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Introduction

KHE 337: Curriculum Studies in Physical & Health Educatisna two (2) credit unit course
available to all students offering Bachelor of &ce (BSc.) in Human Kinetic and Health
Education. Human Kinetic and Health Education @easingly being recognized as an integral
part of general health especially in developingntoes.

The course is broken into three modules and 13ystdts. It introduces the students to the
Methodical education of physical and health edocatctivities and sports, the aims, content,
organization and control of teaching human Kinatid sports, age group concept and continuous
programme or basic sports.

A study of the factors affecting planning, orgatima and development of Human Kinetic and
sports programme and also analysis of physicalheadth education curriculum in the Nigerian
education system.

At the end of this course, it is expected that etisi should be able to understand, explain and be
adequately equipped on issues concerning curricgtudies in physical & health education

The course guide, therefore, tells you briefly wihat course: KHE 33i& all about, the types of
course materials to be used, what you are expéziatbw in each unit, and how to work through
the course material. It suggests the general gogeland also emphasizes the need for self-
assessment and tutor-marked assignments (TMAs)eHre also tutorial classes that are linked

to this course and students are advised to attend.

What You Will Learn in this Course
The overall aim of this course, KHE 337, is toaaluce students to the variables associated with
curriculum studies in physical education. Durings tbourse, you will learn about the issues of

curriculum studies in physical education in broaérspectives: ranging from theoretical
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perspectives on th@&rogram in Physical Education; Assessment and Btialu of Student
Achievement; Some Considerations for Program Pranim Physical Education
Course Aim

A Curriculum Framework for Physical Education: Asljng the Focus identifies a new vision for
physical education in Nigerian schools. The Fran&vi® a blueprint to guide the development
and implementation of physical education programtkis country. The document provides a new
starting point for physical education teachers atheér stakeholders, with the goal of developing
physical education curricula that meet the unigeeds and interests of learners at the school-
community level. Through a consensus-building, atmkative approach to curriculum
development, a significant number of physical ethusacontributed to the preparation of this
Curriculum Framework in the process of remakingvis®n of physical education in our country.
A Curriculum Framework for Physical Education: Asljng the Focus is seen as a starting point
rather than an ending point for curriculum develepmin physical education. The aim of this
course is to provide you with an understandingasids of curriculum studies in physical & health
education. It aims at helping you to become moreldped on curriculum studies in physical &
health education

Course Obijectives

Each unit has specific objectives to guide you th purpose of the study. You should read the
objectives before you begin the study and ask wiwgether the objectives have been met after
you are through with such unit.

However, below are the overall objectives of tluarse. On successful completion of this course,
you should be able to:

State briefly the evolution of curriculum in Phyai&ducation
Explain the role of physical culture on individual
Describe the state of physical education after Nageindependence

Learn the concept of school sports developmentgeia
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Discuss the structure of equipment for adaptedipalysducation class

Briefly discuss the nature and scope of human kiset

Discuss the contribution of human kinetics in jobation

Describe briefly motor development and learninghysical education
Discuss the models of teaching physical education

Explain the basic principles of curricula developtne

Discuss physical education for Lifelong Fitness

Describe the traditional teacher-centred approadbaching

Working through the Course

To satisfactorily complete this course, you aresexgd to read the study units, read recommended
textbooks and other materials provided by the Mati®pen University of Nigeria (NOUN). Most

of the units contain exercise taggedlutor-Marked AssignmehtAt a point in the course, you
are required to submit these assignments for assesprior to the real examination. Stated below

are the components of the course and what youxpexted to do.

Course Materials

The major components of this course are:

1. Course Guide

2. Study Units

3. Text Books and References Sources (listed arnbeof each Unit)
4. Assignment File

5. Presentation Schedule

Study units
The study units in this course are as follows:

Unit 1: The foundation for developing physical edtion curricula
Unit 2: Physical and Health Education Curriculumthe Nigerian Education System
Unit 3: Concept of School Sports Development igd¥iia
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Unit 4 Safety Precautions in the Teaching of Adapted RhAy&ducation in Primary and

Post Primary Schools

Unit 5: Nature of Human Kinetics

Unit 6: Motor development and learning in physiedlication

Unit 7: Social and moral development in physichl@tion

Unit 8: Models of teaching physical education

Unit 9: Basic principles of curricula development

Unit 10: School physical education, schools spotérvention programs and health-related
projects

Unit 11: Planning the Curriculum

Unit 12: Teaching Physical Education

Unit 13 Evaluation of the effectiveness of thecteag/learning process

Assessment

There are two aspects of the assessment of theecdtirstly, the tutor marked assessment and
secondly, there will be a written examination (fjnén dealing with the assignments, you are

expected to apply information, knowledge and sgiate gathered during the course. The tutor
marked assignments are expected to be submitt@teanlaccordance with the directives of the

university.

Tutor marked assignment
Each unit has tutor marked assignment questiotieand of the units.

Summary
KHE337: is curriculum studies in physical & headtthucation and upon completion of this course,
you will be equipped with required knowledge of iveg the needs of your curriculum studies in

physical & health education. You will be able teaer these questions:

Table of Contents

Module 1: Introduction to Teaching Physical Educaton

Unit 1: The foundation for developing physical edtion curricula
Unit 2: Physical and Health Education Curriculumnthe Nigerian Education System



Unit 3: Concept of School Sports Development igd¥iia
Unit 4 Safety Precautions in the Teaching of Adapted Rhy&ducation in Primary and
Post Primary Schools

Module 1I: The Role of Human Kinetics and Sports Pogrammes

Unit 1: Nature of Human Kinetics

Unit 2: Motor development and learning in physiedlication
Unit 3: Social and moral development in physichl@ation
Unit 4: Models of teaching physical education

Module 11I: Developing curriculum

Unit 1: Basic principles of curricula development

Unit 2: School physical education, schools spotérvention programs and health-related
projects

Unit 3: Planning the Curriculum

Unit 4: Teaching Physical Education



Module 1: Introduction to Teaching Physical Educaton
Unit 1: The foundation for developing physical eduation curricula
1.0Introduction

Civilization changes, therefore, developing tecbgglfor the 21st century will require skills as
well as qualifications that one can hardly thinkabthe moment. The preparation for, and proof
of this has to come through education and for teason, the way pupils are taught in schools
today has to change, as a lot of young people tadayacking appropriate attitudes and social
skills (i.e. skills such as flexibility, adaptaltyli punctuality, responsibility, creativity as wel
citizenship, self-management and communication hdlle to be improved). So, in this unstable
environment, children need to learn elementarysskather than knowledge, and develop attitudes
enabling them to keep developing those skills thhawt their life. In other words, they have to
learn how to keep developing permanently and/bgnlag constantly. And this is what schools

have to equip young generations with today.

2.00bjectives

At the end of the unit students should be able to

State briefly the evolution of curriculum in Phyai&ducation

Describe physical culture

Explain the role of physical culture on individual

3.0Main Content

3.1 Historical evolution of the British national Curiculum in Physical Education

In the case of physical education, all childrenudtidoe able to take part in physical activity
organized in school settings. It is also the sciduth should provide them with a lot of fun and
enjoyment, without making them feel embarrasseased by others for their lack of technical
ability. It is partly the school’s role to keep theactive (and thus healthy). But, however simple it
may seem, one has to remember that people do nigteden leading an active life or playing a
particular sport at any particular moment or uniher influence of a singular factor. It comes

through a process —the process of physical educatibich is probably one of the most difficult
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processes to provide as it requires a combinatidroth pedagogical skills and a knowledge of

biological nature. But this hasn’t always been koeiaus.

For example the historical evolution of the Britisational curriculum in Physical Education is
believed to have begun in the late 18th centurgttogr with the system of boarding schools which
provided pupils with competitive sports and ganiée (the one ran by Thomas Arnold in his
school in Rugby). In other schools, military drilsuch as Swedish Ling brothers’ system of
gymnastics) were the foundations. Despite the ttalhing tradition, introducing a syllabus of
physical education in 1909 helped to put dancegamdes on the program and most importantly,
allowed for some teacher training to deliver théatys, which now became a formal part of

overall school education.

Furthermore, even though the syllabus of 1919 whsalled physical training (meaning merely
physical exercise) it also encouraged teachersamutdoor education. Later, some activities built
around decision-making and leadership skills wése atroduced. It is believed that physical
education in schools was taught to provide thetyouith the social basics as “initially sporting
activity was encouraged to structure boys’ leiasen antidote to ill-discipline, immorality and

general anti-social conduct, that is, as a forreaafial control” (Donovan et al. 2008).

In Poland regular physical education in schools iwasduced by a decree of the Committee of
National Education (Komisja Edukacji Narodowej)lin83, which advocated the organization of
spare time for play and physical activities in tpen air and on a daily basis. However, the
realization of the decree was not an easy task,tdube lack of professionals, insufficient
infrastructure and lack of equipment in schoolghalgh one example of the Lyceum in
Krzemieniec stands out. The headmaster of the $chadeusz Czacki, employed the first full-
time coach of physical education, namely, a FrdraBe trainer. Sometime later a Polish medical
doctor, ddrzej Sniadecki (1768-1838), published his manuscript @Rtat up-bringing of
children), believed to be the first, fundamentad aonceptual introduction of theory of physical
education. In this bookniadecki pointed to the need to implementing elemehphysical activity

and plays into the up-bringing of children.

Later (in the second half of the 19th century) Solasts were formed, first in Czechoslovakia by
Miroslav TyrS and later in other East Europeanaretito spread interest in gymnastics, but it was

also the aim of this Gymnastic Movement to presetonal heritage. In Poland the ideology
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behind the Sokol movement was even stronger ashasdo remember that there was no such
country on the maps of Europe at that time, asctntry was under the occupation of three

powerful nations:
3.2 Germany, Russia and Austro-Hungary.

Among those who contributed to the development praservation of national traditions in

physical education and sport in Poland, one ofbst influential was, without doubt, Eugeniusz

Piasecki (1872-1947), founder of the first Univr&epartment of Physical Education in Pazna
in 1919. His works and life were devoted to tramhal sports and games of Slavic nations. Piasecki
believed that national sporting traditions needede preserved as much as other spheres of
national culture and that they should be passed thiet next generation in the form of traditional
plays and games interwoven into regular physicacation counterbalancing other, more strict

forms of exercise and drills (Bronikowska 2008).

Today still, at times and with some teachers, maysducation focuses on drills and exercise run
in an authoritarian-like style. Instead, it shoaltdbw some freedom to the pupils to facilitate
reflection and behaviour according to their ownons and expressional needs, solving problems
on their own and autonomously through creating games, or other forms of playful activities.
If one could only manage to increase motivatioptoyviding pupils with emotionally (and in case
of physical education also physically) engagingsand challenges this would lead to the growth
of self-esteem, self-autonomy and confidence iir then sport/health related abilities. It does not
mean that the teachers have to get rid of all mexiabelled “traditional”, as inheriting national
customs is an important part of education, andefoee, traditional sporting activities are also an
important part of education throughout all its agpeOne thing that has been achieved though, at
least so far, is that physical education curricalachools are the same all over the country and
they are guided by the national curriculum outlinad aims. Commenting on the English system
of physical education, Capel (2007) argues thé& due to the “implicit agreement as to what
should be included in the curriculum and how itiddde taught, with the focus being largely on
the sporting model. Sport is believed to be a “arnirof society, its small microcosm with all the
relationships miniaturized (unfortunately sometirnascaturized) but condensed in limited shots
of time of the game. But this could be used effetyi in physical education if only this process

could gain some dignity from its own professiomnalis
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Physical education has a long and broad rangeaditivnal forms that can be included in its
educational process of socialization. Here, “tiaddl” does not mean just traditional teaching
(usually associated with unattractive and emotigraaid intellectually undemanding). Although
it is difficult to describe here precisely the whadf what might be considered as culture of
physical, Kirk (1990) believes that to emphasize ithea of culture (physical culture) pupils in
schools should be taught traditional games suctr@guet as well as modern games such as
curling. Introduction of “extraordinary” sports aridrms of activity may induce resistance to
traditional sports and participation in these, wthibffering different choices, allows another

challenge to the pupils, that they would not nolyntzice.

New, original movement play, games and sports danflavour to everyday teaching, making it
more varied and vivid, whilst at the same time gnga pupils thoughtfully as they have to pay
more attention to the things they haven't heartedbre. Some new games like English rock-it-
ball, Canadian lacrosse or Polish ring-netball regetial prior preparation (especially concerning
equipment) so it is relatively difficult to introde them widely. On the other hand, games like
Indian originated kabbadi, African abgarin or eltatian bocce, in France called pétanque, do not
need as much preparatory instruction and altholigg may cause some confusion in their names
on the school fields, they still may come in hatalyeach other cultures and certainly are worth
trying in a lesson. Another solution comes with thAenerican way” — inventing basketball by J.
Naismith in Springfield College or volleyball by Worgan. These should be encouraging
examples for each physical education teacher aod spach in undertaking the endeavour of

creating new sports.
3.4  The role of physical culture

In social life, physical culture has a role to playth individuals of all ages participating infar
different reasons and on different levels. Modiheim play sport for purely recreational purposes
and appreciate the more social aspects of theisgattivity within a group of friends. Playing
sport in groups can widen a friendship circle bpding likeminded people together. Only selected
ones (mostly better equipped genetically) perfortmaahigh “elite” professional level of

competition. But school physical education currgcnked to cater for all kinds of pupils.

One of the potential problems with the school @uitim is that it is created on the basis that “one

size fits all”, which can have a damaging impactlwse who are not mean in the group. Lack of
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equality limits chances and in some cases lea@xdtusion (self-exclusion such as with obese
children or group-exclusion such as with disabtedents). Educational authorities will argue that
the curriculum is broad enough for each teachéetable to differentiate and cater for all pupils

and their needs in the class but reality provesretise.

The world is so culturally diverse rich and yetl sfhanging that there is a need to explore it and
keep up-to date in all forms of education. This rbayone of the ways of reducing some very
difficult social problems like racial or religioudiscrimination (lack of tolerance) and gender
problems. It would also help to alert stereotypiiaws on physical education and on sport in
particular. Today physical education needs to exmd use activities from throughout the world

and cultures.

Allowing the pupils to experience games and spooi® cultures others than their own provides

a unique chance to
1) Introduce new, attractive forms of activities,

2) Help them recognize and learn respect for atbkures and traditions with their rich ethics and

social contexts, and

3) Capture their attention and emotional involvetrteriet them create their own interests in the

sustainable development of health potential anouregs.

To smoothen the process here below are some ceaséictfeatures which would make modern
(but also some old traditional) forms of activitpdinly games and sports) easier to incorporate

into the existing range in schools if the followipgints are considered:

1) Secularism — sport nowadays is played for petlsand social reasons (not for religious or

political ones),

2) Fairness — there is the presumption in spottaberyone should have the opportunity and equal

chance both to compete and to win,

3) Lack of strong specialization (position specaiaition) which would make it easy to enter for all

willing to participate.
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But teachers have to be aware that there is neefdilullet” solution to the problems that physical
education and sport are facing today and abovehalfeaching/learning process has to be run
efficiently with strong emphasis on pedagogicalea$p of discovering one’s body in a healthy

environment.

4.0 Self-Assessment Exercise

State briefly the evolution of curriculum in Phyai&ducation in Nigeria
Describe the role of physical culture

5.0Conclusion

In this unit, you have learnt about the evolutidrpbysical education from developed countries
and Nigeria, the role of physical culture on indival

6.0Summary

The unit has explained tleeolution of physical education from developed daes and Nigeria,
the role of physical culture on individual

7. References
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Unit 2: Physical and Health Education Curriculum in the Nigerian Education System
1.0 Introduction

Physical activities have been part of Nigerian etioa since precolonial times, but the push for
physical education programs in schools did nottsar earnest until Nigeria’s political

independence in 1960. Though physical educatortigaria are doing their best given available
resources, the discipline still suffers from baproblems. During the past two decades, the
education sector was neglected by the military atstration in place, which accounted for many

of these issues.

2.0  Objective

At the end of the unit student should be able to

Briefly describe physical education during coloreeh

Briefly state the state of physical education atggerian independence
Identify developmental factors of physical eduaaiio Nigeria

3.0  Main content

The history of physical education in Nigeria dabesk to precolonial times. In fact, before the
country was under British administration, Nigeriadha traditional educational system that
recognized the elements of physical activities. Fegunwa (1974 observed, though Nigeria
consisted of many ethnic groups, each with its owture and tradition, these groups had common
educational aims and objectives. Methods, howeliffigred from place to place largely due to

social, economic, and geographical imperatives.

As was the practice in European, Asiatic, and Aoagrisocieties, the education of a child in
Nigerian society began at infancy. According touraya (1974, traditional Nigerian education
emphasized training the child in toileting, eatisggcialization, and general behavior. Physical

training also was a significant aspect of thisitradal education.

The African child, like his European or Asiatic coerpart, enjoyed exploring his environment
and observing adults and imitating them. Physical/#éies, such as running, jumping, wrestling,

tree climbing, and swimming, provided a ready opyaty for all round development. Omolewa
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(1996 acknowledged that jumping, wrestling, clinthidancing, and swimming were all forms of
traditional sports in colonial Nigeria, and weretpd the inhabitants’ lifestyles. Two of the seven
cardinal goals of traditional African and Nigeriaducation were related to physical education
(Fafunwa 1974. These goals were developing chilgréatent physical skills and building
character among youth—both of which remain prin@jectives of physical education programs

in Nigeria today.
3.1 Physical Education in Colonial Nigeria

The British colonial administration brought tremend changes in the lives and times of

Nigerians, some of which led to confusion amongrthtves (Achebe 1958. One area that was
drastically changed by the new administration viieseducation of children. Previously, schools

were run by missionaries, primarily to train thagherents and prepare clergy members for the
study of sacred writings and the performance agicals duties (William Boyd in Fafunwa 1974.

In these schools, physical training, as it was kmathe time, primarily was used to maintain

discipline among the children.

School programs in colonial Nigeria did not diffietiate between the components of physical
education, health education, and recreation (Onmod@96. The programs also were beset by
problems, such as lack of qualified staff and inpdge teaching facilities and equipment, as well
as the misinterpretation of the values inherenphiysical education. Physical education was
regarded as a nonacademic and extracurricularitgcthat should take place after the normal

academic work of the day.

The main method of instruction in colonial Nigewas the command style, in which the learners
listened to specific instructions from the teached then complied rigidly. Lacking qualified
personnel, schools used retired physical trainirggruictors from the colonial Army to teach
children (Laoye and Ackland 1981. This practice waslerstandable in light of the fact that
physical education previously had not been an &skegal subject at universities, and only a few
students were qualified to teach the subject whey graduated. The emphasis on military drills
was discontinued and significant changes were niadde physical education programs in

Nigerian schools when curriculum changes occumeBkitain and the colonies.
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In 1957 (Laoye and Ackland 1981, a significant kteeough in the development of physical
education in Nigerian schools occurred when theehi#g College of Arts, Science, and
Technology, Zaria, established a specialized CellefgPhysical Education for the professional
preparation of physical education teachers. Thigge, which eventually became Ahmadu Bello
University, Zaria, helped develop Nigeria's physieducation program when the country gained

political independence in October 1960.
3.2 Physical Education in Post-Independence Nigeria

Graduates of the College of Physical Education miadéable efforts to establish and develop
physical education programs in Nigeria’s schootaysthrough their teaching, supervision, and
curriculum revision activities. By the end of fidécade after Nigeria’'s political independence,
physical education and recreation programs weliegpg up in several of the country’s tertiary
institutions. The first degree-awarding institutias the Powell College of Physical and Health

Education at the University of Nigeria, Nsukka B61.
By the early 1970s, physical education progranisigeria became very popular because:

» The federal government’s postwar reconciliatioagpam emphasized youth sports as a means

of fostering national unity; and

» The universal, free primary education programnpted the massive training of teachers,

particularly those for the primary school system.

This was a period of glory for physical educatiarNigeria, and qualified teachers were highly
sought after. A continuing high level of interest@ng students in this area of study spurred most
Nigerian universities and colleges of educatioofter physical education programs. Today, many
Nigerian universities offer physical education paogs, with many of them offering postgraduate

degrees.
3.4 Developmental Factors

Several factors positively influenced the rapidvgitoand development of physical education in

Nigeria into the 1990s, including:

* NAPHER (Nigeria Association for Physical, HeadliHucation, and Recreation;
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* Nigeria’s National Policy on Education (FederapRblic of Nigeria 1977, 1981; and
» Governmental support of sports festivals, spspiseific policies, and Vision 2010 (1997.
NAPHER

NAPHER is an umbrella organization for physical emtion, health education, and recreation
professionals affiliated with ICPHER- SD (Internati Council for Health, Physical Education,
Recreation, Sport, and Dance. Though Harding Ekpeaghysical education pioneer, attempted
to form NAPHER in the early 1960s (Oduyale 1983ydts not until 1966 that members came
together at the University of Nigeria, Nsukka, dadned the organization. Initial hurdles faced
by NAPHER included being recognized as a learnefepsional association and convincing the
government to recognize physical education as ademic subject. In the 1970s, NAPHER
witnessed tremendous growth in membership andume 1984, was recognized as a learned

professional association by the federal government

By the end of first decade after Nigeria’s polititelependence, physical education and recreation
programs were springing up in several of the cgtstertiary institutions of Nigeria (Ojeme 1988.
According to Ojeme (1991, these accomplishmentsltexs in physical education becoming an
examinable subject in the school system.

3.5  Nigeria National Policy on Education

The National Policy on Education (Federal RepublicNigeria 1977, 1981 was a document
adopted by Nigeria’s federal government to guideatiministration and practice of education in
the country. In this policy, the Nigerian governmelearly stated that physical education would
be emphasized at all levels of the educationalegysiThese policy provisions tremendously
helped NAPHER to grow and develop, and made phlysthacation a core subject in Nigeria’s

primary and secondary educational systems.

However, the initial interest that followed the page of this governmental regulation faded away.
Today, physical education does not have the saomipence it once had and, in fact, the course
is not taught in most Nigerian primary and secopdahools. Facilities and equipment aren’t

available, time is not allocated in the instruciibday, and teachers are either unavailable or

unsupervised. This situation explains why Hardmaoh iarshall (2000 claimed that, in terms of
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implementing physical education policies, thergréesat concern about this region’s shortfalls. This
trend also is prevalent worldwide, with continuidg-emphasis and even elimination of school
physical education programs in most countries (khara and Marshall 2000; Stein 2000.

3.6  The Need for Grassroots Sports

Sports festivals. At the end of the Nigeria civiuwin 1970, the federal government recognized
that youth sports could be used effectively todostuch-needed national unity. In 1973, national
sports festivals were established, and continubeta strong impetus for physical education
programs in the country. National Sports Developnteolicy. In 1988, the Nigerian federal
government developed a document to guide sporela@wient for the nation. The National Sports
Development Policy (Federal Republic of Nigeria @Qfitlined specific expectations in sports
development by various units of the Nigerian sggigtich as local, state, and federal governments,
educational institutions, clubs, and voluntary oigations. This policy was well-conceived and
indicated that the government was aware of thegptets had in the development of the nation.
The policy still has not been fully implementedwewver, as is often the case with governmental
policies in Nigeria. Today, physical education doeshave the same prominence it once had and,

in fact, the course is not taught in most Nigepamary and secondary schools.
3.7 Vision 2010.

Vision 2010 was a policy document developed byNigerian federal government to guide its
activities in all areas of governance through thary010. In 1997, the final report of Vision 2010,
as it related to sports development, was publisHedvever, this document, like its predecessor,
the National Sports Development Policy (1989, hatdyeen implemented effectively. Therefore,

it has not had significant impact on physical ediocaprograms in Nigeria.
Negative Influences

Several negative factors have worked against tbetgrand development of physical education

programs in Nigeria. These include:
* Lack of knowledge of the merits of physical ediag
» Emphasis on teacher-preparation programs;

* Inadequate facilities and equipment;
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* Poorly staffed schools; and
» The absence of relevant literature.
3.8 Limited awareness of physical education’s mest

There is still a low level of awareness among Nages of the merits of physical education. This
lack of knowledge has led to declining enrollmenphysical education and recreation classes,
particularly in tertiary institutions. Even thostudents who eventually enroll in physical and
health education courses typically do so as arkstrt, when no other viable options exist.
Emphasis on teacher preparation programs. Nedrfghgbkical education programs in Nigerian
higher institutions are based in the School of &tina. This practice has dwarfed the scope of
these programs and has made them unpopular. Be&yesgan teachers are so poorly paid, most

young people do not choose teaching as a profession

Poor facilities and equipment. Facilities for thasie instruction of physical education are almost
nonexistent in most Nigerian public schools. Beeawasic facilities are needed to be successful,
physical education teachers are not making muclgress in their efforts to implement the

programs.

Understaffed schools and unmotivated, ill-prepaeaghers. Most schools in Nigeria, particularly
primary and secondary schools, are poorly staffeims of the number of physical education

teachers and their level of preparation and matwat

Teachers in Nigerian schools generally are undey@eid sometimes are owed salaries in arrears

of up to six months. These conditions have draralyitowered teachers’ level of motivation.

Teachers in Nigerian schools generally are undey@eid sometimes are owed salaries in arrears
of up to six months. Dearth of literature. Schaolsligeria, from the primary level to the tertiary
level, lack adequate reading materials, particylaml physical education. Publishing books is quite
expensive, and most professionals do not receigguade support for their efforts. For some time,
the only available physical education textbook igéd¥ia has been the 1975 or 1983 edition of

Charles Bucher’s Foundations of Physical Education.
1.0 Self-Assessment Exercise

What are the developmental factors of physical atiois in Nigeria?
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2.0 Conclusion

In this unit you have learn about physical educatiaring colonial era and post-independence in

Nigeria. The unit taught about the developmentetidies of physical education in Nigeria
3.0 Summary

This unit discussed physical education during dalloera and post-independence in Nigeria. It

also explain the developmental factors of physeckication in Nigeria
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Unit 3: Concept of School Sports Development in Nigeria
1.0 Introduction

Sport is more than ever before, commanding gloki@inton. Its influence on world peace,
economy and the development of social relationst@osot be underestimated. It is against this
background that most nations have come to appeettiatneed to invest heavily on it. Sport as a
social factor has over time: The level of effecsymvary from one country to another, although
national and international sports seem to exeralefprce all over. The value of sports on
behaviour is quite overwhelming. It is in this aexttthat the accrued benefits may be adequately

harnessed.

2.0  Objective

At the end of this unit students should be able

Learn the concept of school sports developmentgeia

Briefly discuss the role of education and sportbcps on the growth physical education and

sports
Briefly explain the significance the emergenceha&f Sports Development Policy in Nigeria
3.0 Main content

Over the years, sport has been monolithic in natune practice. The Coubertin era with its

promotion of one dimensional competitive culturegaredence to this approach. Against this
narrow perception, Harvey, (2002) has argued tiatdles of sports are potentially many given

its highly symbolic, metaphoric and polysemous ratConsequently, in this regard, Constant as
cited in Harvey (2002), identified three dimensiamgvhich sports can make contributions. These
are social cohesion, citizenship and moral qualitienensions. However, this can only be made
possible when it is perceived as shared commoresalu which everybody has a stake in the

challenges and belong to the same culture.

Today’s society is growing technologically and sp@nd physical education can be utilized as
tools to affect functional effectiveness in thigcheological era. In this regard it becomes

imperative for experts in physical education andrgpto research and identify issues and
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problems peculiar to their locality as well as twider global context so as to ascertain how these
could lead to the development of physical educagimth sports. There is no doubt that utilization
of such information technology to drive a technadadly sophisticated society will enhance better
humanity. Notably, sport and physical activities alosely related with man’s existence, history,
culture, economy and politics (Park, 2003. The tjoegherefore is to what extent has this been
fully exploited? Much may not be said of the priret days of man, but with the advent of
civilization, the expectation is that much may hde=en achieved. This also stems from the
conception that physical activity play a signifitaole in attaining the desired social construction
This may also be one reason why physical educat@hsports was introduced into the school
curriculum. There is the tendency that PE ensureslesome development of the individual.
Against this background, policies in education apdrts were formulated to ensure that the
needed potentials are adequately harnessed. Téwatext which these issues are realized, will be

explored in this paper.
3.1  Concept of school sports

Sporting activities in Nigeria are organized ambnanistered in the school system under the
auspices of the school, and supervised by expertisei field (Ojeme, 2002. In Nigeria, sports
activities are undertaken in primary and secondahpols with the aim to build in the individual,
a sound mind in a healthy body. Specifically, tiisto meet the physical, emotional, social
physiological and intellectual needs of studenktss View is equally buttressed by Amuchie (2003,
when he asserts that Institutional sports is aiatesheeting health needs, and the promotion of

optimum development of students.

Importantly too, one known avenue by which thedlon be totally empowered, so that he can
function meaningfully within the society is by ctieg for him varied opportunities for worthwhile
movement experiences. In the opinion of Goak aneé (2001, play provides an inner
understanding to the child. Through play, childaea able to relate to their unfamiliar world, and
gain the desired experiences. In all these expagerihe child not only increases his physical and
health status, but along the line develops soelaltions and self-esteem. It is in this vein that
Slade (1999, has affirmed that exposure to earlpnskills through formal learning is a necessary

ingredient for the development of excellent spatf@rmance in later year. Essentially it is a
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period when the direction of the child’s life begito crystallize. In this regard too, failure to

appropriately guide the child’s tomorrow may preptire way for future failure.
3.2 Education and sports policies

As far back as the 1969 National Curriculum Coriess the Nigeria government has made effort
to lay a solid foundation for physical educationccArding to Taiwo (1980, the conference
reviewed past educational goals and identifiechiéwe course to chart with a view to setting new
goals according to the present needs of society.Ndtional Policy on Education (NPE evolved
from the recommendations of the National ConfereGemerally, the NPE took cognizance of the
needs of the Nigerian child at all levels of leamiln the same vein, the subjects offered in the
curriculum were given prime attention. Specificatlye policy accorded physical education equal
status with other school subjects. It further priégd that Physical and Health Education (PHE
should be made compulsory at the junior secondenpd level, and optional at the senior
secondary school. Government recognition of theomgmce of PHE was further strengthened
with the enactment of the 2000 and 2009 NationakiS@Development Policy. Significantly, the
emergence of the Sports Development Policy provithesd needed catalyst to propel sports

organization and administration in institutionsisralso included other areas as:
a. International sports

b. Indigenous sports

c. Management of sports facilities and equipment

d. Sports federation

e. Associations and clubs

f. Grassroots sports

While it is very important to examine the origin pblicy prescription in PE and sports
development in general, this paper will howeveruienore in the area of institutional sports

growth.
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3.3  Education and sports policies as related to sobl sports

The recommendations of the 1969 Curriculum Confegemhich evolved as the Nigeria National
Policy on Education (NPE, 1977 gave physical edonafPE a new status. P.E was formally
recognized as a school subject just like everyrathbject. There is no gainsaying that P.E as a
school subject has its implication for health, pbgk skill and moral value and character
development of the child. In this context, andullyfdevelop the totality of the individual using
physical education and sports as the vehicle, im@entary and secondary schools are seen as
appropriate starting point. Notably, even from mehool, the culture of play is imbibed in the
young learner. In this regards, and as prescribéde NPE (2004, some of the goals which the

pre-school seeks to achieve include:

i. Molding the character and developing sound attitmt morals in the child
il. Developing in the child the ability to adapt to bisanging environment.
iii. Giving the child opportunities for developing mamligtive skills that will enable him

function effectively in the society within the litrof his capacity.

To meet the above needs, the curriculum of preeddlust like that of primary school was
expected to include physical and health educa8anificantly, physical and health education
as a school subject has the capacity to increasadividual’s ability and desire to participate
in socially responsible ways in and out of schdalggart, 2003. It is this perceived importance
of the subject in the wholesome development ofridlevidual that led the National Policy on
Education (NPE to specifically recommend that sgesti physical education teachers be
trained and employed to teach the subject at thmapy school stage. Unfortunately,
inconsistency in physical education policy impletagdion in schools may have been
responsible for the poor handling of the subjecteur schools (Dankadai 2001. What seem
prevalent is a situation where the decision to lteRdE is left to choice. This no doubt

contradicts the prescription of the NPE.

However, by way of reducing drastically, this nchallant attitude to P.E at the school level,
the National Sports Development Policy (1989 raVviseder article 8 sub-sections 9 made the

following provisions:
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i. Participation in sports shall be compulsory in @iy secondary schools and
institutions of higher learning.

il. The Federal Government through Federal Ministrigaification shall provide facilities
and funding for sports in institutions of learnigall levels (NSDP. 1989; NSP, 20089.

In addition to the above policy prescriptions, liaistries of Education and Sports have also
been useful in emphasizing PE in schools. Howewar, well these policies are translated to
concrete reality at the schools’ level leaves cdéoseoncern. In other words, the actual status
of PE in our school today is not truly a reflectmfrsome of these policies. The question therein

is: what is expected in the implementation of spalicies?
3.4 Implementation of sports policies

Policy formulation is the primary stage of addregsobserved short, medium or long range
problems. The process of policy formulation coudhoite cumbersome, especially if not properly
managed. Essentially, policy formulation involvesisultation, participation and choice making,
all from a wide range of alternatives. While acktendging this complex nature of policy

formulation, such formulated policy may not autoicelty translate to success, without

appropriate working guideline, for its implementati Importantly too, the implementation of the
policy depends to a large extent on the charadtédneoteam of implementers (Nwagwu, 2002.
Using the foregoing as our context, the impleméonadf sports policies in the Nigeria primary

and secondary school may be assessed

Primary school

Primary school is generally seen as the foundatfdormal teaching. It is aimed above all at the
wholesome development of the child. Essentiallyivdies of learning at this level should be
adequately diversified to ensure good growth angtld@ment of the child. By virtue of their age,
children at this level of growth possess a lot afunal energy and drive to learn. Taggert (2003,
has therefore suggested that what is requiredhiemtis a programme of activity capable of
stimulating their interest and attention. The rédeend across nations is to inculcate the culture
of sports activities in children. This is in additito imbibing in them, a culture of play. The goal
is to develop in these young ones appropriate mewérpatterns necessary for all physical

activities.
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Even with emphasis on the foregoing, PE in Nigerianary school still lacks the attention it
deserves. Before now, what was prevalent was atgituwhere even though PE was allotted time
on the time table, it was taken more like an ulssrroutine. This is the sense that the classroom
teachers (not the specialist in PE engage theidées! usual sports and games. The hope was that
it would help elicit some potentials stars thatlddae nurtured. Even at the turn of the 21st centur
not much can be said of redefining the status oiinfigeria primary schools. It is in this context
that Ojeme (2010, has lamented the handling oftisgect at this level of learning, observing that
unqualified teachers were left to teach the subMote disheartening is the observation of Toriola
(2002, and Adebayo (2002, where football fieldsehbgen converted to school building, thereby
denying school children the much needed facilitieplay. There is no gainsaying that with the
above situation no effective teaching of physiclieation would be done in primary schools.
More so when most public primary schools lack bdamilities and equipment necessary to
conduct physical education classes, in additiahéaeported zero funding of physical education

programme and activities.

Even with the prescription of the National Policy &ducation (1977 which makes physical
education a compulsory subject at this level, iheason remains the same. The needed policy
leverage may not have been quite attained. Hercsubject is yet to gain the needed impetus to
grow. Ojeme (2009, has asserted that this contmus®i back can largely be attributed to
Ministries of Education and Youths and Sports. /s juncture, it becomes imperative for these
Ministries, and all other stake holders in primachool PE programme, to revisit the aims and
objectives of PE at this level of learning, and ¢épected fruitful gains it hopes to achieve. Until

this is done the desired status of PE in primampetmay continue to suffer neglect.
Secondary school

The situation in Nigerian secondary schools isdiit¢rent from the described situation in primary
schools. One cannot totally rule out the fact thate are some forms of physical activities on
ground, but to what extent do these meet the red@itandard for secondary school sports remains
the concern. There is no gain saying that evefethectivities available in most schools are those
made possible by the effort of education plannsfaaback as the colonial era. Unfortunately not
much of such legacies are left. This is largely ttupoor planning and management of Nigeria

school sports as a whole in the last two and headhdes. The expected change in the status of PE
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was the concern of National Policy on Education ldational Sports Development Policy. These
policies variously made prescription for the subj@be implication was to make P.E have equal
status with other school subjects. This made tligestiexaminable both in the West African
Examination Council (WASC, General Certificate afugation (GCE and National Examination
Council (NECO. The question again is how this carwihen the same policy makes the subject
compulsory only up to the junior secondary schadhile making it optional at the senior
secondary schools. It was thought that with thesesl/ policy in 1998, this anomaly would be
corrected, instead, the subject was further reéehiom a core and separate subject to elective
and Physical and Health Education (PHE. One wonélsteh a stance may not force the subject

into extinction, rather than the expected interdwdtaining its growth for its developments.

As presently practiced in Nigerian secondary schqutysical education is organized under three
major phases, namely: instructional, intramural arttamural programmes. The instructional
programme ought to be an avenue for implementiagdmpulsory teaching of physical education
at the junior secondary schools. However what abtan most schools is not quite the case. Not

much is done by way of instructional programme.

Following the trend of the organization of P.E ihapes, what should logically follow the

instructional programme is the intramural program@geme (2010 has described the intramural
programme as an all year programme of activity \&ithintention of mass participation and broad
based activities. But what is prevalent by wayhaf intramural sports in our schools is the annual
inter-house competitions. This tends to defeaptiliey of intramural programme which logically

should provide opportunity for everyone to partatgin. It is also expected that, there will be the
need for adequate facilities and equipment if pgudints are to have a fair share of participation

in intramural sports. However, the case is confrarth a focus on organization for selected few.

Besides the dearth of essential equipment anditfesijl personnel for the management of
intramurals are also inadequate, and at times theéhe absence of qualified personnel to run the
programme. The nature of intramurals is such thrabst every admitted student is entitled to
participate. This will stretch the facilities angqugpment available. Where such facilities cannot
meet the students demand, the expectation is énabpnel should be able to improvise, so as to
fulfill the programmes’ needs. But this is made seowhere qualified personnel are lacking and

at other times inadequate. The only option left Moe to leave the administration of the
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programme in the hands of unqualified individuateownay end up thwarting the desired goals of
the programme. So far, the foregoing has beenrifegtunate trend with secondary school sports.
At the secondary school level there are hardlytspamits or offices. Even where equipment is
procured, they are poorly maintained. Since theidffiles of Education, Youth and Sports scarcely
provide funds, the schools usually turn to the shisl for sports levy. This is in a bid to sustain
school sports at their level. The question therisinp what direction can status of the Nigeria
secondary school sports be turned around so asttid @t per with other nations that take great
concern on the total development of the child? Mwee how can Nigeria, with this attitude

towards school sports boast of the philosophicatudn of “the sound mind in a healthy body.”

assumed an influential status. In the assertiddarks (2003, sports tend to exert more influence

on people’s behaviour than religion or politics

4.0  Self-Assessment Exercise

Briefly explain the implementation strategies obgp policies in primary and secondary schools
5.0  Conclusion

This unit students learn about the concept of schports development in Nigeria, the role of
education and sports policies on the growth physidacation and sports and the significance of

the emergence of the Sports Development Policyigeia
6.0 Summary

This unit explain the concept of school sports tigument in Nigeria, the role of education and
sports policies on the growth physical educatioth sports and the significance of the emergence

of the Sports Development Policy in Nigeria
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Unit4: Safety Precautions in the Teaching of Adapt Physical Education in Primary and

Post Primary Schools
Introduction

Physical education is a peculiar subject in Nigedacational institutions especially secondary
schools that manifest its excitement outside tle ¥ealls of the classroom. The facts that play is
one of the characteristics of child-hood makes @laysducation a choice subject for students
since it gives them opportunity of expressing thelwes. Adapted physical education is an area
of specialization in physical education or humarekics which aims at ensuring that the physically
challenged in schools participate in physical atiéis which would encourage them to discover
their potentials through sports participation, @gpte themselves and be appreciated by the

society.

2.0  Objective

At the end of the unit students should be able to

Describe briefly special populations in schools

Identify safety precautions for effective teachafdhe special population.
Discuss the structure of equipment for adaptedipalsducation class
3.0 Main content

The special populations in schools are those whaire attention as a result of their condition
which may be temporary or permanent in nature apéable of being improved through organized
physical activities. Adapted physical educatioansindividualized programme that offers direct
service to this special population in the schoatem. The term adapted is also referred to as
modified, remedial, corrective, therapeutic, specstricted and atypical. The beneficiaries of
the adapted physical education programme who veenedily referred to as handicapped, disable
and atypical are recently referred to as physiadibllenged. However, Awosika (1999) described
them as students who deviate considerable fromt tre®rs on physically, mentally, socially,
emotional measures or on a combination of thesesumes while Salami (2007) referred to them

as differently.
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The special population derives special satisfactioth successful experience in adapted physical
education programs. Hence safety precautions shmeildonsciously taken in the teaching of
physical education where these physically challdraye part of the learning process. This is to
control complications of their condition. Safetgcarding to Williams (2008 is the state of being
free from harm or danger. He went further to saat thafety comes by hearing (listening to
instruction and doing things in a hazard—free mar(@empliance. Safety is emphasizes in
industries especially oil and gas industries aradlfout no emphasis is laid on it the schools. This
oversight exposes the students especially the appopulation to hazardous situations and
circumstances. The most cherished ingredient of &éfuKinetics generally is the practical aspect

which predisposes every participant to injury ifietg precautions are not taken.

In order to reduce incident of injury during physdieducation practical sessions, both the teacher
and student should adhere to safety precautiorsspécial population is already in a disadvantage
position by their condition as such anything thék aggravate the condition should be cautiously
guided against. Therefore the adoption of safeggautions in the teaching of this category of
student is to ensure that they participate andyepitsical education lessons like their fellow
students without the fear of their condition beaggravated. Injuries are generally accepted as an

obvious risk of participation in physical activiie

The most interesting aspect of physical educaeadns is the practical lesson which is basically
physical activities. The possibility of incidentsat result to injuries in physical education lesson
is obvious since it involves human body in motibadam and Omoruan (1992 submitted that
injuries must always be anticipated in any formm@iximal exertion especially when it involves
physical contact between individuals or when messidre thrown or struck. Injuries during
physical education lessons are more pathetic whenspecial population is involved. Hence
control measures should be provided to protect emzburage their participation in physical
education. Bolarinwa (1992 state that physical athre must place great premium on injury
prevention in order to record success in theiroteiprofessional callings. Preventive measures in
this contest can be referred to as safety pregaiti®afety precautions are steps systematically
taken to ensure that the special population ppdtes in physical education lessons with

confidence and assurance of safety.
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3.2  Safety Precautions in Teaching Adapted Physic&ducation in Schools

Awosika (1999 positioned that the atypical studémgghysical education class present challenges
categories. Each of these groups needs a strongi@hgdlanned physical education experience.
He further stated that it is up to the teachertudysthe subject matter with regards to safetye siz
of class, objective of the lesson, nature of tlheletts, the activities involved and the available
materials and method that gives the best resuke. ditove imply that the special population
requires special attention and the teacher shaldgtea method that best suits the class making
good use of his or her initiatives at all timesspige the choice of method, the safety of the sitgle
should be paramount. The following factors shoudd donsidered in application of safety

precautions for effective teaching of the spectgdyation.

Medical Records-Medical records of the students should be thestfasithe planning of their

physical education programmes. The physical edutatachers should work with medical
personnel who would provide and interpret the résasf the students in relation to physical
activities. They should also provide informationtba fitness of the students for physical actigitie

to ensure safety.

Pre-Assessment of the Skills/Lessofihe skills in every adapted physical educatiosskhould

be assessed before the commencement of the I838erassessment should be carried out at the
various phases of the skill to identify the hazaadsociated with the skill. Then determine the
safety precautions based on the level of risksreegaching the lesson. These should be no clash
of personality between the teacher and the megieedonnel. Reporting of incidents- Every
incident during adapted physical education lesswulsl be promptly reported. The incidents
should be duly reported to the school authoritychSacidents should include injuries; damage to

equipment, unsafe acts, near misses, even unsad#ioos should also be reported.

Use of Equipment-Student should be advised to use equipment tleefaaniliar with. Prescribed
equipment should be used under the supervisiorheftéacher. They should never use any

equipment they have not been taught how to use.

Monitoring and Exposure Control- The teacher should monitor the students closelndu

lessons to ensure that instructions are strictheaell to and corrections are properly effected. He
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should also ensure that the students do not extbe@dexposure limit to avoid being prone to
injuries.

Teachers’ Training- Physical education teacher should be one whotfegsionally prepared for
the job. For safety purposes, he should be oneighatitably trained and qualified to teach the

special population, he should be one that has tfonegh a prescribed programme of training to

obtain a minimum qualification to satisfactorilyritte this group of students.

Maintenance of EquipmentMaintenance culture should be adopted to ensutestteay facility
and equipment is maintained in an efficient marfyegffecting repairs to ensure compliance with
the manufacturers’ prescriptions. It should be ustded that any form of negligence may translate

to complication of condition of the affected stutlen

Adaptation of Human Kinetics LessonThis ensures that lessons are properly modifiesuib
the condition(s of the learner. For effective teaghand learning, adaptation should focus on

equipment. Environment, instruction and the rules

Equipment- Equipment for adapted physical education classildh@present the present skill

level of the Student.
A. They should vary in size, shape, colour, weight, depending on the nature of the challenge.

B Environment- Practice area should be restrictednyimovement capabilities are limited. These
should be designated area for equipment. It isadstsable to keep the equipment away from the
students when they are not in use to avoid distracThe nature of the students’ disability should

determine how the environment would be adapted.

C Instruction- The adapted physical education teadhould employ variety of instructional
strategies to achieve expected result. The sefeofithese strategies should be dependent on the

ability of the students.

D Rules- This is another area to be modified famed physical education class. The whole rules
of the sports to be taught should be modified wparage the students to be more active in class.

This area of adaptation in very important for thedents’ safety and success in the lesson.

E Provision of Safety Equipment- Varity of safeyugoment should be provided. The provision

should be in accordance with the lesson to be tadgtually every sports equipment has its
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adapted equivalent. These equipment should bedegigned in spite of the type and quality. The
teacher should ensure that the equipment for es@yt is in useable condition. Those that need
further modification should be modified before uSke students should be made to be conscious

of the risk involved in being reckless with equiprhe

Proper Rating of Students-The ability of the students should not be ovemestied. Proper rating
of the students would enable the teachers to yigltdup them and assist them adequately. Even

the distribution of safety equipment should be basethe student’s ability

Provision of spotters-Spotters are those who support and guard othemsgdperformance of

physical activities. The special population needstters more than other of persons during
physical activities. The essence is to watch armgpen them during performance to avoid any
form of accident that may occur as a result ofrtireiolvement especially in complex physical

activities.

Adequate Accommodation -Adapted physical education lessons should takeepdaspacious
accommodation for easy and free movement durinippeance. Students should be well spaced
out so that each child would maintain a taught nneavironment where students would be

opportune to express themselves at their own maagedid accident.

Good Health Condition- Good health is a requirement for effective perfange in every human

endeaviour. The special population should be madederstand this fact. The physical education
teacher should ensure that the students are alwaysod health to avoid complications after
participation in physical activities. A weight rdgtion enhances performance in physical
activities and maintains body weight that woulddaesy for them to manipulate during physical

education practical lesson.

Inspections of Learning Environment- To ensure safety in adapted human kinetics ctass,
learning environment should be free from all categgoof hazards. This can be ascertained through
regular inspection of the class environment and iageytifies hazard should be adequately
controlled to achieve expected result. Safety [gions should be made available right from the
construction sage of the learning environmentsstal#ish safety consciousness. Knowledge of
the Subject Matter- Generally, proper knowledgéhefsubject matter by the teacher makes both

teaching and learning effective. Adapted humantléaés not exception. The teacher should have
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perfect knowledge of the skills to be taught anolusth be able to demonstrate them. The students
should be taught the skills in phases and guidesplbogter till the skills are mastered. The ability
of the students should be give adequate considaragnce they should allowed to perform at
their pace. The teacher should emphasize concemtatd repetition especially with those who
are of performance rate. Students should be taogiiit for instruction before practicing any
skill. Adapted human kinetics teacher should be entadgo through organized training to equip
him for above job. Seminars, workshop, that aretgadriented etc. should form important part of
adapted physical education teacher preparationgoagnt him with the safety trends in his job.

Learning ExperiencesThe learning experience in adapted physical educathould be similar
with the regular programme to encourage the speoiaililation. The similarity would spur them
to improved performance. Learning experience shbaldelected based on the recommendations
of medical personnel. Therefore adapted physicaic&ibn lesson should reflect medical
recommendations for safety purpose. lii The leay@rperience should be regularly reviewed to
ascertain its authenticity. Constant evaluation meeal the hazards of the pergramme which
could enable the teacher to put the appropriater@omeasures for every phase of the lesson. Iv
Physical education learning experience should laptad to students rather than the students to
the learning experiences. Students should be tietiuo participate in physical activities that
would not aggravate their condition and adaptedsjglay education activities should be

individualized for positive results.

Teacher student relationship-There should be cordial relationship between stisdand the
teacher. This would create an atmosphere whiclef®safety in the class. The teacher and the
students should maintain an acceptable level afiogiship for effective teaching and learning to
take place. Safety instruction can only be adherentan atmosphere of understanding and co-
operation therefore, cordial relationship betweke teacher and students is inevitable. 2.16
Teaching Procedure- Adapted physical educatiomieskould be modified to suit the group it is
meant for. The lesson should be organized in smatigs of same ability with leaders. The teacher
should stand where he can see the class but thetynoiface the sun, devise means of transferring
students efficiently from one activity to anoth@woid manual correction (forcing students to
move beyond their body limit by pressing, pushimgvasting and encourage the students to be

safety conscious.
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3.0 Self-Assessment Exercise
Describe briefly special populations in schools
Conclusion

Physical education is an exciting subject that khbe accessed by all students. Safety is also the
right of every student. Considering the conditibthe special population, one may be tempted to
say that they are already at disadvantage by ttisposition. This unit, discussed safety
precautions that should be followed in their lessganerally and physical education in particular.
The unit also discussed condition of the specigupation “unsafe condition” if proper safety
precautions are not adapted in teaching them tbatdvamount to an “unsafe act” which would
expose them to accident. It is a common knowlethge:, when this group of people is involved in

an accident, there is the tendency for their coonliio be aggravated.

6.0 Summary

In this unit, students have learn about speciglufadions in schools, safety precautions for
effective teaching of the special population arel structure of equipment for adapted physical

education class
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Module2: The Role of Human Kinetics and Sports Progammes
Unitl: Nature of Human Kinetics
1.0 Introduction

Over time, the issue of survival instinct among lanbeings had taken centre stage since our
recorded history began. Based on the afore-mertjadhe human race had to develop different
means of survival, while some created genuine wagarvive, others survived through fraudulent
means. Lack of means of livelihood (job may depawg individual from attaining good shelter,
quality health status, and quality feeding pattesm any part of the world (Peters, 2005). Human
kinetics is an organized field of knowledge coneermwith the study of man and his movement
and its variety of applications to life in socie§ports is an institutionalized game governed by
rules and regulations that can be participatedoimfamateur and professional level of attainment.
The nature of human kinetics and sports were rggkdid together with their objectives. This unit
intends to throw more light on the subject by higfmiing the following factors, the nature of

human kinetics, nature and scope of objectivesiofdn kinetics and sports.
2.0  Objective

At the end of this unit students should be able to

Briefly the nature and scope of human kinetics

Identify objectives of human kinetics

Discuss the contribution of human kinetics in jobation

3.0 Main content

3.1 Nature of Human Kinetics

Man is the most importantly considered in the woddd the real worth of any endeavor,
organization, or idea is determined based on vitgaias for human beings. Human kinetics is an
integral aspect of the total process of educatitichvuses human activities for an all-round
development. Ojeme (1998), however, gave the diefinof human kinetics, as an organized field

of knowledge concerned with the study of man asdnbvement and the variety of application
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to life in society. Cooke (2000) defined sportsaagnstitutionalized game governed by rules and

regulations that can be participated in from amadewl professional level of attainment.

Human kinetics was conceptualized as an integnmdlgddhe total education process, and also a
programme aimed at the development of physicalgntaily, emotionally, and socially fit citizens
through the medium of physical activities that haeen selected with a view to realizing these
outcomes (Bucher, 1985). Ojeme (1998) opined thahe study of human kinetics, it is aimed to
understand its nature, the factors which enabldiantits ability and its effect on the individual
and society. Human kinetics came into Nigeria dyrine colonial era through the Christian
missionaries. Then human kinetics was referredstetaysical education and it then came as
military drill. With the intervention of governmeint the educational activities of the missionaries,
syllabus for physical training was introduced a grimary schools in 1918 (Omughele, 2003).
This was reviewed in 1927, and the last and pomyléabus was introduced in 1933 for primary
schools and teacher training colleges. The histbhuman kinetics in Nigeria is associated with
the development of secondary school or formal aautahe history of human kinetics in Nigeria
can be traced to the 1840s which marked the comenesat of formal education in Nigeria. The
Nigerian Education Policy of 1977 and its revisddien in 1981, quite clearly recognized human
kinetics as a school subject in Nigerian schoolee University of Nigeria, Nsukka introduced a
degree programme in health and physical educagpartinent. The promulgation of Decree No.
34 of 1971 by the military regime to establish Netional Sports Commission helped to boost
physical education (Omughele, 2003).

Nature and Scope of Sports is highly ambiguous tearing different meanings. Some persons
use sports to refer to athletic competition, whe@hers use it when discussing the organizational
and financial status of a team (Bucher, 1985). Adiog to Loy (1978), sports should be
considered on different planes of discourse inot@enderstand its nature. He referred to sports
as a game of occurrence, as an institutionalizedegas a social institution and as a social
situation. Sports as game of occurrence means daiopegoverned by rules, and also means
physical skills, strategy, and chance. It also rgaysical prowess, which refers to the practice
and learning of a skill that must be developednié és to succeed in sports competition (Loy,
1978). Sports as an institutionalized game refethé fact that it is a game that has past traditio

and definite guidelines for future goals. Sportsiasnstitutionalized game is further discussed as

40



how it relates to, its organizational, technologiead educational spheres. The symbolic aspects
of sports are concerned with the elements of sgcoksplay, and ritual (Loy, 1978). According
to Loy (1978), sports as a social situation oralagystem as it is sometimes called, is an importan
concern for sports sociologists. It has a high degsf involvement expressed in terms of an
individual’s relationship to the “means of prodcti of a game and there are producers who are
characterized as primary, secondary and tertidrg.primary producers are the athletes who play
the game, the secondary producers do not play #meg but have direct technological
consequences for the outcome of the game. The dagoproducers include club owners, officials
and team doctors. The tertiary producers do navedgtengage in sports and have no direct
technological consequences for the outcome of #meeg Cheerleaders, bandleaders and fans are
examples (Loy, 1978). Consumers, like producesrs dasigned as being primary, secondary, or
tertiary institutions. Primary consumers are theb® make up the “live” attendance at a sports
contest, while the secondary consumers are thoseb&bome involved in sporting activities or
events by viewing them on television or listeningtihem on the radio. The tertiary consumers
become involved in sports through conversationh wihers and through reading about sports in

newspapers (Loy, 1978).

3.2  Objectives of Human Kinetics and Sports Programes.

The objectives of human kinetics and sports aeriietated and they include (Bucher, 1985);
i Physical development objective

il Motor development objective

iii Cognitive development objective

iv Social, development objective —

Physical Development Objective:According to Bucher (1985), the physical developme
objectives deals with the programme of activitirattbuilds physical power in an individual
through the development of the various organ systfithe body. It results in the ability to sustain
adaptive effort, the ability to recover, and thdigbto resist fatigue. The value of the objecsve

is based on the fact that an individual will be enactive, have better performance, and be healthier

if the organ systems of the body are adequatelgldped and are functioning properly. Muscular
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activity according to the author plays a major rial¢he development of the organ systems of the
body. The organ systems include the digestive,uldtory, excretory, health regulatory,
respiratory, and other system of the human bodes&hsystems is stimulated and developed
through such activities as hanging, climbing, rmgnithrowing, leaping, jumping and weight
training (Bucher, 1985). Health is also relatediascular activity. Therefore, activities that bring
into play all of the fundamental big muscle groupshe body should be engaged in regularly.
Furthermore, the activity should be of a vigoroasure so that the various organ systems are
sufficiently stimulated. Through vigorous muscuativities, several beneficial results take place,
e.g. the heart is conditioned and thereby worlecéiffely. Human kinetics aids in the development
of the trained individual so that they will be legtable to perform routine tasks and live healthy,
interesting, and happy existence (American Assoriafor Health, Physical Education and
Recreation, 1980).

The Motor Development Objective:This is concerned with the performing physical emment
with as little expenditure of energy as possibld ama proficient, graceful, and esthetic manner.
The effective motor movement is dependent uporr@daious working together of the muscular
and nervous systems. It results in greater distdveteveen fatigue and peak performance
(AAHPER, 1980). In human kinetics activities, then€tion of efficient body, movement, or
neuromuscular skill as it often called, is to pd®/the individual with the ability to perform with

a degree of proficiency. Physical skills are notedeped in one lesson. It takes years to acquire
coordination, and the most important period forelegment is during the formative years of a
child’s growth. The motor development objectivesodiave important implications for health and
recreational phases of the programmes. The skills geople acquire will determine to a great
extent, how their leisure time will be spent. Gratitletes have been made in the field of sports
that started from the school programmes (AAPHERQ0)9There is believed to be a correlation

between juvenile delinquency and lack of constugckeisure — time activity.

The Cognitive Development ObjectivesThis is concerned with the accumulation of a bofly
knowledge and the ability to think and interprés tnowledge (Loy, 1978). Bucher (1985 asserted
that physical activities must be learned hencesetl® a need for thinking on the part of the
intellectual mechanisms with a resulting acquisitid knowledge. The coordination involved in

various movements must be mastered, and adaptibe tenvironment in which the individual
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lives. Human kinetics and sports are disciplinasceoned with human development. Cognitive
domain deals more with the theoretical aspect afmiag. In sports, an individual should know
such things as the rules, the strategy, the vatyqes of passes, the difference between screening
and blocking, and finally, the values that are \istifrom playing these sports (Blooms, 1980).
He went further to say that, knowledge of followeps leadership, courage, self-reliance,
assistance to others, safety, and adaptation tgpgratterns are important knowledge concerning
what health should play in an important part ofghegramme. All individuals should know about
their importance of sanitation, factors in disepsa/ention, the importance of exercise, the need
for a well-balanced diet, values of good healtlitiates and habits, the community and school
agencies that provide health services. This knogdediill contribute greatly to physical prowess
a well as to general health (Bloom, 1980). Humame#cs activities enable one gain insight into
human nature. The various forms of activity arda@xperiences that enable participants to learn

about human nature,

The Social Development ObjectivesThis objective is concerned with helping an indual
make personal adjustments, group adjustment, gndtatent as a member of society. Activities
in the human kinetics and sports programmes offeras the best opportunities for making these
adjustments, if there is proper leadership, (BuctéB5). Social action as a result of certain
heredity traits are learned behavior. In a demaxsaiciety all individuals should develop a sense
of group consciousness and cooperative living. $haild be one of the most important objectives
of the human kinetics programme. Whether or natilg avill grow up to be a good citizen and
contribute to the welfare of society will dependaayreat extent, upon the training he or she
receives as a youth.

3.3  The Contribution and Outlets for job Creation in Human Kinetics and Sports

Programmes

The most important and worth-while thing that ca daid about vocation, organization, or
discipline is that it contributes to human bettenméCampbell, 1992. Different academic

disciplines have on their own contributed eitheedlly or indirectly to job creation for millions
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of people in the world. In human kinetics and spothe story is not different, for they have
together contributed immensely in the creation af firectly or indirectly for millions of
Nigerians.

1 Improve Physical Fitness and Wellness Status of @iens: Physical fithess, as one aspect of
total fitness, involves three important conceptss Irelated to the tasks an individual perform,
potential for physical efforts and the relationshipphysical fithess to the total self (AAPHER,
1980). According to Armbruster and Gladwin (20Qdh)ysical fitness is a multidimensional state
of being, and it is the body’s ability to functiefficiently and effectively. It is also a statelming
that consists of at least five health-related andlsll related physical fithess components, each
of which contributes to total fitness componentsydtcal fithess is associated with a person’s
ability to work effectively, enjoy leisure time, bealthy, resist hypokinetic diseases or conditions

and meet emergency situations.

Physical fitness also includes metabolic fithess bhone integrity. A fit individual will be in a
healthy position to contribute meaningfully well Ims or her place of work. Wellness if the
integration of many different components (sociaho&onal, mental, spiritual, and physical that
expand one’s potential to live (quality of life amabrk effectively and to make a significant
contribution to society (Corbin, Welk, Corbin & WeR004). According to the authors, wellness
reflects how one feels (a sense of well-being abideitas well as one’s ability to function
effectively. Wellness, as opposed to illness (aatieg, is sometimes described as the positive

components of good health.

2 Creation of Jobs for Teacher:Human kinetics in particular, will create jobs teachers who
are known as physical educators or physical edutatachers and lecturers in educational
institutions. According to Ojeme (1998), primarithe purpose of teaching at all is to promote
learning of some kind so that learners are educdtsellearning involves skills, attitudes, values,
and knowledge. Statistics has shown that the d¢gskespportunity for young school leavers and
graduates is teaching job, particularly in privatdools (Okon, 2006). In the United States, the
supply and demand situation in human kinetics gqumilts reveals that the supply of men human
kinetics and sports and the supply of women huniaetiks teachers throughout the nation have
surpassed the demand. On the other hand, the soppMomen human kinetics teacher is

inadequate, with extreme shortages existing in sstates (Smith, 2000).
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3 Employment of Nigerians in Various Sport Councils Clubs and Commission:Human
kinetics and sports have together given thousah#§geria’s jobs in sports council and sports
commission in the technical and administrative isess Human kinetics assists to build
individuals towards sports inclined professiongsitt is studied as an area of disciple in Nigerian

universities.

(i Programmed and Non — programmed Athletes: Varistate governments employ talented
athletes as civil servants to represent them iferdiht sporting competition. Athletes who win
gold medals are automatically employed after thdiddal Sports Festival by some state
government i.e., Delta State, Monetary awards &e given to silver and bronze medalists.
Talented young athletes who are still in secondantyool do receive monthly allowances as
encouragement. This is done to assist young taleNigerians to harness their potentials
positively, instead of engaging in unwholesome #uas will jeopardize their well-being and that

of the nation e.g. youth restiveness.

(i Administrative Staff: Include in this area asenior administration officers, office staff,
association secretaries, security, grounds-merhaalth workers in the sports commission. They
are employed to collectively run the administratprecess so as to sustain the development of

sports.

4 Employment of Recreation Workers:The environment in which one finds oneself hast af
influence on one’s character, and nobody is borth vaintisocial behavior (Bucher, 1985).
Recreational activities of high competitive natwi# help to shape the attitude and conduct of the
participants. Involvement in physical recreatiofi wiculcate in the youths, the norms and values
of the nation thus, building in them a healthy elcéer that will provide the medium to spend their
free time constructively (Bucher, 1983, Ajisafe 869 stated that the manner in which people
spend leisure weighs heavily in character buildegause leisure is a period when the activities
one engages in are purely voluntary, individuaiatid without any ritual. A lot of people are self-
employed in this area, and some of them are, aesatstructors, gymnasium instructors, exercise
experts and recreation attendants as well as ioatéxperts. Recreation centres had become a
source of revenue for communities and even thestBoth public and private recreational centres
attract a lot of people who pay for the serviceorddver, industrial and businessmen use

recreation for improving workers health (Clark, 628
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5 Creation of Seasonal JobstHuman kinetics and sports have assisted to cjelasefor lots of
people, especially during competition seasons oo@ge A good example is the FIFA South
Africa 2010 football competition, which accordirggthe media is expected to create jobs for five
hundred thousand people. In Nigeria, during natieparts festivals, vendors of many kinds
strives in venues and centres and they are engadjeel sale of assorted things ranging from food,
fruits, shirts, vest, pants, tracksuits, bags auwe fcaps among others. Many of them travel from
other states to venue of competitions just to their wares. They are also present in NUGA,
NICEGA, NIPOGA games, and other competitions susmational and states school sports

festivals.

6 Creation of Sales Outlet for Sport Related Industes: Millions of people are employed all
over the world directly or indirectly by sportsatdd industries, such as makers of sports wears,
like Adidas, Nike, Puma, Diadora, Tiger etc. Thesdtinational companies over the years have
been involved in the designing and production cfoaed sports wears and equipment. Their
brands are imprinted on their products on in jessd other equipment as well as supplies. They
work hand in hand with researchers from universitie the production of modern sports
equipment and supplies. Sports associations atedklly these companies for example, the
Athletics Federation of Nigeria is kitted by Adidasd also the National Football Federation.

7 Employment Opportunities for Sports Journalism: Sports journalism is the reporting of
sports related news by professional personnelenetactronics and print media (Ojeme, 1998.
Human kinetics and sports have together given ¢btdNigerians the opportunity of getting
employed to run commentary in sporting activitiééith the lucrative tendencies involved in
sports this modern time, the reporting of sportsteel news is not a surprise thing. As a result of
this, the profession is striving.

8 Assisting Advertising Companies, Agencies and MiidNational Companies to BlossomAll
over the world, sports have now become a big basineuge sums of money are spent on
advertising and reporting sports competition. MTMNNageria sponsored the FIFA South Africa
2010 football competition and Cocacola spent hugessof money buying the competition anthem
song from kanaan. At the end of the day, the nmational companies will make more money
than they spend because they will make more sdiegels also make money from

accommodations.
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4.0  Self-Assessment Exercise
Discuss the contribution of human kinetics in jobation
5.0 Conclusion

Without mincing words and exaggerating, it is qultecernable that the role of human kinetics
and sports programmes for job creation all ovemtbdd is very impressive and speaks volumes
for itself. Nigeria as a developing country withamy doubt, has also seen her youths and teeming
population undeniably benefiting from the value agains from human kinetics and sports
programmes, including direct and indirect employmepportunities. In this unit therefore,
students have learnt about job prospects, and appbes, objectives, nature and scope of human
kinetics.

6.0 Summary

This unit examines the role of human kinetics gmatts programmes in job creation for Nigerian
Youths. Human Kinetics and sports programmes aerredated and total separation is not
possible because human kinetics is the educationatiation and genesis of sports programmes.
Human kinetics and sports were defined and thdiiraa were also explained in this unit. The
contributions and outlets for job creation in hunianetics and sports programmes includes;
improved physical fitness and wellness statusttfeni, employment of thousands of Nigerians in
various sports councils, clubs and sports comms&mployment of recreation workers, and the
creation of seasonal jobs. Others are, creatiosatds outlets for sports related industries,
employment opportunities for sports journalists assisting advertising companies, agencies and

multi-national companies to bloosom as well givemporal employment to sport adhoc officials.
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Unit2: Motor development and learning in physical elucation
1.1 Introduction

Part of the physical education process is motorldgment and motor learning, which are
determined by biological predispositions of eadatividual person. Morphological factors (body
build types) and the proportion of slow-to-fastttwii fibres both influence trainability of motor
abilities. But it is the nervous system which detieres the number of motor neurons (motor units),
which are a single nerve in the spinal cord, togettith its nerve and the muscle fibres emanating
from its branches — all this makes up a single matd recruited. It also determines the occurrence
of the processing of information and influencesdheuracy of motor responses.

Objective

At the end of the unit students should be able to

Describe briefly motor development and learninghysical education
Explain the FIT (Frequency, Intensity, Time) priplei of motor learning
Discuss process of testing motor fithess

Main content

The acquisition of perceptual motor skills is fundantal to all human existence. Each person
acquires new skills at every stage of life mostiyehhance the quality of daily living, some to
prove themselves to be better than others. Ther laties are dominant in sport, where individuals
are pitted against each other to win by perforntimghe best of their skills (motor, tactical,
intellectual) in a range of sporting settings. &dong time in motor learning the FIT (Frequency,

Intensity, Time) principle was used.

¢ Recently however, it has been replaced with th& KHrequency, Intensity, Time, Type)
principle, which describes how one should safelghaphe principles of physiological
workloads and progression. The components of timi€iple are described as follows:

e Frequency — Is how often a person performs theetadghealth-related physical activity.

e Intensity — Is how hard a person exercises duripdysical activity period. This can be

measured in different ways, depending on the heal#ted components involved.
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e Time — Is the duration of physical activity. As wihe other aspects of the FITT principle,
time varies depending on the health-related fitmessponents targeted.
e Type — or specificity, refers to the specific plegdiactivity chosen to improve a component

of health-related fitness to the energy systemiatel to perform an activity.

But motor learning might be a very tricky areaeddhing. Learning simple motor skills does not
require much in the way of intellectual processingt repeating the same exercise to reinforce
those skills over and over again is one of the nfagtors causing de-motivation and lack of
engagement in the long-term. This sometimes lelsdsta other (de)motivation related problems
such aggression, violence or misbehaviour, althdegbhers have to be aware of the differences
between various sports used in physical educatitimel number of conflicting situations they may
arise (Bronikowski et al. 2006). A conscious leseéngagement may involve pupils in depth and
this is why the tasks that pupils are faced witbutth be attractive so they can perceive them as

challenging and worth investing their energy into.

Another equally important issue is testing motardss. In testing motor fitness it is advisable to
develop and maintain motivation and promote paréiton, particularly amongst the least fit and

less active children (ACSM 2000). The following seamendations would seem pertinent:

Focus on health-related aspects such as stamiaagtt and suppleness rather than skill-related

aspects such as speed and power.

e Emphasize personal involvement and improvementsoctl comparison.
e Stimulate interest in learning about the effectexdrcise.
¢ Increase understanding of health-related concepts.

e Encourage positive attitudes and life-time committrie activity.

Practically speaking there are a few points thataher has to bear in mind before starting to test
motor fitness:

1. It is a good idea to demonstrate the desired\behfirst — teaching students to self-test gives
them the opportunity to demonstrate the behavioey will need to create their own effective

physical activity programs throughout life.
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2. For better cognitive processing, link directhythe curriculum — self-testing as a self-teaching

activity helps make health-relate fithess concé&dsential content” of the curriculum.

3. Try to inform the students that self-testing emk easy to test on an ongoing basis, because it
saves teacher time in the future, more importahthdividualizes the instruction and sequence of

learning.

4. Make students both capable and likely to appéytests and set goals for achieving physical
gains in real life, self-testing gives students pinactical experience they need to feel confident

and capable in their abilities to apply the tesid seek improvement in real life.

So perhaps to provide the most appropriate motegldpment physical education teachers should
use more health-related exercise (H-RE) which, @ieg to Harris & Elbourn (2002) may be
taught by the curriculum in:

1. Permeation method, which means that it is tatightigh the PE activity areas (athletics, dance,
games, gymnastics, swimming and outdoor and adrarguactivities). However there are certain
limitations, for example knowledge and skills magcbme marginalized among other PE
objectives (or the opposite may occur: an overlfadformation and work), unstructured and less
effective in conventional PE lessons. These ohjestimay, and should be, achieved by other

activities as well.

2. Focused method, which involves teaching H-REugh specific lessons or units of work within

a physical education or health education progranmifhe. main focus of these lessons is the
learning concept rather than the activity itselitsalso has some limitations as it may be seen in
isolation and not closely linked to traditional iaittes (athletics, dances, games, gymnastics,

swimming, etc.).

3. As a series of topics, which involve a seriespbysical activities and classroom lessons
following a specific topic or theme (teaching toagnize and value the effects of exercise on the
body through PE and classroom lessons on a toplt &s1,My body and others”, ,My body and
time” as proposed in a health (a) ware model aftigey). The limitation of this method is dealing
with “a topic- or theme-based” approach, which ntake more time to plan and may be less

practically oriented than the other methods.
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4. Combined method, which includes the above meatopermeation through PE (dance, games,

gymnastics) and topic method (such as ,my bodyahdr bodies”, or ,body and time”).

Limitations will depend on the time plan, structuraplementation and co-ordination within the

curricula, which may all take a long time.
3.2 Common division of motor abilities
The most common division of motor abilities inclsdbe following:

e Speed — the ability to perform a movement in atgherod of time, distance travelled per
unit of time measured in ms-*. In running and wadkispeed is the product of stride length
and stride rate.

e Strength — the ability to apply force and overcomsistance. Strength is an essential
element in physical performance. There are a nunobedifferent types of strength
including absolute strength, dynamic strength telatrength, explosive strength, isomeric
strength, relative strength, strength deficit atikrgyth endurance (the ability of an
individual to withstand fatigue).

e Endurance (stamina) — the maximum duration an iddal can maintain a specific
activity. It has proven useful to sports scientistgestigating functional systems to divide
endurance into short term endurance (35 s — 2 miajlium-term endurance (2-10 min)
and long term endurance (longer than 10 min).

e Flexibility — the range of motion in a joint. Fldxiity is a measure of the ability of the
muscle tendon units to elongate within the physiestrictions of the joint. Therefore, the
flexibility of a joint is affected by the nature dfe joint structure, the conditions of the
ligaments and fascia that surrounds the joint,randcle extensibility.

e Agility — the ability to change the position of thedy in space rapidly and accurately
without loss of balance. Agility is important in@sps where obstacles or opponents have
to be avoided. It is recognized as a basic comgasfemotor performance, but its exact
nature has not been determined. Agility dependsiascular power, reaction time, co-

ordination and dynamic flexibility.

(Definitions taken from M. Kent (1994) The Oxfordcionary of Sports Science and Medicine)
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It is also important to understand the idea ofrtife#or program as an abstract memory structure
prepared ahead of the movement which, when execuésdlts in movement without the
involvement of feedback requiring a correctiondarerror in selection (Kelso 1982) and as Kelso
observes in his book “this serves a framework fothier development of motor fitness and
movement patterns”. The relationship between tms@g consequences, the initial conditions
and the outcomes in the environment of past movesvaso serves as a basis for determining the
expected sensory consequences including visionti@u@nd proprioception. But this is area of
human motor behaviour teaching and learning andtigealt with in this book, as it would require

a considerably more to be written about the subject
4.0 Self-Assessment Exercise

Briefly explain the common division of motor ahigis
5.0 Conclusion

In this unit, you have learnt about motor developtrend learning in physical education, the
principle of motor learning, common divisions of tmoabilities and process of testing motor

fitness
6.0 Summary

The unit has explained motor development and legrm physical education, the principle of

motor learning, common divisions of motor abiliteasd process of testing motor fitness
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Unit3: Social and moral development in physical edcation
1.0 Introduction

It is important to realize that despite strong aggmn with physical aspects, the major overall
aim of physical education is to prepare a young herof society to enter the world of adulthood
with the most developed potential (*hidden talentsd that they can contribute to society
comprehensively. Society for a long time was be&lgeto be a form of highly organized system of
related components (class, family, gender, ruliadigs and parties being ruled). However, more
recently, this traditional division of societal @ation (and also moral obligations) has been
weakened, if not lost. Interasingly there are caept families who serve the role of a mother and
a father, there are no classes and even the redisigis not clear, as there as so many sources of
powerful influences — media, business, internatitreaties and financial alliances. Hence, there
is no wonder that a young member of such a sod¢retyaining rather “vanity fair” than a
consolidated and culturally bond community) cannetognize the traditional values once

established and shared by the majority of its mesibhat have now been lost in the cultural chaos.
2.0 Objective

At the end of the unit students should be able to

Explain briefly functionalists believe on “sociglssems operations

Identify characteristic features of today’s sports

3.0 Main content

In the case of physical education, a lot of damagkne by sport, in particular the one presented
on television, where an obvious clash of core spaliies with those fundamental ones (universal
in societal terms) is often spotted. To understhad a society works, especially in physical

domains like physical culture, one needs to be gnlggaught those values and understand how
they contribute to the operation of the societateay in general. Functionalists (Coakley, Pike

2009) believe that “social systems operate effityjamhen they are organized to do four things:

1. socialize people so that they learn and acceptiitapbcultural values,
2. promote social connections between people soliegtdan co-operate with one another,
3. motivate people to achieve socially approved gthatsugh socially accepted means, and
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4. Protect the overall system from disruptive outsidiience.

Functionalists assume that if these four systendsaee satisfied, social order will be maintained
and everyone will benefit”. Therefore, in life, makecisions about sports programmes should be
focused on promoting organized youth sports andppertunities for equal participation of men
and women and even developing sports in militagining. However, this is based on the
assumption that the “needs of all groups withiroeiety are the same” (Coakley, Pike 2009),
which is not necessarily true, and certainly notirseducation, where there are disabilities,
handicapped or impaired (having a physical, sensintellectual condition that potentially limits
full participation in social and/or physical enviraents) students. Thus, although functionalist
theory (Considered a conservative theory) may ddferexplanation for positive consequences
associated with sports and sport involvement, @sadt cater for all purposes. If we believe that
sports are a mirror of society then we have to idemsthe multiple social constructions and
relationships that influence the organization aft fociety and vice versa. It only makes clear how
complex social life might be and adding to it attigal perspective shows the depth of the
problem.

Sports, once known and practiced in past cultwvese not as competitive nor quantified as they
are today. They were played for fun and were a phfudic rituals and as such transmitted
traditional values. Today’s sports are record-dadnwith high specialization and secularism
spinning a never-stopping administrative machineecbrd breaking/keeping. Among the most
characteristic features of today’s sports Guttm@fiter Coakley and Pike) points at:

a. Secularism — sports are sources of diversion amertamment, not worship; they are
played for Personal gaits, not the appeasemenbas,@and they embody the immediacy
of material world, not the mysticism of the sup¢uanal.

b. Equality — sports are based on the ideas thatcpation should be open to everyone
regardless of Family or social background anddal@bntestants in a sporting event should
face the same competitive conditions.

c. Specialization — involve athletes dedicated exgklgito participation in a single event
and Position within an event, excellence is defimeterms of specialized skills, rather
than all-round physical abilities.
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d. Rationalization — involve formalized rules thatuége the conditions of participation and
they are organized around rationally controlledtsigies and training methods guided by
“sport science”.

e. Bureaucratization — sports are governed by compiganizations and officials that control
Athletes, teams and events, enforce rules, orgavieets and certify records.

f. Quantification — involve precise timing and measueats, scores and performance
statistics are recorded and used as proof of aehients.

g. Records — emphasize setting and breaking recoedfarmances are compared over time

to determine personal, national and world records.

So, relying on ill-taught sport education insteéghyysical education in schools, poses some treats.
It may lead to an overemphasis on organized gibets — which are not the only sports in society
— and a high level of competitiveness (professiepairts) may particularly be discouraging for
less motor and sport-skills gifted members of dgcik is here where social critical theory may
be useful as it offers an alternative to the sysbased focus of functionalist theory. Critical theo

is based on the following assumptions (Coakley&Pi€69):

e Groups and societies are characterized by shatedsvand conflicts of interests.

e Social life involves continuous processes of nega, compromise and correction
because agreements about values and social orjaniase never permanent.

e Values and social organization change over timefiaamd one situation to another as there
are shifts in the power balance between groupgople in society.

e This theory is valuable and can be adapted for mmopkysical education in delivering
social values as “instead of focusing on societywasle, it focuses on the diversity,
complexity, contradictions and changes that chara& social life as it is lived and
experienced by people who interact with one ancéimer struggle over how to organize
their lives together. It focuses on three topics:

e the process through which culture is producedodpeed and changed,

¢ the dynamics of power and social inequalities itbucal processes and

e the ideologies that people use as they make sdrbe ovorld, from identities, interact
with others and transform the conditions of theies$” (Coakley & Pike 2009).
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Certainly sport, through its variety of experiencegy provide a range of opportunities for
exploring values and character building. Some (8hjdBredemeier 1995, Parry 1998) argue that
it may be a laboratory for developing ideas andadmgoral values, but it cannot be narrowed to
physical exercise: It has to go beyond the sponts, gs physical education needs to get back to

the mainstream of school education — preparingjfegrnot just for sports.

This kind of thinking has underpinned the foundasidor developing the health (a) ware modular
model of delivering physical education combinedwhiealth education, where a person is “set on
a journey” through interactions with other peofdedy and bodies module) or in relation to time
(body and time module) or against changing enviremmbody and environment) and in a

company of quantifiable facts (body and measures).

It is important for all teachers to equip their psipvith social skills enabling them to recognize
and respect universal social and moral values asiiye attitudes. But the process of developing
those does not happen automatically during schgolias to be enhanced by specially designed
educational tasks and programmes. To create arcaligity to understand, appreciate and follow
values accepted by society, each member of sdeatyo go through the process of creating and
implementing them in a controlled school environtn&aths et al (1966) believe that “values are
based on three processes: choosing, prizing amja€hoosing should be based on free action,
from alternatives, after thoughtful consideratidritee consequences of each alternative. Prizing
will require cherishing, being happy with the cheiwilling to affirm the choice publicly, while
acting is doing something with the choice, repdgtadaking in a pattern of life”. But teachers
and pupils must know how to progress from one stafgmorality (or social competence) to

another. Therefore a framework suggested by R88djImay be a useful route for educationalists.
3.3  Models of moral development
Rest suggested a four-part model of moral developmeluding the following phases:

a. interpreting the situation and identifying a mopabblem (involving empathy, people-
talking, and figuring out how the participants irsiguation are each affected by various

actions),
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b. figuring out what one ought to do, formulating ampbf action that applies the relevant moral
standard and ideal (involving concepts of fairrmsd justice, moral judgement, application
of social moral norms),

c. evaluating the various courses of action for hoeytwould serve moral and non-moral
values and deciding what one will actually try tw (thvolving decision-making processes,
value integration models, defensive operations) and

d. Executing and implementing the moral plan of actfmvolving “ego strength” and self-
regulation processes).

Therefore, to make today’s learning meaningfulegnated and transferable to social life outside
of school, education needs to consider more thdnesurelated content, materials and
management of a class. Even the most sophistitedetding programme or teachers’ manual will
not secure the successful achievement of educatgwas if it is not fit for the curriculum,
designed in a pupil friendly manner, age adjustetiraost of all, content-attractive and related to

real-life situations.

Beyond this, teachers have to consciously use tegrstrategies to enhance their teaching in a
planned way. Problem solving, dealing with mordemiimas, ability to cooperate and team-
cohesion building are among the most desired swalaks to be learnt through education. All of
them have a very good chance to be learnt in aigddysducation setting, if only the emphasis is
laid on social and moral rather than on physicpkats. Some simple reactions and motor skills
may be learned by observing others whereas morgleanones will require repetition and a
changing of the context, but moral skills cannotldsned in any other than experiencing and
dealing with problems in real-life situations.

Below are some basic terms associated with socidl moral development that have been
explained.

Cognitive skills:

a) strategic thinking — to be able to advance dmap solution to a particular problem or situation
(question, challenge, issue); be able to proposenteans by which such a situation may be
attained; anticipate potential problems and ungaied side-effects and other problematic

outcomes; and be able to implement the most appteprourse of actions.
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b) critical thinking — to be able to have one’s opaint of view despite stereotypes and other
detected bias or opinions; to be able to deterrkime factors and crucial elements and the
complexity of the issue, question or situation. @eeds to be able to review one’s own process
of thought and action, critically appraise (sel&k,ate) the actions undertaken so far and plan the
action upon what has been learnt. This also appiescritical analysis of others’ people work
and achievements, but critical should not mean umithng, nor should it lead to destructive

actions against other people.
Social skills:

a) Communication — one should be able to commumittegir messages but also be able to listen
to others using different channels of communicatienverbal, mimic, gesture, written

communication including also the use of modernretdgies like the Internet or mobile phones.

b) Leadership — to be able to lead other peoplegton charge of a group of people and still be
able to implement a plan of actions (changes) hgaeed decisions both by using teamwork or
individualize targets and objectives when necessary

c) Participation — not only participating in anigity but also being able to influence the decision

making process (active participation). In the aafsgechool education it needs to be done sensibly
but also sensitively, involving different membefdlee group/class (possibly each of them should
have a chance to influence the plan of actionsh wie use of different teaching methods and

approaches.
Attitudes:

a) pursuit of excellence (sustainable developmetud)have a positive attitude towards developing
one’s own potentials (both in biological and cudiiierms) and talents (in sports, music, art, drama
or other gifts) in a pursuit to gain as much ssteem and self-confidence as possible and to be
able to act with awareness of one’s capacity andhw@his belief in oneself however, should not
lead to over-confidence nor to the abuse of otlieaker students, especially in a sporting context,
where physical context and rivalry is inevitable.
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b) respect for diversity — an empathy with othefigws and needs and respect for their work,
opinion, race or religion, but also to be able &ue different cultures and traditions (to show

openness to welcome and create opportunities to fe@m other cultures and societies).

c) sense of justice and equity — to be able togeiee social injustice and act justly; to have a
sense of fairness, especially in sporting situatidout also to present it outside the gym; and to
have the willingness to act accordingly with matandards both in self-related but also in other-

related circumstances (willingness to speak upfatermined others).
Theoretical frameworks for social development throgh sport
One of the leading theoretical frameworks for sodévelopment through sport is based on

Hellison’s (2003) Teaching Responsibility throughyBical Activity (TRPA) model. It is
becoming more and more visible that there is a fi@etdnproving control and discipline in the
class to counterbalance violence and aggressi@empirén the streets. Schools need to develop a
sense of meaningfulness for young people (Antonpe8®5) but it has to equip them with such
social skills that would enable them to enter dthdd with an optimistic belief that “they can
make it if they want”. If we could achieve thesera) with increasing their participation in physical
activity this could be a major benefit of physieducation. Obviously this will not happen
instantaneously, as most of the progressive chandasnan behavior take time. Hellison (1985,
2003) described this development through certaial$e where goals have been organized into a

step-by-step progression of attitudes and behaviors

1) Level I: irresponsibility — describes pupils wae unmotivated and undisciplined, they make
excuses and blame others for their behavior, dengopal responsibility for what they do or fail

to do, and may feel powerless to change their lives

2) Level II: self-control — pupils are asked to tohtheir behavior and thereby responsibility is
shifted from external source (e.g. teacher) toghpils. They may not show much mastery or
improvement, but are able to control their behagimough so that they do not interfere with other
pupils’ right to learn. Through this process, baf-discipline and the beginning of self-

responsibility are encouraged.
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3) Level llI: self-responsibility — emphasizes tieeed for pupils to learn to take more responsybilit

for their choices, and for linking these choicethiir own identities. They can identify their own

needs and interests and can begin to plan and texitseir own physical education programs. This

goal fully rests on the assumption that pupils icelependently reflect, plan, work, and play if

given proper guidance and an appropriate framework.

4) Level IV: caring — deals with the need for sbstability in pupils’ lives by encouraging pupils

to reach out beyond themselves to others — to cothemselves to caring about others. Pupils at

this level are motivated to extend their senseesponsibility by cooperating, giving support,

showing concern, and helping (although there isag®imption that pupils must meet some of

their own needs before they can reach out vergifaery often to others).

In achieving this development through the mentiolesels, Hellison (1985) suggests using the

following teaching strategies:

Teacher talk — one of the ways to have pupils autewith the levels is to explain those
levels, post them, refer to them during spontaneats of self-responsibility or caring or,
conversely, during uncontrolled behaviours.

Modelling (being) — this is what the teacher doethe presence of the pupils, it is his/her
attitudes and behaviours. Pupils interact withléwels when the teacher is under control
(recognizing different teaching styles), involvedct{vely participating whenever
possible), responsible (by keeping promises) anag#&demonstrating concern for each
pupil).

Reinforcement — this is any act by the teacher sti@ngthens a specific attitude or
behaviour of an individual pupil. A teacher’'s pmisan be a reinforcer if it is genuine,
positive, specific, and appropriate to the situatidwards can also be reinforcers. So can
a formal reward system that gives rewards for mgetertain criteria. So can grades. When
attitudes and behaviours which represent the higbeelopmental levels (levels that are
higher than the pupil’s typical attitudes and bebiars) are regularly reinforced in a
genuine manner, pupil interaction with the levelemhanced.

Reflection time — refers to time pupils spend timgkabout their attitudes and behaviours

in relation to the levels. Such interaction caretpkace at the end of a class period by
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asking pupils to state or record the level at whiay operated during the period, and the
basis for their evaluation.

e Pupil sharing — this happens when pupils are astiegive their opinions about some
aspects of the program. Pupil sharing resultstaraction with the levels by emphasizing
the worth of each pupil’s opinion (Level Ill) andanse of community in trying to resolve
a gray issue (Level IV).

e In addition, it gives pupils the opportunity toKakith the teacher about how best to
encourage self-control, involvement, self-respaiigiband caring. Opinions about the
worth of these values can also be elicited, thegdling pupils the opportunity to evaluate
and perhaps even suggest modifications to the deweintal level system.

e Specific strategies — a group of strategies thidrseto those activities that increase
interaction with a specific level. For example, puontracts may help pupils operate at
Level Ill, and reciprocal teaching, whereby pupigr up and teach each other, may help
pupils to operate at

e Level IV.

It is worth remembering that both developmentaklsyas well teaching strategies, are only
conceptual frameworks that can be used to enhdmedeaching/learning and socialization

processes.

It is the responsibility of the teacher to selée most appropriate ones for the particular context
and setting, and moreover, individualize them toam#he specific needs of each individual pupil.
The effectiveness of education depends not onribevledge of a teacher but on his/her ability to

use the most appropriate solutions in their tearhimd to stand for what they teach.
4.0  Self-Assessment Exercise

Identify characteristic features of sports today

5.0 Conclusion

In this unit, you have learnt abofinctionalists believe on “social systems operajon
characteristic features of today’s spofitseoretical frameworks for social development tigtou

sport and models of moral development.
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6.0 Summary

The unit has explained the functionalists beliewe“social systems operations, characteristic
features of today’s sports, Theoretical framewdikssocial development through sport and
models of moral development.
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Unit4: Models of teaching physical education
1.0 Introduction

Among models of teaching physical education thesanentioned below seem to be the most
commonly used in school practices and, althoughetih@ght be other models worldwide, this
particular manual focuses on those selected to msialdents and teachers of physical education
and sport studies familiar with what are the moshmonly used. Additionally a model concerning
health education or a combination of physical etlanaand health education teaching is also

briefly described.

2.0 Objective

At the end of the unit student should be able
Identify models of teaching physical education
Discuss the models of teaching physical education
3.0  Main content

a) A Sport Education Model

According to Siedentop (1998) “sport education csiaiculum and instruction model designed to
provide authentic, educationally rich sport expeees for girls and boys in the context of school
physical education”. School sport providing a widege of sporting activities, where emphasis is

on participation, competition and the score mag atmtribute to learning in a social context.
Characteristic features of this model include:

e Lots of formal competition aimed at winning (wingitat all cost” syndrome),

e Record-oriented contents,

e Extended (longer than usual) teaching units,

e Combination of teaching and training methods, styleith an emphasis on training and
instruction

¢ Rather than on pedagogical aims),

e Sport skills practicing over health and physicdivéty education,

e The most talented in the scope of interests, weakleriduals often left aside,
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e Contents of the lessons change with the sport asaso

e Usually classes are well-organized (routine).
b) Motor learning model (sometimes combined with ecological task analysiglel)

This model is grounded in motor learning theoryh{8mt 1988), which emphasizes the interactive

role of three elements:
1) The task goal and condition;
2) The environmental situation, and

3) The capabilities and intent of the performer\iSa& Burton 1991). Earlier, Berstain (1967)
developed a theory in which he argued that the tekegucceed in motor learning lies in a
differentiation of the complexity of a task and obmg of the context of its acquisition, which

both need to be gradually increased and modified.

While, the primary goal of the Ecological taskslgsia model of individualization is achieved by
providing students with increased decision-makipgartunities, the teacher-direct model of
instruction is based on the premise that therenes groper movement pattern, and it is most
effectively achieved by a prescribed series of mrsgive, sequential and hierarchically sequenced

learning tasks.

It often uses discovery techniques and a rangeauhing styles. The following lesson sequence

is suggested:

a) Establishing a movement problem or a task goal,
b) Providing students with choices,

¢) Manipulating task variables,

d) Evaluating results. During lessons pupils, dfang given a range of choices, discover the best
combination of movement forms, performance dimamsiand degrees of success are needed to
reach the goal. Potential problems of this modeluite difficulty with the provision of choices
(limited activities that pupils can choose fronsta@cessfully accomplish the task goal), it requires
extra preparatory work by the teacher and there beyproblems with evaluating the pupils’
engagement and skills development. But at leasttioidel suggests the close cooperation between
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the teacher and the pupils and between the pingilagelves, which is one of the ways of building

up skills exceeding beyond the traditional, andetyephysical.

There is also a method of teaching called TeacBGiages for Understanding (TGFU) developed
by Bunker and Thorpe (1982), which could be extdride the Tactical Games approach model.

c) Tactical Games approach model

It is believed that an increase in tactical awassng needed in a game first before other skilis ca
be developed. An understanding of the game is arbbyg using pupil’s interest, knowledge and
stage of development to create an appropriateorerdigames and practice tasks. Classification

of the games include: invasion games, net/wall gafirelding/run score games and target games.

Teaching Games for Understanding model (TGFU) (Bu&Khorpe 1982; Kirk&MacPhail
2002) focuses on tactical awareness, which is\esli¢o be needed to make important decisions
during the complexities of a game being playedsbascontent must be designed in a way that
gives pupils a chance to develop confidence andpetence in skills and strategies. First the
teacher should focus on force production (i.e. gdretion in movement before accuracy
sometimes requires use of maximal force). Only tban the teacher begin giving clues (but
limiting those only to necessary hints — for exaenpy organizing the pupil’s school setting in a
way that requires certain movements or tacticaltgmis). The next phase in the Tactical Games
Approach involves the modification of equipment educational context, followed by
appropriately designed progression steps. Findltipere is no progress or errors are constantly
appearing, the teacher gives feedback (Lynn 2@@)ker and Thorpe (1982) claim that use of
this model brings about better tactical thinkind application of technical skills in the later stag

of sporting development and thus it seems it mapdréicularly beneficial for teaching sports.
Some groups of games have common key characterggiermined by their rules or equipment:
There are similar tactical concepts in team garael as football, handball or field-hockey but in
net/wall games it will be playing the shot so thgponents cannot return it, while cricket, baseball
and rounders share scoring by striking a ballamo@pen space. In all of these examples simplified,
modified and generic versions of games can be tasich the main concepts and skills required
by each individual game, which is important in pleng and having in mind severe time
constraints in the school setting. To be an effecind competent teacher one needs to have an

extended awareness of Pedagogical Content Knowl@IgK). Shulman (1986) describes PCK
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as the “ways of representing and formulating tHgestt that makes it comprehensible to others”,
which means transforming the subject into teachahk learnable contents (i.e., how to teach
specific tasks to a specific group). Research aohg effectiveness indicates that teachers with
insufficiently developed PCK have trouble designiag appropriate level, sequence and
progression of learning tasks. They also cannaig®ize common performance errors and do not

provide appropriate feedback to their pupils (OlSah 1996, Rovegno 1995).
d) Co-operative learning instructional model

When action research started to be seen as a garaditesting, which could challenge teachers
to better understand how to improve their practicgas also seen as a way of testing wisdom
behind teaching methods rather than simply impleémgnthem (Casey&Dyson 2009). Co-
operative learning (an instructional model of teaghvas developed from the experience and
works on the social relationships, teaching ancthieg aspects and group dynamics. Slavin (1996)
sees cooperative learning as programmes that emptiaam goals and team success which can
only be achieved if all members of the team le&mirtobjectives and even though pupils work
together, individuals need to do their part in oride the whole group to be successful. Metzler
(2005) describes this model as taking “one largp beyond just learning next to one another to
learning with, by and for each other”. Thereforss itlear that the emphasis is on cooperation, and
the need for every individual within a group to i@sle an acceptable level of success within a
given task. In such a way, it places the focudteidion on the pupils, encouraging them not only
to learn from the experiences in which they are@ived but also to help their peers share theirs.
In the co-operative learning model gains come fafforts in recognizing that all members share
a common fate with positive interdependence wheah enember is equally responsible and
indispensable for the final result. All the gromperactions have to happen with a group dynamic
and communication, discussion and establishmergradip roles, with emphasis on decision-
making, trust building, conflict-management anddkahip skills. Research shows that learning
through this model promotes pupils’ academic acmesnts, increase pupils’ retention and
enhance their satisfaction with their learning edgrece. It also helps develops skills in oral

communication and social skills (positive intermeral relations.

Recently, however, physical education (in some tresshifting towards movement didactics

started it's theoretical “lift up”. It is becomingore obvious that modern physical education needs

68



to combine its content and efforts with health edion, providing pupils with adequate life-skills
enabling them to develop life habits and positittgumles toward physical activity and health
awareness throughout life. Technological changash(@s the Internet or mobile phones that
influence all spheres of life, will also affect edtion in the near future by alternating the wawys i
which content is delivered. Traditional teachingdals are based on providing pupils with
knowledge (delivered to them as a number of fdotsugh the variety of tasks to be completed in
a formal and instructional form in the setting alassroom. The side-effects of using such models
are visible in physical inactivity of the previofsw generations of adults, who indicated an
ignorance of health and body needs immediately #fiey finished school education. Modern
teaching models call for emotional and intellectumiolvement of pupils (i.e. by increasing
creativity and motivation for participation combehevith “life skills” learning. The emphasis
should be centred on the pupils and their capaciiiterests and holistic development. The role
of the teacher is to create a pupil-friendly ediacet! environment to enable pupils to experience
an educationally motivating atmosphere and theeeftimulate a high level of intellectual and
emotional processing. However, it should be, theiljsu role to explore the area of
teaching/learning process, to discover and devéleip physical and intellectual potential and find

an appropriate solution to the problem presentetthéyeacher.

Certainly, such teaching will require more consadi®n in the near future if physical education is
to stay among the core subjects in schools. Thisitlstanding, changing (or sticking to a model
may not be enough. Social stereotypes associatiedphiysical education are so strong that it
requires a new, fresh approach to the delivery afitents. Fullan (1982) proposes the
establishment of a new educational model that allttve implementation of challenges ahead of

the teacher and the pupil. This model should ine@sucational changes in three areas:
1 Curriculum basis — teaching syllabi and materials
2 teaching/learning process and

3 attitudes and beliefs of the educational commui@itademic centres. The least complex seems
to be the planning and development of teaching madge whilst the most difficult involves

changing the attitudes and pedagogical habitsaghiers themselves.
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Therefore | believe that the reasonable propositifdmealth (a ware model presented underneath

could be stimulating and satisfying for all partiegolved.

In some European countries (Germany, Spain, Czeghlftic, Austria, Poland, Norway a new
proposal of teaching physical education combingtl Wwealth in the so-called “health(aware four
module approach” seems to be giving a new hopsdaool physical education. It is a very good
example of such updated trends of changing theateframework of physical and health

education.

The European project Health (a ware — an expertebesed learning and teaching approach for
physical and health education. Health (a ware (28ZB-1-2006-1-DE-Comenius-C2,
www.health-aware.eu) was a project founded by theogean Commission in the Socrates-
Comenius Program to enable experimental healthpdmygical education teaching within and

across the school courses.
The Health (a ware four-module model)

The model comprises a combination of theme-basddaperienced-based approach to physical
and health education. The idea of the developmEhealth awareness is implemented in four

theme groups:

[0 Body and Bodies — focusing on the individual fumeing in wider social communities
(including family, within a framework of changing@al relations and integration, intercultural

and aesthetical differences in physical activity;

[ Body and Time — concerning the transience of huhfarand historical aspects of health in
terms of social, psychological and physical humapabilities of using physical activity to

improve the quality of various aspects of daile;lif

[0 Body and Measure — focusing on experiencing play$gomatic and motor changes in human
capabilities in everyday situations (covering dises, lifting weights, reaction times as well as

developing self-control and self-evaluation anc¢oi®ring one’s own range of movements;

[0 Body and Environment — concerning aspects of ghysictivity in changing environmental
conditions to suit the individual in pursuit of piases activities, experience of urban and rural

environment and its influence of one’s life style.
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This model introduces (and in some countries nethices the idea of cross-curricular teaching.
Although cross-curricular teaching of knowledge ahdls may help pupils in the process of
lifelong learning, it should be noted that the pabdjdoes not cover all areas, objectives and tasks
of physical education and health and may servebatta complementary model of teaching rather
than the “ultimate” model. But it is definitely tHeeginning of a new way of thinking about
physical and health education. The idea itself h@weis not enough. It needs people who are
aware of the new developments and who would devle@ppropriate skills (educational tools
necessary for their implementation. What is rea#lgded nowadays are skillful and pedagogically

aware educators.

This example, as well as all examples, solutiorts @oposals for health (a ware pan-European
physical education have been elaborated by a yeimking group of the European Union grant
project which included: dr Antje Stache and dr EKemisel from the Humboldt University of
Berlin, prof. Konrad Kleiner from University of Vima, dr Irena Martinkova from Charles
University, prof. M.Gonzalez-Gross from Universid@alitecnica de Madrid, prof. Ralf Erdmann
from Norges Idrettshogskole, dr hab. prof. AWF MitBronikowski from University School of

Physical Education from Poznan and their collalesrand teams from each respective university.
4.0  Self-Assessment Exercise

Describe the characteristics features of “Sportdatlan Model” of teaching physical education
5.0 Conclusion

In this unit students have learn about modelsrtiate students and teachers of physical education
and sport studies familiar with what are the moshmonly used. Additionally a model concerning

physical education and health education teachiafss briefly described.
6.0 Summary

This unit focuses on models that make studentsemuihers of physical education and sport studies
familiar with what are the most commonly used. Adaially a model concerning health education

or a combination of physical education and healtircation teaching is also briefly described.
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Module3: Developing curriculum
Unitl: Basic principles of curricula development
1.0 Introduction

‘The purpose of developing a curriculum is to irge the total amount of desirable learning

occurring during the time periods when the studeonder supervision of the school’ (Robinson,
Ross, White 1985). The way that new curricula &iadpdeveloped follows Tyler’s model

2.0 Objective

At the end of the unit students should be able to

Explain the basic principles of curricula develomtne

Identify problems in the process of planning upitsvork in physical education

Discuss the components of physical education auun

3.0 Main content

Basic principles of curricula development (Tyler 149)

Tyler (1949) would see the steps in developingiculum as answering the following questions:
1 What educational purposes should the school teegttain?

2 What educational experiences can be providedhndnie likely to attain these purposes?

3 How can these experiences be effectively orgdfize

4 How can we determine that these purposes arg bémined?

The models of developing curricula should eithebbsed on the objectives (for these curricula,
a designer who would start and emphasize the amiobjectives first, or content based model
(in which emphasis is placed more on what the culuim contains than on aims and finally we
will have those teachers who are interested irnieganethods as a primary means for educating
the children and not the content or the objectiféss will be a developmental model orientated

on the teaching/learning process.
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New proposals are supposed to be tailored to rheet¢eds of the pupils in a personalized way
to emotionally tie the content to what they feedl @ne capable of doing. Unfortunately it seems
that some of today’s teachers don’t possess ths fooit. Having taught the sport education
model for 20 or 30 years how can one find a wayatlor the contents and tasks to meet the
individuals’ needs in developing social skills comral values? They have to have their pedagogical
skills upgraded to be able to create and re-desguities and tasks, which would concentrate on
developing successful citizens of the world who set-confident and responsible for their own
actions in a dynamically to the changing world ax@them.

In England, for example, the national curriculum idglines
(www.teachernet.gov.uk/teachingandlearning) give teacher some ideas of the key concepts
which need to be included if the teachers want rmadben students’ knowledge skills and

understanding of the subject, as follows:

[0 Competence — where the development of the skilistactics are improved to respond to meet

the demands of an activity,

Aims and Objectives of PE

Teaching contents of PE

Methods of realization of the aims and objectilesiigh the contents of PE
Evaluation of the outcomes

Physical Education curriculum

e Performance — understanding how competence carsdx to bring success within the
performance, critically evaluating the performanaoe ways to improve it,

e Creativity — using imaginative ways to communicatelve problems and overcome
challenges, also exploring with techniques anddsct

e Healthy and active lifestyles — understanding hdwspcal activity contributes to the
healthy functioning of the body and recognizingt thlaysical activity is used to meet the
demands of the environment (the setting approach.

e To achieve this, pupils will have to go through th#owing processes, enhancing their

skills as they progress in their movement compe&tenc
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developing skills in physical activity — pupils shd be able to refine and adapt skills as
well as learn new ones, modify and make them masmsf,

making and applying decisions — pupils should He &bselect and use tactics and refine
them with the changing settings, recognize haztatsare a risk to themselves and others,
developing physical and mental capacity — pupitsuthbe able to develop their physical
strength, stamina, character, and will to succakddqugh the teachers need to bear in mind
that a “success” may have different meaning teedsint people.

evaluation and improving — pupils should be ablartalyze the performance and identify
strengths and weaknesses, also make decisionswotohmprove their own and others’
potential and performance,

making informed choices about health, active lifiest — pupils should make choices on
what suits them best and what types of roles theylavlike to take on in the future, and

throughout the lifespan.

Teachers will also have to provide an educationairenment as well as tasks for developing

pupils into self-confident individuals.

Individualization can be introduced into a teachstrgitegy in numerous ways: differentiating the

tasks according to the level of needs/capacitiesdividual pupils, for example by putting pupils

in mixed ability pairs, using different sized eguignt across the group or other methodological

solutions. However, implementing changes doesnte@asy and among the most frequently

occurring problems in the process of planning uaftsvork in physical education, one can list

those that lead to misconduct in teaching:

reasons for selection of material and connectiorike previous classes are unclear,
lesson content and teaching material is poorlycstred and organized insufficiently,
pupils are not led into the lesson and no linksradéecated or poor explanation of a task is
given (the result is that they miss the point obativity or a game,

the task is not adequate to the level of the pfwis easy or too complex,

the selection of teaching methods is inappropiriedeing from the limited PKC of the
teacher, resulting in the same method used oveoardhgain and the same teaching style

— usually the command style.
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As a response to these issues, in the next chapeerislea of systematic process of delivering
quality physical education is discussed.

4.0 Self-Assessment Exercise
Explain the components of physical education culuia
5.0 Conclusion

In this unit, you have learnt abdie basic principles of curricula development, pgots in the
process of planning units of work in physical edimcaand the components of physical education

curriculum
6.0 Summary

The unit has explained the basic principles oficula development, problems in the process of

planning units of work in physical education and tomponents of physical education curriculum
7.0 References

Ajisafe, M.O. (1986). Community recreation as agptial means of achieving Nigeria’s national
education aims and objectives in The Role of Hutdaretics and Sports. The Role of
Human Kinetics and Sports recreation and awareMSBHER Proceeding. Calabar:
September 21-25. 47-21.

America B.S. (1980Yaxonomy of education objectives, Handbook 2: Cognitive domain. New
York: David Mckay Co., Inc.

Bucher, C.A. (19i85)Administration of health and physical education programme including
athletics (8" ed.) St. Louis: The C.V. Mosby Co.

Bucher, C.A. (1983)Administration of physical education and athletic programmes. St. Louis:
The C.V. Mosby Co. Campbell, R.F. (1992). TomorsteacherSaturday Review J. 14.

Cooke, V., (2000)Physical education in England. London: Longmans Books.

Greg, P.A. (2000)Benefits of physical education in contemporary society. Oslo: Longman’s
Books.

L.oy, J.W. (1976). The nature of sport: A definitieffort. Quest (Monograph 20), June, 1968.

Ojeme, E.O. (1998 A mimeograph onintroduction to careersin physical education. Unpublished.

Okon, V.1. (2006)Physical education handbook for secondary schools. Uyo: Camp Publishers.

Omughele, C.0O. (2003Handbook on physical education for junior secondary school. Abik
Publishers.

Peters, P.1. (2005he essence of good living. London Press.

Smith, S.H. (2000)rhe gains in sports participation. New York: Your Publishers. Journal of
Teacher Perspective

76



Unit2: School physical education, schools sport, tervention programs and health-related

projects
Introduction

Understanding some determinants of youth culturé velp to develop effective intervention
programs of sustainable activity leading from dhddd into active adulthood until old age and
thus minimize the risk of sedentary life style amehlth-related problems. The challenge for
educators is to develop and successfully implenmeatventions that actually make these changes
happen, having in mind an interactive experiencaskl teaching and learning approach in school
education, and a setting approach in community<bbfge Some argue (e.g. Penney and Chandler
2000) for a shift in emphasis in physical educatevay from an activity-based approach and
towards a theme-based curriculum that better risflte dilemmas and new issues that society

faces. On the other hand pressure to promote gportgh school remains high.

Objective

At the end of the unit students should be able to

Identify school physical education, schools spatervention programs
Explain school-based interventions

Discuss physical education for Lifelong Fitness

Main content

In England for example, secondary schools, dessgghas Specialist Sports Colleges, are faced
with many roles and expectations such as raisewgdsirds of achievement in physical education
and sport for all in their students across theitghiinge leading to whole school improvement.
Many educationalists believe that if a school depgla centre of excellence in one subject, this
will, in time, pull up performance in all subjechus an idea of specialist sport colleges has been
developed in England. Local schools aim to worketbgr as a partnership to provide better
facilities for students at the school and develwirtphysical education and sport opportunities.

The aims of that program are:
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1 Strategic planning: to develop and implement aaR& school sport strategy as part of school
development plans through working in partnershighwey strategic organizations and providers

in the area,

2 Primary liaison: to improve PE and school spoogpams by establishing and developing links
within and between families of schools (KS2/KS3,

3 Out of school hours: to provide new and enhawoctdf school hours opportunities for all young
people in the partnership, including out of schieolrrs learning, non-competitive participation

and competition,

4 Sport to community: to increase all young peapferticipation in community sports through

creating and strengthening links with sport cluésure facilities and community providers,

5 Coaching and leadership: to provide training, psup and development opportunities in

leadership, coaching and officiating for senior ifgj@dults other than teachers,

6 Raising standards: to raise standards of pupdtsevement in all aspects of their school life,

through increased participation and improved penéorce, motivation and attitudes.

In 2006, it was estimated that 75% of school cbkihdiboth boys and girls, had to do 2 hours of
high quality physical education and school sportypeek. However, during compulsory schooling

years, all children are entitled to at least 2 @20 minutes per week of PE and in total 5 hours

(300 minutes per week of PE and Sport (these hoamgrise the minimum entitlement of 2 PE
and up to 3 of sport: extra-curricular and/or algsof school. This idea was supported and
combined with implementation of various sport peogmes. The Youth Sport Trust (YST was
originally a Charity established in 1994 by Sir dddeck with £1 million invested by him for 4
years to build a brighter future for young peopimtigh sport and physical education. Recently
the YST has implemented the programme Sky Spoviadiifor Sport to reach out the pupils that
are in risk of dropping out of school life, incladi girls. The YST works alongside CountinYou,
an organization that uses learning to try and swiequality and enhance social inclusion and to
support schools with the implementation, developraed sustainability of such programmes like
Out of School Hours Learning, which is learning\att outside normal lessons, in which young

people take part in voluntarily. The weekly targed hours, made up of the entitled 2 hours of
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quality PE in school and 3 hours offered beforeijrdpand after schools, including holidays and
weekends. And there are also ‘Wake up and ShakangHealthy School programs. Likewise,
Step into Sport is an out of school opportunity Idr19 year olds to facilitate their development
as leaders and general volunteers, this programida® training for young people to acquire
qualifications to go out in the community and bealved with local clubs (Youth Sport Trust,

2009, www.youthsporttrust.org.

YST and Sport Colleges play an important role i@ating partnerships in local areas (setting
approach. In this way, YST can direct funding imteveloping new ideas and new sporting
activities at the operational level of local segsrthrough programmes like: TOP Tots (aimed at
helping children aged 18 months to 3 years to egpee physical activity; TOP Start (aimed at
helping children aged 3-5 years to learn througysigal activity; TOP Play (aimed at helping
children aged 4-9 years to learn core skills amddports; TOP Sport (an introduction to sports
and games for children aged 6-11 years; TOP Skilleed at helping children aged 11-14 years
to extend their sporting skill and knowledge; TOIRK_(aimed at helping children aged 14-16
years to take a lead in organizing sport; Millemmiolunteers (encouraging 16-19 year old to
volunteer through sport; Sports ability (creatimgportunities for young people with disabilities;
Dreams and Teams (enabling young people to travedad and help to spread the TOP’s
programmes worldwide with 250 schools in 44 coestrmvolved (youthsportthrust.org.2009 and
Beashel, Sibson, Taylor 2004).

In other countries “the promotion of physical aityiwvithin schools and physical education has
attracted growing interest in recent years” (Cale&t$ 2006), which resulted in a number of
medium and small range interventions. The followigges of school-based interventions are

common:

1. Augment PE programmes which involve lengthetimggtime of existing PE lessons or adding

new or additional lessons.

2. Non-augmented or standard PE programmes whihnaorporated into existing PE time.
These involved increasing the amount of physicainduiessons — for example, by changing the

activities taught or modifying the rules of games.
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3. Classroom-based programmes which are basedeoretital instruction and the provision of

information.

Effectiveness of such programmes is yet anotheblgno. If physical activity programmes
(interventions rely on fitness tests as a measusearess the influence the tests themselves may
have on the youngster is the strongest determiriauogor. Fitness testing then may be
counterproductive to the promotion of active lif¢stin young people. From the public health and
physical promotion perspective, the goal of suabgprmmes should be to influence physical
activity rather than fitness (Rowland 1995) anctiméntions should focus also on behavioural,
cognitive and affective outcomes. It is fair to $agt the evidence has revealed that school-based
physical activity interventions can be effectivedaachieve a range of positive outcomes,
suggesting that teacher’s efforts to promote playsactivity through PE programmes can be
worthwhile (Cale&Harris 2005).

One such successful example is the Lifelong Fitpesgram developed in the USA, in which it
is believed that only curricular change, comingnfra critical thinking on physical education, may
help to create an environment in which physicalcation is valued (setting approach and where
physical activity may become a habit of regularagregnent over the full life-span. A program of
physical education for Lifelong Fitness (PhysicduEation for Lifelong Fitness 1999) has been

suggested with special emphasis on the following:
* Focus on positive — salutogenesis instead ofogethesis approach.

» Educational — pupils learn why activity is impant and how it benefits them today and for a

lifetime (traditional PE tells pupils what to dotmot why.

» Health-oriented — it emphasizes health-relatédesis in addition to skills-related focus of

traditional programs.

* Individualized — pupils are not treated as cloolesach other, but rather are helped at their own
levels so they can achieve their potential capaslitraditional PE provides the same instruction
for all students at the same time.

 Fair — pupils are assessed based on personabwerpent, not judged against each other in a

standardized norm. Physical fitness test resu#tsised to help pupils understand the components
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of health-related fitness and to set individualigedls for improvement (traditional PE uses fithess

tests scores to determine grades and awards.

* Enjoyable — it advocates the use of physicalvagtthat pupils enjoy and promotes individual
choices whenever possible (traditional PE usess#ime drills and games regardless of pupil

interest, offering no pupil choices.

* Realistic — pupils explore many ways to be phglbjcactive and improve health-related fitness
so that there may be greater transfer to reakgftings approach (traditional PE offers a narrow
curriculum, often repeating the same activitiesryafder year without proper mastery of the

sequences to achieve a basic level of performamogetence.

Marcus and Sallis (1997) believe that all kindploysical activity interventions (in and out school
and programmes are most effective when they téingdbllowing determinants and mediators in

youth:

e enhance enjoyment of physical activity,

e encourage perception of competence at physicaligcti
e increase intentions to be active,

e reduce perceived barriers,

e enhance social support,

e increase time spent outdoors.

Every curriculum designer (or every PE teacher khbaar in mind the abovementioned factors

before planning and implementing their teachingfiesy process.
4.0  Self-Assessment Exercise

What are school based intervention program?

5.0 Conclusion

In this unit students have learn about school mayseducation, schools sport, intervention

programs, school-based interventions and physdwuataion for Lifelong Fitness

6.0 Summary
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The unit discuss school physical education, scheptst, intervention programs, school-based
interventions and physical education for Lifeloritn€ss
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Unit3: Planning the Curriculum
1.0 Introduction

Planning work is one of the most essential partanyf kind of work if reasonable progress is to
be achieved. Obviously, while planning the proadgshysical education lessons, the teacher has
to consider such aspects as aims, objectives acHitg methods as well as forms of classroom
management and the most appropriate forms of aseassThe lesson plan must be an integral
part of the unit of work and of an overall semesterking scheme. In order to maintain some
continuity it must include (refer to the pupils’ gmious educational experiences and prior
knowledge. As the unit of work (the sequences @& #Hubsequent lessons progresses, the
complexity and practicality of the activities thaipils learn, needs to be increased although it
should still be adapted to suit their ability, @géegory, size of the class or even cultural acthto

backgrounds.

2.0  Objective

At the end of the unit students should be able to

Discuss information which the teacher must be awayior to the lesson
Identify major tasks of a teacher in planning &des

Explain the structure and organization of the tegglearning process
3.0 Main content

3.1 Planning the teaching/learning process

Understanding the importance of cross-curriculajectives and the balance between the
complexity and practicality of the teaching matksrigeems to be the fundamental factor affecting
the long term effectiveness of the educational ggec Contrary misconduct of professional
preparation may lead to accidents, misbehavioupflp or at the very least, may lead to waste of

time and illusive gains in terms of education avr$ihealth-related skills or knowledge.

Therefore, PE teachers need to be well preparedédtfey begin planning the process of teaching.
There is certain information which the teacher nlngstware of prior to the lesson. This includes

the class (year/size/gender, consecutive lessorb@um the unit of work (e.g. 1/4 to know
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whether it is the first lesson in a cycle or matie last one 4/4, equipment required for activity
(practical and resources/materials — worksheetsnfalass and/or homework tasks as well as
special safety requirements. After considering tieseral information, every teacher needs to
consider the lesson aims, lesson objectives, alevamt links with the national curriculum
attainment targets and cross curricular links basedrevious experiences. The way these pieces
of information are organized will differ accorditg the individual national requirements. When
planning, no matter whether a single lesson oriteofitessons, the teacher will have to undertake

four major tasks:
1. Decide on the learning objectives and outcomes.

2. Select appropriate teaching approach (methadeng teaching styles, class management issues

and suitable teaching activities to cover both irare cross curricular objectives.

3. Prepare a lesson plan (for the size and ageeotlass, with suitable size and number of the

resources/equipment.

4. Decide on the assessment (introducing critem@gitoring progress and developing tools for
evaluation — all leading to developing pupil’'s sem$ self-control and self-evaluation, but also

their self-esteem.

3.2 Lesson Preparation Sheet
General information: Outdoor PE lesson
Year: 8 Group size: 25 boys

Resources:

Unit: Field hockey (beginners

Lesson in series (1 of 5

Physical Education Learning Objectives: (what migiould know/be aware of and be able to

demonstrate or do by the end of the lesson/unit

Cross-curricular objectives: (connections and linkdh other subjects and with literacy,

numeracy, thinking skills/problem solving, grouprkiag
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Assessment criteria and strategy(how and when to assess pupils

Future actions: continuity, progress, complexiiyk$ with previous learning objectives and route
for further development. An example of a lessom geeparation sheet in the English physical
education system

In other countries it will vary. Here is the exammeriving from the health (a ware project.
(European Union Grant 128737-CP-1-2006-1-DE--Cooedi21: ,Health (a ware an

experienced-based learning and teaching approagihfsical and health education”.
3.3. Learning aims, objectives and outcomes

When planning a lesson, the teacher needs to heaeand concise aims and objectives for the
pupils. These aims and objectives should interelath the content of the lesson in that the skills
that they are teaching the pupils combine withabjectives so that pupils are able to identify the
learning outcomes at the end of the lesson and sta¢ther or not they have been successful in
achieving all the aims and objective given to thieom the start of the lesson. Therefore it is
important to make sure what will be emphasizechalesson. Siedentop (1989) has found that
teachers who emphasize subject matter in theinpigrtend to pose more questions, teachers who
used objectives in the planning seemed to displanergoal-setting behaviours, and teachers who
refer to pupils when planning prior to and in addiph of, lessons appeared to show more concern
for pupils they taught.

For the precision of planning it has to be cladftbat aims provide overall purpose and direction
(more general intentions for the National Curricaland for the subject. Thus, these are more

general aims and need to be broken down into “djoeia segments” with more specific focus.

These will be called objectives for units of workhfch define the end product of the unit and
learning outcomes for individual lessons (identipat pupils should achieve in a particular
lesson.

The example of an aim for the school physical etlocalepartment will be to “initiate pupils into
playing invasion games”. An objective of a unit fjils are able to play a 6 v 6 football match”
and a learning outcome of the lesson “pupils uridetsand can demonstrate the roles of attack

and defense in a 6 v 6 situation in football”. Tdlmvementioned aims are statements of the
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intended goals and answer the question — Why?isncise the answer could (and should be to
achieve the objective of developing teamwork. Botr the subject to become more
interdisciplinary (and thus more educationally #dle within other school subjects aims should
be addressing cross-curricular elements such asnging citizenship, teamwork, creativity,
critical and analytical thinking, communication atehdership as well as other social aims
including developing self-esteem, empathy and r&@sjeeall and improving attitudes to learning
and behaviour. But to achieve such aims, teacheesl to plan their work, remembering that
physical and motor skills learning does not hapiheough automatically delivering development

of any broader aims.

Objectives are more specific purposes and intestibailding blocks which put together results
in achievement of the aims. These come as Intehdadhing Outcomes (ILO planned to be
achieved in a particular lesson. They differ frasha@ation, to school, to curriculum, to subject and

shape the final selection of the tasks for eaclviddal lesson and for each individual group.
3.4  Structure and organization of the teaching/learing process

When constructing lesson plans, teachers neediné ttarefully how they allocate time for
learning (acquiring a skill, for developing it amdthe subsequent lessons, for mastering it. They
also have to propose a mode of evaluation of thgrpss. This will determine the structure of the

lesson, the methods they use and even the timestiesyd on each particular task.

To ensure that the lesson goes ahead in a strdcame: professional manner the teacher has to

consider the most appropriate use of:

1 Equipment,

2 Organizational methods for teaching lesson,
3 Social skills and etiquette for conduct,

4 lesson modification: ways to adapt certain lessord activities to help pupils with special needs,
with other examples changing the size of the plagirea, different types of equipment for lessons
or altering rules of game to allow modificationirformance, expectations and outcomes of the

lesson,

86



5 Safety regulations and identifying potential danogis hazards that could harm or inflict injury

to students or staff within the lesson,
6 Rules (to be obeyed and followed in particulatirsgs and circumstances,
7 General teaching suggestions and clues that appiye entire lesson.

In the English system, these modifications arelatgto provide pupils with the best possible

learning experience set by the national curricubimphysical education practices and procedures

(DfEE, 1999). Consequently this will influence thew of the lesson and finally determine its
intensity. So it is important to be aware of hoWedent the intensity profiles of lessons (based on
particular sports are in order to keep a reasomalien of high (moderate-to-vigorous like types
of activity with an average heart rate above thee/@f 140 beats per minute considered to be
cardiorespiratory fitness stimulation thresholdnmedium and low intensity profiles lessons,
which, according, to the latest recommendationsdfean Union Physical Activity Guidelines,
Brussels 2008) which, for school-aged children,usthdoe 60 minutes of moderate to vigorous
physical activity every day. For a healthy aduliec18-65 it should be 30 minutes of moderate
to vigorous physical activity five days a week Orrinutes of vigorous-intensity physical activity
three days a week. This also applies to adults 65€mwith an additional activities two or three

times a week which are intended to increase musstiength and endurance.

(Bronikowski 2005, 2008) revealed that lessonseafnt invasion games and outdoor athletics
provided a higher level of intensity workloads (recate-to-vigorous intensity than for example
lessons of volleyball or gymnastics. Aerobic andagaare also among those that are potentially
health enhancing while lessons devoted entirelgesting motor fitness or skills testing are far
below the recommended 140 heart beat rate per enamud thus are insufficient in stimulating
cardio-respiratory fitness. But one has to remerttisrkeeping the profile of intensity of a lesson
high cannot be the ultimate goal of physical odtheaducation. Differences in intensity profiles
of particular lesson types will also occur at diffiet phases of the teaching/learning process, with
less intensive lessons at the beginning than ar [gtases, at the level of mastering and assessing
the acquired skills (Bronikowski et al. 2009). Hawe there are methodological and
organizational aspects which, if improved, can ecbahe flow of the lesson and thus elevate the

intensity.
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Nevertheless, the main aim of the lesson is tegdia benefits of a positive attitude and healthy

life style throughout life, not just during the sdh years.

In different countries, national curricula are buil a way that derives from the educational
tradition of a particular system. In England foample the physical education curriculum is based

on four strands:

Strand 1 — acquiring and developing skills, withpdiaisis on introducing a pupil to a wide range

of movements (A&D,

Strand 2 — selecting and applying skills, tactied eompositional principles (S&A with emphasis

and lesson planning,

Strand 3 — evaluating and improving performancksskith emphasis on developing skills in self-

evaluation (E&I and

Strand 4 — knowledge and understanding of fithagshealth, emphasizing health-related aspects

of human development across the life span.

In more a precise way the curriculum describederaf@CA, 2000) Stages 3 and Stage 4 in the

following way:

e acquire, develop, learn to select and apply skills,

e develop ideas in a creative ways,

e set targets for themselves and compete againgtspihdividually and as a team member,
e understand what is takes to preserve, succeedckndwledge others’ success,

e respond to a variety of challenges in a range g§ighl context and environments,

o take the initiative, lead activity and focus on noying aspects of own performance,

e discover preferences and develop positive attitadelsmake informed decisions about the

importance of exercise in one’s life. (QCA, 200Qc:4

Recently however, (QCA 2009) the idea of thesedtegnds have been explained in more detail
and children must cover at least four of the follogwtasks in Key Stages 3 and two in Key Stages
4.

e outwitting opponents,
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e accurate replication of actions, phrases and segsen

e exploring and communicating ideas, concepts andiensy

e performing at maximum levels in relation to spdseight, distance, strength or accuracy,
¢ identifying and solving problems to overcome chadles of an adventurous nature,

e exercising safely and effectively to improve healttd well-being.

On the other hand for example, in New Zealand sotwaoicula, there are seven essential learning
areas, where health and physical well-being has Hegeloped within a new teaching/learning
paradigm of physical education (Culpan 2004). Tiealth and PE curriculum is based around the
four major strands: Strand 1: well-being, Stranth&alth promotion, Strand 3: socio--ecological
perspective and Strand 4: attitudes and valuesorfloggly in New Zealand (Culpan, 2004)

physical education is a learning area that:

e promotes the learning of new skills (not just pbgsskills associated with, in, through and
about physical activity (movement skills for phygicompetence, enjoyment, self-worth
and active lifestyle;

e enhances, extends, informs and critiques the dalibese of play, exercise, sport and other
forms of physical activity within and individual drsocietal context (knowledge and
understanding of scientific and technological iafiages on physical activity, knowledge
and understanding of cultural practices assochatédphysical activity;

e emphasises the inter-relatedness of physical eidacagocial, mental, emotional and
spiritual nature of well-being (personal, and ifpersonal skill development, knowledge
and understanding of the significance of socidugrices on physical activity, personal

values, attitudes, behaviours and actions in physictivity settings.

Nevertheless, since physical activity (which waseassociated with energy expenditure through
skeletal and muscular movement appeared on schoatuwa it has needed to be enhanced with

educative values and built upon using pedagogmatepts.

The way to achieve the abovementioned goals anditgpobjectives will have to be through
greater individualization (personalization of taskssignments and assessments which will
eventually lead to an increased level of engagen@rnth approaches to delivering the contents

of physical education have been proven to be éffedh gaining both health-related as well as
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socio-related benefits and thus, opens a chanceréating a long-lasting changes in attitudes

towards active lifestyles (Bronikowski 2008).
3.5. Schemas, units of work and single lessons

In their teaching, PE teachers usually worry abmatering the national curriculum. This is
combined with strong administrative expectationcdoer the curriculum emphasized by the
school authorities (e.g., head teachers, PE depattheads. However, national curricula usually
offer the absolute minimum to make sure that th@mmal objectives are followed in schools across
the country and that the fundamental needs of tipdg are being met. But national curricula in
different countries do not limit the contents rnoe teaching strategies. In fact there may be more
paths that lead to meeting the same objectivese¢edfy with skillful, and pedagogically
autonomous and experienced, teachers and thegtifiélt within the teaching units and even from
lesson to lesson, where separate lesson planseded for each class and it will be at the teasher’
discretion to adapt to match the individuals, weetthey be a beginner or an advanced in a
particular skill or sports. If pupils find a techpie too easy then the teacher can increase the
distance or have them increase the speed at whedask is being carried out. This will hopefully
help with continuity and progression of the sk{liihether it be sport skills, moral/social skills or

skills concerning motor development.

Good planning enables pupils (and reassures tesdbevisualize the lesson scenario in a
structured and detailed way. It allows preparatiad re-consideration in advance of every step
and phase of the lesson, which smoothens the flmhalps both parties focus on achieving the
objectives and learning outcomes. Furthermorepteptans are also useful after the lesson as they
provide a record of progress and can be referréa doder to estimate the outcomes and the size

of the effects.

However, to be able to assess the pupil’'s progresteacher needs to develop evaluation
strategies (and criteria prior to the lesson argltbanake them clear to the pupils beforehand. It
also provides pupils with a sense of direction laglgs to emphasize the inner and cross-curricular
links, providing the teacher has interwoven theto imer/his planning and they are aware of the
links. It is the lack of planning which contributigsthe unsatisfactory status of physical education
in schools (and stereotypes associated with tlmgegsion discussed in a world-wide context by

Hardmann and Marshall (1999), but also activitiesaded to performance, the shaping of the body
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and working on fitness — with its endless measu+ilg not help to elevate the statues of physical
education in public minds.

Therefore, changing the present situation requace®ns at multiple levels. To combat the low
status situation of physical education and physactity Dauer and Pangrazi (1975) have given

some guidelines, which should be considered whamnghg any changes:
1 Current educational and sociological trends,

2 Rationale for the program,

3 Guidelines for program planning,

4 Organization for the effective teaching,

5 Basis of movement learning and education,

6 Guiding the learning process,

7 Teaching styles, lesson planning and introducaativity,
8 Implementation of physical fithess in the program

9 Postural consideration,

10 perceptual-motor competency,

11 Creative play-story games and dramatic plays,

12 Manipulative and apparatus activities,

13 Stunts and tumbling,

14 Combative classroom and game-type activities,

15 Integration with other subjects,

16 General consideration of sport activities sustasketball, football, hockey, soccer, softball,

track and field and volleyball,

3.6  Facilities and equipment.
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These guidelines contain extensive coverage ofvigctsequences, particularly those that

incorporate perceptual-motor concepts, principtes activities into regular program activities.
Despite these generic guidelines, some actions toeleel undertaken at the roots of teaching.

Changes will have to be aimed at alternating thistieg routine. Brady (1998) found in his
research that ‘when a task is practiced repetitjv&iill acquisition is enhanced’, though one has
to remember that repetition of the same task ondroaer again in a command-like teaching style
is reminiscent of a drill and this can be monot@amd de-motivating. As Berstain (1967)
suggested in his theory of motor learning, difféieion of the complexity, as well as the change
of the context, should be the main areas of confmrthe teacher while planning the teaching
process. An understanding of the balance betwemaplexity and practicality, as well as the
teacher-to-pupil ratio of time spent on a taskasan easy task and comes from years of teaching

and gaining more experience and expertise.

When a pupil performs a motor skill, the performanelated information needed, is typically
available from two sources: task-intrinsic feedbasid augmented feedback. Task-intrinsic
feedback comes from the learner sensors as a hatmsequence of any movement. It can be
received from sources both outside the body throsgbh senses as vision and audition
(exteroreception, and inside the body from progmptory sources such as the muscles or joints.
This kind of feedback is certainly one of the emstiand most important for developing movement
competence. But recently, more and more emphasibéden laid on the role of the social context
of learning and therefore augmented feedback besdnghlighted as a vital source of influence
in motor skills, but also other movement relatettislearning. Typically, augmented feedback is
delivered to a pupil after the task is finished éndcts as a supplement to naturally occurring
intrinsic information. The most commonly used typéseedback are knowledge of performance
(KP, which informs the pupils of the quality of thenovement in performing a motor task (e.qg.,
such as “your follow through was good on your fenmeth shot” and knowledge of results (KR,
which is augmented feedback that tells the leantet success they had in performing a motor
task, it gives specific information to the leariferg., such as “the ball was in on the last serve”.
The latter method of augmented feedback (KR helgetve the naturally occurring “reference of

correctness”, which is produced by the learnettsnsic information sources.

92



The problem with teaching physical movements irosthis that it reduces the level of teaching
to merely confirming KP and KR information whichettearners would have otherwise already
acquired through their intrinsic sources. As thiginal information arrives in our brain first,ghi
makes teacher’'s comments redundant in influendirddarner’s perception and motivation and
thus do assist in producing long-term and firmtades. Therefore nowadays, finding a way to
influence the learner’s perception through sequenhpedagogical activities enhanced by socially
and morally granted tasks and designed for andhysipal setting contexts, should become the
fundamental principle of teaching at all levels.

The cyclical nature of the education process isqrteed in the model underneath including
diagnosis, lesson preparing, teaching and evamaiinthe outcomes. This cycle should be
maintained throughout the school year as well asvery single lesson. Long term (schemes of

work — medium term (units of work — short term (genlessons, source: Bronikowski (2005)

Teachers in the their work are supposed to progia& schemes, unit plans and lesson plans,
which all contain specific objectives and timelireaong which, lesson plans are more flexible
and fluid as they are supposed to cater to puipithvidual needs on a daily basis, whereas units
and schemes give more of a route to go along. Tdrerein lesson planning, different teaching

styles and varied activities are vital. Some teeskend to use a “trial and error” approach, but it
can only be helpful if it is planned and organizezll and not used too often. When this happens
due to the teacher’s lack of preparation it acyualay bring more hazard and risk involving

unexpected situations, something which the teacéi@not foresee. But even this method may be
tried out with different teaching styles to findtawvhich style suits a particular teacher the most
(as long as they are aware and are experimentitiy different teaching styles, not just the

command or practice ones.

Before deciding on more detailed aspects of tegdlei@arning process, each physical education
teacher has to decide on the teaching models tsée@ (sport model, motor learning/ecological
task analysis model or health(aware model and siidyhe can they sufficiently employ one (or a
combination of the models into their planning. Wévatr, physical education model they decide to
use in their teaching, it is advisable to follove tbnsecutive phases increasing the efficiency in
all working environments. However, the teacher toagecognize the situation first (carry out a

diagnosis and only after having gathered infornmaéibout the context of teaching, may they plan
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and execute the realization of the process andlyfinasess its effectiveness (assess the progress

gained in the evaluation phase.

4.0  Self-Assessment Exercise

Discuss the major tasks of a teacher in plannilegson
5.0 Conclusion

In this unit, you have learn abomformation which the teacher must be aware ofrpiothe
lesson, major tasks of a teacher in planning aotessd the structure and organization of the

teaching/learning process
6.0 Summary

This unit focus on the information which the teachmeist be aware of prior to the lesson, major
tasks of a teacher in planning a lesson and thetate and organization of the teaching/learning

process
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Unit4: Teaching Physical Education
Introduction

The development of positive attitudes toward phalsactivity requires some sort of emotional
engagement in the process by the pupils themselves obviously will not be enough but it will
certainly improve the quality of teaching. Educatibprocesses have to provide the choice of
contents, use a range of resources, and a vafieistigities and teaching approaches. However,
one must remember that too many changes at onectimenake pupils (used to “traditional”
methods) feel uncomfortable and incapable of acdishipg the task, which may slow down the
progression of acquisition and eventually breakmithve structure of a lesson. The “traditionally”
structured framework of the lesson (so-called lessatine) gives a pupil a sense of security and
guidance which provides them (and the teacher) phiffsical and mental support. But on the other
hand, it doesn’t challenge the routine,it is thetire that is monotonous and when it coincides
with poor quality (i.e. unattractive content delied in a command teaching style) this may result
in children dropping out of after-school physiceliaty thus, countering what physical education

is all about — developing a physically active btgle.
Objective

At the end of the unit students should be able

Discuss the process of teaching and learning

Describe the traditional teacher-centred approadbaching
Explain briefly the various teaching styles

Main content

The traditional teacher-centred approach to teacimnvhich the teacher transmits knowledge to
pupils and uses direct methodologies does not geowpportunities for creative thinking as it is
the teacher who makes most (if not all) of the sieais. Furthermore, indirect methodology cannot
be applied in all cases and tasks. Research (Ct8méh et al. 2001) indicates that PE teachers
spend most of their time using direct teachingestyboth in urban and rural school settings) with
difficult behaviour of a large portion of pupils ase of the major factors influencing the teachers’
styles of instruction, making it too risky for othatyles to be used. Other influences are accounted
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on teachers’ own school experience (being themseargght by teachers employing direct styles)
and initial teacher training (focusing on skill @pment). Peers (other teachers) pressure, using
direct instruction styles themselves, influenceic@veachers as well. Changing stereotypes about
teaching physical education will require long-tenrarking on the quality of its delivering and
broadening a range of contexts. It seems as itdteaching styles (command, reproduction or
even assimilation styles) may be easier formssifurcting a pupil, but as a matter of fact they are
not. They require constant attention (to maintai@ discipline) and concentration on the next
instruction and its fulfilment. Such intellectuadcaemotional engagement is energy draining and
fatigue can set in quickly. Whereas using teaclsityies such as guided discovery, divergent,
learners design style or according to Salvara.€R8D6) in their recent division — discovery and
production styles, would call for more prior pregtgon and critical thinking from both teachers
and pupils. It would also require “higher teachiegfning skills developed by providing:

The context of criticism (in which pupils will chahge the theory and out-side school reality),
The context of discovery (in which new conceptsdeeeloped and used) and

The context of practical application (in which neleas are tried out in the real world)” (Young
1998, p. 154).

It is clear that the way in which the content ifvded depends on numerous circumstances such
as: Key Stage of learning, gender, teaching mosieti uteachers personal pedagogical skills and
preferences and the educational experience ofupispall of which need to be taken into account
while planning long-term content and delivery sggt in the educational setting. However, it
seems that for lower teaching levels and agesedttirners, a higher percentage of direct methods
is more advisable to be used as they may helpyta kolid foundation for exploration of one’s
own talents and limits through discovery and guiteathing styles at later stages (when more
problem-based learning (PBL), is employed largdrufiks” of material and more intellectual
freedom needs to be given to the pupils in orddep them attracted and to let them discover

the “story of their body”).

This indirect methodology would include giving cdu@ut limiting them to only necessary hints),
for example, by organizing the pupils’ school seftin a way that requires certain movements or

tactical solutions. It would require individualigat of the pace of learning by providing pupils
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with increased decision-making opportunities. Thauld be achieved most effectively by
prescribing a series of progressive, sequentialraachrchically sequenced learning tasks, with
learning information size depending on the levelcomplexity of the task and the expected
Intended Learning Objectives (ILO’s). If the teacla#ms at developing (or supporting) self-
autonomy, the size of the learning information dtidoe bigger and should allow time and
opportunities for engagement and cognitive proogssbo we can say that, although direct
teaching methods are essential, they are insufticrecovering the whole range of educational

needs and expectations.

In comparison with this by using a more pupil-cedtapproach, indirect methods support pupils
in finding out information by themselves througle tixploration process and this may enhance
their self-confidence. But will it develop theirtsardination for example? One has to remember
that the teaching style and methodological apprealthot make for a satisfactory “one and only”
solution. The contents of today’s national physiediication curricula are simply inconsistent.
They have to concentrate more on providing pathdetceloping “physical literacy” (doing by
learning, learning by doing and learning how) aisé experienced-based and life skills-based
learning methods or theme-based learning approwtbad of a sport-based one. But to achieve

this, the most suitable mode of teaching neede teetected.
Preparing for teaching and learning.

Diagnosis — getting to know your pupils During 8@hool year, it is the introductory classes of
the first weeks in school that give the teacher thiedpupils a chance to get to know each other
and to set the rules and expectations for the dortting school year. In order to do this
successfully, the teacher needs to assess pupilgies and interests, especially when they are
coming into contact for the first time (e.g. pugtsming into a new school). For some teachers,
the easiest way to plan the route is through thmwa forms of assessing physical fithess. Some
simple tests including sit-ups, curl-ups, push-opa distance running test (e.g. The Cooper test)
could be helpful. Some teachers tend to rely upset af the well-known batteries of tests like the
Eurofit or YMCA Fitnessgram test, which would udyahave good, scientifically verified
population-wide norms. These tests give teachehsace of establishing certain reference-related
expectations and so allowing them to plan theirknarcordingly around achieving those goals

and objectives. But even when doing this, teachave to make sure that they do not emphasize
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fitness as a major objective of physical educatidmut rather indicate its relations
with health and general well-being, making it maréealth-related quest for personal optima,
rather than a competitive form of motor-performanealry. For these reasons it is recommended
that pupils be asked to keep a record of theireagments (in all major areas of interests) and
teach them how to monitor their progress over tiifekspan. It is especially important for teachers
to show their acceptance of all pupils regardlesshe fitness level or their other skills.
The teacher will also have to set the expectationsther pupils to accept each other’s’ strengths
and weaknesses. It is also a good idea to protees rivacy during the testing of fitness,
especially when for example it may include skirdfoleasuring or body mass control, particularly
with girls, who are often more sensitive aboutitia@pearance. But this can be easily achieved by
a simple play activity. For example an activity which pupils concentrate on one form of
movement (e.g. running and bouncing a basketb#)lhs at the same time are asked individually
by names to run to the place where an equatiocefculating BMI index (body mass/square body
height in meters) is placed together with weigtd Aright scale by the side. After measurement
body mass and height, the pupil runs to anothereza@f the gym to check his/her status according
to the BMI norms (in. norm, overweight, obese odemveight) but the information stays
exclusively with him/her. The most difficult tas&esms to be a pre-assessment of pupils’ technical
skills in various sports. But this can also be acéd relatively easily by asking pupils to pick up
equipment for their favourite sports laid down be gym floor prior to the lesson or to present
some basic skills in their sports. This will alsgegthe teacher a grasp of understanding of what
are the favourite sports in that particular grougmd this is also a form of a group diagnosis. The
teacher may also ask pupils to divide themselveshiopsing the right side of the gym in the case
of all those who prefer individual sports and teg side for those who favour team sports. This
will give the teacher some idea of what methodmofivation they need to be used - i.e. more
individual mentoring (i.e. starting from scratchbuilding a team cohesion) or vice versa through
team cooperation challenging individuals to purthiggr excellence but in order to contribute their
best to the team. If the teacher wants to recoghizegood sides of the class and discover the
socio-stars or sub-groups existing in a class shedleds to organize a problem-solving task which
would require a good level of cooperation with gation of the functions in the group. The
simplest example would be a task such as racing aviialloon, where a group has to keep it up

but without the use of hands, while trying to det bpponents’ balloon down. The more difficult
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activity could be the following example — tryingling up a skittle (or a simple plastic bottle) by

the whole group.

The skittle is placed in the middle of the circersunded by the pupils each of whom is holding
a skipping rope attached (tied) to the skittle. th® pupils have to stretch the ropes at the same
time and with the same force lift it up, they ndedcooperate effectively. With more skillful
children the teacher would use a task requiringyoag an object (i.e. a ball) only by keeping it
up on the rubber ring with skipping ropes attacteedl and stretched by all members of the team
equally and at the same time with adequate forcew® Moving with it (e.g. around the obstacles)
or tossing the ball (e.g. toward the basket) waatflire high movement competence and a good
level of team cooperation. With pupils of an upfeel class, the teacher could use one of the
blindfolded activities, where a pupil who is noinolfolded is carried by some other pupils who
have their eyes covered with a scarf and are omfjormed where and how
to overcome the obstacles (i.e. plastic bottlefgppsikg ropes hung between the cones, etc.).
Afterwards questions can be asked like: did ailaf contribute to the task? Did you listen to the
others for their ideas? And who was the leader? Etc

For recognizing the climate in a class the teacharalso introduce a play activity called “friend-
tag” where a person chased by the ‘tag’ can bered@and saved by another person (a friend) only
by giving him/her a hand to hold for 5 sec. A raite can be used where every team is given two
rafts to cross the river and the teacher obsery@shwieam cooperates the best and the most
smoothly to move all team members from one rafo artother as quickly as possible and shift
the raft over and over repeating the same actigamaPupils can also be asked to go round the
class with their favorite sport to convince witteitharguments the highest number of pupils to
agree to do it for the next three weeks. In thiy wee teacher may recognize whether there are
any conflicting situations in the class or, in #ezond example, who is the leader, and can make
use of this knowledge in the future in difficultisations where they might be looking for help and

support from the class.

It is worth remembering that non-competitive aititdg should be selected more frequently than
competitive ones for pupils at early stages of atlon: cooperation should precede
competitiveness. It is better to have more acésitwith more equipment, during the lessons with

early adolescents than just one sport/game thraugihe entire duration of the lesson. Mass
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practice can be used when the learner is oldere mature and able (has the ability to focus) to
concentrate on a task for a longer periods of ti@eoperative working (i.e. in team games)
involves working together as a group, brainstornpogsible solutions, trying the solutions that
seem to have the best possibility of solving thebfsm and arriving at the best outcome against

an opponent in a competitive situation in a reahga
The process of teaching and learning

A single lesson is the fundamental link of everyeational process. However, to change
anything in a lesson, one needs to re-considewttude range of factors influencing that process.
To meet the needs of modern societies, teachingsneeemphasize more creativeness and self-
autonomy rather that repetition or reproductiorparation of a lesson is a very important aspect
of teaching as it sets out a clear, systematiqangressive structure for which the teacher and the
pupils can work together. The content of the leggan needs to be progressive — one task/activity
leads up to and links with another so that by ime they are approaching the end of the lesson,
the pupils can demonstrate the skills that theyehasen trying to learn (and hopefully have
learned). However, the teacher must be aware tmeé skills, especially involving intellectual
capability like cross-subject tasks will requirenadime than just one lesson to be absorbed. The
pace of the lesson is also critical as it shoulchéigher too fast nor too slow so that pupils can

learn effectively and don’t become bored easily y&t2008).

This notwithstanding, whether they are going todpiee their best will also depend on the level
of attractiveness of the task and how challengey thay feel. Lesson plans are an integral parts
of every teacher’s job. They allow the teacherttocture the time with the pupils to get the best
out of them. A lesson plan is a teacher’s detailescription of the course of instruction for the
individual lesson. By using lesson plans, teacbarsaccurately state what the objectives of the
lesson are, and the pupils should be able to ditsjskinderstand (knowledge) by the end of the
lesson and how this will affect their attitude todstheir own health-related statues across the
life-span. The lesson has clear Intended Learnintgcd@nes (ILO) described and broken down
into sections: the warm up, main part and then doeln part. Each activity should have a clear
description of how they fulfil the objectives ofethesson. For the lesson to run smoothly the
teacher needs to ensure that the explanationgivitias and expectations, given in the lesson, are

clear (the best way is to provide an explanatiah widemonstration of an appropriate form of the
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task the pupils are to learn, adjusted to the memdrcognitive abilities of the pupils) and that th
language (its technicality and complexity) is agpiate to the pupils’ level of understanding.

Lessons can be organized in a number of differemysw(e.g., three-part, whole-part-whole,
accelerated learning cycle) but they should alwiagtude the following elements: learning
objectives and outcomes, some sort of high pacstiguéng to diagnose prior learning and current
levels of understanding (or clarifying misundersfiags). Lessons will also include visual,
auditory and kinesthetic stimuli to encourage wogkinside and outside preferred learning styles
(e.g., going beyond traditional teaching) with aety of problem-solving activities developing a
higher level of intellectual processing and thirkskills. Therefore providing opportunities for
enjoyment, (while dealing with intellectual, ematad and physical workloads through fun, plays
and games, of various nature and multiculturaliosigand movement performances) remain one
of the most fundamental aims of physical/healthcatlon. In other words, pupils need to be
allowed a chance to think for themselves, work vajpipropriate assessment and timely feedback
(leading to the development of self-assessmeris}kiaving to work on creative and challenging
tasks both independently or in collaboration withess. Certain “key points” in lesson planning
have to be included. It is necessary to explaipupils what and why they are going to learn
something (via clear visual and kinesthetic exas)plEhe teacher has to ascertain pupils’ existing
knowledge and misunderstandings, provide an oppibyttor a variety of activities that will allow
them to think for themselves and work with peerd set high expectations (showing them that

you want them to succeed).

In addition, the teacher needs maintain a balaatieden low-level recall questions and high level
of thinking questions if she/he wants to activatifisient cognitive processing in pupils. In order
to stimulate all of the pupils to think, the teachan give the pupil feedback individually (when
helping/assisting at the task side) or evaluatetiiem the experience through the use of questions
and answers, where the teacher questions the pagigdually or as a group in some moments
of the lesson (usually towards the end of the leskothe Kolb experience-based learning cycle
this questioning may occur in the earlier stageb®lesson, e.g., after experiencing some activity
at the beginning of the lesson). This process,maace advanced methods of interactive teaching
(like “decision making tree”, “mapping”, “brain sta” or “projects” and “portfolio” methods),

have been blended together and presented in argtriéshing didactical approach in some recent

101



publications for physical education students aadhers (Harris, Elbourn 2002, Krafieki 2006,
WHO 1997, 1998, 2006, Mohnson 2008).

It is important also to plan the exact amount ofetispent on each specific task so that there is
sufficient time for pupils to practice and learrdaneet the learning outcomes of the class. But
when considering the lesson plan, it is importantthe teacher to first diagnose the ability and
the level of the group. The teacher must be awaegliver or not a particular task may be too easy
or too complex for the majority of the group andd, it would be more valuable if the teacher
used an activity that was less difficult and bujtto the original task over a period of timeslt i
also important for the teacher to ensure thatdhk is not too easy for the group as there must be
room for the pupils to improve their skills (andvgithe teacher an opportunity to evaluate
progression more than performance). Failure tohd® would result in the lesson not being
challenging enough for them and thus de-motivatihthe lesson is well planned, where both
parties are challenged, both will enjoy it andlsitive feedback will enable the teacher to come
up with even more challenging tasks for the nes$da, thus maintaining the motivation level at
a reasonably high level. That said, it is certaimigre difficult with qualitative outcomes to be

measured and evaluated than it is with quantitgggpecially motor fitness assessment) ones.

It is equally important to provide both forms oSassment leading to the development of self-
accuracy and self-confidence of one’s own perforeeafmot only in record-related sense) and
allowing for more a responsible approach to onéssical and health status. There is always the
opportunity for more progression based on a systemaipproach, as well as

a chance for the teacher to re-focus and correat ¢and pupils) plans in the event of negative
feedback or lack of progression. If the pupils alde to provide structured and reasonable
feedback, it demonstrates their understanding eftéisk (which proves they have engaged in

cognitive processing) and helps to plan furthgpstan basis of what they have already learnt.
A typical lesson plan will include three major part:

1. Introduction and warm-up Remind about previasks, explain the intended learning outcomes
and topic for the lesson and set up the first taSkadually raise body temperature and heart rate.

The warm up is led for 3 reasons:

» To improve performance,
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» To prevent injury,
* To prepare psychologically for the next, morelligmging events.

It is worth remembering that in case of cardio-uscwarm up, the teacher starts with these
exercises, which raise the pulse rate slowly @Gtart moving parts of the body closest to thethear
This is usually followed by some sort of trot ahdr stretching, which forms the second phase of

the warm up. There are 3 ways of doing this:

» Static stretching — easy stretches which are foeldbout 10-20 secs. These should be related to

the main activity and the main topic of the lesson,
» Ballistic stretching with bouncing stretches ohtraction and release,

* Proprioceptive neuromuscular stretching, which ferm of assisted stretches using the help of
another person (mainly done by the top athletess #fiey have performed their static stretches,

but might be also used by some highly qualifie¢eas working with elite sport students).

2. Main part: Usually in the main part, major aittes may take a variety of forms. It may vary in
terms of training session e.g. interval trainingntnuous training, ‘Fartlek’ training, circuit
training, weight training or aerobics, but the whadlea is to introduce new skills, revise and
practice/master old ones and depending on the fnodistrands (acquiring, selecting and applying
or evaluating) organize the rest of the lessoner@nthis part is usually broken into whole-part-
whole approach and will relate to the whole agfiuitthe final part of the lesson. It will obvioysl
vary depending on what the objectives and interldathing outcomes (ILOs) are (i.e. to lose
weight, to win a class title, to improve currenthéss, to have fun and be healthy or to build $ocia
relationships). Now it is recommended that thig paould concentrate on other aspects of human
physical activity such as discovering one’s bodg how it changes with time and what needs it
has and building the relationships with othersaimge of social environments, thus making it more

physical and health education than physical trginin

3. Conclusion (cool down): The cool down part gatju returns the body to its normal
temperature and the working pulse rate to thenggtulse rate. It eases down the emotional
excitement of the fun factor of the physical adyivit also helps to prevent long-term stiffnesd an

soreness in the muscles by dispersing lactic &eidrder to return the pulse to its resting rate, a
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similar activity could be used as the one in themvap but with less intensity or an increased
number of pupils, equipment, limited space etcrttbig the lesson, the teacher needs to allow a
recap of what has been covered previously, whatileg.has taken place and remind pupils of the
key words to consolidate. It is a good idea tothsesame pattern during the final moments of the
lesson not only in order to calm down emotions,aisib to leave a trace of information (reinforce)
of what has been covered in the lesson. Teachertddshlemember that motives for participating
may vary as each individual will vary. Some willmtao improve skills and will lose their interest
if there is no progress (i.e. due to the monotorrepstition of the same tasks), others will enjoy
being active and the fun factor will play a cruadiale but they will be discouraged by too much
pressure (i.e. if there is an emphasis on winmingcing or in a game). However, all of them will

definitely feel better if they face a challenge ethmakes them feel more self-confident.

For a number of years there have been calls forenmmalth-related exercise in physical
education. Coming from the position that it is iffisient in stimulating fitness, particularly
cardio-respiratory fitness, some teachers tend vier-care about the intensity issues. It is
understandable that the different sports used ysipal education will influence the intensity
profile of the lesson. Some sports, like invasiesmh games (e.g. basketball, football, handball or
field hockey) will elevate the heart rate to theclkeabove the 140 beats per minute, believed to be
the stimulating threshold for young people (WHO @0@ther sports (e.g. volleyball or simple
non-apparatus gymnastic routine) will not reachahevementioned threshold.

On the other hand, skill improvement and motorirtgsessons reduce the average heart rate to
around 110 b/min due because of the long queuidgtanding time. There is also a question of
the place of the lesson in the teaching processit-the first lesson of four, where everythingha
to be explained to the pupils and the breaks betvie® on the task are longer?, or is it the last
lesson in the cycle, where pupils are competenigiméo make their own choices and the teacher
only provides tasks of gradually increasing comipyeand laid down in a sequential order to get
the best effects and to achieve the objectives llasg planned? To illustrate the idea, below are
some types of lesson, which may be considered bkdua improving one’s functional fithess —
which, despite the high intensity profile, do navyide an appropriate didactic context (usually it
will be playing a team game — football — over thHeoke duration of the lesson without any didactic

moments in that lesson). So it is important nadver rate the intensity on the cost of neglecting
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all other, equally, if not more, important aspeofsthe educational process. Other lessons
(including other sports) may not have such an impacardio-respiratory fitness but may have a

strong socio-moral impact or will equip childrentlvother life-skills.

A successful lesson plan will be the oneictvhmakes the lesson well-organized, with
challenging activities resulting in a free wioof the teaching/learning process in whaih

the pupils take part, enjoy and develop upori.tBey will also need to receive some feedback.
This brings us to another equally important aspdcthe lesson planning, often overlooked:
Evaluation. There is also a question of a riskeasment: teachers must always be prepared
for the unexpected and by planning and esitilgghe risk assessment of what “might happen”
they are, in some ways, prepared for the unéggexccidents and have clear emergency plans

of action in place, should any of these problensear
Teaching styles
Various teaching styles have different implicati@msl may be used for different purposes. The

command style may not lead to the developnuégna self-efficient individual but it does
provide a clear and concise guide to what i;x@to happen within the lesson and immediate
recall leaves no room for forgetting the ta€k the other hand, immediate recall may not
give the pupils time to process information dhi$ could lead to errors and unwillingly
committed mistakes resulting from a lack of underding. It is very likely that one teaching style
cannot cater for everyone and if it clashes wititkeng the same content over and over again will
add to the shortage of motivation. Therefore important to include various teaching styles
and differentiate the content being taughtwetl as the forms of teacher's fault pupdisit
neither unresolved activities being provided. Thall differ from beginner, intermediate to
advanced levels in allocations of pace and complefi teaching material as well as teaching

methods.

Teaching styles differ and range from totally teetentred and teacher-directed through those
that encourage cooperation between teachetspapils and on to those that allow almost
complete pupils autonomy. The most common teackigigs have been listed by Moston and

Ashworth (1994) and examples of sample lessons bege given by Mohnsen (2008).
Teaching styles:
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a) The command style: The teacher makes all the decisions ontlinee sets (pre impact,
impact and post impact). The objectives aren@uiate response to stimulus, accurate and
immediate performance and synchronized performamagroup. Of a task so it can stimulate
physical development. The teacher shows care sengitivity during this style of teaching,
itis not a strict method. An example of thisthod is Aerobic dance, where the teacher
shows the steps and the learners follow, but tlaeystill decide what they are going to do.
Example. Objective: pupils demonstrate the coteddtnique for the grapevine dance step.
Activities:

1. Demonstrate the starting position

2. Ask the pupils to step and provide them withdfeseck
3. Ask the pupils to perform other steps and moveme
4. Provide them with feedback.

b) The practice style

The learner can make decisions on impact set i specific areas: postures, decisions, order
of tasks, pace and rhythm, stopping time of tastervals, appearances, initialization and,
finally, questions for clarification. The learnés afforded time to perform his/her task
individually and privately; the teacher mayalhave time to make immediate, private,
feedback. An example of this method is a teachstumlent demonstration of a “set shot” in
basketball, after which, students go and practice.

Example: Objective Pupils demonstrate the correct technique dobbling/passing/
trapping (and also a combination of the thraks$k

Activities:

1. Set up, divide the group into pairs. Each plagke turns dribbling around one line of cones.
2. In pairs, dribble the ball up and down the figldssing the ball.

3. Play a 4-on-4 mini-soccer game against the divigroups.

4. Mark two areas with four boundary cones. Pl&tan-2 keep away game. The team with
the ball can dribble and pass anywhere in the ndagkea. The other team tries to steal the
ball. If the ball goes out of bounds, the balliigeg to the team that didn’t kick it out of bounds.
5. Provide appropriate reading and writing matsri®lead about biomechanical principle of

absorption of force and write a paragraph expl@riow it relates to soccer. (The teacher
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can use a circuit form and circulate fromatisn to station, providing feedback and
indicating when pupils must rotate to the nextictat

c) The reciprocal style:this style revolves around feedback and sociatinagkills offered by

a peer. A “Triad” comprising a pair of students a&inel teacher is formed. Communication is
solely with student “observer”, with feedback per@lammediate within the pair. The observer
acknowledges what was done well then offers cauedeedback about errors. In this style
one needs criteria such as: observe, compare/sbrirafeedback. The crawl stroke in
swimming is an illustrative example (refer belowhere the tasks cannot be done quickly.
Example: Objective: Pupils identify the criticabferes of the crawl stroke. Activities:

1. Identify the critical features of the crawl $eo

2. Demonstrate the crawl stroke incorrectly, retjnggeedback from pupils.

3. Have pupils practice the crawl stroke in paksk one pupil to perform the stroke while the
other pupil gives feedback. Have the pupil giviagdback focus first on the arms (bends elbow
slightly as hand pushes water down the ceofrahe body toward the feet), then on
the breathing (turns head to one side, angliagtfin slightly up, inhales and exhales through
the mouth), and then on the kick (begins up-andrditwtter kick at hip, bends knee downward
slightly at the start of the kick). Adjust forms Hwey are suitable for the deck and pool
environments and for repeated use.

d) The self-check style:Using pre-given criteria the objective is to assesg’s own
performance by observation. Using task and caiitedlied with self-reliance and intrinsic
motivation this style is directed to thosboware task-competent, not to those who struggle.
Tasks must be external to the body like diving amang.

If the learner is stuck on the process, the teachest change the style to another style. Skills
like golf shot and tennis serve characterize ttyle sExample. Objective: Pupils demonstrate
the correct technique of the full swing in cricketéeball/golf, demonstrate responsibility by
assessing their own performance and potential dazar

Activities:

1. Introduce and demonstrate the concept of swingements.

2. Have pupils line up with their back to the semch with a bat/club/racquet and balls in hand.

3. Have pupils practice the swing, checking theindody positions.
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4. Have pupils gradually increase the distanch®@t&tving. Homework: Have pupils develop
a practice plan for improving their swingchaique. Encourage pupils to use their
understanding of developing and improving perforogaof closed skills, performed in a stable
environment (learned in previous lessons), to whiar practice plans.

e) The inclusion style: The objective of this style is to provide a taskwdifferent levels of
difficulty to be performed by a mixed-ability gnouthe level of the is are defined by the
learner so it can include everyone in thaugr In this group the objective is not to side-
line pupils but, through sensitive dialogue, enegerimprovement of the group members. As
this style represents true mixed-ability teachaifferentiation of tasks is needed. An example
of this style is “circuit training” where the leanhas to do the task at his/her own level of
skill. Invasion games can also be achieved andldped in one group by using different tasks
depending on ability levels. The main goal is teedep pupils in a way that they compete
against their own skills, and not against the ather

Example (badminton):

Objectives: Pupils improve the accuracy of the liarel underhand clear, the forehand
overhead clear, the backhand underhand clear, lendbaéckhand overhead clear. Students
demonstrate responsibility for selecting the appade practice setting.

Activities:

1. Set up each court in the gymnasium or outsida for clear stroke practice. Mark one side
of the court in three places down the cemtrehe court at different distances frone th
net. Mark the other side of the court with a largetangular area and a smaller rectangular
area.

2. Have pupils select one of the three dista from the net to begin practicing. Allow
pupils to make 10 attempts to hit the skatitk into the large target area, using one
of the four clear strokes. Allow pupils a chgibased on their success, either to aim for the
large target area again or to try for the smalleget area. After, they have successfully hit
the shuttlecock into the smaller area, allpupils to decide whether they want to move
farther from the net or try a different clstoke.

f) The guided discovery style:In this style the teacher guides the learner syatieally
towards discovering a pre-determined target thas wreviously unknown to the learner

in the following sequence of actions: questitearners response, feedback, next question
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and final response. The questions must be in lbgeguence to the sort of learning effect. It
can be used in the previous styles exchpt dommand style and it is also useful for
short introductions to new topics. Introduntim badminton serves as an example. The
teacher asks: What are we aiming to do in this aRalowed by an answer to find a way to
arrive at a final phase of this skill learning &t ¢he shuttlecock on the floor of the opponent’s
court.

Example (long jump): Objectives: Pupils demonstthgcorrect technique for the long jump,
explain how to increase their jumps using thent@chanical principles of projectiles, use
higher-order thinking skills to discover tharmazt technique for the long jump.

Activities:

1. Ask pupils a series of questions to help thenfewstand the correct technique for the long
jump and to increase the distance of their jumps:

—Is it better to start the long jump fraanrunning or standing position? (Anticipated
answer: running)

— Is it better to take off from one or two feeth{iipated answer: one)

— Is it better to land with knees bent or straiglatticipated answer: bent)

— Is it better to fall forward or backward on langl? (anticipated answer: forward).

g) The divergent style:In this style the objective is to generate a mldtipumber of answers
to a single question and all of those answers ansidered correct; in music — melodies; in
English — words (poetry) and in Physical Educatitomovements. There are no barriers,
placement of standards or values in the whyhe learner. In this style, nothing prevents
the pupils from learning and creating their ownvesrs so the feedback comments are not as
immediate as they are in command or practice stlesan example in sports we can have
multiple answers to a challenge in team gamddow to beat the defenders in a specific
game? In adventure activities? How to pass a ravitieut touching the ground? In athletics
how to find a way to throw the ball as far as polest

Example. Objectives: Pupils demonstrate their wtdeding of rules, boundaries, and
strategies by developing their own games, use higider thinking skills in creating their new
games, and collaborate to develop their new games.

Activities:
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1. Explain to pupils the five important elementsao§ame, as follows: Boundaries — large
areas, small areas, specific dimensions. Equipréats, balls, gloves, beanbags.

Players — numbers, positions, functions. Scorihgw to score, scoring options, point value.
Penalties — illegal events and actions and pesdttiethose events.

2. Have groups of four pupils each develop a g@mee they have done so, have each group
teach their game to another group.

h) The learners designin this style, the teacher that provides opportesitor the learner to
create and develop his/her own program basedthen cognitive/physical capacities of a
particular topic based on the previous sevgesmentioned before. The teacher decides
the general subject and even specific topics bsttite learner who decides the rest. Although
it seems rigid, this style may be beneficial anaty result in a combination of styles led by
learners.

Example. Objectives: Pupils improve their persditakss and develop personalized fithess
plans, based on their own fitness level.

Activities: 1. Introduce the exercise physiologydahealth-related fitness unit to be ensure
that pupils understand principles and conceptscésgal with health-related fitness.

2. Have pupils select their own questionspmblems related to improving their personal
fitness (e.g., Do low-carb diets help to reduceyoiad?).

3. Have pupils each research an area of interésslaare the information with one another.
More interesting examples and activities &ach of the teaching styles may be found
in the teacher’s guidebook by Mohnsen Teachingdlaidchool physical education (2008).
Recently Salvara et al. (2006) in their divisiortedching styles group them together into four
main teaching styles:

1) Reproduction style — where a learner’s relmarrowed to clarification of teacher’s
explanation and the learner shows no activihgre is a reproduction of an exercise
(usually with many repetitions), step-by-steminniform and coordinated (by the teacher)
way and reinforced by the teacher. Evaluation sellan the exact response to the role.

2) Assimilation style — where, with clarificatioof teacher's and learner’s roles, comes
presentation of the structure of the task amdcution of the plan. There is application
of the exercise plan through working individuallyitiw teacher's feedback or working

reciprocally with self-check or selection of théfidulty level and using the task chart for
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the feedback. Evaluation is based on the responge role and pattern assimilation.  3)
Discovery style — where there is clarification loé ffirst question or problem and explanation
of the teacher’s and the learner’s role stimulal@@gner’s cognitive understanding. There is a
recall of previous knowledge, repetition ofetHirst question (for eventual future
clarification) and of formulation of hypothesisr solving the given problem. Then there
is a quest for the solution (finding the answerthe questions posed) with feedback until
the discovery of the unique solution to avegi problem with the use of cognitive
processes. Evaluation is based on the effectigemiamovement execution of the discovered
solution for verification of its correctness (origueness).

4) Production  style — where there is arifitation of the problem or individual
programme and explanation of teacher's andnéga role. There is a recall of previous
knowledge and notification of hypotheses for salvine given problem. The teacher defines
the general area and learners decide on the gpeatibi-area. One of the main points is
transformation of a choice to a problem for dolutby exploring multiple solutions to a
given problem. It is usually done by collectingformation through performing tasks,
experimenting and classifying findings.

Evaluation is based on execution of discoveredt®ois for the verification of their reliability
and presenting some illustrations (movement prasiens of the solution). To make sure
that physical education is not separated fromehleaf the curriculum (because of its particular
focus on physical skills) and prevent the PE teexcirem distancing themselves from the rest
of the teachers in school, sometimes head teadmssign them responsibilities beyond those
connected with delivering sporting contents in sthadt is a good idea for PE teachers to
understand how to undertake and extend their véideietal roles. In school, cross-curricular
ties are one of the ways and extra-curricular &g/ is another, of the potential areas of
involvement. But nevertheless, it is PE teacheole to contribute to the development of
desirable moral and social behaviours (and its teaance on school premises). With bullying,
aggression or unhealthy eating habits there arméae challenges facing PE teachers today
than some thirty to forty years ago. But this ckso &e very rewarding if the teacher shows
consistency and earns his/her authority thmougs/her professional conduct. Thus,
arguably the role of a teacher is one of the mastial in initiating youth into active lifestyles.

Teacher of Physical Education

111



As is the case in many educationally boyndcesses, much depends on the authority
of the person in charge. However, this authorégmot be self-claimed, rather it has to be
earned. Some PE teachers try to earn it bgwsig off” their physical abilities, by
dominating children in motor and sports skillyjt khis cannot be a long-time strategy if
a proper pedagogical process is to be mamdai Knowledge about the subject taught
can always help but the most effective iniedhg lasting positive attitudes is the “magical”
ability of being a pedagogue, not just a mere gpattuctor or a sport coach. This implies that
teachers are able to deal with a class in eveny &freducational circumstances and that their
professional teaching skills are not narrowed ® subject specific area (so physical education
teachers would have to be able to deal with cdirigph math or biology class, in case of a
sudden “emergency” one-off replacement). Thiga@usly comes with experience. Shulman
(1987) suggests that, as teachers develop, thayradqmowledge of the learner, knowledge
of the curriculum, knowledge of the contextd knowledge of the pedagogy — the sum
of all these types of knowledge has been labaledPedagogical Content Knowledge”.
Social changes require changes in a matter ochitegiconduct. The difference between what
was believed to be traditional and progressivas described by Bennet (1976. 38, after
Capel 2005) as presented in table 7. Although thvision clearly shows the difference
between the two approaches to teaching, tethication demands more if it is to keep
pace with the changing world. We can pdiot some aspects, which are even more
important today than they were thirty years agd are still neglected (or undermined). A
modern teacher would regard the curriculuextfiooks) as a set of minimal educational
standards with some key elements that havéet learned at first, to establish a solid
foundation. So in the case of physical etlanain England, the six major activities
(dance, games, gymnastics, swimming, athletmstdoor and adventurous activities),
which are mentioned in the national Key Ssagéandards, should be seen as a starting
base that needs to be extended each teagdangThe same applies to teaching strategies
which would evolve and expand along the

Modern teaching requires the teacher to weopupils in the process of curriculum
planning. This could secure engagement from ghpils as they would feel they had a
chance to decide and influence the flow andctiva of their education. The focus though,

needs to be placed not only on the gym, but alsmtimainly, outside the gym. The same
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with using educational means - implementataord repetition of mere physical drills
has been one of the major concerns and aleating factors for a long time. Today new
didactical tools need to be employed as well, bith waution, not to turn it into entirely
“watchable” activities as physical education aimssét pupils on the road through activity,
rather than through sitting on the couch for Ifer those teachers who have over-used sports
in physical education, creating a new pedagbgapproach (and thus tools) may prove
to be too difficult. On the other hand, many noviged pre-service teachers have an
opportunity to build up their skills in this new ae

To be an effective and competent teacher @esls to have an awareness of Pedagogical
Content Knowledge (PCK). Shulman (1986) dessr€K as the “ways of representing and
formulating the subject that makes it comprehepdibbthers”, which means transforming the
subject

into teachable and learnable contents (howeswh specific tasks to a specific group).
Research on teaching effectiveness indicates ¢hahers with insufficiently developed PCK
have trouble designing an appropriate level, secgiand progression of learning tasks. They
also cannot recognize common performance errorglamt provide appropriate feedback to
their pupils (O’Sullivan 1996, Rovegno 1995). ltaiso incumbent upon the teacher to show
openness to new, modern, technologies and waysaafihg. This issue was indicated by
Lortie some years ago (1975) when she fotirad teachers tend to be conservative and
tend to treat new ideas and innovations with secapticism. Siedentop (1989) found that
teachers who emphasized subject matter im f@nning tended to pose more questions,
teachers who used objectives in the planning se¢mdibplay more goal setting behaviour,
and teachers who referred to pupils whemmiay prior to and in adaptation of lessons
appeared to show more concern for the pupils theght. Many teachers ultimately teach in
the way that they were taught, and remain unaftebte the four or five years of teacher
training they received during their studies. Sorammentators argue that teachers believe
they are open to experiment with new methods atditees but fear that pupils may lose out
(Butler 1996). However, the question is whetlieey considerita risk for the pupils or
for

Themselves? Rovegno (1994) reports the rdseennnection between school teaching

culture and the content taught in classes. Whdmirastrators’ primary concern was
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discipline and control and when the hierarchisehool organization reinforced control as
the top priority (as it was the focus dfe trespective principals), teachers became too
focused on control to the detriment of learning. eWhthe work of administrators and
organizational rewards were aimed at contraher than instruction and curriculum
teachers engaged in “defensive teaching”. Theyeltosimplify content and reduce demands
and minimal student compliance on assignments”.ilfPulgarning became secondary to
control. Teachers in their teaching stay withingbeicular “zone of safety” but such teaching
may be inadequate for higher grade education.eBettellectual and emotional development
of older pupils requires a learning process invalvia certain level of processing and,
therefore, interactive teaching-learning methodsld/de more suitable here. A high level of
PCK seems almost a necessary condition to acqoiree pedagogical effectiveness and
choosing a model of teaching, or the content, ssads of a secondary matter although, for
example, neglecting the traditional sporting heetaf one’s own nation seems simply like
“killing” the culture of the sporting tradition. Overall such a (un)professional attitude
does not pay off. As Hardman and Marsch&@9@) have reported, the status of PE teachers
is low and PE in school is in a defensive positiighting for its legitimization in school
curricula in competition with other “more importansubjects. Perhaps it should be
compulsory that every teacher take an extra coomstheir workshop skills once every 2-5
years after diploma graduation. This could helprthe alternate their traditional ways of
conducing teaching practices and become awérenew methodologies and open to
introducing them, despite the potential difficudtithis may cause in the teaching/learning
process.

Safety in Physical Education Planning a process including physical mosets always
involves some risk of unexpected situatiqrasticularly when dealing with teenagers
whose behaviour is not always as appropriate seqjisired. Therefore, the better prepared
the teachers are for the lessons, the femsguently they are faced with unexpected
situations. It is advisable (and this especialigeerns novice and pre-service teachers) to try
to foresee the potentially risky class sitwad and plan accordingly to prevent them
from occurring in the first place and have a retmyse plan of action in case anything does
happen.
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Once they have been identified, teachers |[dhestimate the potential risk (low, medium,
high) and consider actions to be undertaken ia oaemergency (have a plan of routine action
in place and all necessary medical equipment, asch First Aid Kid, and important phone
numbers at hand). There will be a differentelewf hazards according to sports (i.e.
More conflictive situations have been reported nmasion team sports like basketball or
football than in less dynamic volleyball) and itiwiary according to the phase of lesson and
to the level and the form in which the workloadsénaeen applied. The difference will also
apply to the moment of the class (i.e. if theren@s proper warm up, or a warm up is
inappropriate, there is an increased risk of actide injury in sports requiring high level of
fitness) and the equipment and facilities to belukdas well-known that pupils who are more
fit and better prepared are less exposed to irgan®ther risks but on the other hand, in school,
those pupils who are usually more physicaypable tend to get bored easily, especially
if the task is not challenging to them. Than more often than not result in misberav
and a general lack of discipline. Each natigthlcational board or safety authority will
have different safety procedures, so there is apar to cite them all here as each teacher will
have to go through the training in her/his spedaidnvironment. It is, however, important to
understand some universal principles of maintairsiaigty environment in teaching physical
education.

Each teacher will need to be informed (instructadkey healthy and safety procedure in their
schools (usually by a school safety officer) andt ifs not the case, it is every teacher’s
responsibility to request it. This will enabtbe teacher to create and maintain a safe
educational environment and thus minimize pérhazards and risks. The procedure of
checking the safety aspects of the teaching/legrpmocess concerns every single lesson
throughout the school year as well as any out-bbst endeavors (like inter-school
competitions). Checking the quality and apprdpnass of equipment needs to be carried out
before and after each lesson (whether it is ageséetj or gender-related), as well as at the
beginning and end of the school year. One may eaent each year to see the changes from
the previous year and apply the most suitable mstio minimize and eliminate the risks. But
teacher’s roles go beyond the teaching environmkatparticular school. When travelling to
other sport venues or during simple outdaotivities, teachers become responsible for

pupils in terms of a duty of care and in “locogatis” as they are carers (in other words in
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place of their parents). Therefore, it isalvithat teachers make sure that all theilpup
have handed in written participation agreempnts to such circumstances.

Among the risk areas that a physical educatiorh&aaust be aware of are the following: 1.
Teacher’s professional (unprofessional) condudarrpng (clear lesson plan with obtainable
objectives and expected outcomes), preparatibrequipment and tasks (who, what,
when), teaching strategies and methods to be us#teilesson but also organizational and
management issues in the lesson.

2. Level of pupils’ skills, fitness and intellectueapabilities which, blended with their
ambitions (either intrinsically/extrinsically or tobound), create the motivational aspirations
and climate of a lesson.

3. Place of the teaching/learning processatuszit brings, risks it poses use of faes
and equipment, ration of number of pupils tte venue size (small gym or outdoor
green area of a school yard).

4.0 Self-Assessment Exercise

Describe a teacher of physical education

5.0 Conclusions

The main aim of this unit was to show that learnmmegds to be an education enterprise that
spans a whole lifetime. Moreover, it is one in @rhihe development of appropriately relevant
skills has a significant presence. A special mléhis process has been ascribed to physical
education which ought to counteract the growingalence of the “couch potato” generation.
This unit gives students some backgroundrin&ion on the place of physical education
within a broader context of physical culture asey lsphere of human activity. Physical
education is not just about physical aspects géighl education, there are also definitions
of social skills and attitudes which areoalslued in this area of education.

6.0 Summary

Delivering curriculum, preceded by a discussiorttenteaching models, with details such as
teaching methods, styles and teacher preparatierplgined a bit further. This is put into a
wider perspective and enhanced with cross-natiinsirations as examples of good practice.
There are also selected issues related to theaeyf of teachers of physical education,
matters such as safety and the role of thaeher as a carer, or in the positioninof

loco parentis, are dealt with.
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Unit5: Evaluation of the effectiveness of the teaghg/learning process

1.0 Introduction

One of the fundamental elements of all edanat processes is its evaluation, which if
done properly, enables the parties involvedlearn from their mistakes, highlights the
positives and enhances a further developmenteo&tihieved gains, which are cornerstones
of individual development. However, in practicept everyone likes to be assessed,
particularly if this implies rewards and punigtmts. But a certain degree of reflective critique
(both peer but also self-reflective) has to Ippliad if any progress is to be achieved.
2.0 Objective

At the end of the unit students should be able to

Discuss evaluation as a fundamental elements afatidmal process

3.0 Main content

Evaluation is required as it places a pupil witthie context of their class mates and enables
them to realize their place in the group. The gradeived is also a message for pupils’ parents
(carers) — “your son/daughter is good/not so godthe class at this particular subject (task)”
— it may read. Feedback given in a lesson gfber the end of each phase or unit of
work) enables pupils to gain an awarenesswvbére improvements are needed and to
ensure that pupils fully understand the puepafshe task carried out. In the long term, this
will also help to build their self-confidence andeo has to remember that goal-setting is a
powerful facilitative tool in bringing (and amtaining) motivation and perseverance and
gives both teachers and pupils sense of-temg direction. This cannot be achieved with
a simple, single, mark often given for some physigarits (i.e. for a result in a 100 metre
sprint).

But it has to be "both teachers and pupi¥o need to use their observational skills
to recognize, check, analyses and alter aspecthenf performance and there should be
carefully planned progression if fluency, mastang andividual responsibility for developing
skillfulness and creativity are to be achieved” ¢@boy 1996). Physical education teachers
usually assess their pupils on the basis of phlysitarts. Running (both short and long-
distance) will provide give some information pupils’ motor abilities (speed and
endurance) but giving it a mark (a schoohdg) may cause some confusion with less

motor-capable pupils. Much will depend on floem of evaluation and the criteria the
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pupils will be evaluated against. If the nothey are going to be compared against is
a performance-related norm this will obviouslypport the fittest, those with the highest
motor abilities and trainability and undermthese who are less fit.

On the other hand, if the teacher wantsige the criterion-norms, (which are supposed
to set some standards, from the point efvviof demands required to achieve positive
changes) what reference group should they choagepdpulation norms may sometimes be
misleading — if norms are low, one’s scores maigd, but still lower than the European
average for example). So there are many probletmshvhave to be carefully considered prior
to the teaching/learning process. Motor testingniy one of the problems with the evaluation
of the pupils; there is a whole range of Iskihat need to be assessed in order lto te
the pupils where they stand, what the leveéhefr competence is and what their good and
not so good qualities are. One needs to rementiedr ih the end, all of this should lead
to increased self-confidence and a sense owipeehensibility and manageability in
organizing their own physical activity in laterdif

Therefore, no matter how simple “a skill testingaynseem, it has to be done with caution.
Before engaging in the process of evaluation, ¢aelters should ask themselves if they have
done everything to provide the pupils with everggible opportunity to achieve the objectives
set for them prior the lesson. The teacher hasatyae their professional manner — the way
the content was taught, the methods used, whétbgrdce of teaching was suitable for every
learner, whether the material was appropriate aed € the task the teacher has designated
for pupils was challenging enough to emotionallyoiwe them.

Evaluation may come in different forms dependingvrat is to be evaluated. Sometimes the
teacher will have to subject pupils to public expresby asking them to perform in front of a
class. On other occasions they will be evaldidor efficiency in cooperation with other
members of a team.

Assessment of skills requires good performatecdnique, but knowledge may be tested
in various contexts — in a game by asking a pigpdrganize a game, to referee a game or by
answering random questions after every exerdigéng the lesson or even by completing
a simple multiple choice schedule after it. Hoere even evaluation of some skills might be
difficult, because of its subjective nature. Retileg on pupils’ moral skills (fairness, sens
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of equity, loyalty) or social skills (respob#ity, respect) will be difficult, but this should
not discourage teachers from carrying it out.

The better the teacher is prepared in the teadbarging process, the more effective she/he
will be in achieving valuable educational outcomiésthe pupils are clear about what is
expected from them this will also make the proadsssaluation easier. The question of tools
is secondary, though still very important. Foramyple self-reflective questionnaires may
be used, even a simple sheet of paper piomete’s back as a platform, where everybody
is welcomed to write their comments (the idea & tince the sheet is on your back, you can’t
see who is writing what on it). This task also ud#s the teachers having a sheet of paper
on their back as well, so the pupils camitentheir comments without fear of the
consequences. Nevertheless in any situation, papdd to be made clear what the criteria are
at the beginning of the process so they will nosbgprised when it comes to the assessment.
However, in the end, itis the teacher and gheil together who should set the objectives
for an each individual pupil, make them awafrelear targets.

Evaluation is also about giving a pupil @rstudent) a final grade. This requires a lot
of attention and it is generally a good idea towlthe pupil to earn the grade by working
systematically throughout the whole semester. mesachools there is a system of different
assignments contributing to the overall final grablgerefore, a pupil must participate actively
in all (or most) of the lessons and perform spedkills, which are assessed by the teacher. It
is understandable that in European educatisgalems the criteria, means and terms
of evaluation differ. Generally, assessmentegarded as a process of acquiring either
gualitative or quantitative information or boththe same time (which should be the case in
all artistic domains like art, music or sport). sassment may be based on a criterion-
reference system of grading, where an outcoihome’s efforts is compared to a criterion.
This can obviously have some subcategories andidns (ideally adjusted to the individual
capabilities of each pupil). Benchmarks set thgets and expectations of what all pupils
should know, be able to do/perform at thed eof a certain level. A single lesson
assessment is more often based on a systegrading, assigning a numeric grade to
denote progress (or sometime regress).

However, in physical education it is performancat is assessed rather than progress. This

performance-based assessment is based on direetvatisn and often the subjective
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4.0

5.0

judgement of pupil’s performance is undertakenh®y teacher. These assessments replicate
the actions required for actual performanéeth® task rather than reference the tasks
indirectly. They require pupils to construct a m@sge, create a product, or perform a
demonstration. Sometimes there are some s@mdset (standard-based assessment) to
determine whether, and to what extent, thpilpcan demonstrate the standard required.
It will usually end in a summative assessment, Whi considered to be a culminating
assessment for a unit or level, providing a stegpsrt on the degree of mastery according to
identified standards (Mohnsen 2008). In some sthjeapils prepare a portfolio — a collection
of their works, papers, essays and other achievisnadigned to the standards set by the
curriculum. It needs to be noted that there ase different grading systems across European
countries. In England, at universities, evaluateord marking is divided according to the
percentage. To be awarded A (excellent) one habtiin more than 70% from assessed
assignments. B (very good) is between 60,6%%(good) ranges from 50-59%, D
(satisfactory) from 45-49% and the final graalowing a subject/module pass is E
(sufficient) from 40-44%. Receiving F (insufficiéfail) with less than 40% stands for failure

in the subject module. But in different Europeanrddes, grades vary in ranges and scales.
In Poland, the grading system is based on 1 tak sf grades, where 1 is a non-pass (fail)
grade and 6 signifies excellence. This appliesdiacation from primary to secondary levels.
At the university academic level a system of 2 gr&des applies, with 2 as a non-pass grade
and 5 standing for the best grade.

Self-Assessment Exercise

Conclusion

Evaluation is required as it places a pupil witthia context of their class mates and enables them

to realize their place in the group. In this usitident have learn about evaluation as a fundamenta

element of educational process.

6.0

Summary

Evaluation may come in different forms dependingwdrat is to be evaluated. Sometimes the

teacher will have to subject pupils to public exredy asking them to perform in front of a class.

The unit discussed the evaluation as a fundamelgalent of educational process.
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