and support, to all Zimbabwe Open University stuglen order to achieve high student
retention levels which culminate in a viable andtainable world class University. Learner
Support in the Zimbabwe Open University is manatiedugh an organisational structure
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which runs from the National Centre through tdRelional Centres as shown in the diagram
below:

Method used in providing support to learners

The frame work for Learners Support is in threeeaspwhich are integral to instructional
delivery mode. These are the face-to-face tutqr@isline interactions and self-managed
learning. In the Zimbabwe Open University, LearSepport is indeed integrated in both
the pedagogical strategies and the administrativetsire. At the Pedagogical level, Learner
support is firstly, integrated into the developmehlearning materials where we insist that
the modules should actually be interactive, thathisy should be talking to the student in a
manner that the teacher talks to a student in ldss.cSecondly, part-time tutors are given
periodic induction and training so that they respappropriately to the needs of the learner
in their face-to-face tutorials and in assignmerdrking. Thirdly, we have student
counselling and advisement services which are edfdry professionals in the Centre for
Student Management. Student advisement concerlfi iibls@ssisting student to answer
assignments and to prepare for examinations.

On the administrative side, Learner Support is lehdy the student advisors who are
employed at every Regional Centre of the Univerditye Student Advisor receive student
complaints, queries, concerns and issues which doeyment and escalate to respective
Centre for Student Management Organisational Stme :t
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departments for action. The student advisors tt@mmunicate the responses to the
respective students. The roles of the student adai®;

» advisement and counselling

* Facilitating Student Representative Council (SR&ivdies

» Operation of a student drop in centre servicetpoin

The Centre for Student Management oversees thatmdiof the Student Representative
Council whose responsibility is to ensure that$twedent Body receives adequate, fair and
commensurate service. The SRC is an important keebifcUniversity management as it
conveys issues of concern to students to admitiatrevhile information from management
is relayed to the student body. This arrangemesuirers that student learn in a manner that
is hassle free.

In addition ZOU has a Call Centre whose role is;

* Responding to prospective students enquiries abOut programmes and prospects

» Communicating with students regarding any changssucture, operations and study time
schedules.

 Linking and referring students to relevant servpm®nts such as Academic Registry,
Finance Departments, and Library etc.

Gains of providing support to learners

Adequate and efficient Learner Support has a numbadvantages to both the student and
the institution. Learner support ensures the falhauy

 That the student adjust to open and distance legusmoothly

* That the student has a stress free learning experie

* That the student manages his/her learning effigient

* That the student goes through his programme witbfriew disruption

* That the institution has a higher student retentata

* That the institution has a higher throughput rate.

Challenges

Challenges in learner support mainly relates toviddation of services to students in remote
part of the country where ICT connections are mitdeveloped. However with the advent
of the 3G technology, it is possible that this jattar challenges will disappear soon.

Plan for improvement.

Plans for sustainable Learner Support include dedile increase in use of digital technology
in order to mitigate the distance between the Lexaand the tutor. Use of mobile text
messages as well as website chat boards helprease students’ access to learning.



3.12 THE OPEN UNIVERSITY OF TANZANIA
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Introduction

The Open University of Tanzania (OUT) is an Opesh@istance Learning (ODL) institution
established by the Government’s Act No. 17 of 18@&h has now been replaced by the
Open University of Tanzania Charter and Rules 672@ is a single mode distance learning
institution in which students are geographicallyg ahysically separated from instructors.

In the academic programmes of OUT, which comprisedamic degrees, diploma and

certificate programmes there are over 60,000 stsdsread in 28 Regional Centres found
within Tanzania and outside (in countries such asy§, Uganda, Rwanda and Namibia). In
OUT, students are admitted through the flexible enimdaddition to the use of programmes
delivery which is not limited by time, pace andqaaEffective student support is critical for

successful student learning at OUT.

OUT concept of students support

Student support includes provision of course oefijrstudy materials and communications
about student learning in general among othersth®gis of the conceptions is adopted
which involve (i) provision of learning resources.d. course outlines, study materials,
handbooks and guides), (ii) regular communicatiod ateraction between lecturer and
students through face-to-face or modern technatogied (iii) provision of immediate
feedback to students. As a result, students eneogeveral challenges when learning in
ODL.

Study materials are also provided to students intt€s in the form of print materials to
support students in their learning. Correspondé&maaigh courier services and face-to-face
sessions were the most dominant means of commiamcatd interaction between lectures
and students.

ICT-enhanced student support

According to Mbwette (2009), ICT infrastructure aadcess has substantially improved
compared to the first decade or so since the estabént of OUT.

It should be noted that OUTSs efforts to integrdid@d in its operation to enhance student
support (among others), can be traced back in 200dn the university formulated
comprehensive structures such as ICT Policy, ICTstkta Plan and E-Learning
Implementation Strategy (OUT, 2009 abc). Amongstert, the OUT Policy stipulates
clearly that the university aims to (i) enhance uie of ICT as a main interaction platform
between students and lecturers and (ii) transfdrstiedy materials developed henceforth
into an interactive format consistent with Moodleakning Management System (ICT
Policy, 2009).Additionally, efforts are ongoingitstall computer laboratory for students in
all Regional Centres (Mbwette, 2012). Besides,wato improve students’ access to ICT,
OUTSO leadership has negotiated with a Tanzanianpaay called Royalmark Supplies
Co. Ltd to supply laptops from China at USD 270hspecifications provided by IT staff
from OUT.



The use of CDs has improved the delivery of studyemals and course outlines.

The top management is very committed to suppodgnation of ICTs in teaching and
learning. This is evidenced by installation of aMgCD burner at OUT which has facilitated
production of over 566 CDs which are made availatoktudents through respective Centres.
Examples of the courses which are available in @Blside BSc. (ICT), BA (General), BA
(Ed.), DPTE and Foundation Courses.

Where necessary, students are given orientatidgroanto access electronic resources (such
as course outlines, study materials and othereetlatsources) that are useful in their
learning. According to Nihuka (2011), students gafficient and up-to-date learning
resources when ICTs such computer and internetran t

There is also provision for interaction through alramong students and between students
and lecturers. Students use e-mail to forward iheuiries in relation to their examination
grades to the Director of Examination Syndicate $DEia Deputy Vice chancellor
Academic and Dean or Director of respective Facaltynstitute. According to Nihuka
(2011), students in Dar es Salaam use e-maildbfauts8 — 6 times per week to communicate
and interact with their course lecturers compaocetthé¢ir counterparts in Regional Centres.

3.13 THE INDIRA GANDHI NATIONAL OPEN UNIVERSITY (IG NOU), INDIA

IGNOU adopted the UK Open University model wheriedent forms of communication and
supports are offered to the learners who choose Hgeper their requirement (Chattopadhyay,
2014). This model requires mediated or face-to-tac@ combination of both in interacting with
learners. The IGNOU provides highly integrated Li8Shree main centres: study centres,
regional centres and the headquarters.

IGNOU has 67 regional centres across India wittudent population of over 2.7million found
in 3,347 learner support centres. Facilities foiSL&e provided and managed in Regional
Services Division located in Regional Centres aundyscentres. According to Chattopadhyay
(2014), IGNOU also has various types of study @mntsuch as Regular Study Centres,
Programme Study Centres, Special Study CentregdResed Study Centres, Work Centres, and
Partner Institutions where support services argigeal.

At the Study Centre level, students are providethiyaith guidance and counselling, use of the
audio, video and teleconferencing facilities, lityréacility, assignment evaluation, liaison with
Regional Centre and the Headquarters conductiteyof end theory and practical examinations
and entrance examinations.

Regional Centres are resource centres that provellowing functions among others:

Student admission and maintenance of their records;

Orientation programme for the coordinators, colnseblnd other functionaries;
Conduct of term end examinations

Organisastion of seminars and workshops, maintenahsupport services;

Monitoring of study centre regarding counsellingssignment evaluation, and
examinations.
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In IGNOU, LSS are provided through the establishimamd maintenance of regional study

centres; provision of pre-admission services likiine and offline prospectus and admission
forms; information services; and post-admissionises. Under the post-admission services are
self-learning material dispatch, examination aral@ation services, library service, and financial

support for the less privileged. Also, through L&®%hnological services are provided such as
establishment and maintenance of computer labaoeatd€ T resources and network, and internet
services. Another post-admission function of th& lissthe provision of electronic media services
like the use of audio/video apparatus for telecanfeing and interactive radio programmes with
the assistance of centre counsellors. There ardiadd support services like change of

programme and study centres, issuance of transamgbtcourse completion certificates among
others.

To assist in reaching the students, there are IGIBOBM Gyan Vani Radio stations and two
Gyan Darshan Educational Television channels. Astosupport service facility is EduSat
network which provides satellite communication dedleducation, virtual classrooms, video on
demand, database access and online operationsa&als8 links FM radio stations of IGNOU

for simultaneous broadcast of programmes (Chattoad 2014). Another important platform

for sending messages to students is through Mesakge Service (MAS), where students

receive messages on their phones concerning admissinfirmation, dispatch of lessons,
examination date, etc.

IGNOU relies heavily on virtual counselling as wad the traditional face-to-face counselling
interactions while assisting students in their aoaid, social and vocational challenges. Thus,
counsellors are highly utilized at the regional ahely centre levels. The day to day running of
each study centre is by a Coordinator or Progranm@harge and assisted by Assistant
Coordinator or Assistant Programme In-Charge. Eembrdinator and his/her assistant are
assisted by other support staff. LSS are monitateitie headquarters and the regional centres
using task force, monthly reported and zonal mgstiThe regional centre provides regular
inspection and surprise visits to study centresnsure effective support service delivery.

3.14 THE NATIONAL OPEN UNIVERSITY OF NIGERIA (NOUN)

The NOUN is a legally approved provider of distahegning using a single mode platform,
operating from the headquarters at Abuja and 1@ystentres across the country. Many more
communities and local government areas are comgteequesting for study centres, thereby
making the number of study centres to be on inereasll times. To ensure effective student
support services, the university established thredborate of Learner Support Services (DLSS)
on inception at the headquarters. According tavdle pages of the DLSS, the business of learner
support services (LSS) is to help learners maxinhizegains and the purpose of their studentship
in all ramifications. Accordingly, the goals of L%%e to:

Publicise and provide usable information about NQUN

Facilitate student learning;

Provide tutoring and instructional facilitation fetudents willing to benefit from such;
Provide multi-media resources and facilities topgurpstudent learning;

Run workshops and conduct seminars on learnintggies and related issues;
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e Help all learners on issues pertaining to time rgan@ent, study habits, self-
understanding, etc, all geared towards learningowit tears at the university;

e Serve as the bridge between the university andealiners by providing advocacy

services;

Provide personal psychological counselling and guee in all required dimensions;

Provide vocational guidance and careers developommtselling to all students;

Provide required support for students with chalésg

Help students develop side-line capacities needdduaeful in enhancing their success

at the university;

e Help the general public understand better the qunghilosophy and practices of Open
and Distance Learning, ODL; and

e Help provide support for supporters across theearsity.

The DLSS has the vision to be seen and regardexsugsortive people, providing support
services, playing supportive roles, within supp@ttructures to help open and distance learners
adjust to academic life in most painless mannectoeve their academic ambition within ODL
environment; and the mission of providing a nonetibound academic and socio-psychological
service to students and staff of the universityaB as provide usable information to the entire
public on the NOUN. The DLSS is headed by a Direatathe headquarters with six sub units
which are:

Academic planning;

Vocational guidance and career development services
Psycho-social counselling services;

Special populations;

Capacity and human development; and

Online support services.

Similarly, the components of LSS at the headquaidéNOUN with their unique functions are:

Office of the Director;

Study Centre Managers’ affairs unit;
Student Counsellors’ affairs unit;
Tutorial Facilitators’ affairs unit;
Special Study Coordinating unit; and
General administration.

In order to achieve the goals of the DLSS, ther@ synergy in the provision of administrative
functions, distribution of study or course matesjacademic functions, and social functions. The
Directorate of Learning Content Management Syst®htCMS) provides platforms for online
facilitation of courses for students. Also, virtuadetings of staff via zoom are often handled by
the DLCMS. The Directorate provides rich and intéikee contents comprising text, graphics,
audio animations, video, images and simulatioreslid to provide support services.

It is important to state that counselling is veeytral to the provision of learner support services
to students of the National Open University of Nig€dNOUN). In a study by Okafor, Onwuadi,

Imo, Eneh, Okeke and Eseadi (2021) it was obsehadcdtounselling as a learner support service
has significantly enhanced quality of learning @WN, South East Study Centres. The study
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recommended that adequate media facilities for selling should be provided to ensure proper
guidance of students. As a matter of fact, the selling oriented goals of the Directorate of
Learner Support Services of The National Open Usitieof Nigeria are to facilitate students’
learning, run workshops and seminars on learnirajeggies and related issues; help students in
time management, study habits, self-understandatc;, and serve as bridge between the
university and all learners (Ukwueze, 2013).

Self

-Assessment Exercise

i) | want you to enumerate the challenges to learapp&t services in some of the
institutions you have studied above.What are the suggestions for surmounting the
challenges which you have identified.

4.0 CONCLUSION
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It is about time, according to Lentell and O’'Rour(2904) that developing countries
should start researching other models and methbgwowiding student support in
situations of large student numbers WHICH IS CHARARISED BY Open and
Distance Learning institutions.

5.0 SUMMARY
Case study on how support services are carriediasidiscussed in this unit with aim of
having an idea of practices beyond the shouldeesgo be able to improve on the way
learners are provided support from other ODL inftins across the world.

6.0 TUTOR MARKED ASSIGNMENT
i) Having studied the way support services are rexdaresome selected distance
learning institutions across the world, state iefothe meaning of student support
services from the experience you have gathered.

i) Mention the specific lesson you learnt from the wagport services are rendered by
the Zimbabwe Open University.

i) Explain briefly how support services are renderethree of the universities stated
below:
- Open University of Sudan
- University of South Africa
- Open University of Tanzania
- Open University of United kingdom
- Open University of Sri lanka
- Makerere University, Uganda

iii) Explain counselling services as the hub of leasapport services in Open and
Distance Learning institutions.
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