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UNIT 1: THE CONCEPT OF MORAL EDUCATION 

Unit structure 

1.1  Introduction  

1.2 Learning Outcomes  

1.3  The Concept  

            1.3.1  The Concept of Moral Education  

            1.3.2    Theories of Moral Education   

1.4       Summary  

1.5       References/Further Readings/Web Resources 

1.6  Possible Answers to Self-Assessment Exercise(s) within the content 

 

1.1 Introduction 

Moral education as a concept attracts different definitions. Since there are many experts 

in the area of moral education. It should be expected that there will be many definitions 

to the concept. There are also different kinds of rules in the society just as there are 

different kinds of theories of moral education.  

 

  1.2    Learning Outcomes    

By the end of this unit, you will be able to:     

1 Discuss acceptable definitions to religion and religious education  

2 Explain the different kinds of moral rules and theories of moral education  

3 Analyse the moral education types of moral rules and theories of moral education.  

 

   1.3   The concept of Moral Education 

In order to have a good grasp of the discourse on Religious /Moral Education, and to 

provide basic background knowledge of sub themes that constitute the subject of 

discussion. Let us start with religion. It is always difficult to have unanimous definition 
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of religion because it is experiential in nature, that it is leans much on what individual 

experience in both physical and spiritual world he/she lives every day. It is also culturally 

rooted because it hails from the culture of people, as this explains why we have several 

names for God, who is the central belief of religion. On this account, we rely on Kenny 

who defines religion as anything that relates man to the ultimate and that such a thing 

comprises creed, code, cult and communion. Creed refers to fundamental belief of a 

religion like Trinity for Christianity, and Five pillars of Islam. Code stands for rules and 

regulation guiding God and man relationship and man and man relationship. Cult goes 

with gathering of religious people because religion is practice in group/groups, while 

communion stands for processes of communication between God and man through 

revelations, spirit, songs, music and worship.  

 

Morality pertains to principles concerning the distinction between right and wrong or 

good and bad behaviour. It deals with ascertaining the goodness or badness, rightness or 

wrongness, correctness and incorrectness of human action or behaviours with attention 

given to how such course of action or behaviour affects the person who performed the 

action in question, the person at which it is directed, and the society or the environment 

where the action is performed. Regarding education, it is both the act of teaching 

knowledge to others and the act of receiving knowledge from someone else. It involves 

processes of teaching and learning with intention to impact knowledge and receiving 

knowledge about one thing or the other. The process is systematics, instructive, formal, 

informal and very pervasive as it runs in man’s life from cradle to grave. So, education 

is impacted at every forum of human existence, home, school, church workplace etc, 

etc.  

As the name implies, religious education is about impacting and obtaining knowledge 

relating to religion particularly its history, creeds, codes, practices, norms, taboos, 

significance and effects on the life of religious believers and members of society where 

the religion is practiced. From this, religious moral education is used to refer to impacting 

knowledge regarding the course of action or behaviour that a religion considers as right 

or wrong, correct or incorrect, good or bad as spelt out in the religious scriptures or 

traditions.  
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Perhaps, moral education can be regarded as the process of guiding the character 

development of an individual in the society in order for an individual to be able to do 

what is right or just. Again, moral education can be regarded as the teaching or attempt to 

teach standards of right or wrong. It also concerns itself with the establishment of 

principles of right or wrong as well as their application to individual lives.  

 

It is true that most if not all school subjects have some contribution to the moral 

development of school students but the contribution of religion is greater than others.  

 

Perhaps, morality; to the Christians is the conscience or the Law written, to the Yorùbás, 

it is the oracle of the heart or E ̣̀rí o ̣̀ka n. Naturally, it is difficult for good moral to exist 

without religion or religion without good moral. It may be reasonably concluded that both 

religion and morality are inseparable as none of them could be studied in isolation. This 

suggests that God is the source of religious ethics. This is expressed within the belief that 

God is the maker of the earth and everything there in including man and morality. God 

made man and created in him the sense of right and wrong. This enables him to 

distinguish right from wrong. In all, Education generally enhances the development of 

good moral conduct in the society. It is also the responsibility of moral education to 

strengthen the idea of morality as an important foundation for social order. Moral rules 

are the same throughout the whole world. It is for this reason that moral rules are referred 

to as being general or universal. The reason for this is that morality throughout the whole 

world is against cheating, stealing, while morality generally, supports honesty, 

truthfulness, fair play, respect for elders, kindness, hardworking patriotism among others. 

However, the objectives of morality include the following:  

  

(a) ensuring the survival of a society  

(b) restoring and promoting human dignity 

(c) being in conformity with man’s rational nature.  

(d)  doing things in line with the wish of the Supreme Being, God, or Allah.  
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It is not unlikely that a man with good moral will not only have happiness within himself 

but will also have contentment. A person with good moral is not likely to be involved in 

cheating dishonesty, fraud, armed robbery, drug abuse disrespect for oneself, disrespect 

for authority, disrespect for colleagues or age mates, disrespect for elders as well as 

disrespect for other man’s rights.  

  

To teach good moral in the school, the school should include in its curriculum moral and 

religious education. In addition, parents should not only show good examples to their 

children, they should also in still moral and religious education in their children. Again, 

religious bodies should emphasize the religious virtues which are capable of promoting 

unity among the youths. Finally, it is the duty of the society as a whole not only to teach 

the youths its rules and regulations but also to provide for their needs. Muslims and 

Christians generally are expected to make their character worthy of emulation. Their 

actions must be in accordance with the dictate of Islam or Christianity.  

  

Again, it is worthy of note that God is the origin of morality considering the nature of God 

himself. He is full of moral, He, therefore, expects moral uprightness from His creatures – 

including man. If we agree that God is the origin of morality, then it is also logical for us 

to believe that the source of morality is basically located in the Holy Book of the two 

religions, Holy Bible and Quran. But to the traditional religion, morality arose from man’s 

consciousness of belonging to the Supreme Being. For this reason, it can be concluded 

that moral actions are derived from religion as a result of which the two cannot be 

separated. The source of morality according to African religion is located in the Supreme 

Being, Divinities, Ancestors, societal customs and traditions (they are all regarded as the 

custodians of morality in African Religion). It is in this sense that Karl Barth, while 

describing Christian ethics, says that man unaided cannot discover moral truth. This 

statement is made in the light of the vagaries of man’s desires, his short-sightedness, and 

egocentric nature in his constant struggle for self-preservation, all of which militate 

against his serious pursuit of moral purpose or the ability to make a choice on moral 

matters. 
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In conclusion, it should be noted that every society no matter how small or large it may 

be, has rules and regulations. These rules and regulations are specifically made for the 

societal members to enable such a society to survive. These rules are regarded as moral 

rules. However, the following rules among others are in existence:  

  

(a) Social rules: These are rules that have to do with the way people live in a society. 

It has to do with all aspects of human interactions and interrelationships in society 

among all categories of people in the society.  

  

(b) Legal rules: These are laws made by the people concerning the government of the 

society for the purpose of creating peace, justifies the need for peace as a 

mechanism of promoting cordial and hitch free relationship among members of 

society and including their relationship with the environment and animals. 

  

(c) Moral rules: These are general rules which guide the conduct of people living in a 

particular society. Such rules place emphasis on things that are good or bad, right 

or wrong, things they are expected to do and things they are not expected to do for 

the benefit of all.  

 

Self-Assessment Exercise(s) 1 

Attempt these exercises to measure what you have learnt so far. This should not 

take you more than 5 minutes. 

1. Which of the following best describes the basis for moral standards? (a) 

moral standards deal with serious issues (b) moral standards are based on 

authority (c) moral standards are based on personal experiences (d) Moral 

standards are based on personal beliefs 

2. Moral rules are referred to as being _____ or _____ (a) direct or indirect 

(B) open or close (c) general or universal (d) general or specific 

 

 1.3.1  Theories of Moral Education  

There are many theories of moral education. Some of them are:  
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(a) Leaning on the Bible stories, there is a theory which states that moral education 

came into being because of man’s disobedience to God when he ate the forbidden 

fruits in the Garden of Eden.  

 

(b) Another theory on moral education is that which believes that moral education is 

the responsibility of the parents. It believes that parents through their experiences 

in life, they teach their children what is good/right and bad/wrong. It means an act 

of duty transferred from one generation to another. However, moral education in 

the African society will involve parents as well as members of the extended 

family. By implication, whenever, a child is found to have behaved wrongly, badly 

or incorrectly, this child’s immoral behaviour will be traced to the child’s parent’s 

immoral laxities.  

  

(c) There is another theory of moral education which argues that moral education is 

the responsibility of the various social agencies in the society. Such agencies 

include: the age – group, churches, mosques, schools, mass-media etc. some 

children may not follow the advice from their parents if such parents are the type 

that will say “do what I say and not what I do”. Hence, the children will move to 

their friends for the purpose of having moral education. Unlike in the past, many 

children have lost confidence in the ability of the church to give them moral 

education. Many schools are also failing in their responsibility to give moral 

education to children particularly among new private institutions whose survival 

are based on the school fees paid by their student and by being harsh on them in 

the name of enforcing social morality may drive them away from their schools.  

 

To some people, mass media is the best agency that can propagate moral education in the 

society by showing good movies among other things. But recent cases of abuse of the use 

of social media has proved this belief wrong. 

 

Morality in the African context means total obedience to a powerful authority. Hence, an 

African child who disobeys the moral teachings of his parents and elders will be beaten 
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accordingly. It is an offence for a child to look at the face of an elder or to greet an elder 

while standing.  

 

Generally speaking, African morality, which is predicated in religious norm is concerned 

about the maintenance of order in the society.  

Self-Assessment Exercise (s) 2 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. Education enhances the development of good moral conduct in the _____  (a) 

society (b) business (c) tradition (d) gathering 

2. A persons moral sense of right and wrong and guide to his behaviour is referred 

as_____ (a) conscience (b) integrity (c) righteousness (d) manner 

3.  Who is the origin of morality (a) Mosque (b) Church (c) Traditionalist (d) God 

 

 

  

  1.4  Summary 

 In the unit above, we have learnt:  

(a) The working definition of religion 

(b) The Religious undertone of morality  

(c) The meanings of Religious cum moral education  

(d) Types of moral rules  

(e) Kinds of theories of moral education  
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   1.6    Possible Answers to SAEs 

        Answers to SAEs 1  

                   1. D 

                   2. C 

              

                 Answers to SAEs 2 

1. A 

2. A 

3. D 

 

 

 

 

UNIT 2: THE CONCEPT OF MORALITY 

Unit Structure 

2.1  Introduction  

2.2        Learning Outcomes 

2.3        The Concept of Morality  

  2.3.1    Types of Morality  
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            2.3.2     Moral Judgement  

            2.3.3   Moral Law  

            2.3.4  The Concept of Value  

 2.3.5     Respect 

            2.3.6   The Nigerian Society  

2.4      Summary   

2.5      References/Further Readings/Web Sources 

2.6      Possible Answers to Self-Assessment Exercise(s) within the content 

  

 2.1 Introduction  

Generally speaking, there are different kinds of morality. They include: African 

Morality, Social Morality, Closed Morality, Open Morality, Morality of human 

action, Moral judgment, as well as moral law. The concept of value is also 

pertinent to morality; hence, it is also discussed in this unit. The concept of respect 

is as well discussed in this unit.  

  

  2.2     Learning Outcomes 

By the end of this unit, you will be able to:  

Discuss the kinds of morality known to you. 

Explain the meanings of value and respect and relate them to the concept of morality.  

  

  2.3  The Concept of Morality  

What is the relationship between Morality and Morals? 

Morality pertains to principles concerning the distinction between right and wrong or 

good and bad behaviour. Thus, it takes into accounts the belabour of individual, group of 

individuals with reference to the effects of such behaviour on members of the society and 

the society generally. This is so because it deals with how we ought to behave in the 

society.  
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2.3.1  Types of Morality  

There are many types of morality. They include:  

(a)  African morality  

(b)  Social  

(c)  Justice  

(d)  closed morality  

(e)  Open morality.  

  

a. African Morality  

African morality is closely tied to religion; hence it is better described as God - based 

because of the belief that God made man a moral being and by so doing God requires 

every person to live a virtuous and puritan life in both private and public places. 

Individuals and the entire society are to apply to their daily activities, the following 

ethical values: love, honesty, dedication, humanity, faithfulness, accountability, 

responsibility, discipline, cooperation, loyalty, justice, obedience, friendliness, 

compassion, self-control, orderliness, patience, endurance, sincerity. The moral 

expectation is bonded on all, hence Africa morality can be seen also as a rule – oriented 

embodying a set of well – known statements of “dos” and don’ts.  

 

It is equally based on a hierarchical order and depends on the age as well as status. In the 

African society, respect is given to the elders’, and this is used to evaluate the individual’s 

character. It is captured in what Yoruba off Southern Nigeria called oṃo ̣olú-iẁà-bi ́ (the 

begotten of the source, Being), which connotes respect for old age, loyalty to one’s 

parents and local traditions, honesty in public and private dealings, devotion to duty, 

readiness to assist the needy and sympathy.  

  

b. Social Morality  

 Social Morality is life-directed by the fact that it is concerned with the general well- 

being of man. It is directed at making man relate meaningfully with others and his 

environment – land, water, nature, and the living and non-living things inhabiting the 

land, water, and air. This involves both the society and the individual. It is the 
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responsibility of every society to prevent the strong and greedy from exploiting the weak 

and denying them a fair share of what belongs to them. In other words, it is the duty of 

every member of the society to contribute his/her own quota to the development of the 

society. In return, it is the duty of every society to provide for every member, a good job 

with which he will be able to cater for his needs. Every member of the society needs to be 

morally mature for the society to make any meaningful progress. It is therefore advised 

that any society that is working towards progress or development should do away with 

bribery and corruption, embezzlement, lack of respect for public well-being as well as 

moral laxity.  

  

c. Closed Morality  

 This is the morality that deals with obligation. It is also the morality of the ordinary man 

whose horizon does not go beyond the society where an individual finds himself or 

herself. Again, a closed society is a society which sees itself as a distinct group different 

from other groups. Such a society tries to maintain itself in existence and also presents its 

unit as well as identity by imposing certain rules on its members. This type of morality 

falls under one of the ethical theories known relativism, which implies that the rightness 

of an action is always relative to what a language or a culture dictates. In other words, it 

is saying that the rightness of an action or otherwise is a function of what a culture, a 

people or group of people considers as right or otherwise. For example, a right action in 

Ibadan may be considered as wrong in Lagos. It implies that there is no absolute truth or 

falsehood in society. Thus, members of such a society only observe the rules whenever 

the society exerts pressure on that. It is also this pressure exerted on the members that 

gives them the sense of obligation.  

  

d. Open Morality  

This is the opposite of closed morality. This kind of morality is always found in the 

open society and a dynamic society. It goes beyond the family, tribal and national 

interests but rather opens to the general interest of mankind. This kind of morality is 

usually found in the open society which has nothing to do with the morality of 

obligation and not usually is the result of social pressure. This kind of morality can be 
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regarded as a universal and ideal morality which has its origin from the mystical 

experiences of important and religious leaders such as prophets in Israel. Their morality 

can simply be regarded as open morality. Therefore, the people who are opportuned to 

have this morality attract people and draw followers to themselves.  

  

e. Morality of Human Action  

In any human action, intention is very important. When a man performs an action, he does 

so in order to achieve a set goal. If the intention is evil, the action itself is evil and if the 

intention is good, the whole action is also good.  

 

In human action, there are direct and indirect intentions. While direct intention means the 

result of the action which the doer desired and expected, that of indirect intention stands 

for the by – product of the action. The result was not desired by the doer but it is difficult 

for him to separate the by – product from the desired result. Also, there are immediate as 

well as remote intentions for human action. While the immediate intention can be 

regarded as the first objective which the doer wishes to achieve through his action, the 

subsequent objectives which the doer hopes to achieve after achieving the first objective, 

every intention has a motive behind it.  

 

Self-Assessment Exercise (s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. To the _____ morality is the conscience or the written Law (a) Hindus (b) 

Traditionalist (c) Muslims (d) Christians 

2. The rightness or pureness of behaviour or action is regarded as _____ (a) ethics 

(b) standards (c) behaviour (d) morality 

3. Moral values can be effectively taught among the students when the teacher 

______ (a) talks of Gods and Goddesses, (b) himself practices them (c) tells 

stories of great persons (d) frequently talks about values 
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2.3.2  Moral Judgements  

By moral judgment, we mean that a decision taken by a man which will have various 

effects for the lives of others and the doers life after having consideration for love and 

selflessness. The circumstances under which this will be considered vary from one case to 

another. For instance, the Catholics believe that actions such as adultery, direct abortion, 

contraception, premarital sexual relation among others are evil even in their nature and 

that nothing can make them to be right.  

 

However, to another School of thought, it is improper to pass a judgement on any man’s 

action without taking into consideration the intention, the circumstances as well as the 

consequences of the action.  

 

Another theory about moral judgment is that whenever we make a moral judgement about 

any action, one is only expressing his personal feelings about the action already taken. 

Morality has to do with the individual’s taste and opinion depending on, one’s feelings, 

his likes and dislikes. The implication of the above sentence is that there is subjectivity in 

morality as there are subjective elements in it such as intention, motive and psychological 

state of the person among others. This falls under the theory of Emotivism, which claims 

that ethical sentences are emotionally oriented and that they do not necessarily convey 

something that someone intends to do or deal with.  

  

3.3.3  Moral Law  

Moral law to some people is the same thing as the principles of morality, the moral law or 

the natural law or the law of God. By the law of God or moral law, it does not mean a law 

written down and imposed on the people. It has to do with an individual’s conscience.  

 

God can be regarded as the author of moral law being the creator and Author of all things 

existing. It is possible for us to know the God’s law through the examination of our 

nature. Perhaps that is the reason why moral law is also referred to as natural law.  
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There are also man-made laws put in place by authority. Such laws will still be binding on 

the individuals who are subject to that authority. At times, the moral law can be disobeyed 

while the law of gravity cannot be disobeyed e.g. if a stone is thrown up, it will certainly 

come down unless it is stopped by something. In most cases, moral law has universal 

application.  

  

2.3.4  The Concept of Value  

Value is a worthy course of action and behaviour to be performed. It is something 

charitable, cherishable and copiable because of its tendency to enhance social and cordial 

relations in society. Hence, value is recommended course of actions, which are permitted 

to be carried out. They are like what philosophical ethicists refer to as ethical 

values/principles Values are matters of importance as distinct from more matters of fact. 

It can also be regarded as what an individual cherishes. What is valuable to A may not be 

valuable to B. Hence, value is subjective.  

  

i. Religion and Moral Values  

 Having explained the interwoven nature of religion and morality, religion and moral 

values can be described as something dealing with what religious people ought to do and 

believe, and how they should conduct themselves in this world. Such spell out and inform 

all their social relation, interrelationship, conduct and engagement revolving around man-

to-man relationship and man- nature relationship. In other words, religious ethics 

attempts to determine what conduct is good and what is bad, or what ought to be 

approved and disapproved within the ambit of religious beliefs. It explains why one 

should act in one way or the other. For instance, the primary objective of Christian 

missionary education particularly in the earlier times was the inculcation of religion and 

moral principles. Hence, teaching of both religion and moral principles became 

interwoven and they can hardly be separated. Religion and moral education was also 

integrated into the school curriculum.  

 

However, things have changed in the recent times as religion is being mostly taught in 

schools for academic purpose even though there are calls from concerned Nigerians for 
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the reintroduction of moral education in the Nigerian schools for the purpose of stemming 

down the wave of indiscipline among the Nigerian youths.  

  

ii. Values in the Present-day Nigeria  

Today’s women unlike past women prefer to be married alone to their husbands. They 

prefer elaborate marriage ceremony and marriage that will be based on trial and error. 

They allow their parents to know little or nothing about their relationship with their 

proposed husband. Education seems to have changed the value system of what our parents 

cherished on marrying each other.  

 

These days, the economy expects both the husband and wife to be working unlike what it 

used to be in the past. Also due to regular attendance of parties by the children there is a 

problem of overindulgence in drinking, sexual immorality and stealing among others.  

 

In the same vein, values among university graduates have to do with their aspirations for 

material gratifications particularly for themselves. Also to the Nigerian public, values is 

fastly eroding. They are now becoming alienated from themselves and society. The 

Nigerians are full of suspicion, lack of trust, dishonesty particularly when it comes to 

dealing with one another. The lazy Nigerians who are also outspoken are getting richer at 

the expense of the masses.  

 

Many Nigerians who value achievements are full of cheating, stealing, self – deceit, 

unwanton ambition as well as unfaithfulness to the established traditions. The change in 

values is one of the effects of globalisation. Globalisation is the construction of the 

oneness of the world, thus a move towards global unit in all aspects of human life. For 

example, globalization, in relation to communication connotes the existence of world-

satellite information system. On economic matter, it implies global pattern of production, 

consumption, and consumerism. Culturally, globalization suggests cultivation of 

cosmopolitan lifestyles. Thus, globalisation involves a new conception of the world as a 

single and unified place. 
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2.3.5   Respect  

Respect means to hold in honour, to esteem, to regard and value others. It is an act of 

identifying and appreciating the work of other fellows. Accepting the existence of others 

besides us in any society or setting is the basis of respect. Respect is based on the fact that 

apart from us, there are some other people who also possess the attributes we possess. 

Respect is a mark of regard for others. It is the way we address people and behave 

towards them. Our parents, brothers, sisters, friends, seniors, and teachers must be 

respected. Respect, therefore, is a mark of good upbringing in the home.  

 

We have various forms of respect:  

i. Self-Respect: Self-respect means having regard for us.  

When we do things in a way that will not make us ashamed of ourselves, then we 

have shown self-respect. If we have self- respect others will respect us.  

 

ii. Respect for Authority: In the home, when we respect our parents, then, we have 

respect for authority. Our parents and other members of our family tell us about 

the rules and tradition of our society. We should obey or respect them so that they 

can help us to lead a better life in the future. There are several people in authority, 

they include our parents and those older than us in the family. They also include 

our class reps, the lecturer and those generally in charge of education.  

 

At a higher level, those in authority include Commissioners, Ministers, Governors, 

the president and other political office holders. They must be respected because it 

is when we respect these people in authority that they will work harder to bring 

peace and harmony to the country. Once one respects the rulers we have shown 

respect for authority.  

 

iii. Respect for our colleagues or age mates: They are important to us because we 

do things together and we share our problems together. We should tolerate their 

mistakes and respect them so that we shall all be happy as brothers and sisters.  
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iv. Respect for Elders: Our elders include our parents, relatives, and any other 

person’s older than we are. They know what is good for us and what is not good. 

They advise us time to time. They wish us the best and above all, they love us. We 

should therefore respect them and listen to them. We should tolerate their 

mistakes. We should avoid shouting on them. We should control ourselves and 

avoid using harsh words when speaking to them.  

 

v. Respect for the rights of others: We, as human beings, do not live alone, we live 

in groups or societies. We all have our own rights and duties in the society in 

which we live. The enjoyment of our rights may be a denial of other people’s 

right. We should therefore be careful and patient so that we do not deny anybody 

his rights. We should show concern for other people’s rights so as to live 

peacefully together. We should therefore be respected, polite and courteous in our 

behaviour. Being polite and courteous shows our regard or respect for others.  

 

 Self-Assessment Exercise (s) 2 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. The ability to develop a life style based upon the preferred value system is _____ 

(a) society (b) business (c) tradition (d) characterizing 

2. Respect for the rights of others is a sign of _____  (a) right doing (b) behaviour 

wrong doing (c) good moral (d) personality 

 

2.3.6  The Nigerian Society  

In a simple manner the law can be described as the system of rules which a particular 

country or community recognizes as regulating the actions of its members and which it 

may enforce by the imposition of penalties. Perhaps, it is in this context that Amusan P.A. 

& Adekunle M.O. cited in Ogundare F.A. (2001) described law as a body of official rules 

and regulations generally found in constitutions, legislation, judicial opinions, and the 

like, which is used to govern a society and to control the behaviour of its members. Law 

is also the body of rules which are recognized interpreted and applied to situation by the 

court of the state. Law comprises all principles, rules and enactments that are applied in 
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courts and enforced by power of the state. In the highly developed modern states, the 

citizens are cared for and governed by the law from the cradle to the graves. Law can also 

be seen as an expression of economic and other forms of social relation that exists in each 

society.  

  

  2.4   Summary   

The unit above discussed: the concept of morality, types of morality, morality of human 

actions, moral judgement, moral law, the concept of value, values in the present day 

Nigeria as well as the concept of respect. Also, we have discussed the followings.  

(a) Kinds of morality  

(b) The concept of value  

(c) Values in the present-day Nigeria and (d) The concept of respect.  

  

  2.5   References/Further Readings/Web Resources 

Awoniyi, A. (1973), The Fundamental Basis of Yoruba Traditional Education, in Yoruba 

Oral Tradition: Poetry in Music, Dance and Drama ed. W. Abimbola, Ife 

Languages and literature Series, No 1, pp 364-365. 

 

Featherstone, M. (ed) (1990) Global Culture: Nationalism, Globalization and Modernity 

London: Sage Publications. 

 

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling-

Horden Publishers.  

 

Mala, S.B. (1986). Religious and Moral Education: Principles and Methods. Lagos: 

Guilbert, Grace and Gabriel Associates.  
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          2.6   Possible Answers to SAEs 

                    Answer to SAEs 1 

1.  D 

2.  D 

3.  B 

                    Answer to SAEs 2 

1.  D 

2.  C 
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UNIT 3:  COMPONENTS OF THE NIGERIAN LAWS 

  

Unit Structure 

3.1  Introduction  

3.2  Objectives  

3.3.       Components of the Nigerian Law  

    3.3.1   Types of Law  

            3.3.2  The Vices Abhorred by the Nigerian Society Include  

            3.3.3  Personality of the Teacher as it Affects Pupils Morality  

 3.4     Summary   

 3.5     References/Further Readings/Web Sources 

 3.6     Possible Answers to Self-Assessment Exercise(s) within the content 

 

  3.1   Introduction 

In this section, we are going to discuss the following: the Nigerian laws and their 

components such as customary law, Islamic law and English common law, status of 

General Application, Doctrines of Equity, Nigerian case law, Nigeria Legislation, Public 

and Private law, Civil and Criminal law etc. Others to be discussed are vices in the 

Nigerian society such as Nepotism, tribalism, bribery and corruption etc. Finally, this unit 

discusses personally of the teacher as it affects the morality of the students.  

  

  3.2   Learning Outcomes 

By the end of this unit, you will be able to:  

1. Discuss the components of the Nigerian law. 

2. Explain the vices abhorred by the Nigerian society mention and,  

3. Describe the personality of the teacher as it affects public morality.   
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  3.3  Components of the Nigerian Law  

                                  What are the components of the Nigerian law? 

 

The types of law in use in Nigeria are customary law, Islamic law (Sharia) English 

common law, Nigerian case law, statutes of general application, doctrines of equity and 

the Nigerian statutes.  

  

(a) Customary Law: This refers to the customary rules being practiced within the 

contexts of in the various ethnic groups in the country such the Yoruba, Ibo, Tiv, 

Bini, etc  custom/culture  

 

(b) Islamic Law: This is also called Sharia. Its main sources include the Qur’an and 

Hadith. Sharia is mostly used in the Moslem areas or Northern Nigeria.  

 

(c) English Common Law: It takes after the common law of England emphasising, 

the doctrines of equity and statutes of general application that were in force on 1st 

January 1900. It is persuasive and binding on the Nigerian courts.  

 

(d) Status of General Application: These are the Acts (Law) of parliament 

(Legislature) of England made before Jan. 1, 1990. These Acts are now treated by 

the Nigerian legal authorities as if they were made in Nigerian e.g., the Judicature 

Act of 1873.  

 

(e) Doctrines of Equity: This is nothing but the principles of natural justice or 

fairness which the English courts consider when deciding a case. Equity can 

indeed be found in nearly all the legal systems of the world.  

 

(f) Nigerian Case Law: This includes the decision of the Nigerian courts which have 

attained the force of law.  
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(g) Nigeria Legislation: These are the laws made by the Nigerian National Assembly 

and the various State Houses of Assembly in the country.  

 

 

  

3.3.1 Types of Law  

 i. Public and Private Law  

Law can be divided into two categories. These are public and private.  

 

Public law refers to the law that governs the relationship between individuals and 

the state government. Private law refers to the law that regulates the relationship 

between individuals. Private law is the same as civil law.  

  

iii. Civil and Criminal Law  

Law can also be divided into the civil and the criminal. Civil law refers to the law 

which defines the rights and duties of individuals. Criminal law concerns itself 

with nefarious activities inimical to public and society as a whole.  

  

iii.  Common Law and Equity  

Common law is the same thing as civil law. It was applied by the chancery courts 

in England. It is worthy of note that both common law and equity are now used in 

Nigeria.  

  

iv. Substantive and Procedural Law  

Substantive law means the specific statutes, rules and regulations made in a 

country, procedural law states the steps or procedures to follow in the application 

of substantive law.  

v.  Municipal and International Law  
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Municipal law means a state law: a law operating internally within a country 

while international law refers to the rule and morals that regulate the relationship 

between the nations of the world.  

 

Before a new law is passed and entered into the book, it is called a bill. Every bill 

must be approved by a majority in the Houses of Representatives, the Senate 

Assembly for Federal Law and the State Assembly for the State law before it can 

become law.  

 

The custom of various people are also similar to laws in that the people abide by 

them and carry them out, though they are not written down in an official statutory 

book and are not legally binding. Customs are the same as traditions. They differ 

from place to place and reflect the culture of the people practicing them.  

 

Every community also has its own idea of what is bad and wrong. Such ideas are 

based on the religious views of the community and they are concerned with moral 

values. People who act honestly and fairly according to the morals and those who 

live the opposite way are immoral or people without morals. Law, custom and 

moral values help to maintain a better standard of living and assist to attain a stable 

society.  

 

            Self-Assessment Exercise (s) 1 

Attempt these exercises to measure what you have learnt so far. This should not 

take you more than 5 minutes. 

1. A law operating internally within a country is referred to as _____ (a) 

societal law (b) internal law (c) municipal law (d) traditional law 

2. Substantive law is associated to _____ (a) rules and regulations (b) 

behaviour wrongdoing (c) good moral (d) personality 

3. Another name for common law is _____ (a) civil law (b) polite law (c) 

social law (d) communication law 

 



  

25 
 

3.3.2  The Vices Abhorred by the Nigerian Society Include  

 

i. Nepotism: This is showing of undue favouritism by someone in a 

position of authority to his friends, relations or well-wishers on 

employment, promotion, contract award at the detriment of other eligible 

candidates.  

 

ii. Tribalism: This is the act of been conscious of a tribe one belongs to, 

which one first show loyalty and secondly to the nation. This practice 

consciously in the social, religious, economic and political aspects of 

Nigerian lives.  

 

iii. Bribery and Corruption: This permeates every sector in the society. 

Right from the Directors at the hem of affairs down to the messengers in 

offices; all take bribe. The most disheartening aspect is that of the law 

enforcement agents. Nothing goes for nothing in the country, there is no 

free service despite the fact that the government launched war against 

indiscipline, churches resent it, the Islamic Faith frowns at it, the 

traditional abhor it, still majority eat the fruit of fraud.  

 

Factors which are responsible for the above vices include unemployment, over 

population, poor economy mismanagement of our resources by government, poor 

salaries for workers, and bad government.  

  

3.3.3  Personality of the Teacher as it Affects Pupils Morality  

 

Ideally, teacher should have the following traits:  

(a) Dressing very well: His dressing should be modest and neat. Male 

teachers should not leave their shirts unbuttoned or loose but should dress 

smartly and neatly. It is unethical for a female teacher to put on trousers or 

transparent dress. She should wear clothes that cover her nakedness, be 
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modest and neat, not flamboyant, hence she makes herself a laughingstock 

to her pupils.  

 

(b) Be Comported: Many male teachers do not comport well in the class. 

Some crack dirty jokes in the class with their pupils. It is not that teachers 

should stand rooted to a spot, an occasional pacing up and down is 

recommended but when it is overdone, the pupils’ learning is impeded.  

 

(c) Good Spoken English: Most pupils in the primary schools cannot speak 

English Language at all. This is because teachers themselves are bad 

models. An ideal teacher should have a good command of English since it 

is the official language of the country. Ukairo (1978) also has the 

following to say about personality of a good teacher.  

 

(d) A Good Teach should be Reliable and Co-operative: The good teacher 

believes himself to be a person of honour. His self-respect shows itself in 

the way he deals with his pupils. He is polite to them, interested in them 

and treats them with understanding. He gets on well with other teachers 

also. He does whatever is his duty without waiting to be told because his 

headmaster expects him to do so. They know he will never tell a lie. They 

know he will do his school work as best as he can.  

 

(e) A Good Teacher should be Sincere and Honest: Pupils /Students easily 

find out the teacher who is honest. They will not trust the teacher whom 

they find to be dishonest. The teacher should therefore not have favourites 

in his class. He should not make any child feel unpopular. When he is 

correcting a pupil, he should make the child feel that he is helping him. 

When he makes promises to the children he should make sure that he 

fulfils them. 
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(f) A Good Teacher should be Patient: Quite often, the teacher may find 

that his pupils have forgotten what he expected them to remember. He 

must patiently go over the lesson again. He must learn to help the slow 

learners in his class. Many useful habits are learnt slowly, and the teacher 

must be patient with the child who is making the necessary effort.  

 

(g) A Good Teacher should be Firmed: A teacher who changes his rules 

very often is confusing his pupils. They will not know what to expect 

from him. So, if the reasons for the rules are well known and accepted, the 

teacher should uphold them.  

 

(h) A Good Teacher should be Kind and Courteous: A good teacher 

knows when his pupils have difficulty and is very willing to help. A pupil 

may long remember the help his teacher gave him when he injured 

himself on the playing field. Being kind does not mean that you will 

overlook the child who fails to do his work.  

 

(i) A Good Teacher should be Healthy and Full of Life: Good health is 

important for teaching. Teaching itself takes a lot of energy from the 

teacher. Healthy children are usually active, and it is active healthy 

teacher who can teach them.  

 

 

 

 

(j) A Good Teacher should be able to Communicate Effectively: To 

communicate effectively means that what you say or write should be 

pleasing, clear and audible to the class. The teacher who shouts very much 

tires himself and his pupils easily. Whether the teacher speaks English or 

the vernacular, his aim should be to covey his ideas clearly and correctly. 
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(k) A Good Teacher should have a Pleasant Appearance: A teacher’s dress 

should please himself, but should not offend other people. It is not 

necessary to wear the most costly materials but to be well dressed, simple, 

washable materials will often do. The teacher’s hair, finger nails and teeth 

should be well cared for.  

 

(l) A good teacher realizes that learning goes on throughout life. So he 

sets aside part of his salary to buy some new books every year. He attends 

refresher and in-service courses when he has the opportunity. He often 

exchanges ideas with his colleagues on educational problems and issues.  

 

            

  3.4 Summary 

The knowledge of components of the Nigerian law will afford the learners the opportunity 

to know the different kinds of law in the society. The treatment of the vices abhorred by 

the Nigerian society will also help the students to know the different types of vices in the 

Nigerian society. Finally, the treatment of the personality of the teacher as it affects 

morality will give the teachers of moral education the opportunity to know the qualities 

expected of them as teachers of moral education.  

 We also have discussed:  

(a) The components of the Nigerian law.  

(b) Types of law  

(c) The vices abhorred by the Nigerian society  

(d) Personality of the teacher as it affects morality.  
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  3.5 References/Further Readings/Web Sources 

 

Mala, S.B. (1986). Religious and Moral Education: Principles and Methods. Lagos: 

Guilbert, Grace and Gabriel Associates.  

 

  3.6 Possible Answers to SAEs 

     1. C 

               2. A 

               3. A 
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     UNIT 4: MEANS OF COMMUNICATING MORAL EDUCATION IN THE SCHOOL 

  

Unit Structure 

4.1  Introduction  

4.2  Learning Outcomes 

4.3  Means of Communicating Religious Education in the School  

            3.3.1  Principles and Methods of Teaching Morality and Religion  

            3.3.2  The Teacher’s Role in the Academic Development of the Child  

4.4 Summary 

4.5       References/Further Readings/Web Sources  

4.6 Possible Answers to Self-Assessment Exercise(s) in the content 

  

  4.1   Introduction 

There are various ways of communicating Moral Education in the school. Such ways 

include: worship; school life, formal Religious instruction. In the same vein, there are 

principles guiding the teaching of morality and Religion in the Nigerian school. These 

guiding principles if properly followed will enhance the successful teaching of moral 

education. Finally, there are specific roles to be performed by the teacher in order to 

develop the child academically. It is hoped that if these roles are properly performed by 

the teacher, the child’s academic development will not pose any serious problem.  

  

  4.2   Learning Outcomes 

By the end of this lesson, you will be able to:  

(a) identify and discuss the means of Communicating Moral Education mention and 

discuss the principles guiding the teaching of morality and religion list and 

discuss the teacher’s roles in the academic development of a child.  
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  4.3  Means of Communicating Religious Education in the School  

The various ways by which Religion and moral education could be communicated in the 

school are:  

(a) Through worship 

(b) School and Discipline 

(c) Formal Religious instruction  

  

(a) Worship: In worship, there is a direct relationship with the omnipotent God and 

the Christian worship for instance consists of the following: adoration, confession, 

thanksgiving and supplication (ACTS). The Islamic religion also reflects them.  

 

(b) School Life: Christianity and Islamic religions hate special ways of life and not just 

a mere set of dogma to blindly follow. The school atmosphere must therefore be 

conducive for brotherly love, obedience, humility, good manners, respect for 

individuals and a life guarded by self–control.  

  

(c) Formal Religious Instruction: The teacher here focuses mainly on religion as an 

academic exercise and makes use of various methods of teaching. It is to note here 

that pupils might be sound academically in religious education and yet be morally 

bankrupt.  

  

4.3.1 Principles and Methods of Teaching Morality & Religion  

Introduction 

The teacher should appeal to both cognitive and affective domain of the child when 

necessary. He should also note the following:  

 

1. Be punctual to lesson.  

2. be conscious of time.  

3. Be adequately prepared.  

4. Be sure of neatness of chalkboard before writing.  
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5. Make sure pupils are well prepared with right textbooks and writing 

materials.  

6. Know your subject matter well.  

7. Avoid corporal punishment  

8. Make Use of rewards and punishment as the need arises  

9. Make provision for adequate class activities  

10. Encourage class participation. 

11. Know your pupils by names. 

12. Make the best use of facilities at your disposal  

13. Aim high or aim at best performance.  

14. Be cordial with the class.  

 

4.3.3   The Teacher’s Role in the Academic Development of the Child  

Ukairo (1978) in analyzing the teacher’s role in the academic development of the child 

spoke on the following: 

 

(a) Having a Clear Objective: Before a teacher starts teaching any lesson, he must 

find out what his pupils already know and what they need to know. He must be 

able to say to himself. At the end of this lesson or as a result of this lesson, the 

students will be able to do and so.  

 

(b) Preparation of Lesson: To be able to achieve his objectives, and to avoid a 

waste of time, a teacher must prepare for his lesson. To teacher effectively, he 

has to use his own lesson plans. His preparation will usually take into account his 

own knowledge of the pupils, the subject matter, and the locality. He will need to 

check the content of his lesson carefully so as not to give any wrong information. 

 

(c) Provision of Motivation: Some teachers use many devices to make students 

want to learn, such as praise, prizes and publication or marks. These should not 

be used too often as they may prevent the pupils from becoming self-reliant.  
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(d) Providing Opportunity for Active Learning: The pupils will not learn much if 

the teacher does most of the talking himself. He needs to let pupils handle 

objects, observe facts and arrange materials. Questions help the pupils to be 

mentally active. He should do tests and problems.  

 

(e) Individual Differences: After teaching for a short while, it will become obvious 

to the teacher that some of his children are right, some are average and some are 

slow learners. He will have to adapt methods, activities and assignments to suit 

the children. The usual thing to do is to group the children according to their 

abilities 

 

(f) Maintaining Good Relationships with Pupils: If the teacher has the interest of 

his children at heart, he will strive to do the best he can for them. They will not 

fail to appreciate his encouragement and understanding of their problems. If he 

treats them with respect, they will not be troublesome. When punishment 

becomes necessary, the child should understand the reason why he is being 

punished.  

 

(g) Variation of Methods: When planning to teach, he should not use the same 

method for every lesson. Even a single lesson may require the use of different 

methods for different parts of it.  

 

Self-Assessment Exercise (s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. In worship, there is a direct relationship with the _____ (a) societal (b) 

Omnipotent God (c) students (d) church 

2. Which of the following is not a principle of teaching moral education? (a) rules 

and regulations (b) behaviour wrongdoing (c) good moral (d) personality 

3. _____ is not associated with morals in school?  (a) fighting (b) politeness (c) 

honesty (d) respect 

 

  



  

34 
 

  4.4 Summary 

The treatment of different ways of communicating Moral education in the school will 

help both the teacher and the students in making use of appropriate means in the class. 

Also, exposing both the teacher and the students to the principles guiding the teaching of 

morality and religion will also enhance the realization of objectives behind the teaching 

of moral education. Finally, the treatment of the roles of the teacher towards the academic 

development of the child will help the teachers to be alive to their responsibilities.  

  

  4.5 References/Further Readings/Web Sources 

Babatunde cited in Oyelade, G.A. and Oyewobi G.O. (2005). Primary Education Studies 

Vol. II. Oyo: Oyo State College of Education Publication Series.  

 

   4.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   B 

2.   D 

3.   A 
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UNIT 5: THE SENIOR SECONDARY SCHOOL SYLLABUS AS PREPARED  

BY WEST AFRICAN EXAMINATIONS COUNCILS 

 

Unit Structure 

5.1  Introduction 

5.2  Learning Outcomes 

5.3  The Senior Secondary School Syllabus as Prepared by West African 

Examinations Councils 

            5.3.1.   Section A: Themes from the Old Testament 

            5.3.2  Section B: Themes from Synoptic Gospels, John and the Acts of the 

Apostles 

            5.3.3  Themes from Selected Epistles 

5.4 Summary 

5.5      References/Further Readings/Web Sources  

5.6 Possible Answers to Self-Assessment Exercise(s) in the content 

 

  5.1   Introduction 

This unit analyzed the senior secondary school syllabus as prepared by West African 

Examinations Councils. It also examines the themes from synoptic gospels, John and the 

Acts of the Apostles. Finally, the unit analysed the themes from selected epistles. 

 

  5.2   Learning Outcomes 

By the end of this lesson, you will be able to: 

1. Describe themes from synoptic gospels, John and the Acts of Apostles 

2. Explain the themes from the Old Testament 

3. Discuss the themes from selected Epistles.  

  5.3  The Senior Secondary School Syllabus as Prepared by West African 

Examinations Councils 
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i.  Section A: Themes from the Old Testament 

  

  

 

 CONTENTS NOTES  

1.  

 

The Sovereignty of God 

(a)   God The Creator 

(b)   God The Controller of The Universe. 

Genesis 1 and 2 

Genesis 1:26 – 31. 

2.  

 

The Covenant 

(a)   God’s Covenant With Abraham. 

(b)   God’s Covenant with Israel 

(c)   The New Covenant 

Genesis 12: 1- 9, 17: 1 – 21, 21: 1– 8, 25: 

19 – 26. 

Exodus 2:23 – 25, 19:20, 24:1 -11, 32:1 – 

20, 30 – 34. 

Jeremiah 31:31 – 34, 32:36 – 41; Ezekiel 

36:25 – 28. 

3.  

 

Leadership 

(a)   Joseph As a Leader 

(b)   Moses As a Leader 

(c)   Joshua As a Leader 

(d)   Deborah As a Leader 

Genesis 37:1 – 28; 41:1 – 57; 45:1 – 15. 

Exodus 1, 2, 4:1 – 17, 5:1 – 5, 22 

– 23, 6:28 – 30, 7:1 – 7; 14:1 –31, 32; 1-

14, 

Numbers 13:1 – 13, 14:1 – 19. 

4.  

 

God’s Care for His People 

(a)   Guidance And Protection 

(b)   Provision 

Numbers 13:16 – 33; 14:1 – 10, 27:15 – 

23, Joshua 1:1 – 15, 6:24:1 – 31, Judges 

4:1 – 24. Exodus 14 

5.  

 

Parental Responsibility 

(a)   Examples Of Eli and Samuel 

(b)   Example Of Asa 

1 Samuel 2:11 – 36, 3:2 – 18, 4:10 – 22, 

8:1 – 5. 

1 Kings 15:9 – 15, 22:41 – 44. 

6.  

 

Disobedience and Consequences 

(a)   Saul’s Disobedience 

(b)   Consequences Of Saul’s 

Disobedience. 

1 Samuel 10:1 – 16, 15:1 – 19 

1 Samuel 15:20 – 25; 16:14 – 23, 31:1 – 

13. 

7.  

 

A Man After God’s Own Heart 

(a)   David’s Submission to the Will of 

1 Samuel 26:1 – 25 

2 Samuel 12:15 – 25 
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God. 

(b)   David’s Repentance and Forgiveness 

2 Samuel 3:1 – 39, 11, 12:1 -15. 

8.  

 

Making Decisions  

(a)    Solomon’s Wisdom 

        Unwise Policies of Solomon and 

Rehoboam 

(b) Unwise Policies of Solomon and 

Rehoboam 

1 Kings 3:5 – 28, 4:29 – 34, 5:1 –12, 8:1 – 

53 

1 Kings 9:15 – 23, 11:1 – 13. 

9.  Greed and Its Effects (Ahab And 

Gahazi). 

1 Kings 21:1 – 29 

10.  

 

The Supremacy of God 

(a)   Religious tension 

(b)   Elijah at Mount Carmel 

1 Kings 16:29 – 34, 17:1 – 7, 

18:1 – 19, 19:1 – 18. 

 

11.  Religious Reform (Josiah) 1 Kings 18:17 – 46. 

12.  

 

Concern for one’s Nation 

(a)   The condition of the nation 

(b)   Response to the state of the nation. 

2 Kings 22:23:1 – 30. 

2 Kings 24; 25:1 – 17. 

Nehemiah 1:1 -11, 2:9 – 20, 4:1 –23; 

Ezra 1:1 – 11:4, 5:1 – 2, 6:13 –22, 7: 1 – 

10. 

13.  

 

Faith in God 

(a)   Faith and courage 

(b)   Faith and power 

Daniel 3:1 – 30 

Daniel 6:1 – 28 

14.  

 

The message of God 

(a)   Jonah as messenger 

(b)   The message 

Jonah 1:1 – 17, 2:1 – 10 

15.  

 

Social Justice and True Religion Jonah  

(a)   Social Justice 

(b)   True Religion 

Amos 2:6 – 8, 4:5:1 – 20, 7:10 – 

17, 8:1 – 14. 

16.  

 

Divine Love 

(a)   The Love of God 

 

Amos 5:21 – 24. 
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(b)   Man’s response to God’s love. Hosea 1; 2; 3; 4 

17.  

 

Holiness and Divine Call 

(a)   Holiness of God 

(b)   Divine Call 

 

Hosea 6:1 – 11; 14. 

Isaiah 1:10 – 20, 6:1 – 7. 

18.  

 

Punishment and Hope 

(a)   Punishment 

(b)   Hope 

 

Ezekiel 1, 2, 3:1 – 11 

Jeremiah 2:5:14 – 19, 14:1 – 12, Jeremiah 

3:11 – 18, 14, 1, 2 and 14. 
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ii.  Section B: Themes from Synoptic Gospels, John and the Acts of the Apostles 

 

 CONTENTS NOTES  

1.  

 

The birth, baptism and temptation 

(a)   The birth 

(b)   The baptism 

(c)   The temptation 

Mathew 1:18–25; Luke 1:26–38, 2:1-40 

Mathew 3:13-17; Mark 1:9-11, 

Luke 3:21-22. 

Mathew 4:1-11; Mark 1:12-13; 

Luke 4:1-13. 

Mathew 4:18 – 25; 9:9 – 13; Mark 

1:16-20; 2:13-17; 

2.  

 

Discipleship 

(a)   Call to discipleship 

(b)   The demands of discipleship 

 

Mathew 8:18-22; Luke 9:57-63, 

14, 25-33. Mathew 8:25-27; Mark 4:35-41 

Luke 8:22-25 

3.  

 

Miracles 

(a)   Nature miracles 

i)   Stilling the storm 

ii)   Feeding of five thousand 

iii)   Feeding the four thousand 

iv)   Walking of the sea 

(b)   Healing Miracles 

i)   Healing of the leper 

ii)  The paralytic 

iii) The centurion’s servant 

Mathew  

iv)  The demoniac 

 

Mathew 8:25-27; Mark 4:35-41 

Luke 8:22-25 Mathew 14:13-24; Mark 6:30-44 

Luke 9:10-17 

Mathew 15:32-39; Mark 8:1-9 

Mathew 14:22-26, Mark 6:45-52 

Mathew 8:1-4; Mark 1:40-45; Luke 5:12-16. 

Mathew 9:1-8; Mark 2:1-12; Luke 

5:12-16. 

Mathew 8:5-13; Luke 7:1-10 

 

8:28-34; Mark 5:1-20 

4. The Parables 

(a)    Parables of the Kingdom 

i)    The Sower 

ii)   The mustard seeds 

iii)   The wheat and the shaft  

 

Luke 8:26-39. 

Mathew 13:1-23; Mark 4:1 – 20 

Mathew 13:31-32; Mark 4:30-32; 

Luke 13:18-19 Mathew 13:24-30, 36-43 Mark 



  

40 
 

iv)   The seed growing secretly 

(b)   Parables illustrating God’s love 

(c)  Parables illustrating concern for 

one another 

4:26-29 

Mathew 18:12-14; Luke 15:1-32 

Luke 10:25-37, 16:19-31 

Mathew 5, 6:1 – 18, 7:1 – 27 Mathew 6:19 – 

34. 

5. Sermon on the Mount 

(a)   The demand of the kingdom 

(b)   Worldly possessions 

Mathew 17:1 – 13; Mark 9:2 – 13; 

Luke 9:1 – 16 

Luke 10:1 – 24 

Mathew 17:1 – 13; Mark 9:2 – 13; Luke 9:28 – 

36 

6. Mission of the Disciples 

(a)   The mission of the twelve 

(b)   The mission of the seventy 

Mathew 21:1-12; Mark 11:1-14; 

7. The transfiguration Luke 19:29-44, Mathew 21:1-17 

8. The Triumphant entry and 

cleansing of the temple 

(a)   The Triumphant Entry 

(b)   The cleaning of the temple 

Mathew 26:36 – 75 

Mathew 27:11 – 31 

9. The Trials and Death of Christ 

(a)   The trial of Christ 

i)   Christ before the High 

Priest. 

ii)  Christ before Pilate and the 

Roman authorities 

iii)  Christ before Herod 

(b)   Death of Christ 

i)   The crucifixion and burial 

of Jesus Christ. 

ii) The words of Jesus on the 

cross. 

 

Mathew 27:11 – 31 

Luke 23:6 – 12 

Mathew 27:32 – 66 

Mathew 27:26; Luke 23:34, 43, 

46.Mathew 28:1-8; Mark 16:1-8; 

Luke 24:1-11 

10. The Resurrection and Appearance  
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a) The synoptic account of the 

Resurrection 

b) The appearances of Jesus 

 

 

Mathew 28:9-20; Luke 24:13-49 30 

11. Jesus’ teaching about Himself 

(a)  Jesus as the Lamb 

(b) Jesus as the Door and the good 

shepherd 

(c)  Jesus as the Light of the world 

(d)  Jesus as the true vine 

(e)   Jesus as the living water and 

bread 

(f) Jesus as the Resurrection and the 

life 

John 1:29-34 

John 10:1-18 

John 15:1-11 

John 4:46-54, 5:1-18, 9:1-7 

John 11:1 – 44. 

John 2:1-11, 6:5-13, 16-21. 

John 4:46-54, 5:1-18, 9:1-7 

12. Signs of Jesus 

(a)   Nature Miracles 

(b)   Miracles of healing 

(c)  Raising 

John 11:1-44 

13. Love 

(a)    God’s love for man 

(b)   John’s message of love for one 

another 

John 3:16-18 

14. The Ascension, the Holy Spirit 

and the Mission 

(a)   The Ascension 

(b)   The Pentecost 

(c)   The mission of the 

John 13:34-35; 15:12-13 

Acts 1:6-11 

Acts 2:1-41 

Acts 8 

Acts 1:15-26, 2:41-47, 4:32-37 

Acts 5:1-11, 6:1-6 

15. Fellowship in the Early Church 

(a)  Communal living in the Early 

church 

(b)   Problems of the early Christian 

 

Acts 4:1-31, 5:17-42, 6:8-15; 7:1-60; 9:1-2; 

12:1-24. 

Acts 9:1-30 
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community and the solution to 

the problems. 

16. Opposition to the Gospel Message Acts 13, 14:1-20 

17. Mission to the Gentiles 

(a)  Conversion of Saul 

(b)  The commissioning and the 

mission of Paul 

(c)  The mission of Peter and the 

council of Jerusalem 

Acts 9:32-43, 10:1-48 
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iii. Section C: Themes from Selected Epistles 

 CONTENTS  NOTES  

1. Justification by faith 

The meaning and faith of justification 

 

Romans 3:21-24, 5:1-11 

2. Law and Grace 

The purpose and significance of law and 

grace. 

Romans 3:21-24, 5:1-11 

Romans 4:13-25, 5:18-21 

3. New life in Christ Romans 6:1-4, 12-14; Colossians 

3:1-17 

4. Jesus the son of God/Christians are also 

children of God 

Galatians 3:23-29; 4:1-7 

5. Humility Philippians 2:1-11, 1Peter 5:5-11; 

6. Forgiveness 1 Peter 5:5-11 

Philemon 1 

7. Spiritual gifts 

(a)   Different types of spiritual gifts 

(b)   Making use of individual talents. 

 

 

1Corinthians 12:1-13 

8. Christian Giving Romans 12:3-8 

9. Civic Responsibility 

(a)   The need for order in 

(b)   Good citizenship 

Philippians 4:14-20, 2Corinthians 

9:1-15 

10. Dignity of Labour Romans 13:1-7 

11. The Family 1Peter 2:13-17 

12. The second coming 

(a)   The signs of the coming of the Lord 

(b)   Preparation for His coming 

2Thessalonians 3:6-15 

Colossians 3:18-22 

1Thessalonians 4:13-18 

13. Resurrection 2Thessalonians 2:1-12 

14. Faith and Work 1Thessalonians 5:1-11 

15. Impartiality 1Corinthians 15:1-58 

16. Effective prayers James 1,22-27, 2:14-26 
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17. Christian living in community 

(a)   Christian living among non-Christians 

(b)   Interpersonal relationship among 

Christians 

 

James 1:2-8, 5:13-18 

1Peter 2:9-25 

17. Christian Persecution 1Peter 5:1-11, 1Peter 1:3-17, 4:12-19. 
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  5.4 Summary 

  

The unit above, analysed the themes from the Old Testament, themes from synoptic 

Gospels, John and the Acts of the Apostles and Themes from selected Epistles.   

  

(a) The themes from the Old Testament  

(b) Themes from Synoptic Gospels, John and the Acts of the Apostles and  

(c) Themes from selected Epistles  

  

  5.5 References/Further Readings/Web Sources 

  

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling-

Horden Publishers.  

 

MODULE 2: Critique of Christian Religious Studies Education Syllabus at the 

Secondary School Level 

Module Structure 

Unit 1: A Critique of Christian Religious Studies Education Syllabus at the 

Secondary School Level  

Unit 2:  Model Lesson Notes  

Unit 3:  The Concept of Conscience  

Unit 4:  School Worship  

Unit 5:  Methods of Teaching Moral Education  

  

  

UNIT 1: A CRITIQUE OF CHRISTIAN RELIGIOUS STUDIES EDUCATION 

SYLLABUS AT THE SECONDARY SCHOOL LEVEL 
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Unit Structure 

1.1  Introduction  

1.2        Learning Outcomes 

1.3  A Critique of Christian Religious Studies Education Syllabus at the 

Secondary School Level  

            1.3.2.1 A Critique of the Secondary school Islamic Religious Studies Syllabus  

1.4 Summary 

1.5     References/Further Readings/Web Sources  

1.6 Possible Answers to Self-Assessment Exercises 

 

  

 

 

 

  1.1  Introduction 

This unit critically examined the syllabus of Christian Religious Studies as well as 

Islamic Religious Studies. This will help both the students and teachers to have an insight 

into the syllabus.  

  

  1.2   Learning Outcomes 

 

By the end of this unit, you will be able to:  

1. have an insight into the syllabus of Islamic Religious studies and that of Christian 

Religious studies critically analyse the religious studies.  

 

  3.1  A Critique of Christian Religious Studies Education Syllabus at the 

Secondary School Level  
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The arrangement of the syllabus has been designed to test candidate’s knowledge and 

understanding of selected themes running through most of the books of Old and New 

Testaments as a necessary preparation for higher studies.  

 

The Bible passages were selected to provide essential information relevant to junior 

secondary students on Christianity, the relationship of human beings with their maker 

and others and how to conduct themselves as Christians in the society. An order was 

maintained in the syllabus. For instance, year one deals with the Old Testament (OT), 

year two studies the New Testament (NT) and year three, the Acts of Apostles.  

 

However, the actual selection of the passages is more thematic than strictly 

chronological. Thus, some incidents were omitted which perhaps would have been 

included if a strict chronological narrative and order had been followed.  

 

For the senior secondary students, the syllabus is a detailed presentation of a spiral 

curriculum i.e. it consists of a widening or concentric horizon. The selection of its 

passages is also thematic i.e. the knowledge or message being passed to the students 

spans through the Bible. The sequencing of the context cannot be cover emphasized. The 

content is arranged in such a way that what is learnt at each stage is built upon at the next 

higher stage i.e. it gives room for simple to complex or known to unknown.  

 

The senior secondary students’ syllabus is divided into three sections viz: Sections A, B 

and C.  

 

Section A covers the Old Testament only, while sections B and C cover both Old and 

New Testaments.  

 

Christian Religious Studies uses the Bible (especially “The Revised Standard Version”) 

as the main source material for instruction and inspiration for Christian living. The 

reading of the Bible encourages peaceful relations in the lives of the students as this is 
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shown particularly when accounts of a particular event from two different gospels are 

deliberately included in treatment.  

 

So, all in all, Christian Religious Studies using the Acts of Apostles as source has made 

the students understand that the Christian Church, now worldwide, had a historical 

beginning in the first early Christian communities, who were made to experience great 

difficulties of confusion and division because of their faith and love in Christ, yet they 

trusted in God’s Spirit.  

 

Both the junior and senior secondary school syllabuses on Christian religious studies are 

appropriately selected as they can lead the students from simple to complex. Again, the 

sequential arrangement of the syllabus will allow the learners not only to widen and 

enrich their knowledge but it will also help them to understand the Bible, the creator as 

well as their fellow human beings.  

 

The syllabus is found to be appropriate as it is arranged to achieve the aims and 

objectives of the subject as stated earlier on.  

 

Also, the possibility of achieving the inculcation of national consciousness, national 

unity, right type of values and attitudes for the survival of the individual and the Nigerian 

society and training of the mind in the understanding of the world around us as well as 

the acquisition of appropriate skills, abilities and competence both mental and physical 

as equipment for the individual are all traceable to the appropriateness of the syllabus 

and its instruction (NPE p.8). However, it can be summarized as thus:  

 

(a) The choice of topics and its content is able to achieve the stated aims and 

objectives of the subject.  

(b) The choice of content and its arrangement can lead the students from known to 

unknown.  
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(c) The syllabus is found to be in line with the National Education aims and 

objectives as well as the Nigerian philosophy of Education and capable of having 

them realized.  

 

Finally, the syllabus is found to be capable of promoting morality among the learners 

especially now that the society is bedevilled with corruption.  

  

1.3.1  A Critique of the Secondary school Islamic Religious Studies Syllabus  

 

A critical look at the content of the syllabus shows that the contents were selected to 

provide important information to the students of Islamic Religious Studies both at the 

Junior and Senior levels of education. The content will also enhance the students’ 

relationship with their fellow men as well as Allah, their creator.  

 

Both the topics as well as the contents are capable of exposing the students to the real life 

situation. For instance, the students are made to understand the importance of honesty, 

obedience respect, truthfulness, industry among other things as all these equalities will 

make them to be responsible and trustworthy citizens in the nearest future.  

 

Again, looking at the syllabus critically, one will discover that the contents and topics 

were thematically presented. The implication of this is that thematic approach was used 

in the syllabus. The topics were broken down into manageable units in order for such 

topics to be conveniently taught so that the students’ understanding of such topics will 

be greatly enhanced. The syllabus to some extent put into consideration the learners’ 

experience. Perhaps the syllabus can be described as child centred syllabus.  

 

Also, both the junior and senior secondary school syllabus on Islamic Religious Studies 

are capable of leading the students from simple to complex. The arrangement of the 

syllabus to some extent will allow the students to widen and enrich their knowledge and 

understanding of the Holy Qur’an, the creator as well as their fellow human beings 

through the building of the topics learnt.  
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The syllabus is appropriate as it is arranged in such a way that it will be possible for the 

aims and objectives of the subject to be realized through the syllabus, it will not be 

difficult for the learners to achieve the inculcation of national consciousness, national 

unity, right type of values and attitudes for the survival of the individual and the  

Nigerian society and training of the mind in the understanding of the world around us and 

acquisition of appropriate skills, abilities and competence both mental and physical as 

equipment for the individual to live in and contribute to the development of his society 

(NPE page 8).  

 

One of the problems noticed with Islamic Studies generally is that the number of periods 

allocated to it is grossly inadequate. The one or two periods allocated to the subject 

cannot help in the completion of the syllabus. The syllabus is so comprehensive to the 

extent that even with five periods per week, extra periods will have to be organised for 

the whole syllabus to be covered.  

 

Again, a look at the syllabus reveals that it cannot be handled or taught by anybody who 

is not a specialist in the subject. It is more than calling just a Moslem to teach it in the 

absence of a qualified Islamic Religious teacher. Even the specialist himself who is not 

going to be embarrassed, must prepare adequately before going to the class to teach.  

 

 Also, as comprehensive as the syllabus is, it fails to assign specific roles to the students 

in the classroom. This may make the students to have the feeling that they do not have 

any job to do than to sit down in the classroom and listen to the teacher. Some teachers of 

Islamic Religious Studies may not even know that the students themselves have some 

roles to perform in the classroom for the subject objectives to be realized.  

 

Again, teaching aids to be used for the students’ understanding of the topics were not 

indicated in the syllabus. Some teachers of Islamic Religious studies may use this as an 

opportunity not to use instructional materials for their students and this is not the best.  
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If one looks at the syllabus critically, one will observe that unlike the syllabus for the 

junior secondary school students, the syllabus for senior secondary students is not divided 

into yearly and termly basis such as SSI (1st term) SSII (1st term) and SSIII (1st term). This 

may give room for laziness on the part of the teachers as they do not know where the work 

of SSI, SSII and SSIII start and end. In other words, proper planning may be difficult 

under this circumstance. While some teachers may not be able to finish the syllabus within 

three years, some teachers with bad methods of teaching may even finish the whole work 

within a year and for the remaining two years, he will just ask his students to be revising 

what they have been taught. What is it that they have been taught? Practically nothing.  

 

Finally, the syllabus must not be frequently changed. A syllabus should be allowed to be 

in use for at least a period of five years. This will serve as an encouragement for the 

teachers of Islamic Religious Studies in particular. They will be ready to put in their best. 

This will also give them to be more dedicated to their work and they will always be 

ready to put in their best. This will also give them an opportunity to prepare 

comprehensive notes which they will review yearly. But if the syllabus is frequently 

changed, they may consider preparing notes on the syllabus as a waste of time and this 

may affect their morale negatively as far as their commitment to the subject is concerned.  

 

 Self-Assessment Exercise (s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. The Bible passages were selected to provide essential information relevant to 

junior secondary students on Christianity. True/False  

2. A syllabus can be handled or taught by anybody who is not a specialist in the 

subject. True/Fase 

3. A syllabus must align with the National Education aims and objectives and the 

Nigerian philosophy of Education. True/False  
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  1.4 Summary 

 

In this unit, we have been able to examine critically the syllabus of both the 

Christian Religious Studies and Islamic Religious Studies.  

  

  1.5 References/Further Readings/Web Sources 

 

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling – 

Horden Publishers.  

 

   1.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   True 

2.   False 

3.   True 

UNIT 2: MODEL LESSON NOTES 

  

Unit Structure 

2.1  Introduction  

2.2       Learning Outcomes 

2.3.     A Lesson Note on Bible Knowledge   

           2.3.1    Chalkboard Summary 

           2.3.2    A Lesson Note on Islamic Religious Studies 

            2.3.3    A Lesson Note on African Traditional Religion  

2.4       Summary   

2.5       References/Further Readings/Web Sources 

2.6       Possible Answers to Self-Assessment Exercise(s) within the content 
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  2.1     Introduction   

 

This unit introduces the students to the preparation of lesson note. This will afford the 

learners the opportunity to prepare a good and more acceptable lesson note as they are 

exposed to model lesson notes.  

  

 2.2     Learning Outcomes 

At the end of this unit, you will be able to:  

1. Develop a good lesson note on Christian Religious Studies. 

2. Describe a lesson note on Islamic Religious Studies  

3. Explain the features of a lesson note on African Traditional Religion.  

4.  

 

 2.3 A Lesson Note on Bible Knowledge  

 

Name of the Teacher: Tunde A.A 

Matric No: 057600 

Date: 20th April 2005 

School: Boys Grammar School Ibadan 

Class: SS 11 A-D 

Time: 40minutes 

Period: 1st 

Subject: Bible Knowledge 

Age of the Students: 16years + 

Topic: The Promised Land, Spies Sent Out 

Ref. Bk: The Holy Bible. Joshua 1 & 2 

Objectives:  
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 At the end of the lesson, the students should be able to answer questions under the 

topic.  

 The students should be able to narrate the story. 

 Mention the spies sent to Canaan.  

  

Teaching Aids 

The various pictures showing Joshua as the successor of Moses and the leader of 

Israelites. Also, pictures of Israelites following Joshua as their leader.  

  

Entry behaviour/Prevision 

The students have been forming knowledge: themselves into groups with leaders. 

Also, they have class captains. Many of them are also familiar with the story of 

Moses.  

 

Introduction: The teacher asks the students the following:  

 

Questions:   

(a) How many societies do you belong to here?  

(b) Why did you join the society?  

(c) Who is your leader  

(d) Why do you have a leader in the society?  

  

Presentation  

  

Step 1:  

  

Step 2:  

Step 3:  

  

Step 4:  

  

The teacher asks the students to read from their Bible for a few minutes.  

The students will read the story from their Holy Bible. The teacher will 

narrate the story to the students in the way they will understand him.  

The students will listen to the teacher, answer and will also ask the teacher 

questions.  
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2.3.1  Chalkboard Summary  

(a) After the death of Moses, Joshua became the new leader of the Israelites to 

lead them to the Promised Land.  

(b) God promised to be with Joshua as He (God) was with Moses but he should 

be courageous and obey the law of Moses  

(c) Joshua told the Israelites to get themselves ready for the journey.  

(d) Joshua also told the neighbouring people especially the Reubenites, the 

Gadites to join hands with the Israelites in taking the possession of the 

Promised Land.  

(e) They promised to help Joshua as they had done for Moses.  

(f) Joshua sent two men to spy Jericho.  

(g) The two men lodged in the house of a harlot, Rahab  

(h) The king of Jericho was aware of the visit of the two men and he sent for 

them but the harlot kept them and denied ever seeing them.  

(i) The harlot came to them and reminded them of their victory over many 

people and sought for their favour in case they came to destroy the people of 

Jericho.  

(j) The two men promised that they would save her life and her family but she 

should not reveal their business to anybody.  

  

Step 5: The students will copy the above points into their exercise books and the 

teacher will go through their notes for necessary correction.  

  

Evaluation 

The teacher will ask the students the following questions in order to know the 

extent to which they have understood the topic discussed.  

 

(a) Who was Rahab?  

(b) Why did the king of Jericho send for the two men who went to spy?  

(c) Who was the successor of Moses?  

(d) Which neighbouring people promised to help Joshua?  
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Step 6: The teacher helps the students wherever they have problem in answering the 

questions.  

  

Assignment: The students should find out more facts about Joshua as the successor of 

Moses.  

  

Remarks: The lesson could not hold because of sport activities going on in the school.  

  

2.3.2  A Lesson Note on Islamic Religious Studies  

 

Name of the Teacher: Hamid Bilau  

Matric No: OS0235/2000  

Date: Friday 20th May 2003  

School: Islamic Boys High School Ibadan  

Class: SSS 11A-C  

Time: 40minutes 

Period: 1st 

Subject: Islamic Religious Studies  

Age of the Students: 12years + 

Topic: Friday Prayer  

Ref. Bk: Islam as a Religion by M.O.A. Abdul  

 

Behavioural Objective: At the end of the lesson, the students should be able to do 

the following  

(a) Answer questions on Friday Prayer and  

(b) Explain how to conduct the Friday Prayer  

(c) Demonstrate how the Friday Prayer should be conducted.  

  

Teaching aids 

 Picture showing Muslims while praying,  
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 various photographs showing some Muslims in the mosque.  

  

Previous Knowledge/Entry Behaviour  

  

Most of the students have been following their parents to the mosque and this makes it 

possible for them to know how prayers are always conducted.  

  

Introduction: The teacher will ask the students the following questions:  

 

(a) How many times do Muslims pray in a day? Mention them.  

(b) What are the special prayers in Islam? Mention them (c) How are 

special prayers different from others?  

  

Step 1:  

  

Step 2:  

  

Step 3:  

 

 Step 4: 

  

The teacher will explain to the students about special prayers in Islam.  

The students will listen to the teacher’s explanation very carefully.  

The students themselves will contribute to the class discussion. They will also 

ask questions on what is not clear to them.  

The following important points on the Friday prayer will be written on 

the chalkboard for the students to copy into their notes.  

All practicing Muslims are expected to gather every Friday and observe the 

Friday service as directed in the Holy Qur’an 62:9 which says that “O you 

believe, when the call is made for prayer on Friday, then hasten to the 

remembrance of God and leave off all business: that is better for you if you 

know.  

  

It should be noted that Friday is not a Sabbath day but the major different between Friday 

and other days is that the Friday service takes the place of Zuhr prayer.  

 

On Friday, the Sermon is always delivered in two parts. In the first part, there will be a 

Khutbah where theme may be related to the welfare of the community. This is always 
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done in the language better understood by the people. This is always done before the 

prayer unlike other special prayers whose Khutbah is done after the prayer.  

 

Immediately the sermon is over, the Iqamah will be heard and this will be followed 

by a congregational service of two rakahs in which the Imam will recite the Faihaha 

ad another portion of the Holy Quran.  

  

However, the four nafilahs before and two after the service are obligatory. But if a 

Muslim comes later to the mosque and by the time he gets to the mosque, the Khutbah 

has started then, he may forget the four nafilahs because the Khutbah is much more 

important than the nafilahs.  

 

As stated earlier, there is no Sabbath in Islam because Muslims are expected to go 

on with their normal business before and after. The Holy Quran 62:10 says that 

“And when the prayer is ended then disperse abroad on the land and seek Allah’s 

grace”.  
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Step 5:  

  

  

  

Evaluation:  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

Step 6:  

  

Assignment:  

  

  

  

Remark:  

  

The students will copy the above notes into their note 

book while the teacher will be going round to assist 

them.  

The teacher will ask the students the following questions in 

order to determine whether the objectives of the lesson had been 

achieved.  

(a) What is the difference between Friday prayer and other 

special prayers?  

(b) Into how many parts is Friday prayer divided? Explain 

them  

(c) What do you understand by the term “there is no Sabbath 

in Islam?  

(d) Briefly explain how Friday prayer is always conducted?  

 

The teacher will help the students where they need his 

assistance in answering the above questions At home, 

students are to find out the differences and similarities 

between Friday prayer and other prayers.  

 

The lesson was very successful as majority of the students 

were able to answer the questions students were able to answer 

the questions satisfactory.  
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2.3.3     A Lesson Note on African Traditional Religion  

  

Name of the students:  

Matric No:  

School:  

Time:  

Age of the students:  

Subject:  

Topic:  

  

Objective:  

  

Ojedele L.A.  

05/16000  

Comprehensive High School, Oyo  

Upper 6 (H.S.C)  

17years +  

Divinities – Òṛúnmìlà  

A text book on West African  

Traditional Religion by A.B Jacobs At 

the end of the lesson, the students 

should be able to do the following.  

  

(a) Explain the importance of Òṛúnmil̀à in the creation of the world  

 

(b) Mention the position of Òṛúnmìlà with other divinities (c) Compare and contrast 

Òṛúnmil̀à with other divinities (d) Answer questions on Òṛúnmìlà generally.  

 

Teaching aids:  

  

Entry behaviour:  

  

  

  

  

 

Introduction:  

  

  

 Pictures showing Òṛúnmil̀à in different ways.  

  

Most of the students have heard about divinity 

and even parents of some of them are 

worshipping one divinity or the other.  

  

The students will answer the following 

questions:  

  

(a) What is ATR? And why is it being 

referred to as A.T.R?  
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Presentation  

Step 1:  

  

 

Step 2:  

  

 

Step 3:  

(b) Briefly discuss the creation of the world 

as it affects the Yoruba race.  

(c) Mention some of the problems facing 

A.T.R and suggest solutions.  

   

The teacher will explain to them the concept 

of Òṛúnmìlà among the Yorubas.  

 

The students will listen to the teacher’s 

explanation and contribute to the classroom 

discussion.  

 

The teacher will write the following points on 

the chalk board for the students as the 

chalkboard summary.  

  

Òṛúnmil̀à is the oracle divinity of Yorubaland. As a counselor, he followed Òris̀ạ̀ń́lá to 

equip the solid earth after it had been created. Olódùmarè also sent him to the world in 

order to see to the wellbeing of human beings.  

  

According to the Yoruba tradition, Òṛúnmìlà is the deputy of Òris̀ạ̀ń́lá who himself is 

believed to be the wisdom and skilled in medicine. He does not only know the past and 

present, he can also predict what is in future for human beings. He was believed to be 

present when human destiny was first sealed. This gives him the opportunity to know 

everything concerning human destiny.  

 

 Òṛúnmìlà can be consulted on all occasions such as marriage, pregnancy, birth 

childhood, adulthood among others for the purpose of receiving directives and guidance 

with regard to human destiny, passage of life as well as relationship to Olódùmarè.  
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Among the Yorùbás, Òṛúnmìlà serves as an intermediary between man and divinities, 

man and God. Today many people including both  

Moslems and Christians consult him either directly or indirectly for one assistance or the 

other.  

 

There are two major methods of consultation. The first one is always done on op̣óṇ Ifá 

(Ifá board) which is used in almost all important occasions. The second one is 

consultation through OPELE – a cord or chain with half nuts. This is used almost every 

day by the Òṛúnmìlà diviners as well as on all minor occasions.  

  

Step 5: The teacher will go round the class to assist the students who may need his 

assistance.  

 

Evaluation/Recapitulation: The teacher will ask the students the following questions in 

order to find out the effectiveness of his teaching method and also to find out the 

objectives of the lesson have been achieved.  

 

(a) Briefly discuss the importance of Òṛúnmìlà  

(b) How do people consult him?  

(c) Why do people consult him  

(d) How important is he?  

 

 Assignment:  

  

Remark:  

 At home, students are to find out more information about Òṛúnmil̀à.  

 

 

The lesson was successful as majority of the students were able to answer the 

questions under evaluation.  

 

 Self-Assessment Exercise (s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 
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1. A lesson note is teachers’ daily guide.   True/False  

2. After the death of Moses, _____ became the new leader of the Israelites to lead 

them to the Promised Land (a) Joshua (b) James (c) Jude (d) John 

3. Which of the following is not the first step in developing lesson not? (a) 

introduction(b) testing of previous knowledge (c) motivation (d) initiation 

 

 

 

  2.4   Summary   

The unit above exposes the students to the preparation of lesson note in Religious 

Studies generally. We have examined and treated the following:  

  

(a)  A model lesson note on Religious Studies  

(b)  A model lesson note on Islamic Religious Studies  

(c)  A model lesson note on African traditional religion.  

 

   2.5   References/Further Readings/Web Resources  

  Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling 

Horden Publishers.  

  2.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   True 

2.   A 

3.   D 

UNIT 3:  THE CONCEPT OF CONSCIENCE 

  

Unit Structure 

3.1  Introduction  

3.2      Learning Outcomes 
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3.3  The Concept of Conscience  

            3.3.1.  Role of the School  

            3.3.2  The Role of Teachers in Inculcating Values in the School Students  

            3.3.3  The Role of the School in the Moral and Character Reformation of 

Students  

3.3.4  The Role of the Home in Moral and Character Reformation  

3.3.5  The Role of the Religious Bodies in the Moral and Character Reformation 

of the Students  

3.3.6  The Role of the Society in the Moral and Character Reformation of the 

Students  

3.4    Summary   

3.5    References/Further Readings/Web Sources 

3.6    Possible Answers to Self-Assessment Exercise(s) within the content 

  

  3.1     Introduction   

 

This unit exposes the students to the concept of conscience as well as different roles to be 

played by different individuals in the character reformation of the students. The word 

character when used or defined as a noun, stands for personality, nature, disposition, 

temperament, temper, and mentality, turn of mind, psychology, psyche, make-up, make, 

and stamp, mould, cast. Its synonyms include but not limited to the following: essential 

quality, essence, sum and substance, individuality, identity, distinctiveness, uniqueness, 

spirit, ethos, complexion, key, tone, tenor, ambience, aura, feel, feeling. 

 

In other words, character is a manifestation of man’s inward disposition on one issue or 

the other at one time or the other. In a way, it is a practical demonstration of our inward 

disposition to an issue. We must first of all think of something before we show it through 

action. In other words, our character is an expression of our position, and standpoint. This 

is the reason why we can say that your character speaks about you and your intention. 
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  3.2     Learning Outcomes 

 

By the end of this unit, you will be able to:  

1. Discuss the fully the concept of conscience  

2. Describe the roles expected to be played by different individuals in the character 

reformation of the students.  

  

  3.1  The Concept of Conscience  

 

Perhaps, conscience can be regarded as what differentiates right from wrong. From 

religious perspective, the impression is that Conscience is of God, who bestows on every 

person to reveal to man what is the right or wrong action. In Yoruba orature, the 

conscience is known as Ifá Aya, which is the oracle of the heart. Man is a conscientious 

being; his conscience reveals to him what decision to make or the course of action to 

take. It warns man not to go as strayed. As a matter of fact, conscience is personal in 

man. In most cases, conscience urges man to take up or reject a wrong course of action.  

 

Antecedent conscience is the judgement of conscience before the course of action has 

been taken. In the same vein, consequent conscience takes place after the action has been 

depending on whether or not the dictate of conscience has been followed and then such 

conscience sets in to prefer moral judgement on the quality of such action. Naturally, the 

good action is always perceived through the agency of conscience.  

 

Conscience is different from groups to groups, from individuals to individuals and it can’t 

be an ultimate norm of behaviour. It should also be noted that the conscience of 

individuals tell them different things. To some people, their conscience may tell them that 

stealing is good while to some other people, it is bad.  
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Natural conscience is the one that is informed and guided by social condition, education 

as well as family ties. On the other hand, the liberated conscience is the one which 

follows the rules as well as demands of Holy Books.  

 

What are the major roles to be performed by both the teachers and the school in the 

character reformation of the students? 

  

3.3.1 Role of the School  

(1) The school must have adequate educational materials to teach the students.  

(2) The school should include in its curriculum moral education.  

(3) The school must have a conducive environment.  

(4) The school should motivate the students to learn and organize various 

programmes that can enhance learning.  

 

The school should teach the students how to be good and loyal citizens.  

 

3.3.2  The Role of Teachers in Inculcating Values in the School Students  

 

Values are matters of importance as different from just mere matters of fact. Again, 

values can be regarded as perception of what is desirable and cherished by an individual.  

 

The Role of the Teachers in inculcating values in schools include the following:  

He should be able to identify the most important rules for students  

(a) He should be able to make distinction between positive and negative values. The 

positive ones which are desirable course of actions has potentials to enhance 

cordial relationship between God and man on the one hand, and man and man on 

the other hand. Conversely, the negative ones are those that are inimical to the 

development of oneself, others and society.  

(b) He should be able to identify the character which he wants his students to promote 

. 

(c) He should teach the students to have consideration as well as feeling for others.  

(d) He should be able to teach the students to understand or read the minds of others.  
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(e) Teachers should give moral education to their students.  

(f) Teachers should serve as models for their students. In other words, whatever they 

expect from their students, they should also demonstrate it.  

(g) Teachers should teach their students how to relate to the society in which the 

school is located or situated.  

(h) Teachers should relate education or school lessons to the real life situation  

(i) Teachers should lay greater emphasis on the value attributes of the school lessons.  

(j) The teacher should act as the society mirror and teaches the children the right way 

to behave.  

(k) Teachers should emphasize the moral aspect of religion while teaching their 

students.  

(l) Teachers should have sense of responsibility and sense of devotion to duty.  

(m) Teachers should come to work regularly and punctually to show good examples.  

(n) Teachers should be committed to their work.  

(o) Teachers should instill discipline in their students.  

(p) Teachers should always be honest in carrying out their duties.  

(q) Teachers should always see themselves as parents of their students.  

  

3.3.3 The Role of the School in the Moral and Character Reformation of Students  

 

The school must have adequate educational materials to teach the students.  

 

 The school should include in its curriculum moral and religious education for the 

students.  

 The school must have a conducive environment that can enhance learning.  

 The school should motivate the students to learn and organize various programmes 

that can promote learning among students.  

 The school should teach the students how to be good and loyal citizens to their 

country and particularly in the school.  

 

 



  

68 
 

3.3.4  The Role of the Home in Moral and Character Reformation  

 

 The home should provide the basic needs for the child  

 The home should provide a stimulating environment that will motivate the 

children to learn.  

 The home should instill in the child moral and religious lesson.  

 The home should be good model for the child to copy  

  

3.3.5  The Role of the Religious Bodies in the Moral and Character Reformation of 

the Students  

  

 The religious bodies are custodian of moral and religious teaching. Hence, they 

should instil the fear of God in our children.  

 Religious bodies should emphasis those religious virtues that could promote unity 

among children.  

 Religious bodies should organize joint religious services for the children so as to 

bring about a sense of belonging.  

  

3.3.6  The Role of the Society in the Moral and Character Reformation of the 

Students  

 

 The society should teach the children its rules and regulations.  

 The society should provide for the needs of children. 

 The society should always emphasis only what can bring happiness among 

the children/adults.  

Self-Assessment Exercise(s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. Antecedent conscience is the judgment of conscience before the course of action 

has been taken. True/False 

2. In Yoruba orature, the conscience is known as Ifá Aya. True/False 
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3. Only the religious bodies are custodians of moral and religious teaching. 

True/False 

 

 

   3.4   Summary   

The treatment of conscience as a concept will afford the students the opportunity to be 

morally good all the time. Again, society must not shy away from their responsibilities if 

morality is to be accepted by everybody in the society.   

In this unit, you have learnt the roles to be played by the following in the character 

reformation of the students: 

(a) The role of the teachers  

(b) The role of the school.  

(c) The role of the home  

(d) The role of the religious bodies  

(e)  The role of the society  

  

  3.5   References/Further Readings/Web Resources 

 

Babs Mala S. (1986). Religious and Moral Education: Principles and Methods. Lagos: 

Gilbert, Grace and Gabriel Associates.  

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling 

Horden Publishers.  

Ayantayo J.K. (2009) “Separating the Wheat from the Chaff: A Redefinition of Religious 

Values toward a New Social Order in Nigeria, LUMINA: An Interdisciplinary 

Research and Scholarly Journal, Holy Name University, Tagbilaran City, Bohol, 

Philippines Vol. 20. No.1, 1-8 

 

Ayantayo, J. K. (2017), Character Speaks, Ibadan: Samprints and Graphic and Co. 
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   3.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   True 

2.   True 

3.   False 

 

UNIT 4:   SCHOOL WORSHIP 

Unit Structure 

4.1  Introduction  

4.2  Learning Outcomes 

4.3  Objectives of School Worship  

4.3.1  Preparation for School Worship  

4.3.2   Trends in the School Worship  

4.3.3  Qualities of a Moral Education Teacher  

4.4      Summary   

4.5     References/Further Readings/Web Sources 

4.6     Possible Answers to Self-Assessment Exercise(s) within the content 

  

  4.1 INTRODUCTION  

 When formal education was introduced by the Christian missionaries, school worship 

was seen as part of the strategies for Christianizing the Nigerians. However, the taking 

over of missionary schools by the government in the 1970s rendered the school worship 

in effective.  

  

  4.2   Learning Objectives 

 

By the end of this unit, you will be able to:  

1. Discuss the importance of school worship  
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2. Describe the qualities of a moral education teacher 

 

  4.3  Objectives of School Worship  

The objectives of school worship include the following:  

 It enhances the spiritual life of students generally.  

(a) It assists the students to have an awareness of their creator or God.  

(b) It helps in the promotion of discipline among students.  

(c) It assists students to know how to pray to God, their Creator.  

(d) Moral development of a child through school worship can also enhance his 

intellectual development.  

(f) It helps the school in realizing its set objectives either directly or indirectly.  

  

(g) Through school worship, students are taught how to depend on God, their 

creator.  

(h) Through school worship, students see themselves as belonging to the same 

family of God, a higher Being.  

(i) Through school worship, the students see themselves as being equal before God, 

the creator of all, including their teachers who they hold in high esteem.  

  

4.3.1    Preparation for School Worship  

The following important areas have to be put into consideration while preparing for the 

school worship  

 

(a) Bible Quranic Text – some religious denominations may have daily text or 

passage for the worship while some religious denominations always leave that for 

the teachers and students who will conduct the worship.  

 

(b) Choosing of Songs or Hymns – it is the responsibility of anybody who wants to 

conduct the worship to choose a song  which will be relevant to his text and the 

lesson he wants to teach from the Bible or Quranic passage. It must however, be 
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noted that each religious denomination including the Moslems has their 

hymnbooks.  

 

(c) The School Roster – at the beginning of every term, many rosters will be 

prepared by the school and such rosters will cover the whole of that term. Such 

rosters include: duty roster, roster for both morning and afternoon worships etc. 

Every teacher or student in the school will know when it is his turn to conduct 

worship for the school and every necessary preparation will be made towards its 

success.  

 

(d) Short Address and Prayers – the teacher will explain the passage read to the 

students in such a way that the students are able to learn one or two lesson from it. 

Thereafter, the teacher or student conducting the worship will refer the students to 

where they can get the hymns for that worship. After the students must have sung 

the hymns, the teacher begins to pray. Teachers who do not know how to pray 

will at least be able to read the prayers from the prayer book being used. At times 

the teacher conducting the worship may call any of the students to lead the school 

in prayer.  

 

(e) Announcement after Prayers: After prayers must have been offered either by 

the teacher or the selected student, the teacher asks the head of school if he has 

message for the students. If there is any, the head teacher moves to the front 

where the announcement is made or the message is delivered.  

 

(f) Timing and Location of the School Worship: In most cases, the school 

timetable always indicates the time for worship. Some schools many have it twice 

in a day. While that of the morning may be longer, the afternoon worship may be 

shorter. Like the time allocated to the school worship, the place of school worship 

varies from one school to another. Some schools may use an open space in their 

school, some may use a hall specifically constructed by the school for different 

purposes.  
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4.3.2  Trends in the School Worship  

  

At the beginning of Western formal education in Nigeria even up till 1970s when most 

private secondary schools were taken over by the government, school worship could only 

be conducted in line with the religion of the founder.  

 

However, now that most early religious schools belong to the government, the school 

worship is being conducted in line with Christianity and Islam. What is more, the two 

prominent religions in the country, Islam and Christianity are being taught in all the 

public schools unless there are no teachers to teach them. With this development, two 

days in a week may be given to each of the two religions for the purpose of conducting 

school prayer. The implication of this arrangement is that both Moslems and Christians 

are allowed to conduct school worship in line with their religion.  

 

It should be noted however that unlike in the past, school worship is not all that 

important. Some students and teachers do not take it very seriously more so that there was 

no consideration for their religion before they were given admission or appointment. 

What is important to both the government and some schools is the orientation of the 

National Pledge. Again, because religious education is not a compulsory subject in 

Nigerian schools, some Muslims and Christians may not offer it. Also, because public 

schools have gone secular, some Muslim students may feel unconcerned when prayers 

are being offered in Islamic way. The same thing goes for the Christians as some of them 

may not even attach any importance to school worship in line with their religion. Again, 

the government policy does not make the conduct of school worship compulsory for both 

the students and the schools. But what concerns the government is the maintenance of 

peace in the school generally and the recitation of the country’s National Pledge as 

already stated above.  
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4.3.3  Qualities of a Moral Education Teacher  

 

A teacher of moral education is expected to possess the following qualities among other 

things.  

 

(a) He must be somebody who puts into practice what he teaches in the school. In 

other words, a good moral education teacher must be an embodiment of good 

examples. He must not be somebody who will say to his students do what I say 

but do not do what I do.  

 

(b) He must be somebody who is naturally interested in the teaching of moral 

education. This means that the teaching of the subject must not be imposed on 

him. For instance, a teacher of moral education should be a specialist in the 

subject and he should also have interest in the subject. The reason being that man 

may naturally perform better in a course in which he is interested rather than a 

course which is imposed on him.  

  

(c) The teacher of moral education should have sympathy for his students. He must be 

friendly with his students at all times. If at all times, he puts up a cheerful face 

while teaching, this may make his students to develop special interest in the 

subject.  

 

(d) The teacher of moral education must be familiar with the objectives of his subject. 

He should also devise means of achieving the set objectives. It is his responsibility 

to study the whole syllabus and understand how each topic or section can assist in 

realizing the set objectives.  

 

(e) The teacher of moral education must have sufficient experience about life. This 

will enable him to use his personal experience to assist his students whenever they 

are in a problem. Giving an encouragement to somebody who is in problem or 
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raising the hope of somebody who is in a problem may give a psychological relief 

to such a person. This can be better done by somebody who himself is an 

embodiment of experience.  

 

(f) A good teacher of moral education must be a good psychologist. He must be 

somebody who understands his students very well. He must know the weakness 

and strength of his students. He must be familiar with the background of his 

students, as this will enable him to assist his students whenever they are in a 

problem.  

 

(g) Moral education teacher must be educationally competent. One thing is to have a 

certificate, another thing is to be able to defend the certificate. By implication, he 

must be a master of his subject.  

He must have a good knowledge of the subject’s content. This will enhance his 

respect not only among his colleagues but also his students.  

 

(h) A teacher of moral education must have a religion. He must not be somebody who 

doubts the existence of a creator or God. Whatever may be his religion, he must be 

somebody who practices it regularly.  

 

(i) The teacher of moral education must be somebody who loves his students 

regardless of their religious background. This will enable such a teacher to preach 

love to his students.  

 

(j) The teacher of moral education is expected to be gentle in his dealing with his 

students and others, command some respect from his students and his colleagues, 

to be trustworthy in his dealings not only with his students but also people around 

him.  

 

The teacher of moral education must be somebody who is ready to learn at all times. In 

other words, he must always be a student, or learner. He must not be somebody who will 
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feel satisfied with the little knowledge which he has acquired as nothing is static 

including knowledge.  

 

(k) The teacher of moral education must be somebody who himself or herself is 

morally upright. He must not in any way involve himself in any form of social 

vices.  

 

(l) The teacher of moral education must be law abiding. He must be somebody who 

obeys the rules and regulations of the school. He must always have respect for the 

constituted authorities.  

 

Finally, he must be somebody who will not do unto others what he does not want others 

to do unto him.  

Self-Assessment Exercise(s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. Which of the following area need not to be considered while preparing for the 

school worship? (a) Bible Quranic Text (b) Choosing of Songs or Hymns  (c) 

Family status (d) Short Address and Prayers   

2. The _____ explain the passage read to the students in such a way that the 

students will be  able to learn one or two lesson from it. (a) teacher (b) principal 

(c) house prefect (d) head of department 

3.  Quranic Text is used by the _____ (a) vice principal religious (b) invited guest  

(c) Moslems (d) Christians 

 

 

  4.4   Summary   

 

The various problems being exhibited by students at all levels of education made some 

concerned Nigerians to be calling for the re-introduction of moral education in the 

Nigerian schools.  



  

77 
 

In this unit, you have learnt the following:  

 

(a) Objectives of school worship  

(b) Preparation for school worship  

(c) Trends in the school worship  

(d) Qualities of a Moral Education Teacher  

  

  4.5   References/Further Readings/Web Resources 

  

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling, 

Horden Publishers.  

 

  4.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   C 

2.   A 

3.   C 
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UNIT 5:  METHODS OF TEACHING MORAL EDUCATION 

Unit Structure 

5.1  Introduction  

5.2  Learning Out Comes  

5.3  Methods of Teaching Moral Education  

5.3.1  Various Methods of Teaching Moral Education  

5.4 Summary 

5.5     References/Further Readings/Web Sources  

5.6 Possible Answers to Self-Assessment Exercise (s) in the content 

  

  5.1 Introduction  

 

There are many methods that can be used to teach moral education. Such methods 

include project method, film and picture method, Educational Broadcasting method, 

the dramatization method, demonstration method, the story telling method and the 

field trip method.  

  

  5.2   Learning Outcomes 

 

By the end of this unit, you will be able to:  

1. Explain various methods that can be used to teach moral Education  

2. Discuss the identified methods of teaching moral education.  

  

  5.3  Methods of Teaching Moral Education                         

In the opinion of Balogun (1998), for many years the traditional method (lecture method) 

dominated the scene. The realization that this method has great implications calls for 

continued research for innovations. During the past two or three decades, many new 
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methods have been developed, tested, combined and adopted to different learning 

situations.  

 

 Nowadays, there are multivarious methods of teaching as there are teachers. Likewise, 

there are many methods of learning as there are learners. It is therefore, not easy to 

answer the poser: what is the best method of teaching moral education.  

 

To be able to answer the question, one shall have to take into consideration, the type of 

learner, the subject – matter, the envisaged outcomes of teaching etc. Therefore, the 

correct question to ask is: what is the most appropriate method of Teaching Moral 

Education.  

 

A good teaching according to Obanya (1985) should begin with the teacher having a 

clear picture of the exact changes he has to bring in the learner. To do this, he ha to 

question himself as follows:  

 

(a) To what extent is he familiar with the topic he is about to teach? (subject – matter)  

(b) To what extent is he aware of the demands of the syllabus? (Objectives)  

(c) To what extent is he aware of the characteristics of the group (adolescent) learners 

he has to teach (individual differences).  

(d) To what extent can he provide materials for teaching the topic? (Instructional 

materials).  

(e) To what extent can he provide suitable answers to the above questions, he can 

then, decide on the appropriate method(s) which can ensure the success of 

teaching any topic. However methods of teaching moral education include the 

following:  
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5.3.1  Various Methods of Teaching Moral Education  

 

1.  The Project  

 

In this method, the students may be grouped, and each group may be given a project to 

work on. Each group should have a leader who will see to the early completion of the 

project. The problem with this approach is that not all members of the project group will 

participate in the project. This implies that, it encourages laziness among the students.  

 

The method has many advantages  

  

2.  The Film and Picture  

 

This is a new method to the teaching and learning of education. In this method, the 

teacher becomes a manager. He has to prepare the place where the film will take place. It 

is also the responsibility of the teacher to prepare the minds of his students ready for the 

film show. The teacher has less work to do. If the film also has sound as a result of which 

the students will see and hear the sound at the same time. But if the film does not have 

sound, it means that the teacher will have to relate the stories to his students. In this 

method, both the slides and film strips will be used. It is also the responsibility of the 

teacher to operate the slide and film strip projectors: The teacher has to look for an 

appropriate film which is very much related to what he is teaching his students. The 

teacher must not forget to give questions to the students after the film show.  
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2. Educational Broadcasting: Radio and Television  

 

Religious teachers may take their students to radio and television station to teach and 

their teaching will be relayed later. If this happens, it will be possible for students at 

home to learn from such a radio or television programme.  

 

Also, sermons can be preached by the religious leaders, religious drama or plays can also 

be staged, recitation and memorization can also be organized by radio and television 

station. Also, religious education programmes can take place in the radio and television 

station. With this method, students will have the opportunity to hear and see (in case of a 

television) how the thing is being done. The method also has many disadvantages and 

advantages.  

 

Today we have so many digital stations where student can learn educational programme 

for children and adults. Such education could complements the one spearheaded by 

scholls pipes can learn new ideas including elocution. Notable among them are 

Boomerang, Cartoon Network, Disney Channel, Disney Junior, Disney XD, 

Nickelodeon, Nick Jr. and Universal Kids, PBS Kids, Nickelodeon, and ABC Family. 

BabyFirst, Baby TV, Boomerang (TV network), Boomerang (TV network), Cartoon 

Network, Disney Channel, Disney Junior, Disney XD, Fox Kids original programming, 

Nickelodeon, PBS Kids, Universal Kids, Kids & Teens TV, Kids Street, Kids' WB and 

Halla Bol! Kids TV. Channel 319 DSTV, Barney and Friends, Beauty and the Beast, 

Share this, Like this: We also have, Open University programs on BBC television in the 

UK. 

 

3.   The Dramatisation  

 

Dramatization is one of the methods of moral teaching and learning religious education. 

In this method, students will act and speak as they dramatise the story or event. 



  

82 
 

Dramatization is always a follow up to the teacher’s discussion of a particular topic. The 

students will have to participate fully. The drama could be radio taped, video – recorded 

or filmed as this will afford the students the opportunity to make reference to it from time 

to time or replay the event or story any time they feel like doing so. The method has 

many advantages and disadvantages.  

  

4.   Demonstration  

 

This is an activity – based teaching where the teacher demonstrates actions with some 

objects to bring any point clearer to the students. For activity – based teaching, the 

teacher can follow certain procedure in teaching any particular topic under Tawhid and 

Figh. For instance, the teaching of Iman (the belief in the existence of one and only Allah 

(SWT), some experiments can be performed by the students under the guidance of the 

teacher. The same approach can also be used for some important topics in the Bible or 

even in Traditional religion.  

  

5.  The Story Telling  

 

All children like stories particularly if such stories are made interesting by the teacher. 

For the adolescent students of the secondary level of education, the story must be linked 

with the students own personal experiences. This method can be applied to teach Sirah 

and Tahdhib and some important religious topics.  

 

In modern time, there is a need to explore opportunity offered by digital technology. A 

good example of this is Digital Storytelling, which goes with the use of multimedia tools 

to bring narratives to life. Digital Stories can be used to explain a concept, to reflect on a 

personal experience, to retell a historical event, or to make an argument. Digital stories 

are typically videos that combine audio, images, and video clips to tell a story. The use of 

digital storytelling involves following some processes such as creating a scenario of a 

hero in the story, omitting any irrelevant detail, telling the story as you talk., making it 

visual, making it personal and easy to relate to life situations and adding surprises. In the 
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course of telling a story, teachers could follow the popular narrative models such as 

Linear Narrative, which presents the events of the story in the order in which they 

happened, Non-linear Narrative, Quest Narrative and Viewpoint Narrative. These also go 

with narrative modes of fiction such as action, dialogue, thought, description, and 

exposition. 

 

6.   The Field Trip  

 
 

This is a method in which the teacher suggests a field trip and organizes his class to visit 

places of educational interest in order to study real things and to meet real people in their 

respective actual environments. This will help the students to gain on – the – spot 

experience. The experience gained during the field trip will be more vivid, lasting and 

often more meaningful to the students.  

 

Before the commencement of the trip, letters must have been written to the places of 

intending visit with a view to conducting the students round.  

 

On the trip day, the teacher must have given his students some instructions concerning 

important things to take note. They must have been told to take their writing materials 

and other important information.  
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It is the duty of the teacher to make use of the knowledge and experience gained by the 

students during the religious education classes. It helps students to have first-hand 

information on the places visited and a clear idea of the thing/place seen.  

 

It also helps the students to make use of their imagination and observation. It also has 

many disadvantages.  

 

 Self-Assessment Exercise(s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. In which method students are grouped, and each group may be given a project to 

work on? (a) case study (b) inquiry  (c) study group (d) project 

2. _____ method help the students to gain on–the–spot experience. (a) teacher (b) field 

trip (c) demonstration (d) discussion 

3. Which of the following method gives the students to act and speak as they roleplay 

the story or event (a) dramatization (b) investigative (c) acting (d) imitating 

 

  5.4 Summary 

In this unit, we have discussed:  

  

(a) Methods of teaching  

(b) Various methods of teaching Moral Education  

(c) Making case for the teaching of Moral Education  

  

 

  5.5 References/Further Readings/Web Sources 

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling, 

Horden Publishers.  
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  5.6   Possible Answers to SAEs 

                     Answer to SAEs 

1. D 

2. B 

3. A  
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MODULE 3: Resources for the Teaching of Moral Education 

Module Structure  

  Unit 1:      Resources for the Teaching of Moral Education  

  Unit 2:   Factors That Can Aid Successful Teaching and Learning of 

Moral Education  

 Unit 3:     Examinations in Moral Education  

 Unit 4:    Problems of Teaching Moral Education in the Nigerian Schools  

 Unit5:  Factors That Can Enhance Moral Education in the School 

Children  

 

UNIT 1 RESOURCES FOR THE TEACHING OF MORAL EDUCATION  

Unit Structure 

1.1  Introduction  

1.2       Learning Outcomes 

1.3  Resources for the Teaching of Religions  

1.3.1  Factors to be Considered before Choosing Teaching Aids in the Class of 

Religious Education  

1.3.2  Human Resources  

1.3.3  Educational Resource Centre  

1.3.4  Material Resources  

1.3.6  Advantages of Instructional Aids  

1.4       Summary   

1.5       References/Further Readings/Web Sources 

1.6       Possible Answers to Self-Assessment Exercise(s) within the content 
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  1.3     Introduction   

There are three types of resources that can assist in the teaching of religions generally.    

They are (a) Resource person (b) Material resources and (c) Education resource centre. 

Each of them has advantages and disadvantages.  

  

   1.2     Learning Outcomes 

 

By the end of this unit, you will be able to:  

1. Describe the types of resources for the teaching of religions  

2. Discuss the advantages and disadvantages.  

  

  1.3  Resources for the Teaching of Religions  

 

Resources for the teaching and learning of religions can be divided into:  

 

(a) Human resources and  

(b) Material or non-human resources.  

  

           1.3.1 Factors to be Considered before Choosing Teaching Aids in the Class of 

Religious Education  

 

Factors to be considered include:  

(a) Subject matter or topic  

(b) Age of the students  

(c) Availability of the teaching aids  

(d) Teacher’s expertise  

(e) Duration of lesson or timing and  

(f) Location of the school  
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The first thing for a teacher of Religious Education to do is to be familiar with the 

scheme of work from where the topic to be taught will be taken.  

 

Age is another factor to be considered while selecting an instructional material. In most 

cases, pupils in primary schools may not be able to handle certain aids which may be 

easily handled by secondary students. In the same vein, there could be some instructional 

aids which may be difficult for the secondary school students to handle because of their 

inexperience whereas such instructional materials may be easily handled by students in 

the tertiary institutions.  

 

The teaching aids to be used by the teacher must be readily available. A good teacher 

must not select a teaching aid which he will not be able to get. Though improvisation is 

allowed in the class of religions, it is, however, better if concrete object is used for the 

students.  

 

The time allocated to a particular subject also determines which aid a teacher will choose. 

If time allocated to the subject is too small, it may not be advisable for the teachers to use 

teaching aids that will require a longer period.  

 

Location of the school is another important factor which determines the selection of 

instructional materials. The reason is that there are some teaching aids which require the 

use of electricity and where electricity is not available, it may be difficult to use such 

teaching aids.  

  

1.3.2  Human Resources  

 

Human resources in the teaching and learning of religions may refer to specialists in 

Islamic Religious studies, Christian Religious studies or other religions as well as 

experienced people in any of the religions generally. Such experienced people may 
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include religious leaders in any of the religions, practicing Muslims or Christians or 

traditionalists.  

 

Since these resource persons are experts in their specific areas of religion, they could be 

invited by the school to complement the teachers teaching. At the same time, in the area 

of traditional religion, a resource person may be invited to come and give a talk on 

priesthood, worship, festivals, deities, shrines, temples, sacrifices, invocations, songs 

among others.  

 

The advantages that can be derived from the use of a resource person include:  

 

(a)  It introduces innovation into the teaching of religions.  

(b)  It makes learning easier and lasts longer for the students  

(c) It reduces teacher’s work  

(d) It does not make teaching to be monotonous.  

(e) Since in most cases, the resource person may be new to the students, it introduces 

variety into the teaching and this consequently makes the students to pay attention 

to the resource person.  

  

1.3.3  Educational Resource Center  

 

A resource centre is a place where relevant information concerning religions or education 

generally can be gathered. Apart from religious information that can be gathered from a 

religious resource center, various instructional materials or aids can also be found in a 

resource center, such as visual aids, audio visual aids as well as three dimensional aids 

among other aids. A good resource center should not only be located in a strategic place 

but it must have all necessary things adequately in such a way that it will be able to serve 

some schools within the same area.  

 

The use of a resource center has advantages which include:  
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(a) It affords the teachers the opportunity to have access to highly expensive as well 

as electric operated instructional aids.  

(b) Teachers have the opportunity to learn from the experts who are in the resource 

centre primarily to assist them on how to make use of some complex instructional 

aids.  

(c) It affords the students the opportunity to have access to various instructional aids.  

(d) The teachers also have the opportunity to diversify their instructional aids.  

  

1.3.4  Material Resources  

However, material or non-human resources refer to various instructional materials or aids 

which a teacher of religion can make use of in his or her class. Such instructional 

materials or aids may include: the chalkboard, maps and charts, pictures, flannel graph, 

models, film, radio, film strips television, tape recorder, text books, bulletin board, 

journals, Newspapers, film projectors among others. Its disadvantages include:  

 

(a) Some teachers and students may leave the school under the pretence that they are 

going to the resource centre.  

(b) Some instructional materials taken from the resource centre may not be returned.  

(c) If an attendant with dubious character is put in change of a resource centre, all the 

instructional aids put in the centre may be removed or sold.  

  

Examples of Material Resources  

 

 (a)  The Chalkboard  

 This is one of the most important instructional aids being used in the class of Religious 

education. The chalkboard may be portable or fixed in the classroom. It is on the 

chalkboard that the teacher has to write his notes. He will also write his summary on the 

chalkboard.  
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 (b)  Maps and Charts  

 In bringing the lesson home to the students, maps and charts of a place can be used by 

the teacher. Such maps and charts can either be bought or prepared by the teacher 

himself. it can also be drawn on the chalkboard for the students to copy into their notes.  

 

 (c)  Picture  

These are essential teaching aids in the class of religious education. The use of pictures 

by the teacher helps students to understand better what they are being taught and also 

helps them in retaining the information being given to them.  

 

 (d)  Flannel Graph  

This could be bought or prepared by the teacher himself. it is on this flannel graph that 

the teacher has to put his prepared flash cards, charts or pictures that are cut out by him. 

The use of flannel graph helps the teacher to practically illustrate his points as his 

teaching will become very real.  

 

 (e)  Tape Recorder  

Biblical stories may be recorded in a cassette for the use of the students. In the class, the 

teacher may put on the tape recorder to enable students to hear the story.  

 

 (f)  Radio  

Radio is another audio aid for teaching and learning of religious education. When 

Religious stories are being discussed in the radio, it can be brought to the class for the 

students to listen to it.  

 

 (g)  Television  

 

This is another audio-visual for the teaching and learning of Religious education. The use 

of a television will afford the learners the opportunity of seeing and hearing what is being 

discussed.  
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 (h)  Text Books  

 Religious education has books on it. Some schools are rich enough to buy copies for the 

religious education teachers.  

 

 (i)  Journals  

 Like books, journals can be used by the teacher of Religious education.  

The use of journals helps students to have access to latest information about what the 

teacher is teaching them.  

 

 (j)  Newspapers  

 Like journals, students and teachers of religious education can make use of Newspapers. 

Such Newspapers must be related to the topic being discussed.  

 

(j) Social Media. We are in the age of social media, which, Kaplan and Haenlei 

classify in terms of blogs, social networking sites, virtual social worlds, 

collaborative projects, content communities, and virtual game worlds. Most 

popular websites of social media users are Delicious, BizSugar, WhatsApp, 

Snapchat, Reddit, Flickr, Tumblr, Instagram, Pinterest, YouTube, Google+, 

Twitter, Facebook, Baidu, Tieba, LinkedIn, Instagram, Pinterest, Twitter, Viber, 

WeChat, What’s App, Weibo, Wikia, and the associated messengers such as 

Facebook Messenger. So many programmes that have been developed in the 

curriculum of studies for the Nigerian student at the different levels of education 

can be found on the social media. we discover that most teachers who are at the 

helm of curriculum implementation have imbibed the prime goal of facilitation of 

the teaching/learning process that would result in meaningful learning and 

eventual excellent performance by the learners. So far, the use of social media has 

many positive effects on Education in terms of the fact that it serves as an agent 

of socialisation because it allows students to exchange ideas and learn new things, 

provides an easy and effective way in which students can share knowledge, 

through which they update themselves. It also serves as a venue for the students 

to learn from various sources and get them Prepared for serious learning via 
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social networking technologies. By so doing, social media gives a path to the 

understudies to adequately achieve each other concerning class wanders, group 

assignments or for help on homework assignments. The teacher to have the 

opportunity to post via web-based networking media about class exercises, school 

occasions, and homework assignments which will be exceptionally valuable to 

them. Thus, social media gives the chance to instructors to show great 

computerized citizenship and the utilization of the Internet for profitability.  

Advantages of Instructional Aids  

 

The following are some of the advantages of instructional aids:  

(1) Teaching aids arouse the interest of the learners.  

(2) The use of teaching aids gives the learners direct experience  

(3) The use of instructional materials prevents monotony.  

(4) It affords the learners the opportunity to learn in a concrete way.  

(5) The students have the opportunity to acquire knowledge easily and directly.  

(6) It makes teaching to be practical to the students.  

(7) It makes learning to be easier for the students.  

 

Self-Assessment Exercise(s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. In which method are students grouped, and each group may be given a project to 

work on? (a) case study (b) inquiry  (c) study group (d) project 

2. _____ method helps the students to gain on–the–spot experience. (a) teacher (b) field 

trip (c) demonstration (d) discussion 

3. Which of the following method allows students to act and speak as they roleplay the 

story or event (a) dramatization (b) investigative (c) acting (d) imitating 
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   1.4 Summary 

In this unit, we have learnt about the types of resources that can be used in the class of 

religions. We have also discussed the advantages as well as the disadvantages of each of 

such resources.  

 

  1.5 References/Further Readings/Web Sources 

 

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling 

Harden Publishers.  

Nigeria Catholic Priests Discourse Forum: Impact of social media usage on Education of 

Secondary School Students in Nigeria http://www.latest.ncpdf.org.ng/2019/11/21 

/impact-of-social-media-usage-on-education-of-secondary-school-students-in-

nigeria/accessed January 20, 2022 

 

   1.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   A 

2.   B 

3.   D 

 

  

  

UNIT 2: FACTORS THAT CAN AID SUCCESSFUL TEACHING AND 

LEARNING OF MORAL EDUCATION 

  

Unit Structure 

2.1 Introduction  

2.2  Learning Objectives 

http://www.latest.ncpdf.org.ng/
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2.3  Factors That Can Aid Successful Teaching and Learning of Moral Education  

2.4 Summary 

2.5       References/Further Readings/Web Sources  

2.6 Possible Answers to Self-Assessment Exercises 

 

  

  2.1   Introduction 

 There are many factors responsible for the successful teaching and learning of religions 

generally. Such factors include:  

  

(a) Interest  

(b) Attention  

(c) Memory  

(d) Intelligence,  

(e) Readiness for learning  

(f)  Motivation  

(g)  Enabling environment 

  

  2.2   Learning Outcomes 

 

By the end of this unit, you will be able to:  

 Discuss various factors that can enhance the teaching  and learning of religious 

studies.  

 

 2.3 Factors That Can Aid Successful Teaching and Learning of Moral 

Education  

Factors that can enhance the teaching and learning of religious studies include the 

following:  
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(a) Interest  

(b) Attention  

(c) Memory  

(d) Intelligence (e) Readiness for learning (f) Motivation among others.  

 

1. Interest  

 

Teachers of religious education should be familiar with the interest of their students.  

 

The teachers should also consider the socio-economic background, environment as well 

as their parental status as the students’ interest may be rooted in those things. Teachers 

should give challenging work to students. The teachers can secure the interest of the 

students by using good methods and instructional materials in the classes while teaching.  

  

2. Attention  

 

Attention can be interpreted as an act of directing one’s thoughts to something within a 

stipulated period. It can also be regarded as an activity of the mind. Teachers should use 

a teaching technique which will make his students to pay attention to what he is teaching 

them. Students should always pay greater attention to whatever they may be taught. In 

the class of religious education. In order to secure the students’ attention, the teacher can 

start with a story that is related to the daily activities of the students. Again, the students 

must be allowed by the teacher to actively participate in the class activities.  

 

3. Memory  

 

Memory could mean the ability to remember a thing which has been previously learnt. It 

can also be described as the power of the mind to bring back what a person has learnt. 

We have simple memory which can be related to childhood. This is a situation whereby 

something makes an impression in us to the extent that we cannot forget it. We also have 
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habit memory which is related to adults. This is a situation whereby we remember a thing 

after several efforts and repetition. For a particular learning to be remembered, the 

following processes will take place:  

 

(a) Impression – something very interesting to us will find its way into our minds.  

(b) Retention  

(c) Recall whenever needed.  

  

In order to help the students’, teachers of religious education should use good methods as 

well as instructional materials for their students.  

  

4. Intelligence  

 

Intelligence, according to the Longman Dictionary of contemporary English, means 

ability to learn and understand. Intelligence always starts to manifest in a person after 

birth and it increases till it gets to the climax during the adolescent stage.  

 

The amount of intelligence possessed by a student determines how well such a student 

will perform in a particular subject or test. However, the formula for measuring an 

intelligence of a person is stated below: Intelligence Quotient  
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 = Mental Age______ x 100 Chronological Age  

 

e.g. the intelligence Quotient of a child of sixteen years old with a mental age of twelve.  

 = Mental Age = 12 x 100  

Chronological Age = 16  

  

 = 300/4 = 75  

Intelligence Quotient = 75  

  

This means that the child is below average. On the other hand, if a child of sixteen years 

old has a mental age of twenty, his intelligence quotient will be  

 

= Mental Age = 20 x 100 Chronological Age 16  

2000/16 = 500/4 = 125  

 

His intelligence Quotient = 125. This means that the child is above average. However, 

intelligent students can be identified from the way they ask questions and the way they 

respond to questions in the class of religious education.  

  

5. Motivation  

 

Jedo (1981) describes motivation as factors which include incentives, urges as well as 

drives which make a person to perform creditably in any task.  

 

A motivated student is likely to perform better than a student who is not motivated. 

Therefore efforts should be made by teachers of religious education to motivate their 

students as this can enhance their performance in the subject. The two major types of 

motivation are: (a) intrinsic motivation – where students derive their satisfaction out of 

the activity itself. (b) Extrinsic motivation – which arises from outside influence. 

Intrinsic is however better than extrinsic motivation. 
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6. Enabling environment.  

We mean environment where moral values such as truthfulness, hardworking, justice, 

accountability are practically encouraged and those who engage in them are rewarded. W 

in the same vein people who erred morally too will be sanctioned to serve as deterrents to 

others. In such environment there is the likelihood for everybody to be morally conscious 

both at the private and public levels. 

 

Self-Assessment Exercise(s)  

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. Which of these factors does not affect learning? (a) Interest (b) Attention (c)Memory 

(d) parents’ status 

2. _____ is the ability to learn and understand. (a) intelligent (b) wisdom (c) assimilation 

(d) knowledge 

3. Memory could mean the ability to _____ a thing which has been previously learnt. (a) 

retain (b) understand (c) remember (d) memorize 

  

  

  2.4   Summary   

In this unit, we have learnt the various factors that can aid the successful teaching and 

learning of moral education such factors include:  

 

 (a) Interest (b) Attention (c) Memory (d) Intelligence and (e) Motivation  

  

  2.5   References/Further Readings/Web Resources 

  

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling 

Horden Publishers.  

Ayantayo, J. K. (2012), Moral Tonic for Teenagers, Ibadan: Aflame Publishing House. 
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 Ayantayo, J. K. (2013), Proverbial Capsules for Right Living, Ibadan: Aflame 

Publishing House. 

Ayantayo, J. K. (2014), 21 Habits that Damage Life and Relationship, Ibadan: Samprints 

and Graphic and Co 

 

   2.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   D 

2.   A 

3.   C 

 

 

UNIT 3: EXAMINATIONS IN MORAL EDUCATION 

  

Unit Struxcture 

 

3.1  Introduction  

3.2  Learning Outcomes 

3.3  Types of Questions  

3.3.1  An Essay Question  

3.3.2  Objective Questions  

3.3.3  Completion Test  

3.3.4  True – False Item  

3.3.5  Assignments  

3.3.6  Evaluation Through Project  

3.3.7  Observation Method of Evaluating Students  

3.3.8  Trends in the Teaching of Moral Education  

2.6 Summary 

2.7     References/Further Readings/Web Sources  

2.8 Possible Answers to Self-Assessment Exercise(s) in the content 
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  3.1   Introduction 

 

 

There are different ways of conducting examination in the class of Moral Education. 

Such methods, include Essay, Objective, Completion test, True – false, the use of project 

as well as observation method.  

  

  3.2   Learning Outcomes 

By the end of this unit, you will be able to:  

1. Explain method of examination in Moral Education  

2. Discuss the methods identified  

  

  3.1  Types of Questions  

1.  An Essay Question  

An essay question is the type of question which expects the students to provide an 

answer to a particular question in their own sentences. Such an essay question may either 

be direct or inform of a statement.  

 

Naturally, an essay question brings about responses which require subjective scoring 

since the students’ responses to a particular question will differ from one student to 

another.  

  

Advantages  

(a) It can be easily drawn.  

(b) It is not as costly as the objective questions  
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(c) It allows students to express themselves; hence, it gives room for creativity and 

originality.  

(d) It does not give much room for examination malpractices as in the case of 

objective questions.  

(e) It can be written on the chalkboard  

  

Disadvantages  

(a) It is very difficult to mark when compared with objective questions.  

(b) It is open to subjectivity more than objective questions.  

(c) Uniform scoring may be very difficult to attain.  

  

2.  Objective Questions  

 

These are the questions that always expect the students to respond to the correct answer 

out of 2 or more options. Each item may be in the form of a direct question, an 

incomplete statement or a word or phrase as it may apply or the case may be.  

  

Advantages  

(a)  It covers many content areas than the essay questions.  

(b)  It is easy to mark when compared with essay questions.  

(c) Students can easily perform very well in an objective question.  

(d) It does not take longer time to finish.  

(e) Uniform marking or scoring is possible.  

  

Disadvantages  

 

(a) It is very difficult to construct than Essay questions.  

(b) It gives room for examination malpractices (c) It is very costly to administer and 

construct.  
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3.  Completion Test  

This may be regarded as a sentence in which some important words or phrases have been 

omitted with blanks inserted for the students to fill in.  

 

This kind of test has a very wide applicability to the subject matter. However, if care is 

not taken, this kind of test can measure rote memory instead of real understanding.  

 

Scoring in completion test may be more laborious particularly when the missing words 

are written in blanks scattered all over the page rather than in a column.  

 

4. True – False Item  

 

This consists of a statement which a student must judge and respond to as either true or 

false. This kind of question is very easy to write. It can also be marked easily and 

objectively. It can cover a very wide range of content within a very short period. It may 

assess only trivial facts. It can also be ambiguously worded.  

  

5.  Assignments  

 

By assignment, a specific, job is being given to the students or the pupils to be done 

within a stipulated time. The assignment may take any form. It may require the students 

to bring something to the school the following day. It may also require their visiting the 

library to find out some information about something. The purpose of giving an 

assignment to students must not be to punish them or to serve the interest of the teacher.  

 

However, an assignment has the following advantages:  

(a) It helps the students to direct their study.  

(b) It reduces the amount of work that must be done in the class.  

(c) It contributes to the assessment of cognitive and affective behaviour of students:  

(d) It serves as a kind of substitute for the teacher.  
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As this method of evaluation has many advantages as discussed above so also it has 

many disadvantages.  

  

3.3.1  Evaluation Through Project  

 

Another way of evaluating students is through project. Students in the class can be 

grouped for the purpose of giving them a project to carry out on group basis. They will 

be assessed or evaluated on the basis of their performance in the project they carried out. 

Again, the students may also be given the project to carry out individually and they will 

be assessed later. The project method of evaluation has many advantages which include 

the following:  

(a) Students can use their initiative in carrying out the project.  

(b) In carrying out the project, students will be independent of their teacher.  

(c) It reduces the teacher’s burden.  

(d) It gives room for competition among the students or groups. Like other methods 

of evaluating students, project method of evaluation has many disadvantages.  

  

i. Observation Method of Evaluating Students  

 

It should be noted that observation should be carried out very objectively. The standard 

procedure for objective, observation includes:  

(a) Identification of behaviour to be observed in the students.  

(b) The determination of appropriate activities which can enhance the children’s 

exhibition of the behaviour to be observed.  

(c) Determination of method of observation.  

(d) Conclusion on the behaviour to be observed. Generally speaking, the teacher can 

use observation method to evaluate the students’ relationship with others, 

students’ obedience to the constituted authorities, students’ kindness to others 

around them among other things. Like other methods of evaluating students in 

moral education, observation has both advantages as well as disadvantages.  
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a. Trends in the Teaching of Moral Education  

 

The Christian missionaries brought formal education to Nigeria primarily to propagate 

Christianity. In the process of propagating Christianity, schools and churches were 

established all over Nigeria. Hence, teaching and learning of religious education as well 

as moral education started. This continued from early nineteen centuries till the 20th 

century when missionary schools were taken over by the government as a result of which 

such schools became government or public schools. The implication of this development 

is that the teaching and learning of religious education and moral education became 

elective and not compulsory as it was before the schools were taken over by the 

government.  

 

These days, apart from the name of missionary schools that have not been changed, 

morally, such schools are hardly better than non- missionary schools. This could be as a 

result of teaching and learning of moral education that is no longer made compulsory. 

Thus, there is urgent need to return moral education to the school curriculum as an 

independent course or subject of study.  

 

However, very recently, Religious leaders and concerned citizens have started calling for 

the re-introduction of moral education into the school curriculum, with a view to curbing 

the immoral activities of the student. It is the opinion of such concerned citizens that 

hooliganism among students, examination malpractices, having no regard for the 

constituted authorities, truancy among students, sexual harassment, armed rubbery 

among students will became a thing of the past with the re-introduction of the teaching of 

moral education into the school curriculum.  

 

Until 2006, there are about ten (10) Universities founded by Religious Organisations in 

Nigeria. The number has increased to 54 as at the last count in January, 2022 These 

Christian Religious Universities do not take moral development of their students lightly. 

Hence, morning devotion has been introduced for students by some of these Universities, 

boarding house is made compulsory for students in some of the Universities while greater 
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emphasis is also placed on the teaching and learning of moral education. They also 

reflect same in their vision, mission statements as well as their motto. For example, the 

motto of Joseph Ayo Babalola University, Ìkejì Arákeji is for knowledge and Godly 

service, Bowen University, Iwo is Excellence and Godliness and Ajayi Crother 

University Oyo reads Raising Godly intellectuals.  

 

Also, in Nigeria as at 2006, some states of the federation have returned the missionary 

schools to their owners. Lagos State is one of such states. The Ladoja administration in 

Oyo State set up a committee to look into the possibility of returning the missionary 

schools to their owners under the chairmanship of Dr. Alade Abimbade of the University 

of Ibadan. The recommendations of the committee were yet to be implemented before 

Senator Rasheed Ladoja was impeached. However, the Akala administration is 

contemplating to return schools to their owners. This perhaps is to enhance the moral 

standard of students in such schools. It is hoped that other schools in the country apart 

from missionary schools will start teaching moral education if the subject is made 

compulsory by the government just like English Language and Mathematics. 

 

Self-Assessment Exercise(s)  

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. An essay question is the type of question that expects the students to provide an 

answer to a particular question in their sentences. True/False 

2 Christian missionaries primarily brought formal education to Nigeria to propagate 

Nigerian culture. True/False 

3. An essay question is the type of question that expects the students to provide an 

answer to a particular question in their sentences. True/False 
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   3.4   Summary   

 

In this unit, you have learnt about different ways through which students can be 

examined in moral education. They include:  

(a) objective questions  

(b) Essay questions  

(c) Completion test,  

(d) True-false test  

(e) Assignment  

(f) Evaluation through project and finally observation.  

  

   3.5   References/Further Readings/Web Resources 

  

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling-

Horden Publishers.  

  

  3.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   True 

2.   False 

3.   True 
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UNIT 4: PROBLEMS OF TEACHING MORAL EDUCATION IN THE 

NIGERIAN SCHOOLS 

  

Unit Structure 

 

4.1       Introduction  

4.2       Learning Outcomes 

4.3  Problems of Teaching Moral Education in the Nigerian Schools  

4.3.1  Improving the Teaching of Moral Education in the Nigerian Schools  

4.3.2  Making Case for the Teaching of Moral Education  

4.4     Summary   

4.5     References/Further Readings/Web Sources 

4.6     Possible Answers to Self-Assessment Exercise(s) within the content 

  

  4.1    Introduction 

The knowledge of problems facing the teaching of moral education will afford both the 

teacher as well as students the opportunity to tackle such problems.  

  

  4.2   Learning Outcomes 

By the end of this lesson, you will be able to: 

1. Discuss various problems facing the teaching of moral education in the Nigerian 

Schools.  

2. Provide solutions to the problems identified 

 

   4.3    Problems facing teaching and learning of moral education in schools  

 

What steps would you take to improve the teaching of moral education in the Nigerian 

schools? 
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There are many problems facing teaching and learning of moral education in schools. 

Such problems include:  

(a) Takeover of missionary schools as a result of which teaching of moral education 

is no longer compulsory.  

(b) Inadequate qualified teachers of moral education.  

(c) Societal respect for wealth.  

(d) Government’s preference for Science and Technology. (e) Parental preference for 

some professions such as medicine, law, architecture, engineering, accountancy 

among others.  

(f) Moral education is seen by many students, parents and society as a qualification 

towards working in the church.  

(g) It is not readily available as a course of study in the tertiary institutions.  

  

4.3.1  Improving the Teaching of Moral Education in the Nigerian Schools  

 

A number of steps need to be taken by the government, the parents and the Nigerian 

society in order to promote the teaching and learning of moral education. Such steps 

include:  

  

(a) Changing the status of moral education from elective to compulsory. If this is 

done, it is hoped that all students will not only offer the course but will also take it 

very seriously.  

 

(b) Another step towards improving the teaching and learning of moral education is 

the returning of missionary schools to their owners by the government.  

 

(c) Again, in order to motivate the teachers of moral education, special allowances 

can be given to them by the government. If this is done, it is hoped that many 

people will become interested in teaching the subject.  
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(d) Also, the Nigerian parents need to be educated about the difference between 

wealth and being properly educated. They should also be informed that money is 

not everything. It is not possible for everybody to be an accountant, engineer, 

lawyer, medical doctor among others. What is important is that everybody should 

excel in his/her chosen profession.  

 

(e) There is also the need for the government to be fair to other sectors apart from 

technology. While government is working towards encouraging technology, this 

must not be done at the expense of moral education.  

 

(f) Education without morality perhaps is like tea without sugar. The point being 

made here is, that moral education must not be neglected just because the 

government is trying to develop the country technologically.  

 

(g) Finally, the moral education should be redesigned in such away that it will be 

possible for anybody who wants to pursue it up to Ph.D level should be able to do 

so without sweat. If that is done it is expected that many young and old degree 

holders will develop interest in the course. Hence, the problem of inadequate 

qualified teachers of moral education is likely to be over.  

 

4.3.2  Making Case for the Teaching of Moral Education  

 

In the first instance, moral education serves as a guidance not only for the people but also 

for the students. It assists people in recognizing what is right and wrong. Since people 

will recognize what is good and bad, they will be guided to chose the right thing.  

 

Another thing about moral education is that since it is stated in the Bible that anybody 

who does not work must not eat, therefore moral education encourages people to be 

hardworking after which they will pray for God’s blessing on whatever they may be 

doing.  
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Another importance of moral education is that it promotes morality not only in adults but 

also in children as well. Children right from youth are expected to be shown the way of 

the Lord so that they may worship and obey Him throughout their days. It is believed by 

many people that children that were given moral education may hardly misbehave or 

involve themselves in things that are ungodly.  

 

Also, moral education helps in the completeness of a man. By implication he is more 

than an ordinary man as he has become a complete man through the grace of God (moral 

education).  

 

Again, while some school subjects such as science, Arts, Social Sciences including 

Mathematics take care of man’s physical elements, moral education on the other hand 

takes care of man’s spiritual nature. Human beings are material conscious but moral 

education will remind man of his spiritual responsibilities as a result of which man’s 

inner mind will be consulted and consequently, the right decision will be taken.  

 

The teaching of moral education makes man to become more humane in dealing with the 

people around him. The reason for this is that of all the subjects, it is only moral 

education that reminds students of their duties not only to his neighbours and God, but 

also himself and his family.  

  

Again, moral education helps a child to know God, as his Creator. As a Christian or 

Muslim, children must be exposed to the ways of God right from their youthful days. 

Since these children are from different homes and they have different background, their 

knowledge about moral education may not be genuine but with the teaching of moral 

education in schools, children will have the true knowledge of God, who is the owner of 

morality.  

 

Teaching of moral education helps students to see themselves as children of the same 

family or parents. Therefore, the problem of tribalism may not exist. Also, as members of 
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the same family, the spirit of love will be existing among them regardless of where they 

may come from.  

 

The teaching of moral education enhances the discipline of the learners. When students 

are exposed to moral education, they will realize that to obey is better than sacrifice and 

there is reward for obedience and punishment for disobedience. The students will also 

know that they must be obedient to the constituted authorities, to their parents and people 

who are older than them.  

 

The National Policy on Education (1981) gave the following as the prescribed curricular 

activities for the primary school pupils (a) the inculcation of literacy and numeracy, the 

study of science, the study of the social norms and values of the local community and of 

the country as a whole through civics and social studies, the giving of health and physical 

education, moral and religious education, the encouragement of crafts and domestic 

science and agriculture (page 12). From the above, it is obvious that the National Policy 

on Education officially recognizes the teaching and learning of moral education in 

schools.  

 

In order to have a hundred percent success in the implementation of primary education 

policy, the policy document states that:  

 

For improving the teaching of moral and religious education, government will ensure, 

through the various state Ministries of Education, the production of a suitable curriculum 

and the training of teachers for the subjects (Page 13).  

 

From the above, one can see that the policy document does not only recognize moral 

education as a school subject but it also states the steps to be taken by the government 

that will make the objectives of teaching moral education in the primary level of 

education realized.  
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At the Junior Secondary School level of education, the policy document gives the 

following as the core subjects.  

 

(a) Mathematics  

(b) English  

(c) Nigerian Languages (2)  

(d) Science  

(e) Social Studies  

(f) Art and Music  

(g) Practical Agriculture  

(h) Religious and moral instructions  

(i) Pre – vocational subjects (2) (Page 17).  

 

However, at the senior secondary level, the policy document gives Bible knowledge as 

well as Islamic studies as two of the elective subjects. Even though religious education, 

unlike both primary, and junior secondary education levels, is elective, the mere fact that 

it appears on the list of subjects to be offered at the senior secondary education level 

shows the commitment of the government towards the development of secondary school 

students morally through the teaching of religions among others.  

 

On the government efforts towards the teaching and learning of moral education in the 

Nigerian schools, the policy document states:  

 

Moral and religious instruction will be taught in schools through:  

 

(a) The study of biographies of great people, Nigerian as well as non  

Nigerian:  

(b) Studies and practices of religion. The mere memorizing of creeds and facts from 

the holy books is not enough:  

(c) The discipline of games and other activities involving team work.  



  

114 
 

(d) Encouraging students to participate in those activities which will foster personal 

discipline and character training: and (e) Role playing (Page 20).  

From the above, one can conclude that the federal government is committed to the 

teaching and learning of moral education in the Nigerian schools. Though, the policy 

document is silent on the teaching and learning of religious education in the Higher 

Institutions of learning, it is obvious that religions are being offered not only in the 

colleges of education but also in the Nigerian universities up to the doctoral degree level. 

 

Self-Assessment Exercise(s)  

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. Moral education serves as a guidance not only for the people but also for the students. 

True/False 

2. Education without morality is like tea without sugar. True/False 

3. When teaching morals, the use of one region doctrine is accepted. True/False 

 

 

  4.4   Summary   

 

In this unit, you have learnt about the problems facing teaching of moral education. You 

have also been exposed to steps to be taken in order to solve the problems facing moral 

education as well as reasons for including moral education in the school curriculum.  

   4.5   References/Further Readings/Web Resources 

 

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling – 

Horden Publishers.  
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  4.6   Possible Answers to SAEs 

                    Answer to SAEs 

1.   True 

2.   True 

3.   False 

 

UNIT 5: FACTORS THAT CAN ENHANCE MORAL EDUCATION IN THE 

SCHOOL CHILDREN 

  

Unit Structure  

5.1  Introduction  

5.2       Learning Outcomes 

5.3  Factors That Can Enhance Moral Education in the School Children  

5.3.1  Psychology and Moral Education  

5.3.2  Education Problems  

5.4     Summary   

5.5     References/Further Readings/Web Sources 

5.6     Possible Answers to Self-Assessment Exercise(s) within the content 

  

 5.1   Introduction   

This unit exposes the students to different factors that can enhance moral education in the 

school children. This will assist both the students as well as the teachers of moral 

education in their efforts to promote morality generally.  

  

 5.2     Learning Outcomes 

 By the end of this lesson, you will be able to: 

 Discuss factors that can promote morality among the school children.  

 Explain psychology and its relevance to education  
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  5.3 Factors That Can Enhance Moral Education in the School Children  

 

For moral education to be properly rooted in the school children and for it to have some 

influence on the school children or students, the following factors are very crucial:  

(a) Inclusion of moral education in the school curriculum.  

(b) Awarding scholarship to teachers of moral education. (c) Giving prizes to the 

best-behaved schools at local government level, state level and national level 

annually.  

(d) A credit pass in moral education may be made a condition for the award of either 

a primary school leaving certificate or West African examination certificate.  

(e) Like English and Mathematics, a credit pass in moral education could also be 

made a condition for admission into a tertiary institution.  

(f) A very serious punishment should be given to both the teachers and the students 

who engage themselves in immoral acts.  

(g) Religious leaders should always be invited by the school to talk to the students or 

children about the importance of morality.  

(h) Special allowance can also be given to the teachers of moral education in order to 

serve as a kind of motivation.  

(i) Government should also encourage authors and publishers to write and publish 

books on moral education for the use of school children, students and teachers.  

(j) School children/students should be encouraged to visit important places such as: 

Prison, Hospitals, and Motherless homes among others. 

(k) Students should be given allowance to discuss private matters with the school 

counsellor. Such allowance will give him /her psychological courage to learn 

without fear or favour. This will help build self-esteem in them.  

  

Self-Assessment Exercise(s) 1 

Attempt these exercises to measure what you have learnt so far. This should not take 
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you more than 5 minutes. 

1. Female students should be allowed to discuss private matters with the male 

counsellor. True/False 

2. The school should always invite religious leaders to talk to the students or children 

about the importance of morality. True/False 

3. Moral education instigate regional difference in school. True/False 

 

 

5.3.1  Psychology and Moral Education  

 

                            What is psychology, and how is it relevant to education? 

 

 The term psychology according to Morgan and King (1975) is the science that studies 

the behaviour of human beings and animals. Again, psychology according to the 

Longman Dictionary of Contemporary English (1980) is the study or science of the mind 

and the way it works.  

  

Education Psychology is not essentially different from psychology except that it is an 

applied psychology. Iyiola (1996) gave the following as the usefulness of psychology to 

teachers:  

 

(a) It makes teachers to be able to understand and predict and actually influences the 

behaviour of self as well as others particularly that of their students.  

(b) It helps teachers to identify and control factors which can affect their work.  

(c) Students look up to their teachers as the custodian of knowledge and with the help 

of psychology, teachers, will be able to live up to the expectation of their students.  

(d) With the help of psychology, the teacher will be able to relate to his students 

individually through which learning will be enhanced.  

(e) Psychology helps the teachers to know that individual differences are existing 

among human beings and this assists them in dealing with their students.  

(f) Psychology helps both the teachers and government to formulate policies that will 

make learning child centred. Such policies may be centred around building, the 
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seats, learning materials, learning methods, age of the students, ability of the 

students as well as the interest of the students themselves.  

 

However, a critical look at the Nigerian society today shows that there are many 

problems facing the Nigerian schools generally. Such problems include cheating in an 

examination, dishonesty, committing fraud by spending the government’s money for 

private use, engaging in armed robbery, involvement in drug abuse, bribery and 

corruption, moral decadence and lack of trust among others.  

 

It is the responsibility of a conscientious teacher of moral education to find lasting 

solutions to the problems facing his students as well as the school. Even though it may 

not be possible for psychology as an academic subject to singularly solve all the 

education problems, majority of the problems can still be addressed by psychology. 

Again, psychology of religion enhances moral education not only among the students but 

also among the teachers themselves. In doing this, references could be made to events in 

the Holy Qur’an, the Holy Bible or the lesser gods in the traditional Religion.  

 

In order to correct all social and educational problems, there is need for a school or 

religious psychologist to study and understand the behaviour of people around him. To 

be able to do justice to this, there is need for moral education teachers to be well familiar 

with the developmental stages particularly of their students. Such stages include:  

 

(a) Infancy as well as early childhood (1–5years)  

(b) Middle childhood (6 – 12years)  

(c) Adolescence (12 – 18years) (d) Adulthood (19years +)  

 

In most cases, the characteristic features of children differ from one developmental stage 

to another. This fact and such characteristic features should be well understood by a 

religious psychologist in order to promote learning among his students. Again, the 

students themselves who are to be taught moral education need to be mature at least in 

age as this will afford them the opportunity not only of absorbing the words of God as 
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contained in the Holy books or religious books but also to put such Godly words into 

practice.  

  

5.3.2  Education Problems  

The religious psychologists should know that different examples from religious books 

have to be used to solve different moral problems among students. Such moral problems 

to be solved by religious psychologists include:  

 

(a) Cheating/fraud: Qur’an 8:27 says that O believers! Betray not the trust of God 

and the Apostle nor misappropriate knowingly things entrusted to you, also, see 

Qur’an 83: 1-3, 11:84 – 45 and 17: 35. Also both Ananias and Saphira were 

punished by God for being dishonest (See Acts chapter 5 verses 1 – 16). This act 

is seriously hated by Ògún, the god of Iron.  

 

(b) Sexual immorality: Qur’an 24: 1-26 can be summarized as saying that sexual 

offences should be punished in public: slander of women is also considered to be 

a grave offence. Also, Qur’an 17:32 says that … and move not near adultery. It is 

foul thing and an evil way.  

 

On adultery again, David and Bathsheba (II Samuel Chapters 11 and 12) family problems 

two children of David were involved in immoral act (II Samuel chapter 13). Immorality 

is also hated by Ògún the god of iron.  

 

(a) Arrogance: Qur’an 2:204 – 206 teach that Hypocrites are led by arrogance to 

perpetrate crimes. Also, see Qur’an 17:37 and 7:146.  

(b) Bribery and corruption: Qur’an 2:185 says that: And do not eat up your 

property among yourselves for vanities nor use it as a bait to judge with the 

intention to eat up wrongfully and knowingly a little of (other) peoples property. 

This act is seriously hated by both Sạ̀ngó and Sànpòṇná.  
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(c) Armed robbery – the penitent robber (How one was saved by  

Jesus Christ). (see Luke chapter 23 verses 39 – 43). This act is also hated by 

Sango and Sànpòṇná.  

 

(d) Falsehood, Qur’an 16: 105 says that falsehood and likes are the characteristics of 

those who disbelieve in the signs of Allah. Also see Qur’an 4:78. This act is 

seriously hated by both Sango and Sànpòṇná. For falsehood or lying, also (see 

Exodus 20, verses 16).  

 

(e) Fighting/indiscipline. The sons of Eli (see I Samuel, chapter 12 verses 12 – 17), 

Qur’an 22: 39 – 41 also says that fighting is given to those (believers) who are 

fought against. Again, see Qur’an 47: 4, 2: 190 – 193, 2: 216, 41: 34 and 2: 217.  

 

(f) Forgiveness: Qur’an 45: 14 says that believers are enjoined to forgive (see 

Qur’an 46: 29, 64: 14, 23:118, 47:19, and 2:192) among others. Power to forgive 

sins: Jesus and the paralytic Matthew, Chapter 9 verses 1 – 8, Matthew Chapter 5 

verse 23.  

 

(g) Gratitude/Gratefulness: A grateful Samaritan (See Luke Chapter  

17, verses 11 – 19) (Qur’an 4:147) says that No punishment after gratitude. Also, 

Qur’an 8:55 says that the ingrates are worst beasts.  

 

(h) Humility/Meekness – (Matthew Chapter 5, verse 5). Also, humble before their 

Lord will be rewarded with paradise.  

 

(i) Intoxiants: (Qur’an 2: 219) says that in wine and gambling is great sin.  

 

(j) Kindness/Goodness/Sympathy: The Good Samaritan: (Luke chapter 10, verses 

25 – 37). Also, (see Qur’an 17: 23 – 24) according to it, the Lord has decreed that 

you worship none but Him and that you show kindness to parents. If one or both 
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of them attains old age while you are alive, say not “die” unto them nor repulse 

them but speak to them a gracious word.  

 

(k) Love: (Qur’an 3: 146) says that God loves those who are firmed and steadfast. 

Also (see Qur’an 3: 92, 24: 19, 3:31, 2: 177, 58: 22 and 3: 14 – 15).  

 

(l) Obedience: Jesus and his parents in Jerusalem. (Luke Chapter 3, verses 41 – 15). 

Also, (Qur’an 3: 132) says that obey Allah and the messenger, that you may 

obtain mercy. Again, (Qur’an 4:  

159) says that obey constituted authority.  

 

(m) Patience: Birth of John, Both Zechariah and Elizabeth exercised patience. (Luke 

chapter 1, verses 5 – 25). Also, (Qur’an 2: 45) says that seek help with patience 

and prayer. Truly it is extremely hard except for true believers. Again, (Qur’an 3: 

186 – 200) says that patience and perseverance are enjoined on believers.  

(n) Modesty: (Qur’an 24: 30 – 31) says that believing men and women should lower 

their graze. Also see (Qur’an 7:33, 33: 30 – 33).  

 

(o) Truthfulness: (Qur’an 43: 78) says that verily, we have brought the truth to you. 

But most of you have hatred for it.  

(p) Honour: (Exodus 20 verse 12).  

 

(q) Courage: David slays Goliath ( 1 Samuel 17)  

 

(r) Justice: Solomon’s choice of wisdom (two harlots and King Solomon) (1 Kings 

chapter 3, verses 5 – 28).  

 

(s) Hospitality: The woman of Samaria. (John chapter 4)  

 

(t) Self-discipline: Joseph in Egypt. (Joseph and his master’s wife) (Genesis chapter 

39).  
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(u) Peace: sermon on the Mount. (Matthew chapter 5 verse 9).  

 

(v) Stealing: This is seriously hated by Sango and Sànpòṇná. Also, see (Exodus 

chapter 20, verse 15).  

 

(w) Disobedience: Saul’s disobedience (1 Samuel chapter 13).  

 

(x) Dishonesty: The dishonest steward (Luke chapter 16 verse 1 – 18).  

 

The teacher of moral education should not forget that both children and adolescents are 

very much interested in practical things. Therefore, there is need for the teacher to equip 

himself with new as well as varied ideas which he can use to assist his students 

positively. A teacher of moral education should also bear it in mind that the quest for 

earthly acquisition, placing high premium on science education as well as scientific 

discoveries with little or no reference to moral education can be the major causes of 

various societal problems particularly among school students. Therefore, efforts should 

be made by the teacher of moral education through the teaching and learning of religious 

studies to develop his students positively to enable them to become reliable and 

responsible leaders in future.  

 

 Self-Assessment Exercise(s) 2  

Attempt these exercises to measure what you have learnt so far. This should not take 

you more than 5 minutes. 

1. The science that studies the behaviour of human beings and animals is referred to as 

_____ (a) phyllomorphy (b) psychology (c) psychomotor (d) philosophy 

2. Good _____ help students to have good behaviour in school and at peace with their 

God (a) intelligent (b) wisdom (c) moral(d) morality 
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 5.4   Summary   

 

In this unit, you have learnt the factors that can promote morality among the school 

children. Also, you have been exposed to psychology and moral education as well as 

various educational problems we have in the Nigerian society.  

 

  5.5   References/Further Readings/Web Resources 

  

Lawal, B.O. (2002). Teaching Religions in Colleges and Universities. Ibadan: Stirling-

Horden Publishers.  

  

Iyiola, O. (1996). Introduction to Psychological Foundation of Education for 

Undergraduates. Oyo: INE Educational Publishers.   

 

   5.6   Possible Answers to SAEs 

                      Answer to SAEs 1 

1.   True 

2.   True 

3.    False  

                        Answer to SAEs 1 

1.    B 

2.    C 
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