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EDU 421 MODULE 1

MODULE 1 DEFINITIONS AND NATURE OF
GUIDANCE AND COUNSELLING

Unit 1 Nature of Guidance and Counselling

Unit 2 Principles of Guidance and Counselling

Unit 3 Historical Development of Guidance and Czrlling

Unit 4 Developmental Problems of Guidance and
Counselling

Unit 5 Functions of the School Counsellor

Unit 6 Functions of the Major Stakeholders Guidance and
Counselling

UNIT 1 NATURE OF GUIDANCE AND
COUNSELLING

CONTENTS

1.1  Introduction
1.2  Learning Outcomes
1.3  Main Content
1.3.1 Meaning of Guidance
1.3.2 Meaning of Counselling
1.3.3 Types of Counselling
1.3.4 Classification of Counselling
1.3.5 Approaches to Counselling
1.3.6 Differences between Guidance and Counselli
1.3.7 Purposes of Guidance and Counselling
1.4  Summary
1.5 References/Further Readings/Web Sources
1.6  Possible Answers to Self-Assessment Es@sci

1.1 INTRODUCTION

Any worthwhile book on Guidance and Counselling aivays discuss
what the nature of the course is all about. Thaskide its routine
definitions, purposes, theories and principleshisTwill allow project
understanding of the course. This unit will pravithe definitions and
meanings of the terms Guidance and Counselling, ptimposes and
principles of Guidance and Counselling, the needtfand its functions
in the School system. These will help lay theessary foundation
about the course. However, the concept of GuidanceCounselling is
as old as man. Before the evolution of formalizeldication practice,
guidance and counselling has been in existenceav@tibikh (1978) in
Omoni (2009) maintains that the two words cannosdjearated because
they have the same content, Egbule (1995) in Orfg09) argues that

1
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guidance in its totality is not counselling. Atteimhave been made by
some authorities to give distinctive definitionstioé two concepts.

1.2 LEARNING OUTCOMES

By the end of this unit, you should be able to:

Explain the meaning and Nature of Guidance and €alling.
List the differences between Guidance and Coungglli
State the types of Counselling

Highlight the Classification of Counselling

Determine the approaches to Counselling

Differentiate between Guidance and Counselling
Highlight the purposes of Guidance and Counselling

1.3 Meaning and Nature of Guidance and Counseaig
1.3.1 The Meaning of Guidance

In early civilization according to Uba (1990), hesamed the function of
advising and offering counsel and guidance to tiediindividuals. This
function according to Omoni (2009) gave rise to tifaglitional meaning
attached to guidance as found in Dictionaries, Webster’'s student
Dictionary (1999) defines guidance as ‘advice’ Gounsel’ or_‘the act
of directing” while Idiomatic and syntactic EngtisDictionary (1852)
defines guidance as_“Leadership or guidance”. Seheneanings are
Shallow, confusing and misleading. From the layraarpe rs pe c t ive ,
g uidance means to guide, help, steer, show the wigt, inform,
assist, direct, watch over or manage. These synsrdannot however
explicitly state the deeper meaning embedded iruigeof the concept.
However, the word guidance is explained in difféngays by various or
many professionals given it as an educational seras following:-

Shertzer and Stone (1976) define guidance as “aepsoof helping
individuals to understand themselves and their dfoMVhen a person
understands who he or she is and his or her emagah positive
adjustment will take place. Thus, guidance is ssghused as a generic
label, an umbrella that covers all the means wher@b institution
identifies and responds to the individuals needsnadter is source to
help the client develop his or her maximum potéstand be able to
face life challenges.

Bulus (1990) defined guidance as assistance madédable to an
individual by personally qualified and adequatebirted men/or women
to an individual of any age to help him managedws life, activities,
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develop his own points of view, make his own decisiand carry his
own burdens.

Durojaiye (1972) in Bulus (1990) defines guidanseaaomplex process
which encompasses the total needs of the individtiadlent to be
directed or guided. This guide is also applicaldethie individuals’
educational, social, moral, emotional, health aslure time needs, and
for the individuals’ preparation for a suitable ear in future. Denga
(1983) in Mallum (2000) define Guidance as; “A ¢krsof services al
aimed at helping a person to understand “self” enthke appropriate
steps in educational, occupational and life plagganerally”.

Bakare (1996) refers to guidance as a more direabiv prescriptive

form of assistance. Idowu (1998) sees it as a jam@me for all the

helping service within the general educational aachmunity systems.
To make the meaning to be more explicit, Akinad#0@) remarked that
some specialists assert that guidance is a broad used to cover a
number of specialist services available in scho8lach services include
the information service, testing service, placemsanvice, follow-up

service and counseling service. But looking atriwlern day global
world, the provision of specialist services are more limited to the

school, it now includes the community in general.

Welty, Tural & Weitzel in Chauhan (2009:) defineidance as “a
systematically organized phase of the educatior@igss which helps a
youth grow in his power to give point and directimnhis own life, to
the end that he may gain richer personal expergemcemaking his
unigue contribution to our democratic society”.

Egbo (2010) writes that guidance programme shoelg the students in
reaching two rather opposite goals adjustment ¢eegpand freedom to
act as unique individuals. This per se is the a@al of being educated.

Other definitions include that of Mallum (1990), rBB§1958), Oladele
(1987) Alutu (2007), Gesinde (2008) regards guidanas “a
comprehensive system services and programmes ovlsdesigned to
affect the personal development and psychologicahpetencies of
students” while Aremu (2002) in Omoni (2009) seesdgnce as “an
all-embracing concept which facilitates better ustinding of an
individual or group of individuals with a view tcemdering skilled
assistance to the individual(s) to live a balanoedan adjusted life”.
From the cluster of definitions, there is a conssnihat guidance is a
professionally planned programme, purposely desigoehelp handle
problems of individual adjustments in school, hornrejustries and
society to maximum human performance. It is a dbgnieducational
services (within or outside the school system) thaip people
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understand themselves, provided the client re\eaiarate, reliable and
valid important himself and his environment.

It is a cognitive educational services (within outsidde the school
system) that help people understand themselvesjded the client
reveals accurate, reliable and valid informatiomwbhimself and his
environment.

1.3.2 The Meaning of Counselling

The term counselling like the twin concept guidahes variously been
defined. The Dictionary definition of counsellingresses “advice”,
mental exchange of ideas” or to recommend. Thisndieh is the

reason why so many people see counselling as agsioh anybody can
undertake.

There is this erroneous belief that anybody care gidvice without
proper training for the course. Meanwhile, cournisgllhas more in-
depth meaning technically. The America psycholdgidasociation

Division of counselling psychology committee (19883) defines
counselling as a process designed to help indilsdira overcoming

obstacles to their personal growth, wherever timeag be encountered
and towards achieving optimum development of thpa&rsonal

resources”. In other words, counselling helps tidividual to acquire
skills that will enable him or her overcome block#ringing on his/ or

her development.

However, Helin and Macleans (1956) in Mallum (2008&fined
“counselling as that process which takes place iron@ to one
relationship between an individual troubled by peofs with which he
cannot cope with alone, and a professional workeoss training and
experiences have qualified him to help others resgition to various
types of personal difficulties.

Idowu (1986) defined “counselling as the processwihich a person
with problems is helped by a professional counsetto voluntarily
change his behaviour, clarify his attitude, idead goals so that his
problems may be solved. Bulus (1990) sees coungels an open
ended, face to face, problem solving situation wmitwhich a student
with professional assistance, can focus and begsolve a problem or
problems.

According to action Health incorporated (2002), tneelling is a client
oriented interactive communication process in whictke helps others
make free informed decisions about their personathakiour and
provide support to sustain that behaviour”

4
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In other words, counselling is a helping professsomuiding process in
decision making where the client make the decidiased on quality
information given by the counsellor on the seemingsolvable e
conflict. The definition further stated that coulting is a face to face
relationship whereby the helper (counsellor) listeén the helpee’s
concerns with a view to understanding the studdgutgent) life,

problems, feelings, thoughts and resources andrifiguout what
information will help them to make decision abobeit lives. This
implies according to Omoni (2009) “that clients aegpable of making
their own decisions, when well informed and thaturesellors do not
advise or tell them what to do”.

However, Thomson and Poppen (1972) in Bulus (188@)counselling
as a person to person relationship in which onsgoehelps another to
resolve an area of conflict that has not been hibheesolved. This

means the helper in the relationship, is by viruki® or her training and
experience, a counsellor who attempts to assistlitet in becoming an
independent person capable of resolving his cdrsltaations. Conflict

refers to any block that the student (client) ipexiencing in his or her
development.

Conflict areas include conflict with others, witélfs lack of information
about self and environment and lack of the knowdealgd skill requisite
to personal achievement. Therefore, counselling [ocess in which
the counselling is a process in which the counselésists the client to
make interpretations of facts relating to a chojglan or adjustment.
This assistance, according to Bulus (1990) may ta&ey forms such as
educational, vocational, social, personal emotianahoral.

Counselling is a process of helping individualsgooup of people to
gain self-understanding in order to be themselvBarker and Steffler
(1979) see counseling as a professional relatipnisatween a trained
Counselor and a client. Olayinka (1972) definedoitbe a process
whereby a person is helped in a face-to-face oglaliip while Makinde
(1983) explained counseling as an enlightened gsowdiereby people
help others by encouraging their growth. Codmgglis a process
meaningful, well-informed choices and a resolutanproblems of an
emotional or interpersonal nature. It believest tevery human
individual has the potential for self-growth, sddvelopment and self-
actualization.
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1.3.3 Types of Counselling

There are two major types of Counsgllimmamely:
Individual counselling and group counselling.

(@) Individual Counselling: This is referred to as eeoone
counselling. It occurs between the professionallained
Counsellor (Therapist) and his client (Counselléid)e goal of
this is to help the client to understand himsdlyity and direct
his thought, in order to make a worthwhile decisidimrough
this, clients’ problems are alleviated. Frumboltzd arhoreson
(1967) as cited in Ojo (2005) remarked that it &imty to bring
about change in the client either by altering majdiye
behaviour, learning the decision making procesgreventing
problems.

b. Group Counselling: This is a counselling sessiat takes place
between the professionally trained counsellor andr@up of
people. Number of this group should not be moga theven, or
at least ten, in order to have a cohesive groupameffective
well controlled counselling session. Members @& ttoups are
clients/counselees whose tasks or problems thatmaa@nt for
resolution are similar.

During group counselling, a free atmosphere iswalb and freedom of
speech is encouraged. The counselees are freeptesexthemselves
individually as counselling progresses so that ser@mances

surrounding the tasks or problems to be resolveddvbe open for all

to consider and benefit from. All counselees aqgeeted to participate
and express their feelings. The responsibilitythaf counsellor during
group counselling is to help remove the marks dagethe problem. He
helps open up the problem with the professional petence and
knowledge he possesses. The counsellor is nbajusember of the
group; he is to direct the affairs and situations.

1.3.4 Classification of Counselling

Counselling can be classified according to differepheres of life in
which human beings could encounter problems.
These are:

(@) Educational Counselling: problems that could Ibdearning,
teaching and that of education generally are hankeze.
Marital Counselling: problems that could emanatenf married
life beginning from spouse selection are resolveh
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(b) Personal Social Counselling: problems includingspeality and
life in general are taken care of here.

(c) Rehabilitation Counselling: problems emargtiffrom life
disruptions such as accidents, retrenchment angdatanishaps
are handled here.

(d)  Vocational Counselling: problems from work andrmag, career
choice making and adjustment are handled here.

Only three of the above types of counselling wél hainly practiced in
the school setting. These are Educational, Vocati@and Personal-
social counselling which will be the full responstp of the school

counsellor. However, a counsellor in private gcactmight need to
engage in the other types of counselling dependmghe needs of his
clients.

The main three components of Guidance and counselfj practised
in school settings are: -

1. Educational guidance
2. Vocational guidance
3. Personal —social guidance

These three components of guidance and counselliihdpe discussed
as following in line with U.B.E (2004) policy andallum (2000)
Educational Guidance: - This comprises of a, infation guidance and
b, Academic counselling.

Information guidance is creating awareness of thducational
opportunities available to the student. These oelu

The curriculum and co-curricular offering in sudstitutions;
The entry requirements of such institutions.
The primary/and post-secondary institutions andetiger.
The entry requirements of such institutions andsmayobtain
them.
The physical characteristics of such tertiary tm&bns e.qg.
where they are found.
5. The problems of such training and opportunities
, . The environment of such institutions.
6. Financial requirements and aids
The type of opportunities such education leads stiuelents to
The existing clubs and societies within the varionsitutions.
The career prospects of such professions.

roOnNPE

= .
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B, Academic Counseling:-

According to Mallum (2000), it is a face to faceeraction between a
counsellor and counsellee or a group of counsellsteslents) with the
sole aim of helping such students to develop affeateeded skills for
the manipulating of academic potentialities. Durisigch interactions
attempts are made to come up with answers to sopbrtant questions
asHow, when, what, where and whyto study.

However, academic covered getting acquainted va#rning process,
budgeting time effectively, determining one’s bdshe of study,
reading under ideal conditions, get acquainted Wiéhlibrary, avoiding
excessive anxieties at examination time, read whegee is sufficient
light, practice Robinsons and 3R i.e S stand fovesy first R stands for
reading, second R stand for Revise, and the lakir RRecalling, for
practice make perfect in all our doing.

(2)  Vocational Guidance

This is the area that provides students with a cehgnsive data of the
world of work and essential human needs. Walton @keke (2003) in
Nnamdi & Umezulike (2013) sees vocational guidaasehe process of
helping a person match his personal tributes asdbackground with
suitable jobs and employment opportunities. Theedhrsteps in
vocational Guidance according to Crow and Crow 6(9n Mallum
(2000) include:

a, studying the individuals
b, provision of occupational information and
c, matching process

(3) Personal - Social Guidance:-

This is the third component of the Guidance sesvighich is concerned
with individuals’ positive behaviour that enablegls an individual to
live and adapt himself peacefully and positively iany
community/society he or she finds himself or hdrgethe world. The
personal — social guidance facilitates knowledgeself and others.
Students undergo so many problems in their honoésots, streets and
with their peer groups. Some of these problemsuge alcohol, stress,
sexuality, drug abuse, cultism, anxiety, exam naappce, suicide,
inferiority complex, frustration, depression, rdjen, failure,
indiscipline, peer pressure, waywardness, expetamien, lack of

8



EDU 421 MODULE 1

information, financial problem, media influence,cka of decision
making, No goal setting, lack of vision, poor redaships, grief over a
loss of a loved one, loneliness and many otheresé&lproblems among
the adolescents especially can be quite disturbiihg. goal of personal
—social guidance is the prevention of behavioural-adjustment. The
counsellors should wake up to ensure to handletassas which seems
neglected in our school and society to avoid futBoko Haram and
other deadly bandits.

However, the National policy on Education (2004oagnized Guidance
and Counselling as an educational service that fadilitate effective

implementation of the education policy. Make leaghiexperience
meaningful, hence lead to success in the educdtjpmauit. Akpan

(2010) in Mogbo & Modo (2013), opined that Guidarsse counselling

is a service that seeks to provide the studentoroppty to obtain

holistic educational development that preparesesited for functional

life later. They went further to quoted William4.903) & Harris (1969)

who believed that guidance and counselling willisisshe client

(students) to discover their hidden strengths arehkwesses and
understand themselves, accept themselves and tdtymgrow to be

independent, hence develop the ability to make tw@ke their own

decisions, make choices and adjustments unaided.

SELF-ASSESSMENT EXERCISE 1

In not more than ten minutes, answer the questiotige box below.

What are the classifications of counselling?

These are activities of educational counsellingepkc. ...
Time management

Assignment

Project writing

Career informatio

1.3.5 Approaches to Counselling

There are many approaches to Counselling, but #ygseaches can be
grouped under the following three headings:

(@) Indirect Approach: The indirect approach to coulirsglis also
regarded as the client-centred approach. In thmaach, the
counselee is allowed to express self while the sellor only
listen with rapt attention and intermittentlyhen necessary,
approach rely on the tenets of the client-centresbity as their
major counselling skill.
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(b) Direct Approach: This is just the opposite of thdiiect or client
centred approach. In this counselling approach, tdiking is
done by the counsellor who uses questions andousri

counselling skills to elicit responses from the mselee about the

problems at hand. Here, the counsellor dictatep#te and directs the
counselee based on what can be made out of thengpasponses
gathered from the counselee.

(c) Eclectic Approach: This approach to counseling doats
rely totally on either the indirect or direct appch. Rather it
finds the two approaches named above with any atheable
one handy during counseling sessions. It thereloysren chosen
skills that suit the counseling session at handmfrall the
available approaches, to resolve the counselleeisigms.

1.3.6 Differences between Guidance and Counselling

Writers in most cases find it difficult to distingh between the two
words. According to Shertzer and Stone (1976), #Hieempt to

differentiate between guidance and counseling hasnmet with any

measure of success because it is difficult to nd@ikenctions between
the two terms. On the basis of similarities, thentecould be interpreted
to mean the same thing because in terms of peoplelare the two

words are out to achieve the same goals. Althouwdy tare both

educational services but contextually, they candifferentiated. The
table below shows some differences between thedwmos.

Table 1: Comparison between Guidance and Counsaily
S/IN | COUNSELLING GUIDANCE
1. Student (client) directed.Counsellor directed. Locus

Locus of control movetoward control remains with the Tut
student (client). This mea| (Counsellor).

the client is more involved
every stage in counselling.

2. The Tutor (Counsellor) is|d@he Tutor (Counsellor)
facilitator /enabler. He is n{information/advice giver.
the decision maker.

3. Client and Counsellor joint| Counsellor determine
negotiate a contract abg objectives and methods.
agenda and methodology.

4. Client participates in assess| Assessment/diagnosis and
needs and evaluating progres®valuation is in the domain
the counsellor.

10
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Concern is with the process
decision-making.
Understanding how decision
reached is as important as
content of the decision.

Concern is with decisi
(decision seen as produ
The way it is reached is n
thegarded as especia
significant.

Learning is seen
transferable. What is learnt
one context is seautilizable in
another e.g. the learning of
skill such as breaking dov
problem into its compone
parts.

Learning is seen as specific
the problem in question.

Learning is seen as
emotional as well as
cognitive process. This meg
the belaviour and the thinkin
are important.

Feelings are not regardeds
important in learning.

Learning about a subject
seen as involving a process

Isearning about a subject is |
seen as involving self-

learning about self.

discovery.

Adapted from Kolo 1992:5

SELF-ASSESSMENT EXERCISE 2

In not more than ten minutes, answer the questiotige box below.

Which of these is not an approach to counselling?

Academic counselling approach
Indirect counselling approach
Direct counselling approach
Eclectic counselling approach

In one sentence, differentiate clearly between aué ang

counselling.

1.3.7 Purposes of Guidance and Counselling

The guidance and counselling purposes includestasgi individual
students, teachers, adults and the society in gktger

1.

Find out and make individuals aware of theasic personal

prerequisites, abilities, assets,

liabilities andpotentialities,

Provide usable information on vocation and to edrior clarify

misinformation,

11
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10.

11.

12.

13.

14.

15.

16.

17.

12

assess an individual's chances to succeed in bloaitanarket,

create awareness of clients in the availabilityobs and how to
progress in it,

make available opportunities for furthetraining and
advancement in occupations,

suggest alternative careers and reémisa of
priorities summarized the objectives in Nigeriamaols
thus,

assist students in making appropriate and gatsfpersonal,
vocational and educational choices;

assist student acquire a positive image ef through self-
understanding the needs and problems of each person

assist teachers and school personnel in understanige needs
and problems of each student,

assist school authorities / administrators in imprg educational
objectives and programmes of interpersonal relaligs;

contribute to educational planning;

mobilize all the available resources of the schomohome for
satisfaction of the vocational, educational andispersonal
needs of the students;

supplement school instructional and administraiiymit into the
learner;

help students develop proper attitude towards tekms, others,
school, values, interests, morals, beliefs andlise;

help students develop to optimize and utilizertis&ills and
correct the sources of their weaknesses and toowepthe
standard of education;

help learners live within the framework of an itgiion;

help people achieve independence with a minimuncaiflict
with institutional values;
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Promote in pupils good sense of awareness, yaldilacquire a
good knowledge of the world of work, possibilif continuing
education and ability to make realistic decisions;

19. Guard individual's mental health; and promote homa
effectiveness.

1.4 SUMMARY

This unit acquainted you with what Guidance and r@elling is all
about. This will, no doubt, help lay the necesstyndation as you
work through the course for better understandinghefsubject matter.
Thus, in this unit, you have been introduced tortteaning of guidance
and counselling, its purposes or objectives. Tliker@inces between the
two were also established, classification and igomcomponents in
line with 2004 National policy on Education wersdissed.
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1.6 POSSIBLE ANSWERS TO SELF ASSESSMENT EXERCISES
EXERCISE 1

Question 1

The classifications are educational counselling ritadacounselling,
personal-social counselling, rehabilitation coulrsgl and vocational
counselling.

Question 2

The answer is option D

EXERCISE 2

Question 1

The answer is option A

Question 2

Guidance is an information giving exercise to dsslients in realizing
the relevance and necessary information of an @eaoncept while
counselling is the psychological construct of assisan individual in
understanding himself/herself in order to live wajusted life.

15
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UNIT 2 PRINCIPLES OF GUIDANCE AND COUNSELLING
CONTENTS

2.1  Introduction

2.2 Learning Outcomes

2.3 Main Content
2.3.1 Basic Principles of Guidance and Counseling
2.3.2 Need for Guidance and Counseling

2.4 Summary

2.5 References/Further Readings

2.6 Possible Answers to Self-Assessment Exercise

2.1 INTRODUCTION

In this unit, you will learn about the principldsat guide the practice of
guidance and counseling in the school setting dsal the reasons why
it is required in the school. The knowledge fronis thnit will help
justify the reasons for introducing this importasdrvice in Nigerian
Schools.

2.2 LEARNING OUTCOMES

At the end of this unit, you should be able to:

o Discuss the basic principles that guide the practit guidance
and Counseling.
o Enumerate the reasons for the need for guidancecanthseling

in the school setting.
2.3 MAIN CONTENT
2.3.1 Basic Principles of Guidance and Counsedj

The basic principles of guidance and counselinga@septed by most
authorities in the field of guidance and counsgllare described as
follows:

(1) Guidance and Counseling is for everyone. Theicsns not
only for those with special handicaps but it isoatseant for all
“normal”, developing children and adults;

(2) Guidance and Counseling activities should therebardased on
the need and total development of every persois the duty of
all personnel in a setting to identify the needsnalividuals so
that programme activities can be designed to mest seeds;
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3)

(4)

(5)

(6)

(7)

(8)

(9)

Guidance and Counseling must be provided in a Waiygnsures
human dignity and worth. The full and adequateetlgyment of
the individual must be given preference. It shob#l seen as
encouraging individuals to attain maximum satiséact to
realize their potentials and to be aware to sdld one who has
gone through counseling should feel inadequate;

Guidance and Counselling is a sequential, contisuand
developmental process, which starts from birth éath. This
means that guidance and counseling runs from theenuschool
through primary, secondary to the tertiary insitng. It is not a
once-and-for-all event but a process which is degiral part of
the total educational programme throughout the ciclife of an

individual;

There is a close relationship between counsellriyides and
the instructional process, each contributing to tbther.
Counseling can help make the instructional acésitio be more
relevant and meaningful to the needs of studentsiewthe
instructional activities can help to give necessafgrmation and
directives to a student in planning his/her lifalgo

All guidance activities must emphasize the will &ch student
to learn more about himself in an accurate andesyatic
manner. Through the use of well-planned instrnctictrategies
and appraisal techniques, individuals camcome more
knowledgeable about themselves and about the wamddind
them. Without such knowledge, an individual canarércise
intelligently the rights to free choice in educatd, vocational
and personal-social fields.

Every member of staff in a school and non-schotiingeshould
assume responsibility for guidance activities. Tiwencipal,

teachers and counselors are all members of theagcedteam
and each member has prescribed functions and roles.

Effective leadership is the watchword for any efifex guidance
and counseling programme. Guidance counsellors \&h®
qualified, well - trained and competent are expadte function
in schools and other settings. Such professionaldd be able
to enlist the support of staff members in effectiggidance
activities.

The practitioners should practice within ethicadl anoral limits.
The ethical and moral guidelines should be gheh clients
would feel
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secure and confident in using the services peakid his
also guarantees that counsellors will not use tgcles and/or
approaches for which they do not have competemzk; a

(10) The objectives of counselling should be based @nts' needs
and not on the needs of the counsellors. In pugssiich needs of
the client, the counselors must present a posiinage.

SELF-ASSESSMENT EXERCISE 1

In not more than ten minutes, answer the questiotige box below.

Counselling objectives are based on ......
Counsellors’ needs

Clients’ needs

Teachers’ needs

Parents’ needs

Which of these is not needed in guidance prograrimes
Effective leadership

Corruption

Counselling

Tolerance

Guidance and Counsellingisnota ........ process
Sequential

Continuous

Developmental

Disorganized

Guidance and counselling is for ...............
Counsellors alone

Clients alone

Trouble makers alone

Everybody

2.3.2 Need for Guidance and Counseling

The reasons for the establishment of Guidance asuh$2ling in the

educational system of many countries are diffefi@m one another. In
the United States of America, for instance, it vilas issue of space
science development. The fear that Russia was aliea&pace

technology led to the establishment of Guidance @odnseling. In

Nigeria, some factors that are responsible for deelopment of

guidance and counseling for the educational systelade:
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(@8 Expansion in the Enrolment of Pupils/Studentdn Primary
and Secondary Schools

From time immemorial, enrolment in all stages ofr amducational
system has been on the increase. Due to this, Waf(tf90), a onetime
Minister of Education, after examining the enrolin&ends, which of
course did not include actual applications madeefimrolment, stated
that: mandatory student Guidance and Counselingcssr should be
established in all Nigerian institutions of higHearning and through
such services, the true conditions of the Nigegaanomy and its ever
changing labour market situation and requiremerslevbe exposed to
students’ choice of fields and skill of study andulcating in them the
acceptance of the dignity and more superior optain leaving
institutions of higher learning well prepared badls possible paid
employees of other and creators of jobs fdress others, in both the
formal and the informal sectors of the economy.

(p. 16).
(b)  Skilled Work Force

Among the services offered through Guidance andn€elling is to

guide people into areas where jobs are availakkntéhe cognizance of
their capability and competencies in order to redtiee problem of

unskilled and skilled work force. In the Technieald sub-professional
sectors, there is noticeable shortage in manpow&fe depended on
foreign experts to run our railways; Iron anceebtwhile the aviation
sector is not spared from this manpower shortage In the education
sector, the few experts who trained Nigerians toéelobnologically self-

sufficient have packed their bags and baggage rieergr pasture, and
to the safety and academic freedom of western cesnt The Medical

sector is not spared from this rot. There is slggtamong senior
craftsmen and technical foremen as well as higlelleecretarial and
clerical personnel in the country (Okon, 1984).

In the light of the fact that Nigeria has a d¢® human and material
resources, one would have thought that thentty would get out of

the underdevelopment. Other countries such as,Ii@haa have done
it. Therefore, the availability of Guidance serdagithin the education
system can help in the development of skills, &8s, and potentials of
Nigerian youths so as to realize their fullest gmes capabilities for

national development.
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(c)  Automation in the World of Work

In 1972, Gaymer observed that that availability pfofessional
counselors in the school system would have rewgrdimd increasing
impact on the lives that students will have aftexytleave school. She
believes that the after school working lives ofdstt will differ
radically from the present and the past. She tbereremarked that
automation and technological changes and breakjhsowould lead to
change their jobs more often; relocate more oftd@nge the type of
jobs more often; and update and trade in educébiomodels to remain
employable, and they will have to diversify theiragtical skills to
remain competitive.

The import of these changes will require lots obge to seek for
guidance and counseling. Visitation to many of eradday offices
show that lots of changes have taken place congpdhie old office
equipment that were in use. Offices now has an Badtric typewriter,
a Computer, internet facility, a Fax machine, atBbapier, a Laser
printer, an answering machine, and many of suictysh In industries,
robots have come to be utilized in many operaticedtors. In the
assembly line, it is the robot that receive theeordloes the parceling,
the compilation, and the hauling of equipment frone section of the
assembly line to another all with unwavering priecis Robots are now
known to fly planes, launch missiles and probe miiter space. The
implication of this technological revolution foretpractice of guidance
and counseling can only be imagined than descriddtiough it is
difficult to predict what the technological futunell be like, suffice it to
say that the nation that desires development daepthe 21st century
and beyond should not pay lip service to guidanud @unseling but
should ensure that all machinery is set in motionntaximize the
potentiality of the youths for timely absorptiorsnd survival in an
uncertain technological future.

(d) Growing Needs of Youths

According to Okon (1984), a NEED is a conditionhiit an individual
that energizes and disposes an individual towandaice kinds of
behaviour. Durojaiye (1976) stated that the dmwalental needs of
youths include:

) attaining individuality;

i) making progress towards an organized personalitiempa iii)
developing philosophy of life;

iv)  developing concept of values and desiréleleaviour; V)
achieving a place in the society;
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vi)  understanding of personal assets andliligsi vii) maturing of
plans for future living;

viii)  establishing deep personal relationships with iidials of both
sexes;

iX)  learning to live independently from their parent;

X) learning to adjust to changes resulting from praisand social
relationships and citizenship plans; and

Xi)  learning to attain adult status by vocational plafiasnily, and
social relationships and citizenship plans.

All these needs of the youths call for a need adlgouce and counseling.
(e) Repeated Changes in the Education System

Since after independence, Nigeria has witnessadrdear of changes in
the education sector. In the past, a pupil ne¢dleghend 8 years in the
primary school, 5 years in the secondary schogle&s in the higher
school, and 3 years in the University (8-5-2-3)atdr, the 6 years of
primary, 5 years of secondary, 2 years of highbost; and 3 years of
University system was recommended and adopted.

Currently, that is in vogue. Already, there ariscim various sectors to
change the system to 6-3-3-3- 3 to include thresyat any College of
Education or Polytechnic. The present 6-3-3-4 auesnclude training

at College of Education or Polytechnics. Thesengka can cause
confusion for the individual, which again demandse tguidance

services.

() Students’ adjustment in Universities and otherTertiary
Institutions

The students’ body is made up of students withedsffit personality
make-up, traits and needs. Some are in the sclyst#rs to study and
get the certificate which will enable them to sectheir future, some
are there to socialize without really knowing whey are in school; that
is playing and wasting away their time while sonre #here not
knowing what course and subject to choose or shaiyeven how to
plan their time and also develop appropriate sskiys. This situation
requires counseling services handled by an expenietp the students
adjust adequately.

() Problem of National Integration

Nigeria, as judged by the 1993 census, has alm@gt rillion

inhabitants with population density of about 800ogle per square
kilometer. Three major linguistic groups, the Haajdaos and Yorubas
are found in the three main regions — Northern,téfasand Western
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parts of the country respectively. Each group sextion of the country
is clamouring for a share in the national cake.e Thnsequence has
been political instability, religious intoleranceibal loyalties, and all
forms of vices which have militated against the elegment of the
country. Okon (1984) has observed that the sunaveNigeria as a
nation depends largely on our degree of toleramtenly in economic,
social and political stability but to a large exteon the ability of every
citizen to possess some measure of common undéirsgarattitudes,
beliefs, skills and purposes. These attributesbeaimculcated in youths
very early in their educational development. Thihg inevitability of
guidance and counseling in this respect cannovbeemphasized.

(h)  Realities in Home and Family Life

Family climate has a high influence in the direstaind development of
interests, abilities, aptitudes, and values ofdrhih. Lots of changes
these days happen in homes in Nigeria. Most paréetsause of the
demands of their jobs, pay very little attentionthe development of
their sons and daughters. Some parents also shivexaanples to their
children. There are parents who believe so mudthnicity, alcoholism

and idolatry. Changes in home life which have ptduabout some
good are those resulting from urbanization whefiemrint ethnic groups
converge on a city to the point that thextndoor neighbour may
be someone from a different cultural boundary &tbgr. Superstition
is also de-emphasized in the urban centres, itheries inter-tribal and

inter-state marriages are occurring at increasatgsrin Nigerian cities
than in the rural areas. Polygamy, which in thetao distant past, used
to be a measure of affluence and status is no fangeogue. One of the
greatest changes in family life is in the areaxdéeded family network

where ties have become weakened partly becaussonbmic realities,

distance and different geographical mobility.

Changes in family and home life include rising ttenn divorce rates,
single parenting, children studying far away froomes, reduction in
the number of children a family wants and the @i of insurance for
other members of the family. These changes createeed for
counselors to help children cope with these changes

(i) Problems of Cultism

Cultism is a system of religious beliefs and rigudt is a secret society.
It connotes violence and fear. Students who engageultism have
constituted an organised group that are responfblacts of terrorism
and violence in the schools. They are the speeilot students who
violate school rules and regulation and responsibtedisruption of
peaceful atmosphere in the school. Abdul (2003)0gbodo (2009)
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stated that “such students take drugs to feel higth to enable them
carry out their nefarious activities.” They are &dwerised by the use of
secret imitation or other rituals, oaths, gripshandshake, and signs of
recognition between members. Membership plansiaesvand rituals
are usually kept secret and not revealed to nonfmeem

Cultism activities have been in Nigeria instituosince its inception.
The dimensions it's taken these days are more pathed worrisome.
Many students are these days’ members of one seditedr the other
and the level of what they do is fearful. They kithaim and destroy.
These negative tendencies in the societies and adtivities need to be
exposed to individual through guidance activities.

SELF-ASSESSMENT EXERCISE 2

In not more than ten minutes, answer the questiotige box below.

Highlight five reasons why guidance and counseli;mgnieeded in th
school settings.

D

2.4 SUMMARY

This unit has exposed the basic principles guidihg practice of
guidance and counseling and also reasons for the foe guidance and
counseling in the school system. This backgrourslgrapared you for
the next unit where you will read about its histatidevelopment both
in America and in Nigeria. Guidance and Counsehwgvities should
therefore be based on the need and total develdpohexvery person.
It is the duty of all personnel in a setting to ntfy the needs of
individual so that programme activities can be giesd to meet such
needs.
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1.6 POSSIBLLE ANSWERS TO SELF-ASSESSMENT
EXERCISES

EXERCISE 1
1. B
2. B
3. D
4. D
EXERCISE 2

Guidance and counselling is needed in the schoihge because of
Manpower need of the country

Examination malpractices

Cultism

Addictive behaviours among students

Challenges at home

Sexual misbehaviours among adolescents

ook whE
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UNIT 3 HISTORICAL DEVELOPMENT OF GUIDANCE
AND COUNSELLING

CONTENTS

3.1 Introduction
3.2  Learning Outcomes
3.3  Main Content
3.3.1 History and origin of Guidance and Coungglin
3.3.2 History and development of Guidance and Gelimg in
Nigeria
3.4  Summary
3.5 References/Further Readings
3.6  Possible Answers to Self-Assessment Exercises

3.1 INTRODUCTION

Guidance and Counseling began to emerge as anfiaelet aspect of
the Nigerian educational enterprise in the mid !BOs a discipline

whose history emanated from the experiencehagpenings in the
United States of America and it is these happenthgs influence the
establishment of the Guidance and Counseling afiseipline in

Nigeria.

3.2 LEARNING OUTCOMES
At the end of this unit, you should be able to:

. Explain the factors that led to the establishméGuwdance and
Counselling in America.

3.3 MAIN CONTENT
3.3.1 History and Origin of Guidance and Counskng

History is a continuum and any kind of division iosed on it is more or
less arbitrary. Guidance and Counselling as aplisei has an abundant
evidence to show that it originated from Americaheat beginning of the
20" Century because of the society’'s emphasis individual
development. This could be seen from several héstbevents that took
place in the United States. These historical evargs

(1) Vocational Guidance Movement
(2) Standardized Testing Movement
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(3) Mental Health Movement
(4) Pro-counselling Legislative Acts.

Vocational Guidance Movement: In 1908, Frank Passdounded a
Vocational Bureau in Boston. Parsons concern arnieéfbsas that if

individuals can understand their strengths and wesdes, such
knowledge can be used to choose vocational oppbesinThis

pioneering effort played a great role in tegolution of modern
Guidance and Counselling.The vocational guidancegement was an
attempt to reduce problems of unemployment, wadtgoverty among
underprivileged Americans.. These experimentdgesta by Parsons
yielded positive results in that many youngstenselfieied tremendously
from the services rendered by the bureau (SheatmtiStone, 1976).

Other pioneers in the advancement of counsellirsp@aated with the
vocational guidance movement are Meyer Bloomfiglip succeeded
Parsons as director of Boston’s Vocational GuidaBaseau, Frank P.
Godwin of the Cincinnati School system, Jesse Bi®d&li Weaver in

New York, George Merril in San Francisco and Hugansterberg of
Harvard University. Each of these guidance pioneetsin their best to
see to the growth of the service. Fortanse, in 1910, Meyer
Bloomfield single handedly promoted the first Naab Conference on
vocational guidance in the United States of AmerielaWeaver, on the
other hand, promoted the Second National Conferemcerocational

guidance in 1912 while George Menil was the firstekican to practice
counselling within the school system when he waga in 1895 at the
Californian School of Mechanical Arts, San FranciscHugo

Munsterberg also pioneered the development of cageelance in

industry with the publication of his texttled “Psychology and
Industrial Efficiency”.

Guidance and counselling actually started in Uni&tdtes of America
with emphasis on vocational guidance. It is on shene trend that it
started in Nigeria considering the purpose andresffof the Reverend
Sisters at St Theresa’s College Ibadan. It is woofmote that emphasis
on vocational guidance in the historical evolutiminthe discipline of

Guidance and Counselling in developed and as veelhadeveloping

societies may be reflective of the pre-eminenciefinstitution of work

in human civilization.

The Mental Health Movement also contributedsifively to the
evolution of Guidance and Counselling. ClifforddBg was one of the
pioneers of the mental health movement. The patitin of this book
titted “A Mind that Formed Itself” revolutiored mental health
practices and invariably it promoted the developimeincounselling
which can be regarded as part and parcel of méetlth professions.
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The testing movement also led to the developmetesifdevices, which
greatly improved inventory and appraisal componentSuidance and
Counselling.

Another major factor in the evolution of guidancela@ounselling in the
United States is the enactment of series of Praa€elling and Pro-
Education Legislative Acts. The great depress®nvall as expansion
of government activities during the new deal eagy increased public
funding for guidance programmes. Social uphevathich
accompanied great depression and other crisisedotbe American
government to enact serious of proeducation andcpumselling
legislations. Some of these legislations areMbeational Education
Act of 1917, Vocational Rehabilitation Act of 1928 Wagner Peysner
Act of 1933, the National Defense Educatiortt Aof 1958, the
Manpower Development Act of 1964 and the e@ar Education
Incentive Act of 1976.

Of all the legislation, the National Defense EdiaratAct of 1958 more
than any piece of legislature promoted the growefthguidance and
counselling in the United States. When the sdaenched the world’s
first satellite in 1957, the Americans were worrikdt Soviet Union had
surpassed them in space technology. With typtoahpetitive spirit
peculiar to America’s civilization, the United Statspace industry took
up the soviet’s challenge. As part of their effartachieve parity with
the soviet in space technology, the Americans @ecid overhaul the
educational system. In order to achieve this ghalerican’s legislators
decided that career counselling should be provitedll American
Schools. That was the basic goal of the passatedfiational Defense
Act of 1958. This legislation made massive fundailable to Colleges
and Universities for training guidance counselarsAmerican Schools.
Ever since that time, guidance and counsellindhenWnited States had
been developing rather phenomenally. Now, havingnemed the
evolution of guidance and counselling in the Unit8tates, it is
necessary to examine the development of guidandecaunselling in
Nigeria.

SELF-ASSESSMENT EXERCISE 1

In not more than five (5) minutes, answer the daash the box below.

—h

Highlight the historical events that took placetlire United States ¢
America which led to the establishment of guidaace counselling.
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3.3.2 History and Development of Guidance and Coue8ling in
Nigeria

While the date of the formal start of modern guimam

USA is taken as 1908 via the vocational guidancekwb

Frank Parsons (Father of American Guidance MoveméA68 can be
regarded as the date of the commencement of mogi@dance in

Nigeria. That year, the Catholic Reverend SisiarsSt. Theresa’s
College, Ibadan, recognized the need to give adeqoareer or
vocational guidance to their final year studentsergfore in 1958, the
reverend sisters, assisted by Mrs. Oruwariye, eaviinterested and
enlightened members of the society to the schqudcfalists in different
areas of endeavour who had made their marks wetigednto give

career talks on their professions to their finahrystudents. This effort
gave insight to the students about world of workl &rence assisted
many of the students to select good jobs or highstitutions of

learning. The result was quite encouraging angedred some other
schools in Ibadan and other big towns around td stganizing career
talks for their senior students. This singular mée® to emerging of
career masters and mistresses while interestedha@esain the school
system were assigned job of collation and dissetingaof career

information to students.

In 1962, Ibadan Careers Council was formed. It wasiposed of
distinguished knowledgeable and philanthropic irdiials. Their aim

was to propagate vocational guidance to studenttheryoung ones.
They organized workshops, seminars and symposial967, Nigeria

Careers Council grew out of the Ibadan Career Gbuide members
of the Ibadan Careers Council formed the nucleus support of the
Nigeria Careers Council. They continued along lthe of vocational

guidance. The Council incorporated career masteds mistresses. A
journal named “Careers” was published by this bedydisseminate
current information about job.

In a move that showed recognition of the guidancd aounselling
services, Dr. C. |. Berepiki, a Fellow of the Coelliag Association of
Nigeria, was appointed the first Vocational Guidar©fficer by the
Federal Ministry of Education, Lagos in 1961. Heot® An Approach
to Guidance in Schools. For a very long time dlffien, there were no
other trained officers to work actively in this ubut with the current
state of the profession, the unit is well mannedtiayned male and
female counselors. It now has two sections — Caraed Counselling
Sections. They organize workshops and conferenoescoordinate
counselling activities in the country. Many Sgatdlinistries of
Education have similar set-ups.

29



EDU 421 FUNDAMENTALS OF GUIDANCE ARDUNSELLING

Another opportunity to introduce guidance and cellmg several
secondary schools when in 1967, Mr. Rees, an Ameriorganized a
workshop at Comprehensive High School, Aiyetorou®&tate. The
motive was to plant the seed of guidance and @limg in that area
and he did it successfully. The Association1992, started the same
acronym with the Christian Association of Nigeri@AN), and the
Computer Association of Nigeria (CAAN). In orderdvoid confusion,
at the Kano Conference in 1992, the Associatioppied CAN and took
up CASSON i.e. (Counselling Association of Nigeria)

The Association has also encouraged the formafi@tate

Branches. This is to encourage ‘grassroots’ spudaithe Association.
Some state branches are quite active. They halobus activities,
workshops, seminars and handle some counsellirgsca3 his aspect is
done on individual basis or, in some cases; ‘te@praach’ is used.
Some state branches have journals e.g. Imo StateCaoainselling
Spectrum.

December 1, 1976 marked the birth of Counsellingogggtion of
Nigeria at the University of Ibadan. The firstepident of the
Association was Prof. Olu Makinde, (1976 — 1980Waes succeeded by
Prof. S. A. Gesinde, (1980 — 1984), Prof. Para i)l (1984 — 1988),
Dr. (Mrs.) Achebe C. C. (1989 — 1990); and ProfGCM.

Bakare (1990 — 1994); Dr. Nsa A. Nsa (1994 — 1201) 1996 —

2002 Prof. Carew, Prof. A. I. ldowu, (2002 — 20@4)d Prof. Okobia
(2004). The Association is a body of trained goma counselors
mainly, but it encourages interested individuals tme helping
professions to join it.

The Association produces, through its imenmembers in the
Universities and some Colleges of Education an@rottounselors for
both the private and public sectors of the Nageeconomy. The
journal of the Association is called “The Counsgllo Through it,
research findings of members, which are discussedh@ annual
conferences, are disseminated. Conference priogsedire also
published.

In 1975, the first Department of guidance and celling in Nigeria was
established in the University of Ibadan.  The secdull-fledged
department was established at the University ainllon 1981. Ever
since then, several universities and some collegesducation have
been producing well-trained counselors. As at nesveral counselors
have had postgraduate training with Master and &é&dpees. There are
some professors already in the discipline. Severainals have been
formed to disseminate research findings. Thestude Journal of
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Applied Psychology (Ul); Nigerian Journal oGuidance and
Counselling (University of llorin, llorin); Journadf Counselling and
Development (Obafemi Awolowo University, Ife);

Journal of Research in Counselling Psychology (Cstate University,
Ago-lwoye); Journal of Counselling and Consultingy€hology (Lagos
State University, Ojo, Lagos). Several textbobkse been written on
different areas of guidance and counselling bytthi@ed counsellors.

The Federal Government has inserted the need fadagee and

counselling in our schools in its National Policy Bducation (1981).
This has helped to make all the State Governmergstablish guidance
and counselling units in their Ministries of Eduoat In addition to

counselling units in the Universities, there arme@rivate clinics in the
big cities such as Lagos, Ibadan and Owerri.

Suffice to say that although guidance and coumsgiB a relatively new
comer to the Nigerian educational scene, it is gadyg making its
impact. It is still evolving. Guidance counsedi@are playing their part
in the implementation of the ongoing 6-3-3-4 edioret! systems.
SELF-ASSESSMENT EXERCISE 2

In not more than five (5) minutes, answer the daash the box below.

Why was the acronym for the Counselling Associatmn Nigeria
changed from CAN to CASSON?

3.4 SUMMARY

In this unit, you were told that guidance and @mlimg as a discipline
has an abundant evidence to show that it ofigthdrom America at
the beginning of the #@entury because of the society’s emphasis on
individual development. History of the genesis dfatvis known today
as guidance and counseling was narrated. It redvélagedevelopment of
Guidance and Counseling both in America and Niganid the efforts of
those who are really behind its establishment. @heslude the various
movements that  were involved in America andalso the
organizations and individuals that saw to its dithinents in Nigeria.
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3.6 POSSIBLE ANSWERS TO THE SELF-ASSESSMENT
EXERCISES

Exercise 1

The historical events are;

1. Vocational guidance movement.
2. Standardized test movement.

3. Menta health movement.

4. Pro-counselling legislative Acts.

Exercise 2
The acronym for the Counselling Association of Nigevas changed
from CAN to CASSON because the Christian Assoamtid Nigeria

has the same acronym, CAN. Thus, it was chang€@h®SON to avoid
confusion.
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UNIT 4 DEVELOPMENTAL PROBLEMS OF GUIDANCE
AND COUNSELLING

CONTENTS
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4.2 Learning Outcomes
4.3 Main Content
4.3.1 Problems confronting development of Guidaamued
Counselling Programme in Nigeria
4.3.2 The prospect of Guidance and Counsellingigeria
4.4  Summary
4.5 References/Further Readings
4.6  Possible Answers to the Self-Assessment Exaxrcis

4.1 INTRODUCTION

There are lots of hiccups in the different aspeattsthe Nigerian
educational development. This unit will treat thelgems confronting
the development of guidance and counseling aspet¢heo Nigerian
educational development. It will also show the pexgs of guidance
and counseling in Nigeria

4.2 LEARNING OUTCOMES
By the end of the unit, you should be able to:

o Explain why Guidance and Counselling has not dexedofully
in Nigeria.

o List the prospects of Guidance and Counggeli@rvices in
Nigeria

4.3 MAIN CONTENT

4.3.1 Problems Confronting the Development of th&uidance and
Counselling Programme In Nigeria

Although, the rationale for the introdoat of Guidance and
Counselling is inserted in the National Policy oduEation (1981), the
problems confronting the development of guidanced aounselling
programme could be grouped as those caused by materials
andmoney. Its reception is received with suspi@aod a ‘wait and see’
attitude. This is due to the fact that there is:

1) Paucity of trained counsellors. APGA recommendet there
should be a ratio of 1 to 250 (counselkitsients/clients).
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Denga (1985) says the ratio, as at 1980 was 1:80@. situation
could be worse. This is because the limited membétrained
counsellors are moving out of school settings intm-school
settings. A typical school with a population 00@0Q students is
expected to have four counsellors; now such a dadider has
none or at best only one. This poor counsellodestti ratio does
not encourage the growth of guidance coungelin such
schools. However, special schools such the Federal
Government Colleges, ‘Military’ Secondary Schodsijversity-
based Secondary Schools as well as standasi/eprivate
schools have adequate number of guidance courselldihe
percentage of such schools compared with the pofalilation of
secondary schools in Nigeria is very small. Isigygested that
more guidance counsellors should be trained andugaged. In

1984, the Association of Nigeria Conference of €lpals of Secondary
Schools requested that guidance counsellors besgdst secondary
schools. This should be effected.

2)

3)

4)

Relative newness of Guidance and Counselling irefiag While
western education was introduced into the countiyua 1842,
Guidance and Counselling was formally intraetlicin 1958.
That is after more than a century. Educationsiruttion and
administration had been entrenched in the educdtisystem
long before it. Some educational practitionersitemview it as
an intruder.

Doubt about the efficacy of guidance and counsgllin Some
people such as uninitiated colleagues, teacheiscipals or
administrators doubt the efficacy of counsellifgsychology has
really not attained the degree of precision foumdhie physical
sciences. People, especially adults are therskeptical about
reliance about reliance on its use. Such peopid ih is more
applicable to children who are not yet ripe enotmimake vital
decisions for them. They believe adults do nodrieeOne may
wonder who needs Marital, Rehabilitative,arént Child
counselling if not the grown-ups (Orubu 1986, Akiea 990).

Blurred Role of the Guidance Counsellor. Seveeapte in the
society do not know the specific roles of the calios. Even in
the school settings, where awareness is expéatelge high,
school personnel such as teacher andcipals do not
understand or they misconstrue the functions ofcthensellors.
For instance, Makinde (1981) wrote that head teachee them
as rivals-instead of helpers.
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5)

6)

7)

8)

36

Resistance by colleagues and principals. It has lobserved by
many guidance counsellors that they often expeeignsistance
from institutional heads, influential and signifidamembers of
staff of their establishments. Such officers oftest in ways,
which prevent the spread of counsellings. Olaiseb(1980)

reported that counsellors face resistance, whightrbe stiff and
persistent from principals and colleagues.Most times,
counsellors tend to be viewed with suspicion byrtheSome
institutional heads might be apprehensive that‘niesv comer’

counsellor does not erode their prestige or popyland power
among students, parents and members of the cpubli.lkan

1980). Resistance of institutional heads may Heated in their

lukewarm, poor or reluctant attitude in supportihg programme
or refusal to formally introduce the counsellorather members
of school staff.

Feeling of suspicion of the role/integrity of coalisrs. Some
school personnel still see the counsellors as gawitidden
agenda’ or something to hide when a cligoes into the
counselling room (where this is available). Sowige
counsellors negative or derogatory labels. Thiease so where
the other workers doubt the moral integrity of ceelfors who
give individual counselling to young ones. Thislfieg becomes
more serious when a male counsellor treats fematiests and
gives the interaction high confidentialityet, counselling
demand reasonable privacy.

Confidentiality: The issue of confidentialitig pertinent in
counselling. Clients expect their secrets mrivileged
information to be kept secret or confidential armd exposed to
others. However, referral agents such as teacpeess, parents,
and principals expect counsellors to divulge sudhrmation to
them. Failure of the counsellor to reveal the reeamay raise
the degree of suspicion of his activities. Rewggathe secrets
lead to loss of faith in counselling and counsesllon one part,
will lose clients and friends of such clients amilicselling will
be the big loser on the long run. Yet, all thegetappening.

Lack of commitment of Government Officers. Althouygtne
Federal Government entrenched the guidance anthsething
programme in the NPE, (1981), there is still muzldd when it
comes to practical support and its implementationMore
committed action will help the growth of the praem. For
instance, there should be adequate planning thatdwoap out
both short and long term goals as well as strasegfieevaluating
the progress being made.
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9) Inadequate funding. Guidance and Counseli;ignot well
funded. Today, the education enterprise has becamestly
venture. Enough funds are not allocated to ealsbaddo run its
various services. Where fund is availabkery little is
earmarked for counselling purposes. It seems #hews levels
of government (Federal, State and Local) do nottwarstretch
their budgets with extra demands from an emergmgsauch as
guidance and counselling. Yet, it is known th#feaive
counselling demands adequate funding to purchasesisuch as
psychological tests, journals and various publice play
gadgets, cardboards and various felt pens as weth@ney to
organize activities such as Excursions, Career <ard Career
Day/Week and furnishing a counsellor’s office.

10) Lack of Counselling Office/Room: Because of saldactors
such as explosion of students’ population and igad& number
of classrooms, problem of space or office accomrioadas
common in the typical secondary school. This idipalarly so
in the urban centers (where counsellors may bedpurrhis
results into a situation in which there is hardhy apare room
that can be released for counselling as ‘counselloffice’.
Guidance may be given anywhere but counselling s\pegacy
if it is to be effective. One may see a counsatiteracting with
a client in one corner of the staff room, underes tor a place
seemingly away from people but such areas are never
distraction- free. The best that occurs in schomithout a
counselling office is guidance or educational / atg@mal
counselling,

not socio- personal counselling.

11) Paucity of Psychological Tests: There are very favade in
Nigeria’ for Nigerians psychological tests. evBral tests are
being constructed but only a few of them have been
standardized. These tests include tests of Pr&.\NC. Bakare,
Prof. Akinboye,

WAEC 21 ID Aptitude Tests and Federal Ministry alU€ation
Battery of Aptitude Tests for streaming JSS Il dgnts into
course families in SSS 1. Using psychologicalstesbne of the
factors that make counselling scientific and molgective.
However, there are relatively few counsellors whao aentify,
use and interpret the relevant ones. The availfslEgn tests
may not be culture-fair and hence may not be ap@igpfor use
on culture in which they were neither validated standardized.
Deliberate efforts should be made to construct staddardize
more psychological tests. Counsellors should &di@ed in ways
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to use them too. They should be sold to adequéatalyed users
at affordable prices. They should be available el w

SELF-ASSESSMENT EXERCISE

In not more than 5 minutes, answer the questicaisaite provided in the
box below.

A school with about 1000 students needs a minimuim--e--
counsellors.

3

4

10

6

These are problems that hamper the developmentumfagce and
counselling except-----

Paucity of counsellors

Lack of funds

Negative attitude towards counselling
Paucity of teachers.

Every psychological test must be ........
Available

Used in counselling

Standardized

Expensive

Apart from poor funding as a major impediment te tevelopment of
guidance and counselling in Nigeria, governmentsalhievels have
failed to -----

Be committed to the course of counselling
Pay salary

Provide clerical staff

Recognize counsellit

4.3.2 The prospect of Guidance and Counselling Nigeria

The prospect for Guidance and Counselling seniitéigeria depends
on the solution to the problems enumerated abodao et al (2003)
remarked however that, based on the present tiersgems that the
future is bright for Guidance and Counselling Nigeria for the
following reasons:

() The entire educational system in Nigeria is avgdrithe need
of Guidance and Counselling services to the stgdenthis
realization has made the Federal Government appstudy
programmes in guidance and counselling for most
Universities in the country. Of recent, Ahmadu IBel
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(2)

3)

(4)

MODULE 1

University begins a B. Ed. programme on Guidancd an
Counselling by 1991/92 session. This is in redabsadf the
need of such services. With many guidance cowrselle
then struggle for professionalization and condgioof
service. Almost all Nigerian Universities have gat
Guidance and Counselling Centre to help their sitsde All
these are indications of awareness. However @feethese
are now is another question to be answered bynedsea

Also, many bodies are becoming interested in thel&hce
and Counselling services now. For example, in7198
Industrial Training Fund organized a National Wadriqs on
Guidance and Counselling. Also in 1988 Counselling
Association of Nigeria organized their Annualon@erence
around the theme of Counselling outside tti@als.
Others from different settings turned out. Witksttrend, it
may seem in the nearest future that the use ofagua
services may permeate other sectors of the economy.

Guidance and Counselling is also being proposeddo
integrated into the training of Nigerian TeachersThis
implies that in the nearest future, Guidance d an
Counselling may be well established in theosts. With
every teacher being adequately educated on Guidande
Counselling, the commonly reported rancor between
counsellors and teachers may be resolved hencpquiofor
practice.

Problems of various types are emerging in our edpci
Marital problems, family problems, vocational preiis,
relationship problems and retirement problems. tiAdlse and
others demand the attention of the counsellors. loAg as
these problems exist in the society, guidance cdlors will
always have work to do either as public or private
counsellors. With the factors or conditions siflerational
in Nigeria, then the future is bright for counsedland the
prospect therein may depend on how effective thmsellors
use their skills and competencies to help thelpo¥elhuman
beings to understand and resolve their problema more
realistic way.

4.4  SUMMARY

In this unit, you were informed that the develgmin of guidance

and

counselling  programme  was bedeviled waittmyriad of

problems ranging from those caused by men, mageaiad money. This
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informed the rationale for the introduction of Gamte and Counselling
inserted in the National Policy on Education (198 Notwithstanding

the problems enumerated, evidences point to thettiat based on the
present trend, the future is bright for Guidancel &ounselling in

Nigeria. A number of problems in Nigerighat are still

hindering the advancement of Guidance and Colimgelre explained

in this unit. Among these factors is the relativav| number of

professionally trained counsellors to the entirpydation that needs the
services. The prospects for Guidance and Coumgetl Nigeria were

also discussed.

4.5 REFERENCES/FURTHER READINGS
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46 POSSIBLE ANSWERS TO THE SELF-ASSESSMENT
EXERCISE
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UNIT 5 FUNCTIONS OF THE SCHOOL COUNSELLOR
CONTENTS
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5.1 INTRODUCTION

In this unit, you will read about the functions fjoemed by the school
guidance counsellor in the school system. This gile you an insight
into the different kinds of services that are adféby the professionally
trained Guidance counselor in the school and itgremment. You
should be ready to make use of these serviceth&benefit of your
students.

5.2 LEARNING OUTCOMES

By the end of this unit, you should be able to:

° Discuss the functions performed by the GuidancenSellor in
the school setting.

° Enumerate the services offered by tlbhosl Guidance
Counsellor.

5.3 MAIN CONTENT
5.3.1 Functions of the School Counsellor

To begin with, it is important to find out who isgaidance-counsellor.
The guidance-counsellor being a new entrant inéoetfucational setting
is perceived differently by his or her public (athemembers of the
school community such as the principal, teachessergs, students,
even the non-teaching staff). Denga, 1975 in Nwkelu F. J. &
Ugwuegbulam C. M (Ed) (2007), observed that igelifurprising that
the counsellors publics in the developing natioageha hazy, confused
and blurred perception of who he or she is, hisher roles and
functions. This hazy and confused perception ofcinensellor make it
difficult for him to be accepted in the school gyst Some see him or
her as a spy and some as jack of all trades or body. But however,
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not with standing, a professional, Patterson (196 Nwachukwu F. J.
and Ugwuegbulan, C. N. (ed) (2007) defines a cdlorsas a person
concerned with accepting responsibilities for dsgisall persons and
having as his major concern, the developmental s1aed problems of
youth.

Meanwhile, Denga (1983) noted that “a counsella appy and jovial
person who helps those who are in need”. The néadsvhich he

provides help include the following:- educationabcational, personal-
social and psychological needs. This is to say that counsellor is
involved in assisting the students resolve theircational, vocational
and social-personal problems. The school guidarmensellor is a
member of the school with specialized skills whovymle assistance to
individual students and their parents in decisiomaking that ensure
efficient and orderly progression of the studerough the various
stages of growth and development.

The functions carried out by the school guidanaaasellor are made up
of the execution of a number of highly specializedrvices that
constitutes the pattern of activities within thehsal guidance
programme. These services are the basic eleméngsidance and
counselling programme; they are the formalizedoastior steps the
school guidance counsellor take to make guidana® @unselling
operational and available to students. Thesetifum in the school
setting include appraisal service, counsellisgrvice, information
service, planning, placement and follow-up servar@gntation service,
consulting service, evaluation service and refesealice.

1. Appraisal Service — This could also be termed individual
analysis. Okon (1984) remarked that apptaiis a
developmental or longitudinal process of collectipgocessing,
storing and using a variety of objective and subjecpersonal
and social information to help the school staff dnaav better
understanding of the students as well as help iddal student to
better know and understand self. Suffice it to #&t appraisal
service involves collecting, analyzing and usingadety of tools
to gather data through which students are madent®rstand
themselves. Through this function, the guidanoounsellor
makes a student to become aware of his charaatsristrengths
and weaknesses and further develops rational decisiaking
capabilities.  This service enables the counselboprovide
relevant data that will enable parents, teachedsaaiministrators
understand students.

2. Counselling Service —This function enables the counsellor who
is trained to give assistance to and/or to haveinteractive
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relationship with the counsellee who needs asgistarThrough
this service, counsellees are helped to deal ef@dgtwith self
and the reality of his/her environment. The serviegarded as
the nucleus of guidance service helps facilitatews®erstanding
and self development which afford individuals oowp of people
a better understanding of themselves in terms @it ttonfused
ideas, hopes, fears, feelings and aspirations.

Informative Service — Through this service, the guidance
counsellor is always able to provide the school #redstudents
with better knowledge of educational, vocationadl gersonal —
social opportunities in order to have the benefit neaking
informed decision and choices. This function imesl collection
of data in diverse areas of education, career acdlslife for
presentation to students in order to be informedhab they can
make decisions with ease in increasingly compleiesy.

Planning Service —Planning is to decide ahead of time what an
individual wants to do, and the way he will do iPart of a
guidance counsellor’'s functions includes assisting students
plan their activities. The guidance counsellopkedtudents plan
their educational, vocational and persorscial activities
realistically in order to assist them in achievihgir goals.

Placement Service —The guidance counsellor carries out
placement functions in and outside the school regtti In the
school setting, placement can be carried out bgimpdastudents
in appropriate classes and/or schools, coursesninga or
vocations. He or she can also do placement falestis who are
to go for attachment, practical or industrial trag outside the
school setting. The counsellor is always armeith wools that
could be used for effective placement within orsalg the school
setting.

Follow-up Service — This function enables the
guidance counsellor to see through the servicshaanust have
offered the counsellee. It is an avenue throughchvithe
counsellor determines the effectiveness of planniagd
placement activities. This service allows the cellnsto see and
verify whether the guided or counseled individualgooup is
coping after guidance or counselling.

Orientation Service — This function serves the purpose of
acquainting new students in an academic environmght the
facilities, challenges and problems and prospettsheir new
school. It is a guidance service that allotvee guidance
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10.

counsellor to make the new students psycholdgisshble in
the new environment (new school) because theyhegilmeeting
with new set of people, administration, rules aegutations and
environment which may require adjustment for therbe able to
cope perfectly.

Evaluation Service —This enables the guidance counsellor to
assess the effectiveness of his stewardship irs¢heol system.
The evaluation can be carried out through the dsaterview,
observation or questionnaire. These measuremeiruments
are used to gather data which will reveal whethemat the
services provided are adequate in the school. Jdtbered
information will enable the counsellor to improveom the
services he/she is providing or modify or suspemgbae that is
not achieving the desired result.

Consulting Service —Consultation here refers to interaction
between the guidance counsellor and other profeslsian the
school setting. It is an avenue through which ezl assistance
are offered to other professionals in the schoalrder to become
more effective in the services they offer to thedsnts and staff.

Referral Service — This is an act of transferring a
client/counsellee to another professional or agemogre his/her
problem can be appropriately handled.  The prafess or
agency may be within, or outside the school sett8igertzer and
Stone (1976) remarked that personnel or ggemdside the
school setting are used because they provide d$igedigservices
that the guidance counsellor cannot claim to hayerise in all
sphere of endeavour, he makes referral with thesernof the
client / counsellee on matters outside his/her cpnze.

The entire functions of the guidance counsellothi school setting are
to assist each student to understand himself ardeiffectively in the

society. The need for guidance services in theddystem is therefore
based on the assumption that the individual whoetstdnds himself
and his environment will be more productive anceetif’e in his entire

endeavour.  The objectives which the functionsfquered by the

guidance counsellor in the school system accordingpaye (1983)

includes:

(i)

(ii)

To help students develop the skills of self stussif analysis and
self understanding.

Guidance services should help students develop emeas of
opportunities in the personal, social, educationaicational
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areas by providing them with appropriate, usefull arseable
information.

(i)  Also, guidance services in the school shohklp students
acquire the skills of collecting and using apprag@iinformation.

(iv) To assist all students in making appropriatel satisfactory
personal, social, educational, vocational and teishoices.

(v) Guidance service should help students develop ipesittitude
to self, to others, to appropriate national issueswork and
learning.

(vi) To help students acquire as early as possible eir fives a
positive image of selves through self understandamgl self
direction.

(vil) Guidance services should help students who arer waatgeving
to use their potentials to the maximum.

(viii) Also, guidance services in the school should haldents relate
behaviour meaningfully to cognitive achievemerdand the
chances of success in life.

(iX) To help build up or sharpen the students’ percaptib reality,
development of a sense of autonomy and to whip hgp t
motivation for creativity and productivity.

(X) Guidance services in the schools should assistestsdn the
process of developing and acquiring skills in peobl solving
and decision making.

(xi) To work with significant others in the life of sits by helping
them to understand the needs and problems of tidersis with
the purpose of creating, arousing and sustainieg thterest in
and their understanding of the students’ needshlpms and
goals so that the students can be optimally helpeaitain their
goals, handle these problems and those needs.

(xil) To help route the nation’s human resources iafpropriate,
useful and beneficial channels thus preventing ocessary
economic wastage.

xiii. Guidance services should help identifynda nurture
human potentialities in various fields or endeagdhus ensuring
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adequate manpower development in various sectorghef
economy.

(xiii) To help build up in individuals positive iatde to fellow
Nigerians and a sense of total commitmentthie unity of
Nigeria.

SELF-ASSESSMENT EXERCISE

In not more than ten minutes, answer the questiotie box below.

Highlight any five functions of a school counsellor
Mention any five services provided by a school gaice-counsellors.

5.4 SUMMARY

In this unit, you have studied what the functiofshe school guidance
counsellors are. With this knowledge, you will beleato assist in
carryingout the guidance functions in the school settingu ¥now why
counsellees are on referral to other personnelinvitr outside the
school system. Orientation services among otherglao no longer new
to you. The services offered by a School Counsgalterthe formalized
actions or steps the school guidance counsell@staix make guidance
and counselling operational and available to sttedérhese functions in
the school setting include appraisal service, celling service,
information service, planning, placement and follogv service,
orientation service, consulting service, evaluatsemvice and referral
service.
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5.6 POSSIBLE ANSWERS TO THE SELF-ASSESSMENT
EXERCISES

Question 1

1. To help students develop the skills of self stusisif analysis and

self understanding.

. Guidance services should help students develop emeas of

opportunities in the personal, social, educatiomatational areas by
providing them with appropriate, useful and useaffiermation.

Also, guidance services in the school shodldlp students
acquire the skills of collecting and using apprag@iinformation.

To assist all students in making appropriated satisfactory
personal, social, educational, vocational and feishoices.

Guidance service should help students develop ipesittitude to
self, to others, to appropriate national issuesydk and learning.

Question 2

The five services are:

1. Counselling Service
2. Informative Service

3. Planning Service —
4. Placement Service
5. Follow-up Service
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UNIT 6 FUNCTIONS OF THE MAJOR STAKEHOLDERS
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6.1 INTRODUCTION

There are some people whose interest and parimipit guidance and
counselling services in the school setting are vergortant. These
people’s participation help determine the succesdadure of the
guidance programme in the school. The guidancgranrome will only
be useful if the key persons play their roles irdirally and collectively
for the success of the guidance programme. B uhit, you will be
reading about some of the responsibilities of thessepersons. The key
persons include the principal, teachers, the pupilsstudents, the
parents and even the

entire community.

6.2 LEARNING OUTCOMES

By the end of this unit, you will be able to:

° entify and discuss the roles and functions of majakeholders
in the school-guidance programme;

° state and explain the basic steps involved in emgureffective
community-participation in school guidance; and

° ldentify  the functional advantages  of effeet

community participation in school guidance.
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6.3 Roles and Functions of Major Stakeholders In &ool
Guidance Services

The school-principal, classroom teacher, schoali@ute counsellors,

parents and guardians of pupils and the pupils sebras are major

stakeholders in school-guidance services. &hemjor-stakeholders
have specific roles and responsibilities for thecess and effectiveness
of school guidance programme. It should, howeber restated that
only through the teamapproach could the guidanogramme vyield the

best results.

Perhaps, it is important at this junction to exaenine functions of each
of these major stakeholders.

6.3.1 Guidance Functions of School-Principals

The school-principal is the chief executive wittive secondary school-
system. He is by virtue of this position expediegrovide leadership
for all school-based programme, including schootgnce. The
following, however, are some of the specific fuons of the principal
in school-guidance practice.

1. The principal should recognise and appreciate #edrfor and
the importance of a comprehensive school guidamegramme
for all pupils.

2. The principals should make provision in termifs budgetary

allocations and physical plant planning for effeetidelivery of
school-guidance services.

3. Provide the needed facilities, equipment, suppéad clerical

and administrative support-systems for effectivieost guidance.

4. Direct and coordinate  school guidance  programme
cooperatively with other members of staff withire tschool.

5. Take responsibility for setting-up the school guida committee
after consultation with the counsellor andeot staff in the
school.

6. Take responsibility for consulting with membersstdff to arrive

at unanimous decisions on such matters
pertaining  to organizational structure, indivadii roles and
functions of all personnel involved in school-guida
programme.
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7. Plan, initiate and develop a tradition of in-seevitaining for
school counsellors.

8. Plan, coordinate and mobilize community bassairces to
enhance school guidance programme.

The most important guidance role of the schoolqgipial is perhaps to
ensure that the whole school climate becomes a trpmmoting
environment where pupils and teachers are freeetthémselves even
while still in teaching-learning  contexts.

6.3.2 Guidance Functions of Teachers

According to Zeran and Riccion (1962), the follogiare the guidance
functions of school teachers:

1. Know and use the basic principles of human behaviou

2. Develop skills in observing and analysing studesihdviour in
order to ascertain when an incident is significantl, also to be
sure that it will not be reported out of context.

3. Provide the student with facts about himself arsld@mvironment
as a basic framework for thinking logically aboug foals and
then relating them to his abilities.

4. Place emphasis on  self-understanding, seltulre,
utilisation of potentials, and acceptance of respulities
for actions by the student.

5. Express to the principal the need for an organgedramme of
guidance services.

6. Cooperate with the principal in the evaluatiof existing
guidance services and in the inventory tdf sta
competencies useful in the guidance service.

7. Accept the opportunity to participate in th@anning and
development stages of the programme.

8. Recognise the need for specialised guidaneesopnel and

understand the relationships so necessary betweeguidance
personnel and the classroom teacher.
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9. Assist in providing data for the students’ cummuktrecord
folder and utilize these data in a professional mean

10. Develop home and classroom activity materials.

11. Integrate occupational, educational, angersonal-social
information into the respective subjects.

12. Review constantly course content and curricudéfierings to
meet student needs.

13. Realise the necessity of becoming concerned witipleses of
the student’s developmental patterns, rather thah Wwith his
intellectual achievements.

14. Participate in case conferences.

15. Assist students whenever possible and refer thdsesevneeds
are beyond their competencies.

16. Request in-service assistance in the further dpwedmt of old,
and the acquiring of new competencies useful ifiopeing the
guidance activities.

On the whole, teachers must realise that classteaohing and learning

is indeed a therapeutic exercise. Every teacheefibre needs to have a
guidance orientation to his/her teaching-learningivdies. Classroom

teaching must be interesting, it must be interagtivmust be animating;

it has to have a personal touch. All these ingalvat the classroom
teacher must develop guidance competencies
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SELF ASSESSMENT EXERCISE 1

In not more than ten minutes, answer the questiadha box below.

D

State five guidance functions of a school prin@gpeal the guidanc
programme

6.3.3 Guidance Functions of the School Counsellor

As discussed earlier, school counsellors perfomnetions that are very
germane to both the academic and personality vestigh of school
students. Several authorities in guidance such adride (1984), Ipaye
(1980), Brammer (1996), Makinde & Alao (1987) anthervs have
advocated that the school counsellor must perfdenumctions in such
a way as to carry along the whole school envirorimgrere they are
operating. While going through these functiaf a counsellor, it
should be realized that the functions should beezhiout cooperatively
with other professional members of the school syste

Zeran & Riccio (1962) beautifully spelt out the étions of the school
counsellor as follows:

1. Evaluate his professional preparation and sthemg areas of
deficiency.

2. Ascertain that his understandings coincidehwitose of the
principal relative to his role and responsibilitias well as line
and staff relationships in the organisational patte

3. Obtain the cooperative participation of the staff.

4. Demonstrate a desire to have a built-in systemvafuation as
part of the programme.

5. Recommend to the principal areas for research amy as well
as those supplementary competencies, which
should be considered when employing new perdonn

6. Assist in the development of in-serviggogrammes and
participate in those areas of special competence.

7. Encourage teachers to identify students needingtasse and
also those that have special talents.

8. Identify the potential drop-out and seek to mestdpiecific
needs in an effort to salvage him so that he maypbete
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his formal education.

9. Encourage students to accept the responsibilityulbutilization
of their potentials.

10. Provide help in developing and carrying on casdarences.

11. Stimulate teachers to provide materiaty fthe student’s
individual cummulative record folders and to usenthin a
professional manner.

12. Confer with parents.

13. Refer students needing  assistance  beyond their
competency.

14. Maintain good public relations with communitguntry and
stage agencies.

15. Assist the school librarian in obtaining akdeping current
materials on occupational, educational, and peisoaoial
information.

16. Help teachers obtain materials in the area of termational
services.

17. Demonstrate his professional competency.

On the whole, the school counsellor is expectegravide technical
leadership for school guidance programme. Mosthef functions
highlighted above reinforce the role of the schoounsellor as the
technical and professional leader of all guidancéviies in the
school.

6.3.4 Functions of Parents or Guardians

Parents and guardians are expected to cooperdiethvaitschool in the
education and guidance of their children. Coopemat the best word
that summarises the functions of parents and gassdiZeran & Riccio,
1962). The following are some of the specific caagee functions of
parents in the school guidance programme.

1. Parents should provide information.

Parents have responsibility for providing infotraa which
would be useful in providing proper guidance fogit children.
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Parents should also encourage their childeermake use
of guidance services.

Parents should also utilize guidance serviceserstthool to learn
more about their children.

Parents should also examine their own home livesetermine if
their children are operating from a home
environment that is conducive to learning.

5. Parents should ensure that they help the scho@dnhing
their children proper attitudes such as those lidiseipline, self-
improvement, dignity of labour, acceptance ofpoessibility,
and honesty.

6.3.5 Guidance Responsibilities of Pupils

The pupils, students or clients are expected tachdige their
responsibilities too. Among them are:

(1)

(2)
3)
(4)

(5)

(6)

(7)

To cooperate with teachers and school administratiben they
are sent to the counsellor for guidance.

To recognize and accept the counsellor as a piofeds
To go for counselling as the need arises for them.

To make use of educational and occupational méep@vided
for them by the school guidance services.

They are to open up i.e. ready to give tmansellor any
information needed to help them in the counseliimeress.

Pupils or clients are also to help create awarefmsethers of
the importance of guidance and counselling in tiesl. In so
doing, they will strengthen the programme.

They are to assist the guidance programme by infgrtheir
parents of the material, and other needs of theaich
guidance programme so that they can provide.

SELF-ASSESSMENT EXERCISE 2

Answer the question in the box below.
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Identify the guidance responsibilities of schoopibs

6.3.6 The Community and the School Guidance Progname

The community is where the school is located. ak | right to expect
the best from members of the school system. sltalso the
responsibilities of the community to provide faogs and services that
will allow the school to produce the best from stadents and other
members of the school community. The attitude e community
affects the tone of the school.

The community must relate closely with thehaol. The school
guidance counsellor should tap from the poblresources in the
community in providing effective guidance servidesstudents. The
following are some of the areas of where the comtyuwould be useful
for school guidance services:

1. The community comprises a referral resource basé&school
guidance programme.

2. The community should show interest in the osthguidance
activities organised for them and their children.

3. The community provides avenues or opportunitiesvork-study
programme for the students.

4. Organisation of field trips to places of occupasibimterest must
involve community participation.

5. Placement services must be based on the good teigirey of
occupational and educational opportunities in thr@munity.

6. The community can provide resource persons forecdegks and
information needed for counselling.

6.4 SUMMARY

Major stakeholders’ roles in the school guidancesises have been
examined in this unit. On the whole, the schooldse® harness the
resources available in the community and bring thenbear on the
quality of services offered pupils in the schodlhe school counsellor
must always bear in mind that the cooperation & tommunity is
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needed in order to provide effective guidance sessito pupils within
the school. Cooperation is highly regarded in thecltarge of the
various guidance roles and functions of #takeholders in school-
guidance practice. The significance of communityrtipipation in

school guidance was also discussed in  this unit.
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POSSIBLE ANSWERS TO SELF-ASSESSMENT EXERCISES

EXERCISE |

Five guidance functions of a school principal are:

1. The principal should recognise and appreciate #edrfor and
the importance of a comprehensive school guidanogramme
for all pupils.

2. The principals should make provision in termifs budgetary

allocations and physical plant planning for effeetdelivery of
school-guidance services.

3. Provide the needed facilities, equipment, suppéad clerical
and administrative support-systems for effectivehost
guidance.

4. Direct and coordinate  school guidance

programme cooperatively with other members of f staf
within the school.

5. Take responsibility for setting-up the school guida committee
after consultation with the counsellor andheot staff in the
school.

EXERCISE 2

The five duties of pupils in school guidance pesgme are:

1. To cooperate with teachers and school administratiben they are
sent to the counsellor for guidance.

2. To recognize and accept the counsellor as a priofess
3. To go for counselling as the need arises for them.

4. To make use of educational and occupational mégepi@vided for
them by the school guidance services.

5. They are to open up i.e. ready to give twansellor any
information needed to help them in the counseliimeress.
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MODULE 2 ORGANISATION AND ADMINISTRATION
OF GUIDANCE SERVICES
Unit 1 Organisation of Guidance Services
Unit 2 Records and Record Keepiitg School Guidance
Programme
Unit 3 Process and Techniques in Colingel
Unit 4 Techniques of Counselling

UNIT1 ORGANISATION OF GUIDANCE SERVICES
CONTENTS

1.1  Introduction
1.2  Learning Outcomes
1.3  Organising and administering a School &uo¢ Programme
1.3.1 Planning and organising Guidance Programme
1.3.2 Problems affecting the effective implementabf
Guidance Programme in Nigeria 1.3.3. Solutionsthe
Problems
1.4 Summary
1.5 References/Further Readings
1.6 Possible Answers to Self-Assessment Exercises

1.1 INTRODUCTION

In this unit, you will learn about how to organis&d administer a
guidance programme in the school system. Thisneilkal to you how
the school guidance counsellor is expected to gatdiandling his or her
professional functions and activities in the sitho

1.2 LEARNING OUTCOMES

By the end of the unit, you will be able to:

. Discuss how guidance services should be ezhrout in the
school system

. Identify and explain what is expected of the gumacounsellor
while planning and administering the guidance sewiin the
school.
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1.3 Organising and Administering of a School Guidance
Programme

1.3.1 Planning and Organising Guidance Programme

It is a statement of fact that guidance programmeét to be fully
introduced in our schools in Nigeria. In factfenv schools where career
masters/mistresses provide information and a skefietm of guidance
programme, such service rendered by the persomeelin@dequate
because of their limited experience, backgroundteaiding.

An important aspect in the organisation and adrivatien of school

guidance is the need to plan the programme ofmctio other words, it

is necessary to decide the strategy to be usedebafty programme of
guidance can be introduced. Planning essentiallglves deciding in

advance what is to be done and how to accompliskek. Therefore, a
counsellor must be armed with adequate data the type of

programme to be introduced in the school beforeagkihg on such a
venture.

There are certain principles that should be banmeind in an attempt to
introduce a guidance programme into the schooingettAmong other
things, the following seems to be prominent:

() Guidance should rather be introduced gradudign being
superimposed on the school and the staff.

(i)  The goals and objectives of the programme mustoconfo the
instructional activities of the school.

(i) The school guidance programme must facilitatentinuous
communication among all members of the school.

(iv)  Such a programme must have special facilities withehich the
counsellor cannot function effectively.

(v) Above all, it must constantly be engaged in a mecef self-
examination, that is, the programme must be ewvaduain
continuous basis.

Against this background, a school counsellor whmindful of the fact
that the programme must be planned and reasoredalyuted must
follow some steps in the attempt to introduce the

programme. Some of the steps are as follows:
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1. Pre-planning Stage: i.e. preliminary activities. At this stage,
the counsellor carries out the following actiedt

(@) Need Assessment of the Programme

The counsellor on arriving at the school must cahdwsituation analysis
which refers to assessing the needs for the pmugea  This consists
of a private and independent investigation ofdésirability or otherwise
of the programme in the school setting. The ressttssment data will
reveal the students problems, the population o$thdents in the school,
available facilities and the acceptance or otheswe$ the proposed
programme.

(b)  Formulation of the Policy and Objectives

Armed with the need assessment data on the progeamhe counsellor

now proceeds to formulate policy and state in cteans the objectives

of the programme. The objectives must be reltdeithe needs of the
students. In addition, at this stage, attemptsheilmade to delineate the
functions of the programme and the types of pershbiat will be needed

for the programme.

(c) Determining the means and methods  of
I mplementatio n

The counsellor must determine in advance the appré@ be used in
executing the programme. The most suitable apprsiaculd be selected
for the programme.

2. Planning Stage: The following sub-stages are note worthy unter t
planning stage:

(& Consultation

This is very vital to the success of the programidaving collected
relevant information about the desirability of tippogramme for a
particular school, the counsellor must consulittiecipal, the staff, other
school functionaries, the students and the npgre He must first sell
the programme and its objectives to them thus,isgekeir blessing and
support for the programme. In other words, theg@mme must be
approved by the entire school Community beforakes off.

In addition, the counsellor must determine the aitd facilities for the

programme, supporting personnel, staff serviceitngi participation and
support of the administration and public enlightenin
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It is also essential at the planning stage to disend agree upon how the
outcomes of the programme will be evaluated.

(b) Formation of the School Guidance team/conemitt

An important aspect of the planning stage is tien&dion of the guidance
implementation committee in the school. The conerighould have the
representatives of the administration, staff, ofedool functionaries and
students as members. The school counsellor skewe as the secretary
of the committee. Among other things, the comemithas the following
roles and responsibilities:

I Determining the resources/facilities to be usedHherprogramme;

. Outlining/determining the objectives othe programme;

iii.  Outlining how the programme should be carried; aut
Identifying the essential services to be introducedd

implemented,

V. Coordinating the programme of activities;

Vi. Assigning duties and responsibilities relative be t{guidance)
programme to  other  school functicesr

vii.  Giving feedback on the programme; viii. Evalogtithe

programme from time to time; and
iX. Carrying out other activities relatingp the programme in
the school.

3. I mplementation Stage

The counsellor’s role at this stage is very crutiathe success of the
programme. This is because the counsellor’s lehigers

effectiveness and ability to coordinate the agasgiof the programme will

to a large extent affect the outcome of the prognam At this point, the

counsellor in conjunction with the guidance comeattwill select or

agree on the type of services to be introduced doase the need

assessment data. Also, at this stage, it becoatessary to plan a time-
table of guidance activities. Among the activitiedoe implemented in a
minimum programme of guidance services include:

(&) A complete individual inventory

(b)  Aninformation service

(¢) Individual and group counselling service
(d)  Orientation programme

(e) Planning, placement and follow-up service

Added to this is the need for a summary servicd/t@m in which all the
activities relating to the programme will be stated
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4, Evaluation/Review of the programme

The school guidance programme should be reviewddeaaluated from
time to time. This will help to determine whettibe objectives of the
services provided have been achieved or not. Howéwaust be stated
that the review should involve the entire schoomomnity. The
counsellor can use different techniques such aterview method,
observations techniques and questionnaire methad cfilecting
information from the participants and beneficiawéshe programme.
The information collected will assist the counsello determine
whether or not the objectives of the programme leen achieved.

SELF-ASSESSMENT EXERCISE

In not more than ten minutes, answer the questiadha box below.

State how you can evaluate the school guidanceg@moge.

1.3.2 Problems affecting the Effective Implementation of School
Guidance Programmein Nigeria

Below are some of the problems affecting the eiffect
implementation of school guidance programme incihentry.

(@) Lack of fund;

(b)  Lack of facilities;

(c) Lack of information materials and psychologicat$eéd) Lack of
cooperation from other school personnel;

(e) Rivalry among the school functionaries;

() Shortage of personnel;

(g) Ignorance and lack of adequate understanding oinpertance
of guidance in Nigeria schools;

(h)  Lack of appropriate definition of the philosgptpon which
guidance should be based; and

0] Inconsistent policy on guidance and counselling.
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1.3.3 Solutionsto the Problems

(@) Proper education of the public on the role of goaain the
schools;

(b)  Government should provide adequate fund for guidanc
programme in schools;

(c)  Minimum physical facilities should be provided;

(d) Development of indigenous psychological tests shobke
encouraged;

(e)  Adjusting teacher education programme to includiing in the
basic skills of counselling;

() Training of more counsellors; and

(9) Need for consistency in the formulation ofligo on school
guidance.

1.4 SUMMARY

This unit has showed that functional school guigarejuires a proper
planning and the fact that it is important that @sellor should be armed
with adequate data on the type of programme tonbeduced in the

school setting. Different types of planning divissoare discussed. It is
revealed that lack of funds, facilities, rivalreamong school functionaries
and lack of cooperation among school personnetregrobl ems that
always militate against good school guidance progna. An important

aspect in the organisation and administration dbetguidance is the
need to plan the programme of action. In otherdapit is necessary to
decide the strategy to be used before any prograofmgeidance can be
introduced. Planning essentially involves decidm@dvance what is to
be done and how to accomplish the task. Thereforepunsellor must
be armed with adequate data on the typepragramme to be

introduced in the school before embarking on sucardure.
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16 POSSIBLE ANSWERS TO = SELF-ASSESSSMENT
EXERCISE

To evaluate the school guidance programme, theoschoidance-
counsellor determine whether the objectives ofteices provided have
been achieved or not. The review should involve ¢éméire school
community.  The counsellor can use different tégpines such as
interview method, observations techniques and aqurestire method for
collecting information from the participants andnbéciaries of the
programme. The information collected will assise thounsellor to
determine whether or not the objectives of the @ogne have been
achieved.
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UNIT 2 RECORDS AND RECORD KEEPING IN
SCHOOL GUIDANCE PROGRAMME

CONTENTS

2.1 Introduction
2.2  Learning Outcomes
2.3 Main Content
2.3.1 Types of School Records
2.3.2 Qualities of Good Record
2.3.3 Use of Records
2.3.4 Access to Records
2.4  Summary
2.5 References/Further Readings
2.6 Possible Answers to Self-Assessment Exercises

21 INTRODUCTION

Records and record keeping is considered to be epprtant in the
school guidance programme. It is one of the fumstiof the Counsellor
which involves the collection, collation and filtjrof information about
events occurring in the life of an individual. fuipally, records help the
counselor to obtain reliable and useful informataiout students when
these are needed to offer him/her any form of &ssig in the school.
Proper record keeping helps the school authority @mntaking vital
decision on students. It is also a good ground liefps to justify or
validate decisions in the school.

2.2 LEARNING OUTCOMES
At the end of this Unit, you should be able to ke following:

o list at least five different types of school recgrd
mention five uses of the school records.

23 MAIN CONTENT

2.3.1 Typesof School Records

1. The cumulative record folder

The cumulative record folder is the most importsinggle record which
provides for the recording of important data on shedent. It serves as

the depository for all other record sheets and rceaata which are
regarded as pertinent to the student’s welfare.

67



EDU 421 FUNDAMENTALS OF GUIDANCE AND COUNSELLING

2. Report Sheets/Card

This record is mainly for recording the student®res in the various
tests, assignments, projects etc. as well as nudotesned in the end of
term examinations. It shows in a summary fdhm,student’s academic
performance during the term/year.

3. The Transcript

This is another important record. It contains therall summary of the
student’s performance and behavioural ratifagsthe entire period of
his stay in the school. It is issued at the enthefstudent’s course or if
he/she is transferring to another school. While esamiversities in

Nigeria issue transcript to students every sessithrer universities issue
it at the end of the programme and not directly students. On
application by student, such transcript is senéally to Admission

Officers with warning that students should notisee

4. Health Record

This record provides information about thedsnt’'s health, physical
appearance and fitness.

5. Attendance Record

It is an information record on students’ attendatweclass. It also
provides information on punctuality.

2.3.2 Qualities of good Records

On a general basis, the following are some of tments basic to any
record devised either for routine class workfor purposes of
continuous assessment.

(@) A good record must be easy to keep. Recordingnaaidtaining
the record should take the barest minimum of ehteés time.

(b) A good record must fulfill a specific task andIdbié informative
years later when it is reconsidered or consulted.

(c) The record should be based on knowledge and progdavhich
are common to all teachers or which could be erpthio teachers
effectively well within a short period. This meatisat a good
record should be simple to understand. No matteruell kept a
record is, if it is based on an obscure systennaa secret coding
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(d)

(e)

(f)

(9)

133

(a).

(b).

(©).

(d).

(e).

().

system, it will be of no help when a child transféom one school
to another.

A record should be constructive, i.e. it shouldvile enough

detail about a child — his strengtl®xd weaknesses
(behaviourally), socially, cognitively etc.) fobalanced judgment
to be made by another teacher or user of the redord
information/data.

A good record, as much as possible, should be tersa. where
possible; it should serve more than one purposeecArd which

serves two or more functions saves time and sorast
energy.

Every record kept must have a purpose, thus empsuhat the
record performs a specific function in the future.

A good record should be cross indexed i.e. any ativeecord
should provide some means whereby, quick refereacde made
in terms of obtaining more detailed information s how
conclusions were drawn. Specifically thereforeerehthere is a
general, overall record in a school, individualarts should also
be available.

Use of Records

School records provide reliable informatioboat students as
he/she progresses through school.

Data from the records can be used by the €sdlan to help
students adjust o the situation in the school therfacilitating
learning.

Records can be used to assist students ®rstadd themselves,
in terms of their physical, intellectual and sodalelopment.

Teachers, parents and significant othersccalslo understand the
student through the information contained in school
records like cumulative record.

Information in school records can help stusléo make realistic
decisions about their future.

School records also provide informatiabout the extent to
which the  school and its function arises e&eting the
needs of the students.
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(g9). Itis s areference point when there is neethake referral about
a student who is transferring from one schoolnotlaer.

2.34 Accessto Records

Privacy of students’ records should be part ofi¢fggslation that schools
must abide with. As this privacy is guarded, iingportant to know the
members of the society that should have accessetoecords and the
information therein. For example, in the Unitect8s of America, the
Family Educational Rights and Privacy Act of 197egparents the right
to review the official cumulative folder of the &hi Parents or legal
guardians are also given the right to inguabout and even challenge
any information in the child’'s folder. Thegould also question the
information if they think it is inaccurate, misleag or even
inappropriate.  According to Onna (1979), outsitie parents and
professional school personnel, permanent recomlsi@r open to others
except by the order of the Court.

SELF-ASSESSMENT EXERCISE
In not more than ten minutes, answer the questidhe box below.

State five uses of records in the school system.

1.4 SUMMARY

In this unit, you learnt that records and recorcegdirg cannot be
overemphasized as important components of the s§gnogramme.  If
records are kept properly just as it will contriatd developing individual
learners, schools will also be able to recognisé #reas of inadequacy
take care of them and improve on their areas @ngth which will
enhance the general progress of the schools. Kdgelef records and
record keeping entails understanding the meanypgst qualities, uses
and who should have access to the records. Ifdecre properly kept
and corresponding level of privacy observed, thap be used in a
tremendous way to create and sustain good imagéh#&ischools in
Nigeria apart from

other receive which individual learners would Hérfeom them.
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Oana, K.

[llinois. VCM career Horizons.

Yoloye et al (1981). Handbook on Continuossessment. Lagos
Ministry of Education.

71



EDU 421 FUNDAMENTALS OF GUIDANCE AND COUNSELLING

26 POSSIBLE ANSWERSTO SELF-ASSESSMENT

Five uses of school records are:

(@). School records provide reliable informatiopoat students as
he/she progresses through school.

(b). Data from the records can be used by the &zlom to help
students adjust o the situation in the schooletmerfacilitating
learning.

(c). Records can be used to assist students terstadd themselves,
in terms of their physical, intellectual and sbdavelopment.

(d). Teachers, parents and significant othersdcaldo understand the
student through the information contained in stheoords like
cumulative record.

(e). Information in school records can help stisiéo make realistic
decisions about their future.
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UNIT 3 PROCESS AND TECHNIQUESIN COUNSELLING
CONTENTS

3.1 Introduction
3.2  Learning Outcomes
3.3  Main Content
3.3.1 Counselling Process
3.4  Summary
3.5 References/Further Readings
3.6 Possible Answers to Self-Assessment Exercises

3.1 INTRODUCTION

Counselling process is the procedure and ways lighvdtients’ problems
are worked through. It is the procedure, whicthithe Counsellor and
the client go through as they seek to find solutmthe problem of the
client. Counselling process is therefore systerratd procedural since
it is one stage of solution finding that leadshe bther and so, it is not a
one shot or single snap exercise. Proper coungdhierefore involves
careful step-bystep encounter to reach thgesthen the client will
feel satisfied and the counsellor feel accomplistieat counselling
services have been properly rendered.

In this Unit, you will be taken through each aspefcthis Counselling
process. Recognition of each aspect of the prosgésshow how one
leads to the other.

3.2 LEARNING OBJECTIVES
By the end of this Unit, you should be able to:

° Define Counselling process.
° Identify each state of Counselling process.
° Describe each stage of Counselling process.

3.3 MAIN CONTENT

3.3.1 Counsdling Process

The Counselling process is made up of four basasgs. Regardless of
the type of client, client’s problem or nature afudselling, the process
of counselling is basic and the same. The fourcljaisases are:

(@ Initial phase;

Working phase; (c)  Termination phase; and
(d)  Follow-up phase.
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Initial Phase

The initial phase is the same thing as preparatorgreparation stage.
Essentially it involves all the activities duringetfirst meeting between
the Counsellor and the client. This phase is ingmibecause it is at this
stage that the client presents the problem, whiebessitated the
counselling encounter. An important factor or asestial ingredient in

the stage is the readiness of the client to waptesent his/her problem.
Similarly, the nature of the problem and the clemersonality are

important for the initial phase to take place. ®times in order to

facilitate a quick take-off in this phase, the Cseitor may start by

welcoming the client and state why he was senf(riefierral) i.e. your

teacher sent a note to me that we (the counseitbclzent) should discuss
about your poor performance in Mathematics. If ¢hent came on his

own, the counsellor start by welcoming him/her, ertidbduce each other.
He/she will then find out why the client is intelesd in seeing him/her.

The initial phase is strictly for familiarizatioproblem presentation and
awareness of the existence of the problem by thasmlor and the client.
It is not the stage where problem is discussealved.

Working Phase

Immediately after the initial phase during whichuneelling relationship

has been established with an understanding thatdemn to be discussed
is in existence, then follows the working phasée Working phase is the
problem discussion stage. In this phase, the edlonsssists the client
to work through their feelings as they discussrthencern. Here, good
techniques and professional skills must be usetthéyCounsellor as the
client works through his/her problem to enable tlgam better insights
into them.

In this phase, the client should be able to gaittebensight into his
problem, understand various and alternative coafsections to be
taken and take positive actions to solve his prableBoth the client and
the counsellor may have an assignment to carryouespect of the
problem being discussed before the next phase.r ekample, the
assignment may be to visit the parent, an indusimyployment agency,
an examination office or the teacher handling di@dar subject that is
constituting a problem for the client. Each perisonowever expected to
give a feedback during the next session. The esseh the given
assignments is to gather sufficient informatiordata that will enhance
smooth transition into the next phase and ensateatiound bases for the
next stage is created.
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Termination Stage

The termination stage marks the end of counseiogess. This stage is
necessitated:

1. When client’'s problem have been successfufligussed and
resolve;

2. When client has been referred to another profeakimounsellor;
and

3. Due to client’s lack of apparent probgem

Follow-Up Phase

This is about the last stage in the Counsellinggss. The Counsellor
must have told the client during termination stemé&eep in touch with
him. Specifically, follow-up phase is a counsaliactivity in which the
counsellor finds out whether the acquired behavinuthe client during
the counselling session is maintained or not andtiér the client has
been able to solve his problem or not. As follgw-the counsellor can
visit the client to have dialogue on how his nevhdaour has been
maintained or has been helpful in his adjustmeatgss. Peradventure
there is no improvement observed in the clientsseasment of the
problem can be done through exploration and nevisgonapped out as
they both g o over through the counselling proedissver again.

SELF-ASSESSMENT EXERCISES

In not more than ten minutes, answer the questiadha box below.

State the conditions that may necessitate the nation
of a counselling process or interaction.

34 SUMMARY

The counselling process could be very effectivesatving client’s
problem if the various stages/phases are caredblberved and followed
without necessarily rushing to take decisions thay make clients to
repeat or that may not work out well for the clidhtvas identified in this
Unit that Counselling process is a procedure inciwhiounsellors and
clients need to follow carefully and with commitmé@morder to help the
clients go through his problem effectively. Theapbs enumerated were
the initial phase, working phase, termination phase the follow-up.
Each phase was mentioned to be very importanticainselling process
without which successful counselling may not beieatd.
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3.5 REFERENCESFURTHER READINGS
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36 POSSIBLE ANSWER TO THE SELF-ASSESSMENT
EXERCISE

The conditions that can necessitate the terminati@ounselling process
are:

1. When client's problem have been successfullgussed and
resolve;

2. When client has been referred to another profeabmunsellor; and

3. Due to client’s lack of apparent problems.
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UNIT4  TECHNIQUESOF COUNSELLING
CONTENTS

4.1 Introduction
4.2  Learning Outcomes
4.3 Main Content
4.3.1 Techniques in Counselling
4.4  Summary
4.5 References/Further Readings
4.6 Possible Answers to Self-Assessment Exercises

4.1 INTRODUCTION

Technique can be defined as methods or ways ofgdeamething or
performing an act efficiently.  Another word whicarries similar
meaning with technique is strategy that the Colmsalses in a
counselling encounter.  Techniques are usefatquired through
training by the professional Counsellor to asdisirtclients understand
and solve their daily problems. It is thereforeibahat the acquisition
and use of techniques in counselling helps tordisish a professional
Counsellor from someone who

is not trained but who tries to practice counsglli

4.2 LEARNING OUTCOMES

At the end of this Unit, you should be able to:

° State the meaning of Techniques in Counselling.
° Mention five examples of Counselling techniques.

° Mention at least one example on how each statech€&diing
technique can be applied.

4.3 MAIN CONTENT
4.3.1 Techniquesin Counselling

There are as many examples of Counselling technapighere are
approaches or theories in Counselling. Examplesome of the
approaches are psychoanalysis, Behavioudifivation, Rational
Emotive Therapy, Transactional Analysis, Gestdlogo therapy,
Reality Impressive, Client-cantered, AdleriandaTrait and Factor.
While each of these approaches is unique and tirerefistinguishable
from the others, there still exists relationshipoagn them because they
are all tended towards helping the clients to ustded himself and lead
a well adjusted life. It is therefore the techugdn each of the approaches
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that often shows which of the approaches is bempgleyed in practice.
However, there are some techniques that cut acase counselling
approaches.

Generally, examples of counselling techniques iaterling, responding,
emphasizing, questioning, prodding, interpretationmgeflection,

confronting, restatement, probing, self-disclosucatharsis, assuring,
immediacy, encouraging, clarifying, concretising,umsnarising,

homework, silence homework, catharses and exgjsome of the
major techniques are discussed below:

Listening: Listening is a very crucial technique ine counselling
relationship. It involves every part of the body. ieyes, voice, ears and
hears. Listening is often regarded as the fouadatione upon which
other lards of helping service are built. Activetdining conveys to chats
that they are valued by the counsellor. If thensalior does not listen
attentively, he may not be able to hear and unaedstvhat his client’s
problems are and observe the exact nature of bhetlvérbal and non-
verbal responses by his client. Adedipe (199#estthat listening is far
from the passive state which some people think itet. Active listening
is a skill of great sophistication, which is avhlato all counsellors.

The use of listening as a technique means being t@btommunicate
understanding of the client’s problems, meaningtean Similarly, it
means being able to show to the client that yowetstdnd how he feels
particularly to show the client that you have asaiaf the impact of the
existing problems on his psychological well - being

Responding: This is a technique of counsgllithat involves the
counsellor’s verbal and non-verbal reactions tqttedlems presented by
the client. Responding is very crucial in the mdprelationship. It is
important to mention that adequate responspenmtls on the
counsellor's attentive and understanding skills.islimportant for the
counsellor to respond promptly and adequately ¢cctlent’s verbal and
non-verbal communications. With appropriate anefulsresponse, it is
likely that the client would be able to get help understanding his
problems and be able to take positive actions tdsvélre solution of his
EDU problems. It is essential that counsellorsusthde able to respond
to the contents feeling and the meaning of thentk expression if he,
the counsellor would provide effective assistamcthe client.
Questioning: This technique helps the Counsellor in prgbiand
thereby explores the problem being presented bylibet. It helps to
bring to fore, some important fact that waksist in promoting an
effective discussion in the interpersonal relatiopsetween the client
and the counsellor. Questioning readily help<tieat in identifying and
having clearer understanding of his problem.
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Restatement: This involves a process in which the Counselloritgv
heard and understood what the client said, he Cinensellor) repeats
what was said for the sake of clarification. Speally, restatement
assists the counsellor and the client to reach rd & mutual
understanding of true nature of the problem asptesents the mind of
the client. It also affords the client the oppaity of explaining further
if what he said was not properly heard or undestmpthe counsellor.

When the counsellor restates the client’s probldra,client is thereby
reassured of the counsellor’'s attentiveness aryatioi follow with the
client’'s explanation.  According to Adedipe (199%e opines that,
although it is important for the counsellor to main a listening role,
there are certain kinds of responses which comnatmigot only that, the
counsellor is listening, but also that the courmselt a person with an
active role. The restatement is one of these resg An example is the
following interaction:

Client: “I don’t know whether to stay in school t@r drop out and get a
job but if I do, I don’t know what kind of job | cafind”

Counsellor: “You are wondering whether to stagehool or to drop out
and work;

Assuring: Assuring as a counselling techejguemands that a
counsellor makes a conscious effort to gain thentk confidence in the
process of assisting him to solve his (client)lppem. The counsellor
exhibits a personal quality, which makes the clterttust and rely on the
counsellor as a worthy provider of assistancedhatsolve his problem.

Silence: This technique involves sudden cessabr suspension of
sound by both the counsellor and the client tengralt is important
for the counsellor to know the appropriate time &y of using silence
if not it can be mistaken for his inability of know what to say. In case
the counsellor does not know a lot to say whemeéas applied, he could
make statements such as:

You must be deeply touched by your problems.

Are you thinking of a better way to state your peohs?

You are not sure; you should discuss certain asgeeiur problem with
me.

These statements will enable the client to know yloa are still in the
process of helping him to follow through his prahle
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Self-disclosure: This technique refers to the attnaking known
someone’s feelings/reactions or uncovering someorfeelings or
reactions to situations or persons. Such feebng®f course secret until
they are made known. A counsellor who uses sstftosure will
definitely make known his feelings and reactions His client’s
presentations. It is, however, important to nbtg such feelings that are
made known must be genuine, sincere and authenfice use of self-
disclosure also demands that the counsellor must baderstood his
client and in fact gained his confidence in theterpersonal relationship.
This is because if the counsellor disclosed hisigenfeelings upon first
contact with client, the client may withdraw fromunselling session.
But if he understands the client, and the cliestdeveloped trust in him,
then self-disclosure will serve its functions inlgieg the client to
develop:

(a) develop appropriate honest behaviour; (b) Complete
counselling relationship.

When a Counsellor is genuine and transparent imtesaction with the
client, he could be:

(@) seen as a model to the client who alsonlda imbibe the
counsellor’s behaviour;

(b) able to succeed in expending less energy in withihglhis real
self;

(c) able to provide a conducive and facilitateryyironment for
himself and the client.

Both the client and the counsellor are therefole &b feel very free in

their discussion. Where the client is initiallyueant, a good use of self-
disclosure by the counsellor would help the cliexpress his problem
fully. An example of self-disclosure is when tt@insellor ways “I have
heard similar problem before and it was resolved”.

44 SUMMARY

In this unit, you were told that the use of coulmsgltechnique has been
identified to be sine-qua-non to the practice afrselling. It is therefore
important to note that professional counsellorstraiways be equipped
with the appropriate use of counselling technigue counselling process.
The term counselling technique was defined as te¢hod, which is
adopted by the counsellor to carryout effectivensaliing. Reasons why
technique are needed were stated with some exampteshnique and
how they can be used by the counsellor help tleaiciolve his problem
and be adjusted to life.
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SELF-ASSESSMENT EXERCISE

In not more than five minutes, answer the questidhe box below.

Mention two reasons why counselling technique ipanant in g
counselling encounter.

45 REFERENCESFURTHER READINGS
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Hall International Inc.
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Super, D.E. and P.L. Overstreet (1960). The VooatiMaturity of Ninth
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1.6 POSSIBLE ANSWERSTO SELF-ASSESSMENT EXERCISE
1. Counselling techniques help counsellors to applynselling

theories appropriately during counselling sessions.
2. They simplify the counsellors’s jobs.
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MODULE 3: ADMINISTRATION AND GROUP DYNAMIC
PROCESSESIN COUNSELLING

Unit 1 Group Dynamic Process in Counsegll

Unit 2 Continuous Assessment in Schools

Unit 3 Historical and Theoretical Developmerit \bocational
Guidance

Unit 4 Collection, Planning and Disseation of Career
Information

Unit 5 Virtual Counselling

UNIT 1 GROUP DYNAMIC PROCESSIN COUNSELLING

CONTENTS

1.1  Introduction

1.2  Learning Outcomes

1.3  Main Content
1.3.1 Group Dynamic Process in Counselling
1.3.2 Advantages of Group Dynamic Process

1.4 Summary

1.5 References/Further Readings

1.6  Possible Answers to Self-Assessment Exercises

1.1 INTRODUCTION

Efficiently organisd school guidance programmesndorely solely on

the one-to-one counsellng relationship in assisstigdents to self-
organise optimally for successful development.egnted into the total
guidance programme are a variety of group expee®ran a one-to-
several or one-to-many basis. In group counsggllone counsellor is
involved in a relationship with a number of clieatsthe same time. The
number of clients that can constitute group codimgekencounter span
between four to twelve clients; though the mosteptable number is
often six or eight. The utilization of group prdcees in guidance is
anchored in the commonality of the developmentalskda
characteristically encountered in certain periodge
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1.2 LEARNING OUTCOMES

At the end of this Unit, you should be able to:

. Explain the meaning and phases of group dynamicgsses in
counselling.
o State the advantages of group dynamic processmsiimselling.

1.3 MAIN CONTENT
1.3.1 Group Dynamic Processin Counselling

Group counselling process is developmental bec#usegroup work
transit from one stage to the other until the grisupnded. Specifically,
the group process starts from the initial phaseddk; termination and
then follow up phase. The essentials of each plaasestated below:

I nitial Phase

At this stage of group counselling, the Counselitnoduces himself by
name, occupation and his mission in the meetinge al$o states to
members about confidentiality and that he expevtry®ne to keep
secret whatever is discussed in the group. Thebees are also
encouraged to appreciate the essence of obserenfidentiality by

mentioning the punishment to be meted out to imldigls who commit
the offence of divulging the group’s secrets.

Then, the members of the group introduce themsethes names, their
programme, work, marital status, number of childeerd then major
things they like best and those they dislike mostAfter this, the

counsellor states to them, the purpose of meetimdj iaforms the

members that they all have similar problems. Tbensellor and the
clients then fix the meeting schedules. They &smulate the ground
rules e.g. nobody outside the group should havevledge of what goes
on, in the group, there should be respect for areher, and no one
should make fun of any other person etc. Thensellor summarizes
the session’s discussion.

Working Phase

It is during this stage that the members introdilnegr problems while
others listen attentively. After each member haoduced his problem,
members are guided to ask questions where necesJdmgy are also
guided to help each other to understand their probl Goals are then
set for each member based on the problems staiéwere could be
conflicts and a development of group within theugraluring sessions.
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The counsellor should take note of this and tak@robso as to be able
to achieve the set goals. The working phase dridaseveral sessions
with about one hour in each session.

Summary of the group activity in the session is enadd stated to the
members. In the absence of further discussionséssion could end.
The counsellor also states to the members thagriingp encounter was
already going towards the termination stage. Meambee encouraged
to mention the impact of the group work on theirdsds and adjustment
generally.  Assignments are given to group memixeid feedback
expected at the next session. Sometimes, somebensnare either
asked to assist other members to work through tpeablems in

counselling or in-between counselling sessions, esommembers
volunteer to assist others in this direction.

Termination Phase

This is the stage in which group counselling cotoesn end principally
because:

(@) Most issues have been discussed;

(b) The goals set have been achieved; and

(c) Necessary steps have been taken to refer someuttiffiases to
the appropriate professional who is competent
enough to assist such clients.

It is essential to mention that all the assignmants homework given in
the group must have been submitted before terroméagi effected.

Follow-Up Phase

This is an important phase in the group dynamicgse in which effort
is made by the counsellor to follow-up with all tliecisions or
resolutions arrived at by the group members. FEhessential because it
is follow-up activity that will help detect and &l those clients who
still needed assistance. The assistance may demas@ssessment of
the problem. It can sometimes necessitate arrgniginan individual
counselling; where the group meeting cannot beorerened.

1.3.2 Advantages of Group Dynamic Process

The following are some benefits that can be derivdten group
procedural method is employed in counselling:
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1. Limited number of available counsellors ine thmmediate
environment makes delivery of counselling servicesry
effective.

2. It provides an economic use of the counsslldime when

compared with individual counselling.

3. Clients are able to use group members’ interaction
Understand and accept their problems, values aal$.go

4. Group members learn and unlearn certain attitudesnd
behaviours.

5. Group work provides client with the opportynito develop
positive and natural relationship with others.

6. Those who require assistance in identifying andifglag their
problems benefit a lot from the group counsellinganter.

7. It provides the facilities for confidence building.
14 SUMMARY

In this unit, you learnt that the group counsellipm@cess can be very
useful approach to rendering counselling servicemany clients at the
same time particularly where there are few msifsmal counsellors
on ground. It is however important to statet t@unsellors who are
engaged in a group process must always be sensitieyery bit of
group activity if not it can easily be rowdy withdoeing able to achieve
the stated goals in the group. The meaning of thecept of group
counselling shows that, group process is procedurdldevelopmental.
Each stage of the group work is essential and nbestobserved.
Members of the group are also to be encouragearticipate in group
work so as to be able to derive the benefits thauad in the adoption
of group dynamic process for assisting help-see&iegts.

SELF-ASSESSMENT EXERCISE

In not more than ten minutes, answer the questiahea box below

Briefly state what happens during the working phase group
counselling.
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1.5 REFERENCESFURTHER READINGS

Alao, A. A (1983). Group Counselling in U. Uba (Bdtroduction to,
lle — Ife: University of Ife Press 4761.

Okobia, O. C (1978), Practicum in Counselling, fnag and
Supervision. Hallman Publishers P. O. Box 227, Mauk

16 POSSIBLE ANSWER TO SELF-ASSESSM ENT EXERCI SE

During the working phase of group counselling, rhems introduce
their problems while others listen attentively. ékfteach member has
introduced his/her problem, members are guidedkogaestions where
necessary. They are also guided to help each athenderstand their
problems. Goals are then set for each member bars¢lde problems
stated. There could be conflicts and a developrakgtoup within the
group during sessions. The counsellor should taite of this and take
control so as to be able to achieve the set goetg working phase can
last for several sessions with about one hour @h sassion.
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UNIT2  CONTINUOUSASSESSMENT IN SCHOOLS
CONTENTS

2.1 Introduction
2.2  Learning Outcomes
2.3 Main Content
2.3.1 Methods of Continuous Assessment
2.3.2 Uses of Continuous Assessment
2.3.3 Problems of Continuous Assessment
2.4  Summary
2.5 References/Further Readings
2.6  Possible Answer to Self-Assessment Exercise

21 INTRODUCTION

Continuous assessment as a concept means perississaent of
students’ academic achievement with the basic ainproviding a
reliable feedback to the students and to identidaknesses and areas of
learning difficulties, which could be remedied. also means a method
of evaluating the progress and achievement of ststleducational
institutions. It therefore aims to get the trupessible picture of each
student’s ability, at the same time helping eacldestit develop his or
her abilities to the fullest.

With continuous assessment as a technique, thiegiiading of students
in the cognitive, affective and psychomotor domaofs behaviour
systematically takes account of all his/her perfamges during a given
period of schooling. This enables the school nalijective decisions
or judgments on his/her cognitive, affective asggnomotor domains.

2.2 LEARNING OUTCOMES

At the end of this Unit, youould be able to:

° State, in a sentence, what Continuous AssessmeBSthools
means.

° Mention three methods of getting Continuous Assesgm

° State five uses of Continuous Assessment scores.
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2.3 MAIN CONTENT
2.3.1 Methods of Continuous Assessment

The three domains of educational objectives woudd the area of
concentration in discussing the methods of contisuamssessment. The
three domains are: cognitive, affective and psyaitomdomains. This
is principally because educational attainment dbhjes are usually
classified into:

Cognitive domain deals with rational, eilgctual thought
processes and is concerned  with  knowledgeutcomes,
information intellectual skills and liabilities. The method of assessing
the cognitive domain are:

(i)  Paper and paper test
(i)  Oral discussions

(i)  Questioning

(iv)  Written assignments
(v) Projects

(b) Affective domain lays emphasis on attitudes, rede values,
appreciations, feelings and emotions including nsodef
adjustment as well as attendance and punctualitclasses.
Method of gathering information on/about a studémtthe
affective domain are:

()  Questionnaire

(i)  Oral interview/discussion
(i) Inventories

(iv) Observation

(c) Psychomotor is concerned with muscular andtomakills
including the manipulation of materials requiringeteye and
hand coordination with body movements. Observatie
basically the most effective method for assessiondests in the
area of psychomotor domain. Specifically, obseovaschedule
is prepared to address particular area cessnent. For
example, in a typical classroom situation, a teachay want to
observe how students handle the pencil, his wriéind drawing.
In the Science Laboratory, the teacher could wantkinow
students that use chemicals, intro technologicakeras wood,
metal work, typing with speed and accuracy. Tharaary of
the number of times a particular behaviour wdshated.
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Generally, proper record of observation esercmust be correctly
and sincerely kept.

As these various methods (tools) are used in gathenformation in
continuous assessment, it would be possible to gaeel and reliable
representation of the periodic academerord of the student
performance in each course or subject area.

Role of teachers in the practice of continuous sssent in schools
demand that any teacher that is put in charge sd#sssnent or record of
it must be able to:

1. Combine all relevant scores from tests, homewodjepts and
examinations to obtain an overall score for a gipenod.

2. Keep in close watch and assess the personalitylaeaent of
each student in such traits as:

(i)  Character;
(i)  Temperament; (iii) Interest; (iv) Attitude; and (v)
Adjustment.
3. Obtain information concerning students’ learning @ersonality
characteristics, which should be used for both ewad and
psychological advertisement of the student.

4. Convert raw scores to more meaningful scores ftin boademic
and psychological advice for the students.

5. Give appropriate weights to the scores from difiesources.

6. Combine scores from different measures to get anathscore.
7. Possess skills in interpreting scores from assassim&rument.
8. Possess skills in keeping records and preparingtep

2.3.1 Usesof Continuous Assessment

Continuous assessment can be very useful in tloeving ways:

1. Enables the teacher give periodic assedsmé the child

throughout the course in the cogeitivaffective and
psychomotor domains.

92



EDU 421 MODULE 3

Provides the truest and most comprehensivtungi of each
student’s ability in a school setting than could d& from a
single examination.

Serves as a monitoring device giving feedback ¢optipils about
his/her performance and also to the teacher about
effectiveness of his teaching.

Provides information on the strengths and wesse of students
with a view to applying immediate corrective maasu

Provides reliable information about studeots the basis of
which guidance services can be rendered by thlehéeaand the
school counsellor.

SELF-ASSESSMENT EXERCISE

State any five personality traits of a student tsladuld be carefully
observed during counselling sessions.

3.3.3 Problems of Continuous Assessment

Operation of continuous assessment can be linkdd problems in the
following areas:

1.

Use of different standards of measuring performdraa school
to school.

Transfer among students from school to school.

Task of operating continuous assessment  withou
appropriate remuneration to the teachers.

Insufficient provision of materials and thenancial cost of
applying continuous assessment procedures.

Poor teacher and teaching qualities in schools.

Lack of standardization of most continuous assesstasts and
grades.
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24 SUMMARY

It was mentioned in this unit that every aspectit@ knowledge of
continuous assessment in school is important factfiioners to be able
to operate it well right from the meaning of thencept Continuous
Assessment, to the methods, the problem, usescémaf the teachers.
A proper understanding of each area of continusssssment will help
both the teacher and the student and will also nmakening more
practical and meaningful while scores obtainedrespect of each
student would be more reliable. Problems mentiandtie unit for the
operations of continuous assessment are importarthé stakeholders
to consider so that there can always be an imprewémith the way
continuous assessment is operated in the Schools.

2.5 REFERENCESFURTHER READINGS

Bloom, B. S (1956). Taxonomy of Educational Oljezt Handbook 1:
Cognitive Domain: New York Mackey.

Ipaye, T. (1985). An evaluation of Continuous Assseent in Schools.
Education Today 1, 49 - 53.
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16 POSSIBLE ANSWER TO SELF-ASSESSMENT EXERCISE
The personality traits are:

()  Character;

(i)  Temperament;

(i) Interest;

(iv) Attitude; and

(v)  Adjustment/emotional disposition.

95



EDU 421 FUNDAMENTALS OF GUIDANCE AND COUNSELLING

UNIT 3 HISTORICAL AND THEORETICAL
DEVELOPMENT OF VOCATIONAL GUIDANCE

CONTENTS

3.1 Introduction
3.2  Learning Outcomes
3.3  Main Content
3.3.1 Historical developments of Vocational Guid&anin
Nigeria
3.3.2 Theoretical development of Vocational Guitkan
3.4  Summary
3.5 References/Further Readings
3.6  Possible Answer to Self-Assessment Exercise

3.1 INTRODUCTION

Vocational Guidance is a very crucial aspect oftie® giving service
(Guidance and Counselling). This is because itascerned with
assisting people to gain awareness, acquire kngelethd be led to
enjoy placement in the world of work.  Knowledgé \¢ocational
Guidance is needed by everybody particularly bexafsthe role of
work in a person’s life. For instance, it is wanke does that determines
a person’s social status, income, lifestyle, choic&iends, with mental
and physical well being. Put in a clear term, viocel guidance is
therefore the process of helping a person matctpdrisonal attributes
and his background with suitable jobs and employtropportunities.

Most adults of over 40 years of age attest to #ut that they had little
or no opportunity while in school to assess thearspnal, self

characteristics or to plan ways by which their ealand goals could be
achieved in life. This unwarranted developmerduith not only be

discouraged but it should be continually preventedugh a sound
vocational guidance programmes properly entrenainéte school daily

activities.  Knowledge of the vocational guidarisevery necessary
because, Nigeria is presently facing:

(@) Increase in unemployment of school learners.

(b)  Shortage of manpower in different sectors of trenemy.
(c)  Unutilization of potentials in the country.

(d)  Vocational maladjustment among youths.

(e)  Unending influence of parents on choicearker.
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All these issues are problems, which bedevil theational life of
Nigerians but which activities of Counsellors ameadhers alike
can help to prevent in the schools. In particymoper planning
and designing of activities and services will hédgilitate the
career

development needs of the students.

3.2 LEARNING OUTCOMES

At the end of this Unit, you should be able to ke following:

° Mention at least five stages in the his@ridevelopment of
vocational guidance in Nigeria.
° Enumerate three stages in the theory of vocatialeselopment.

3.3 MAIN CONTENT

3.3.1 Historical Development of Vocational Guidance in
Nigeria

Common observation of the reminiscence of the ti@athl system of
guidance in Nigeria will reveal that before the ewiv of western
education, formal guidance has been part of oulitiomal customary
practices in Nigeria. Within the Nigerian conteitiere are so many
agencies of guidance and counselling such asathdyf, the elders, the
clan heads or leaders, the religious leaders aerdtpr All these people
provided some form of rudimentary Guidance and Gellimg
assistance; particularly in the area of choice atation. Whether the
arrangement was good enough or not, the systemtiveaenly option
Nigerians had access to.

The first known indication of vocational guidanae Nigerian school
was in form of the concern some humanitar@atholic Reverend
Sisters had for young Nigerian secondary schoolgwho are about to
graduate were experiencing difficulty in findingethight jobs and in
achieving vocational maturity. In 1959, the RewereSisters of Saint
Theresa’s College, Ibadan invited twenty peoplemfralifferent

occupations and professions in and around Ibadgaikdo the students
about work life and the possibilities of absorbitige students after
graduation. Following this was the formation ofdba Careers Council
and Guidance Services to other schools in and drthadan.

In 1963, the Ibadan Careers Council metamorphaseddigeria Career

Council with the principle of widening her gees to cover other
schools in Nigeria. This Council also launchedNewslettercalled

97



EDU 421 FUNDAMENTALS OF GUIDANCE AND COUNSELLING

CAREERS aimed at providing adequate information vacational
guidance to career masters and mistresses in school

imilarly, Aiyetoro Comprehensive High School (a govment school
aided by USAID) in 1963 had a trained Guidance Gellar on her
staff list. With such a development, school gama since then was
made to play a number of vocational
related services among which are:

The educatiol of staff on the purposes of schowlagce.

Gathering of student backgroundforimation on a more
comprehensiv@ scale.

o Assessiient of student personality characterigicaigh the use
of standardisd psychological tests.
o Maintenance of cumulative records which contaimgdrmation

used for streaming promotion, retention or whes student or
his parent wanted it.
o Personal counselling for students.

Related to Aiyetoro Comprehensive High School was astablished in

Port Harcourt in River State. Within this peridde Olunloyo College

of Education in Ibadan started training careerstenasand mistresses
for the Nigerian secondary schools.

By 1977, the place of vocational guidance becanweeched in the first

edition of the National Policy on Education pubéghby the Federal
Ministry of Education. Principally, this was dorearrest the ignorance
of career prospects and personality maladjustmesatent among the
school children. By 1973, in the Northern Nigeribg Institute of

Education of Ahmadu Bello University organizs artexeek in-service

course for guidance teachers and careers mastersmsiresses in
particularly, Kaduna State Ministry of Education.

As far back as early 1970s, most Nigerian Univesilike University of

Nigeria, Nsukka produced its first Master’s degséedents in guidance
and counselling in 1971. By 1972, University oé Ifnow Obafemi

Awolowo University) and Ahmadu Bello University dgiad courses in
Guidance and Counselling at their Master’s degregrammes. Today,
many Nigerian Universities do have guidance andnselling as a
specific course in their academic programmes |eatbrthe production
of graduates at first degree, Master's and eventdate level. The
implication is that a wide and farreaching oppoityurs provided for the

training of specialists in the art of rendering abenal counselling
services in the schools.

To cap up this development, the Counselling Assiaciaof Nigeria was

born in 1976. This Association is an umbrella yoddr all trained
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personnel in guidance related areas of knowleddest of the time, the
association has been responsible for the regulatbnmembers’
activities, promotion and development of vomasl guidance in
Nigeria.

SELF ASSESSMENT EXERCISE

In not more than ten minutes, answer the questiadha box below.

Give a brief historical evolution of vocational dance in Nigeria.

3.3.2 Theoretical Development of Vocational Guidance

There are three basic stages in vocational devaopm These are:
fantasy, tentative and realistic.

1. The Fantasy stage refers to the period when orstilisday-
dreaming about many careers that are attractiantmdividual.
At this stage, a person acts like a child who watotshave
everything shown to him/her. It is a period thstfilled with
indefinite decision, because vocational decisioaken are
constantly changed. For example, you want to dector today
but by the next day you have changed your mindsangow, you
want to be an engineer. At this stage, decisamesconstantly
being changed.

2. Tentative stage is another stage when the individegins to
settle down in his vocational development basedhendecision
to stick to an attractive vocation. For examplgou are to be in
a fantasy stage and ten vocational areas are ogengul, and
they are all attractive, you may begin to reduertbmber using
the principle of preference one after the otheil yuu are left
with few which you still drop to one or two later.

3. The Realistic stage. It is at this stage that goairegarded to be
matured enough to make a concrete decision on ype of
vocation you feel is good for you. By this stagh,the factors
that affect vocational choice (i.e. ability, intste aspiration,
parental background and societal needs) have beesidered.
You are now convinced that choice of teaching amaation is
best for you since you would have considered the tf subjects
taken, training needed and possibility a@fetting quick
employment. The choice is more realistic at timsge since
proper consideration has been given to the abovetiomed
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factors. It is important to note that as you trafitem one stage
of vocational development to the other, yoeed to be in
constant counselling interaction with your courmeWho is in a
good position to guide you as you weigh the optitdmst are
opened to you before taking decisions.

34 SUMMARY

There is harmony between the historical and thexadetdevelopment of
vocational guidance. As stated in the Unit, thevdedge of the two
aspects will help in understanding and appreciatirgessence of the
concept, vocational guidance in the life of studantNigeria, who will
one day find himself in the world of work.

The existence of the traditional approach to voceti guidance before
the advent of western education is more organiZedational guidance
typifies how vocational development has come a la@y. It also
shows that vocational guidance cannot be trividlige the life of
individuals who are expected to transit to work End be adjusted. The
characteristics of each stage of vocational deveéy theory also show
that every stage has meaning in the life of indiaid.

3.5 REFERENCESFURTHER READINGS

Chauhan, S. S (1982). Principles and techniqueSuifiance. Viices
Publishing House; India.

Bojuwoye, O (1986). Vocational Guidance in T. Ip&#el) Educational

and Vocational Guidance: Concepts and approaclhies- Ife.
University of Ife  Press.
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1.6 POSSIBLE ANSWER TO SELF-ASSESSM ENT EXERCISE

It is on record that the first known indication wadcational guidance in
Nigerian school was in form of the concernmeo humanitarian
Catholic Reverend Sisters had for young Nigerianoadary school
pupils who are about to graduate were experiendifigulty in finding
the right jobs and in achieving vocational maturityn 1959, the
Reverend Sisters of Saint Theresa’s College, Ibadaited twenty
people from different occupations and professionand around Ibadan
to talk to the students
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UNIT 4 COLLECTION, PLANNING AND DISSEMINATION
OF CAREER INFORMATION

CONTENTS
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4.2  Learning Outcomes

4.3 Main Content
4.3.1 Meaning of Career
4.3.2 Collection of Career Information
4.3.3 Career Planning
4.3.4 Dissemination of Career Information
4.3.5 Stages in Career Planning, Collection

of, and Dissemination of Information

4.3.6 The use of tests in Career Guidance

4.4  Summary

4.5 References/Further Readings

4.6 Possible Answers to Self-Assessment Exercise

4.1 INTRODUCTION

It is basic that anybody found engaged in a losgrig job called career
would have explanation to give on how he came apumning such a
job. Some people display happiness and contentwigie others regret
to find themselves in the particular career eithezause their goal in the
career cannot be accomplished or for the facttbieatemands they have
to meet are incongruent with their expectations eggburces. Most
people who are in teaching career often show regrétdisappointment
simply for economic reasons whereas members itatiemedical and
engineering profession seems to be happier. Hiogever a common
knowledge to find lawyers changing to the teaclongasturing careers
simply because they feel they are not comfortabtk the conditions or
demands of their career in law. All these pointhie fact that there is a
need to plan, collect and be accessible to relewdotmation that are
needed before a decision is taken on which cacegursue in life.

42 LEARNING OUTCOMES
At the end of this Unit, you should be able to ke following:

o State the meaning of Career.
o List two reasons each why it is important to:

(@) plan what to do before taking career decisi);
collect relevant information on careers; and
(© be accessible to source of information on&are
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4.3 MAIN CONTENT
4.3.1 Meaning of Career

Career is a life long activity. Itis a chosem hiork or an overall work
one does in a given job in one’s lifetime. Caneetudes the different
types of work you do as a teacher, the differepesyof positions you
occupy in teaching throughout your life in teachint your career is
teaching, you will find yourself doing other jobskd marking
examination scripts, sporting activities, garderamgl prep supervision.
At other times, you occupy the position of clasacteer, assistant
headmaster/mistress, headmaster/mistress, NUT iabfficschools
inspector. All these are part of teaching career.

4.3.2 Collection of Career Information

It is essential for the counsellor or career magtegather sufficient
facts, possess sound knowledge and ideas aboeteatiffcareers for him
to be able to assist students in their career idecmaking process. The
two major areas of importance where informatiomegded for career
guidance are:

(@) Information about self
(b) Information about the career of interest.

Information about Self — i.e. person who wants lmase a career.
Although self assessment is needed by an individuadreas which
include:

(1) Area of his interest;

(i) The type of person he is.Is he an introver extrovert,
aggressive or lovely person? You need to know tig. The
educational background of the person. (iv) The qrerance in
the school subjects.

All these you need to know about the person foo@dgcareer decision
making.

Information about the Career of Interest — You \g#ither information
on career of interest by considering the following:

(1) Study of occupational information thate aravailable in
publications like:
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(a) Periodicals in Ministry of Employment, Labouwand
Productivity;

(b) Magazines and books in the National Diredtoraf
Employment (NDE);

(c) Books, Periodicals and Magazines byabour
Unions/Associations/Organisations/Institutes  suchs a
Michael Imoudu Institute of Labour Studies;

(d) Business and Commercial Publishers; and

(e) Magazines, newspaper publications on job vacancies.

(2) Use of films, filmstrips,  slides, etc. which
present occupational information.

(3) Use of career exploration kits and career games.

(4) Personal visit to employers in the fields of ingtre(5)
Interviewing workers in occupations.

(6) Securing part-time or long vacation jolss occupations of
interest. Scanning newspapers and magazines ftomation on
occupations.

4.3.3 Career Planning

Planning is time tabling of how activitiesillwbe carried out. In

planning, attention should be paid to mater@sources that are
available for use in carrying out the plans. Isirailar way, one needs
to make a time-table of how he wants to get in® tifpe of work one

intends to do in the future. The planning of thget of work one wants
to do in the future involves acquiring the necegsaducation needed
and taking the type of subjects to qualify one tioe job. It also

involves preparing your mind towards the job. #iese are part of
career planning. You should consider the follayvpoints while you

are engaged in the career planning exercise:

1. Quiality of education provided by the client’s pdren

2. Peer-group influence on the client’s life.

3. Type of school attended i.e. a student who atteralédacher
training college has already been prepared totbacher.

4. Subject combination i.e. a child who wants to beedlical doctor

should offer subjects like physics, chemistry aizddgy.
Prospect of employment.

Prestige of the career of interest.

Economic gains to be derived from a career. Mesipfe plan
for career that attract high salary while otheiakléor retirement
benefits, allowances, holidays etc.

No o
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8. Safety — Most people prefer careers that involwgtéd amount
of hazard so that they can live long and in goaglthe There are
other careers that involve great deal of hazardschwitan
suddenly terminate life like military, industriahgneering. All
these are important for the counsellor and studdients to
consider in the process of career guidance.

However, Career guidance holds out an attractivempe for the

vocationally confused persons. The job market msrgly becomes
tighter everybody; job hunting is quite a job evem people with

employable skills. By offering job-hunting skillsn@ vocational

information to youth, guidance and counselling m&ducational service
plays a significance role Denga (2004). Accordiogoinyejiaku (2001)
in career guidance should not wait until the taitleof any level of
formal education. It should start in time, almosimediately a child
enters school. It should not be divorced from thédts development,
rather it should constitute the integral aspecthaft on-going process,
hence, it should have its rightful place in theasdrcurriculum.

Vocational theories regarding psychological and-
psychological factors of occupational choice shdaldn the bases of
entry into any job. These theories are interprétgdhe counsellor to
help the counsellee (student) make decisions. Reciss making
competency is very crucial in an individual lifeglile, 2009, Ekpo,
2007, Onyejiaku, 2001 Denga, 2004) posited thawtdoational theories
help the counsellor decide what data to gather talio@ potential
vocational environments and the importance of sitgléclient) action,
interest, values, personality, educational expegenand stated
aspirations.

4.3.4 Dissemination of Career |nformation

As a counsellor or career master, you should be tbmake available,
present, interpret and explain all the facts, io@ad other data already
collected about occupations to the students. This be done by
considering the following:

1. Establishment of career resource material centrerevcareer
materials are carefully organised and made availdlile Centre
should be composed of:

(&) occupational descriptions;

(b)  occupational outlook projections;
(c) post-secondary educational and training informatidh
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(a)
(b)
(c)
(d)

4.3.5

apprenticeship and internship information; (e)
information for special populations, and (f)
financial aid information.

Lending to students, all career related materials.

Organisation of career days, field trips, paremtfeences, career
club, work study/tour, work experiences and library

Counselling interview (individual or group) throughe use of
audio-visual, tape recorders, overhead projecftasnel graph
and magnetic board, bulletin board, films and fthips, periodic
announcements and career education.

Guidance on choice of appropriate subject comlnathat is
congruent with choice of particular career of iastr

Provide specific information about eacltcupation with
reference to:

Definition;

Work performed;

Personal requirements; and

Training opportunities and entry requirements.

Stages in Career Planning, Collection of
and Dissemination of Information

Three basic areas to be considered here are thasyartentative and
realistic stage.

1.
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The Fantasy stage refers to the period when orilisday-
dreaming about many careers that are attractiantmdividual.
At this stage, a person acts like a child who watotshave
everything shown to him/her.  Fantasy stage mehast the
individual wants to be a lawyer today, tomorrowisitteaching
career he wants, the next day it is accounting hatsv It is
actually a period of confusion for the individual.

2. Tentative stage occurs when the individual beginget
settled down to a career that appeals to him. ekample, if in a
fantasy stage he has about 10 careers that apfdeahaah, at the
tentative stage, he may settle down to consideoisgdy may be
only five or six. He then begins to plan for theseeers, some of
them, he may drop later.
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3. The Realistic stage. At this stage, the individsamature to
make a concrete decision of the type of careehimks is good
for him. By this stage, all the factors affecticeyeer planning as
indicated earlier have been considered. The iddali is now
convinced that possibly going into teaching caredest for him.
The choice becomes realistic because he would tawsidered
the type of education he has, the school subjesisnt and the
possibility of getting quickly employed.

Every individual in the process of planning, cadlieg and using
information goes through the above mentioned stages Any

counselling interaction should be used for asgstatients, after
gathering all the necessary information thance career decision
making process.

436 Theuseof Testsin Career Guidance

There is an overwhelming number of tests which f@ysed in career
guidance. Using a classification, which in varidosns has a very long
history; tests can be divided into three main catieg, namely: tests of
ability, of personality, and tests of attitudes amerests.

Ability tests can in turn be divided into two masactions, often called

achievement tests and aptitude tests. A distindigtween these two, is
often difficult to sustain, but is considered topded on the idea that
achievement tests are usually of school subje&isglsh, Mathematics,

Economics and so on and are used after a perioelidferate teaching

of that subject, while aptitude tests are morerabstand aim to test

thought processes and ideas which are common tgemeralised from

a wide range of subject and other learning. Thelligence test is the

most widely known type of aptitude test. In alses, aptitude tests are
used to predict future performance of the persangotested. Tests of

ability have been used very widely in all formsgaidance in schools.

Personality tests have a chequered history in caigggdance. This is
probably due to the very elusive concept of perstynavhich is usually
taken to mean the relatively constant emotionalities of a person, his
major needs and drives whether conscious or unmusdut over and
above, problems of definition, Adedipe (1986) shaWat, there has
been extreme difficulty in establishing a clear elegable relation
between any test estimate of personality and a weiting. Perhaps the
most useful type of personality test in careerslgnce work is the self-
report in careers.

107



EDU 421 FUNDAMENTALS OF GUIDANCE AND COUNSELLING

Attitude tests in careers have been widely develppieere is a tendency
for such tests to be specific to research probletiger than for general
use.

Super and Overstreet (1960) have used such tests imteresting way
in their study of vocationally maturity.

Interest tests on the other hand have been widahgldped. In recent
years, interest tests have been revised and decktiopNigeria. Tests
such as Bakare’s “Vocational Interest InventoryllfVAkinboye’s
“Vocational Interest Data Inventory” (APDI) and Adlpe’s “Self
Evaluation of Vocational Interest (SEVI) are a fewamples of tests
used in Nigerian schools. All of these aim atlexpg the personal
interests of the client, and comparing the pattérmterests with that of
people in general or with patterns commonly foundoccupational
groups.

44 SUMMARY

In this unit, you learnt that career is a life loagfivity. It is a chosen
life work or an overall work one does in a givem jo one’s lifetime.

Career includes the different types of work you afoa teacher, the
different types of positions you occupy in teachihgoughout your life

in teaching. Choice of career is very importantthe life of human

beings. Sometimes, it is the type of career th#¢rdenes a person’s
happiness, comfort and level of adjustment in theldvof today. A

person’s social economic status is also being ohtexd by his career.
While choice of career is important, the precesf planning,

collecting and disseminating information is coesetl to be equally
very fundamental because it is all these areas whktassist the

counsellor in helping the client to take a longtitagy and reliable

decision on the choice of a lifelong work. Whecaaeful consideration
is given to career planning, collection and infotiora dissemination it

is likely that most people would be better adjudtethe careers of their
choice.

SELF-ASSESSMENT EXERCISE

In not more than ten minutes, answer the questiadha box below.

Briefly explain the importance of personality tests vocational
guidance
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46 POSSIBLE ANSWER TO SELF-ASSESSMENT EXERCISE

Personality tests have a chequered history in caigggdance. This is
probably due to the very elusive concept of perstynavhich is usually
taken to mean the relatively constant emotionalities of a person, his
major needs and drives whether conscious or unamrsscPerhaps the
most useful type of personality test in careerslgnce work is the self-
report in careers.
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5.1 INTRODUCTION

Counselling is defined variously by different autholt is seen as a
process of assisting individuals to overcome proisl¢hat may interfere
in their academic, social, psychological and vagsl lives. Ukwueze
(2014) sees counselling as an applied psychologghnhvolves two or

more persons in a relationship with a view to savia problem.

According to McLeod (2011), counselling is a worfde20" century

invention that includes a purposeful, private cosaon arising from

the intention of one person to reflect on and resal problem in living,

and the willingness of another person to assisthit endeavour.
Counselling is also seen as a face-to-face interadbetween two

persons in order to sort out a problem that isudishg one of them.

Today, the issue of face-to-face interaction isidishing due to the
impact of technologies in every human endeavouth\Wie emergence
of technologies, people interact comfortably withameeting one
another in a face-to-face environment. People fiemint locations can
sort out their problems using electronic gadgetss has significantly
penetrated into the field of counselling. A coutwetan interact and
solve his/her client’s problems virtually withouwen knowing his/her
location. This virtual arrangement of counselling the online

counselling using technologies. It is also refet@@s e-counselling. In
this unit, we are going to use it as virtual colimsg With increase in

technological advancement, the use of technologyaanselling is

becoming a household practice in counselling. Mahed Gordon

(2000) observed that more than 63% of professionahsellors use e-
counselling for education issues compared to 4180 22% for family

and anxiety/adjustment problems respectively.
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5.2 LEARNING OUTCOMES

At the end of this unit, you should be able to:

o Explain the meaning and forms or platforms for uait
counselling.

o Discuss the need for virtual counselling.

o Discuss the challenges and possible solutions @octtallenges

identified for virtual counselling.
53 MAIN CONTENT
5.3.1 Meaning of Virtual Counselling

As earlier stated, virtual counselling is addresgatously but referring
to the same concept. Virtual counselling or e-cellimg is also an
Internet counselling, online or automated counsgjlior computer
based counselling (Ukwueze, 2016).

For instance, Kolog (2014) sees it as e-coungglirhich is as an
electronic way of receiving supportive counselliegher through an
exchange of e-mail, live webcam session over therriet or via

telephone and through digital games. Virtual collimsemakes use of
Information and Communication Technology (ICT) fdieis to provide

assistance to people who are separated geogrdplacdl over a period
of time. This could be through web pages on therit such as e-mail,
video conferencing, web based messaging, twitted #lephone

services as its major tools. Thus, virtual coumsglis the use of ICT
facilities by counsellors to communicate and intenaith their clients

who may be in different geographical locations rdev to solve some
counselling problems as required by the clientshout necessarily
meeting physically at a place.

According to Ukwueze (2016), digital revolution hassulted to
different counselling strategies using different moounication
platforms. This also applies to virtual counselliZ@amani (2009) and
Shiller (2009) identified five of such virtual cosglling tools as e-mail,
chat, web based messaging, video conferencing aod snessage
system (SMS). Okoroegbe (2013) also identified alatiedia sites like
face book, e-mail, g-mail, google talk, twitterypk and blogs as major
strategies used in disseminating information to amdracting with
clients during virtual counselling.

Some of these platforms are briefly explained as $eelow:

E-mail: This is called electronic mail, which is an idgd&tform for
virtual counselling as it is fast, free, conveniantl capable of reaching
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remote and distant clients within seconds provitleete are Internet
services or network and that the students too haweail account
(Ukwueze, 2016). Other e-mail related means of edigsating
information which could be useful during e-counsellinclude g-mail,
Google talk, Instagram, Skype and WhatsApp.

Facebook: This is yet another tool for e-counselling in opstucation
where learners, irrespective of their geographloahtion can easily
reach their counsellors and fellow learners througbsting of
information to the web site.

Web-based messaging: In e-counselling, web-based messaging is an
emerging platform where web technologies allow s®liors and their
clients to interact in a secure, web-based enviemtrasing a third-party
host (Zamani, 2009). Web technologies are availabléhe Internet and
could be used in open education as an alternativdate-to-face
counselling.

Video conferencing: This is a method of e-counselling which involves
people in two or more locations and are linkedulgiosound and vision
transmitted and received by them. This platform d¢ewever be
compromised by loss of body language, jerky cooddj reduced or
blurred picture, loss of sound, thereby creatingerimiption when
interacting with a group of students synchronoyklylog, 2014).

Instant messaging and chat: The use of mobile telephone especially
the digital and smart phones has become a turnomg ;n text-based
communication over the Internet or other relatetivogks. The short
message system (SMS) does not even require Intsemeices before
sending a message across to another person.

Twitter: The twitter platform or tool is a free online dewithat can
enable individuals who are connected to the accturmost and read
tweets online. In e-counselling, this tool is quueeful and can be
widely used in disseminating information at no ddstwueze, 2016).

Blogs: This is another computer mediated communicatioMQy
platform that can be used where learners often fmree problems
relating to fatigue, poor time management as wsllagademic and
social isolation.

5.3.2 Need for Virtual Counsellingin ODL
Virtual counselling is an easy and convenient medngaching clients.
In open education, it offers platforms capablenaféasing accessibility

and reducing frustration. It also saves costs foavdiling,
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accommodation and time. In this regard, studentsuse their mobile
phones and laptops to contact their counsellordiowit travelling to
meet them. This arrangement saves cost espedidlig iwo parties are
not living in the same location; the students mikb be far away from
their study centres for another personal engageltiaitmay require
assistance (Ukwueze, 2016).

Similarly, virtual counselling allows students impenm education to
engage in meaningful time control and managemepthdourages more
control and less time wasted on non-agenda isssiepansellors and
students usually arrange and agree on time andoperrpf meeting
ahead of time (Kolog, 2014).

Finally, with virtual or online counselling, cliextare saved from
potential intimidation usually experienced in faoeface counselling
sessions. For instance, victims of rape, HIV/AID&mosexuality,
terrorism, child abuse and neglect, wife battermmgl a host of others
can discuss their problems virtually.

SELF-ASSESSMENT EXERCISE 1

In not more than ten minutes, answer the questiotige box below.

Which of the following social media platforms doest require internet
services?

E-mail

WhatsApp

SMS

Twitter

Virtual counselling frees clients from
Embarrassment

Face-to-face intimidation

Confidentiality

Usability

The short message system (SMS) is a/an
Text-based communication platform
Phoning system

Video conference platform

Indoor activity

5.3.3 Challenges and Possible Solutionsto Virtual Counselling

Unsteady Power Supply: The epileptic power supply in Nigeria is a
huge challenge to the use of automated media insesling, especially
in Nigeria. Similarly, not every Nigerian can affiogenerating sets as
alternative sources of power, which invariably ef§epeople that may
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wish to benefit from automated counselling (Ukwyez@16). The three
tiers of government in Nigeria should endeavour rewamp the

electricity industry to make it functional in orde avoid interrupted
power supply. Alternatively, functional generatirggts with high

voltage should be supplied in every study centrepmdn and distance
education institutions with ICT facilities.

Poverty: The use of ICT facilities in counselling requirésternet
services via computer sets and mobile phones, wheduires a
reasonable amount of financial resources to accune maintain. The
fact remains that many Nigerians cannot afford ast@psets or android
mobile phones to access and service Internet ssrvithe government
at all levels should initiate poverty reduction gr@mmes that can
empower Nigerians towards acquiring wealth in ortterafford what
they need, especially facilities they can use tprowe themselves such
as computers and alternative power supply to opénat computers.

Network Coverage and Outage: Although Internet services have been
in existence in Nigeria for quite some time via @ybafes but the use of
mobile phones came into the country in the year20@lLnow, not all
the communities are covered by mobile telecommuiicanetwork.
The Nigeria Communication Commission (NCC) shouldwe that all
the communities and wards in Nigeria are hooketthéonetwork grid of
all telecommunication networks in the country. $sx\providers whose
services are often epileptic should also be sameticand made to pay
for damages each time they default.

Inadequate Computer Literacy: Several Nigerians as observed are not
computer literate; some are digital analogue andramts who have
little or no knowledge of the use of computers. Thgital natives are
the young ones who are currently in conventionstitmtions and some
service agencies like banks, cyber cafes and gilaees. Mass training
of Nigerians who are computer illiterate at comntyhevel at no cost
can boost computer literacy in order to embraceiaircounselling.

SELF-ASSESSMENT EXERCISE 2

In not more than ten minutes, answer the questiotige box below.

Highlight any three challenges of using internetrviees for
counselling in Nigerian secondary schools.

Suggest any three possible solutions to the clgaefacing the use of
internet services in counselling students in Nayesecondary schools.
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5.4 SUMMARY

In this unit, you were exposed to the concept dirai counselling. You

were told that virtual counselling can be referreml as online

counselling, automated counselling, e-counsellinggechnology

counselling, and internet counselling among oth€éaosi also studied the
meaning and forms or platforms of virtual counselli Among the

platforms are WhatsApp, e-mail, SMS, Twitter, liggtam, Telegram,

etc. Other areas studied in this unit include thallenges of using
internet services for counselling in Nigerian setamy schools as well
as possible solutions to the challenges facinguieeof internet services
in counselling students in Nigerian secondary skshoo
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5.6 POSSIBLE ANSWERS TO THE SELF-ASSESSMENT
EXERCISES EXERCISE 1

WN -

. C
. B
A

EXERCISE 2
Question 1

Three challenges of using internet services fomselling in Nigerian

secondary schools are:

I. Inadequate power supply.

. Computer illiteracy among many Nigerians.

iii. Poverty in terms of purchasing power to acquireeascries and
electronic gadgets for virtual counselling such casnputers,
laptops, android phones and data.

Question 2

Three possible solutions to the challenges fachey use of internet
services in counselling students in Nigerian seaondchools are:

I Improvement on electricity supply to ensure regusapply
power in the country.

. Training and retraining of many Nigerians on thee usnd
application of computers.

iii. Provision of soft loan to people to enable themuaegnecessary
accessories and electronic gadgets for virtual selling such as
computers, laptops, android phones and data.
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