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INTRODUCTION

Sociology of Education, EDU 202 is a one semes2egredit unit
course. It will be available to all education stideat undergraduate and
postgraduate diploma levels in education— B.A(EB)Sc. (ED) and
PGDE. This course consists of fourteen units.

COURSE AIM

There is a need to study the relationship betwesstucation and the
society for better understanding of the functiagadif the sub-systems
in the society. The course also aims at expogsiagstudent teachers to
contemporary educational issues for proper perfoomain the
classroom. Sociology aims at drawing the attentidnthe student
teacher to the cross cultural analysis of sociaues for better
understanding of their environment.

COURSE OBJECTIVES

Every unit of this course material has specificechyes. You should
refer to them during your study to check for youwgress. You should
always look at the unit objectives after completmainit. In this way
you can be sure that you have done what was refuakyou in the
unit.

WORKING THROUGH THIS COURSE

To complete this course, you are required to réadstudy units and
read reference books and other materials recomedenBach unit
contains self-Assessment Exercises (SAE) and Tutavarked
Assignments (TMA); attend to the tasks. You shoaldo attend
facilitation sessions and participate in all clasdivities. This is a 2
credit unit course consisting of 14 study units.

COURSE MATERIALS
Major components of the course are:

(@) The Course Guide and
(b)  The Study units
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ASSESSMENT

There are two aspects to the assessment of thisecotihe first is the
tutor-marked assignment, while the second is the @nthe semester
written examination. You are expected to apply ih&rmation,
knowledge and techniques gathered during the course

Your tutor-marked assignment will account for 30¢ile the end of
semester examination will contribute the remairi0§o.

HOW TO GET THE MOST FROM THIS COURSE

In distance learning, the study units replace thgarsity lecturer. This

is one of the great advantages of distance learnfog can read and
work through specially designed study materialkgoalr own pace and at
a time and place that suit you best. Each of thdystnits falls on a
common format. The first item is an introductiorttie subject matter of
the unit and how a particular unit is integratedhvthe other units and
the course as a whole. Next is a set of learningctibes that will show

what you should be able to do by the time you detephe unit. You

should use these objective to guide your study.

Self -tests are interspersed throughout the unistkitg through these
tests will help you achieve the objectives of timts and prepare
you for the assignments and examination. You dd sadf-test as you
come across it in the study unit. There will alsosome examples given
in each unit, work through these when you comédont

The following is a practical way for working thrdughe course.

i. Read the course guide thoroughly.

i. Organise a study schedule.

i, Stick to your study schedule strictly.

iv. Start with unit; 1 read the introduction and obijees for the unit.

V. Assemble all study materials.

Vi. Work through the unit.

vii. Do the assignment and convince yourself that yoe maastered
the unit.

vii.  Move to the next unit.
iX. Go on like this until you get to the last unit.
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STUDY UNITS

There are fourteen study units in this course,
EDU 202, Sociology ofEducation.

They are as follows:

Module 1

Unit 1 Sociology of Education

Unit2  Education and Sociology

Unit3  Socialisation of the Family and School
Unit4  Socialisation, Education, Culture and Peadion
Unit5  Family and Education |

Unit 6 Family and Education Il

Unit 7 Education and Social Stratification

Module 2

Unit 1 Social Class and Educational Attainment

Unit 2 Education and Social Values

Unit 3 The Home and Social Values

Unit 4 Social Functions of Education

Unit 5 Stability and Change, Education and Cul@hange

Unit6  The Sociology of the Classroom

Unit 7 Social Relations in the Classroom, Teaclmer Relations, in
the Curriculum, Teacher and Examination.

Assignments are compulsory; they are a uniqueifeaf your course
delivery system. You should therefore attend tory®dutor-Marked
Assignments (TMAS) at the appropriate time. Use$elf-Assessment
Exercises to assess yourself and then attend toayeas of weakness.

TUTORSAND TUTORIALS

Your tutor-will mark and comment on your assignnserkkeep a close
watch on your progress and on any difficulties waght encounter and
also provide assistance to you during the courd&end facilitation
sessions this is the only chance you have for etfad¢ace contact with
your facilitator, and for you to ask questionsrtiégate in the class
activities as you will learn a lot from participagi in active discussions.
Information about your facilitator’'s contacts witle disseminated to
ensure you are able to reach them when necessary.

We wish you success!

vi
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MODULE 1

Unit 1 Sociology of Education

Unit 2 Education and Sociology

Unit 3 Socialisation of the Family and School

Unit 4 Socialisation, Education, Culture and Peedity
Unit 5 Family and Education

Unit 6 Family and Education

Unit 7 Education and Social Stratification

UNIT 1 SOCIOLOGY OF EDUCATION
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1  Meaning of Sociology
3.2  Functions of Sociology
3.3  Meaning of Education

4.0 Conclusion

5.0 Summary

6.0 Tutor- Marked Assignment

7.0 References / Further Reading

1.0 INTRODUCTION

This unit presents the fundamentals of Sociologidication, focusing
on the meaning of sociology, its functions, mearohgducation and the
relationship between education and sociology andatbn and society.
The acquisition of these basic rubrics will expgse to the nature of
the course.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

define sociology as a concept

explain the meaning of education

establish the relationship between education aoetyo
discuss the functions of sociology.
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3.0 MAIN CONTENT

3.1 Meaning of Sociology
What is Sociology?

Before attempting to define what sociology is,sitimportant for us to
look at what the popular conceptions of the disecgimean. As may be
the case with other sciences, sociology is oftescariceived among the
populace. Although many may rightly and grossly ndge that
sociology is about people, some think that it isadout helping the
unfortunate and doing welfare work, while othengkithat sociology is
the same as socialism and is a means of bringimgluton to our
schools and colleges.

The first social scientist to use the tesatiology was a Frenchman by
the name of Auguste Comte, who lived from 1798-18S@ciology
which had once been treated as social philosophtheophilosophy of
the history, emerged as an independent social ceiém the 19th
century. Auguste Comte, a Frenchman, is traditigrainsidered to be
the father of sociology. Comte is accredited wité toining of the term
sociology. The wordsociologyis derived from the combination of the
Latin word, socius, meaning companion or associate; aados,
meaning science or study. The etymological meabnintsociology" is
thus the science of society.

John Stuart Mill, another social thinker and pholpiser of the 19th
century, proposed the worethology for this new science. Herbert
Spencer developed his systematic study of socredyaaopted the word
"sociology"” in his works. With the contributions 8pencer and others,
it (sociology) became the permanent name of the rsamence.
Sociology is therefore seen as the science or stfdyhe origin,
development, organisation, and functioning of hursaaiety. It is the
science of fundamental laws of social behaviousgtiens, institutions,
etc. It is the systematic study of society. Sogglencompasses all the
elements of society; that is, social relation, abstratification, social
interaction, culture. That is why the scope of slmgy is wide and it
ranges from the analysis of interaction of two amaus persons to the
global social interaction in global institution.kei UNESCO, UN, etc.
Sociology can perhaps be best regarded as an attempame that
which secretly keeps society going.

Although the term “sociology” was first used by tiieench social
philosopher Auguste Comte, the discipline was niinaly established
by such theorists like; Emile Durkheim, Karl MarrncdaMax Weber.
Before going any further, let us note that the emt “society and

2
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“culture” are central in sociology. However a méoemal definition of
sociology may be that it is a social science wtsttidies the processes
and patterns of human individual and group intéoactthe forms of
organisation of social groups, the relationship agnthem, and group
influences on individual behaviour, antte versa, and the interaction
between one social group and the other (Oni, 2013).

Sociology can also be defined as the scientifidystaf society, which is
interested in the study of social relationship lesw people in group
context. (Marcus & Ducklin, 1998

Sociology as a field of discipline is generic anmdluella in nature as it
deals with the totality of human interaction andamnation. It is a
Systematic study of social behaviours and humaruggolt delves
primarily into the influence of social relationshipn people’s attitudes
and behaviours and on how societies are establishddchanged. To a
layman,sociology is the study of man’s interaction withire society,
but it extends beyond that as it deals with thewoigation and control of
man’s behaviours and attitudes within the sociéy.a field of study,
sociology has an extremely broad scope becaussoitiety comprises
several sub systems with inherent fragmentatiorsofponent parts in
each of them for sociological considerations. Sogy primarily
concerns itself with social relationships. A netwoof social
relationships is called a society. The societyhe tole concern of
sociology. Although there are other aspects ofdbeial sciences that
focus on some other aspects of the society, thérateconcern of
sociology is the social relationships of mankindci8logy is concerned
about social facts in the economy, education, |egaturity, politics,
medical, religion, family, technology, sports and sn. Within the
province of these sub-systems both the structuspb@s of human
society and every type of social relationship aeegn@p examined. The
scientific assessment of the social facts withim $lociety serves am
avenue to curb discomfort and instability in thecisty amongst the
people. Hence, sociology as a field assists the meesnof any society to
solve attitudinal, character, behavioural and dqmiablems to actualise a
healthy growth and development of such society.i@ogists therefore,
are people serving the society in a variety of cdEs as teachers,
lecturers, researchers, journalists, workers irustiy, personnel officers,
social workers, administrators, farm planners, @ass criminologists,
probation officers and so forthfhe basic knowledge of sociology is
compulsory for scholars in all fields of endeavofor better
understanding of the society in which they liveoci®logy is a science
because it also uses scientific methods in islyst Science is an
accumulated body of systemised knowledge and widsdgepted
processes dedicated to the discovery of generlalsaand theories for
refining and building on the existing knowledge.eTs$cientific method
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which is universal (though now objected to by s@uientists) consists
of formulating a problem to be investigated, foraiilg some
hypotheses and conducting a research which mugulblec, systematic
and replicable

SELF-ASSESSMENT EXERCISE

List at least five aspects of the economy in whioh find the study of
sociology relevant.

3.2 Functions of Sociology

Sociology performs several roles within the socityan indispensable
impetus to enhance its continuity and stabilityagsists in the analysis
and clarification of different types of relationghkiwithin the society
which produce certain manifestations in human keiragpnd how such
behaviour could bechecked and reformed-or instance, within the
society there are deviants who probably get imtlair apprehended into
such unacceptable behaviours due to ignorance ted variedreasons
beyond the victims’ explanation. It is within theterest of sociology to
probe into the fundamental causes of unacceptadi@aviours through
critical analysis of the matter wontrol and correct such misdemeanor.
For instance, there could be a case of unwarrambstlity and other
related matters in an individual which he manifestsle relating with
others. It will be necessary to analyse such bebavor reconstruction
and reformation. Some time ago, there was the chsa “medical
student” who always excelled in academic work; t be would
consume a lot of alcohol and get so drunk that would end up
sleeping under the stair way of his hostel blotke university
authorities upon discovering his problem recomteeinsome courses
for him in sociology in order to control his behawi. This move
reformed the student’s behavioufoday he is a well behaved and
renowned medical practitioner.

Sociology exposes members of the society to howoaily and power
are derived within the society and why certain ealucustoms, beliefs
and practices are upheld. All human beings aredomahtally the same
when it comes to taste of power or occupation ofilpged positions.
Every individual has the propensity to cling toygs and authority due
to the benefits accruable from them. A dictum gtess, “Nobody
tastes honey and spits it away”. Authority and poae as sweet as
honey. That explains why human beings pursue thanmgly to enjoy
the values attached to them.

Sociology also attempts to establish the links leetwthe different sub-
systems in the society. It studies the relationshgiween the political
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system and the economic system or the relationfigfween the
educational system and the political system orrétationship between
the legal system and religious system and so forthdictum goes thus,
“When one finger touches oil it affects the othiegérs”. There is an
interrelatedness amongst all the systems in theetyoand that is why
there should be healthy functionality and relatiopsto foster growth
and development.

Sociology intimates individuals with the changeshw the society and
the effectsof such changesn human existence. Through sociology, it is
revealed that the society is dynamic and

transitory in nature. In sociology, individuals bete aware that the
society is not static which calls for dynamism houghts and actions
amongst the people in order to be fully integrdtech time to time.

For instance, there is computer revolution globatypresent. Every
individual within the global society is expectedlde computer literate
in order to function effectively and to be fullytegrated into the sub
system within the society. Sociology examines hurackground and
various forms of orientation within the society. ti¥fn the societal
setting there are diversifications of cultural bgrdunds and upbringing.
The environment within which an individual is boamd bred has
significant influence on the values, beliefs, saind ideas which the
person internalises, conceptualises, demonstrateanifests and
exhibits.

With the understanding of sociology an individusbiessed with rebuff
view aboutotherpeople’sbackground. This will assist in tolerating and
accommodating others with differences in culturaickground and
orientation.

Sociology also operates within the realm of humeaads. In the society,
there are basic social needs which individuals rasfm achievefor
meaningful existence and purposeful survival. Sogy sets it upon
itself to identify various human needs in the styci@nd explains how
those needs are met and satisfied. Sociology teapheple to only
aspire to meet and satisfy those necessities efthiait will assist in
living a decent and meaningful life. It explaingetbdanger in daring,
aggressive and unwholesome approach to satisfysoneéds. For
instance, an individual who is involved in armebbery, fraud, stealing
and other illegalities to satisfy his needs is rdgd as an unacceptable
member of the society. Therefore, all forms ofgdé behaviour is
unethical and immoral.

The foregoing explains that sociologists study aldoghaviour — people
and their patterns of behaviour. The focus is anlay people form
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relationships and how these relationships, consdién their totality,
are represented by the concept sbeety.
3.3 Meaning of Education

Education can be variedly defined depending omptirpose it is meant
to serve and the discipline in perspective. In@ogy, education can be
simply explained as an activity which goes on isogiety where its

aims and methods depend on the nature of the gani&thich it takes

place. It is to make an individual understand tee ociety growing up
around him of which he is an essential member.

Education in the specific term is a means of makindividuals
understand their society and its structures. Thil assist such
individuals to open up for them a way of creatingaming out of their
environment and relationships with other individuah the realm of
language acquisition and thought to classify anolvide meaning to
things, ideas and events. This means that educasioto provide
constructive thinking.

Education in any society is to help transmit to yoeing the culture of
that society.The parents, the teachers and otherbers of the society
contribute in performing this noble function.

It invariably means that every member of gSueiety hasthe statutory
function to transmit knowledge for the survival of individualsThe

home transmits informal education, the school éefiformal education
while the open society transmits non-formal edweatiEducation is a
veritable tool for human growth and developmentudadion helps in
acquisition/clarification of personal values, selfrealisation/self-
reflection, awareness of one‘'s abilities and goalslf-esteem/self-
efficacy. Here are some areas in which educatioefiis man.

Thinking creatively

Cultural appreciation: art, music, humanities

Developing a sense of well-being: mental and plajsiealth
Acquisition/clarification of values related to thehysical
environment

Respect: giving and receiving recognition as hutrings

. Capacity/ability to live a fulfilling life

4.0 CONCLUSION

Sociology as a discipline is the scientific studynman in the society.
The society is not in a vacuum, it comprises suiesys which man
interacts with as important to purposeful surkivEhere are several
functions which sociology stands to perform in sloeiety. It stands as a
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link between the different subsystems in the sgrigtanalyses and
clarifies the relationships within the societyaiso intimates man in the
society with the trend of the changes occurrindhinithe sub-systems
and so on. Education is the training of an indialdin line with his
culture and innovations within it to become an atakle member of the
society with good conduct, good character and gbebaviour for
positive contribution to the growth and developmaintuch society.

5.0 SUMMARY

This unit examined the meaning of sociology as manteraction in the
society. It also itemised the functions of socigiagith explanation of
each function. It further treated the meaning afcadion from the angle
of human development in the area of morals andest

6.0 TUTOR- MARKED ASSIGNMENT

1. List and explain five functions of sociology of edtion to
students.
2. Discuss the relevance of education to the society.

7.0 REFERENCES /FURTHER READING
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UNIT 2 EDUCATION AND SOCIOLOGY
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Education and Sociology
3.2  Education and Society

4.0 Conclusion

5.0 Summary

6.0  Tutor- Marked Assignment

7.0 References / Further Reading

1.0 INTRODUCTION

This unit is packaged to intimate you with the fandntals of
education and sociology focusing the meaning ofcation, its needs,
functions, meaning of society and the relationdgtween education
and sociology and education and society. The atopn of these basic
rubrics will expose you to the nature of the course

2.0 OBJECTIVES
By the end of this unit, you should be able to:

define education

define sociology

explain the meaning of education

define society

establish the relationship between education aoetso
discuss the functions of society

explain the social functions of education.

3.0 MAIN CONTENT

3.1 Education and Sociology

Education and sociology are issues used to classifl establish the
interrelatedness between education atm#® society. The terms
educational sociology and sociology of educatioe ased in the
discipline as approaches to the two extremes. ™agai of the two
terms rests on the preference of the expert. Hewein the
contemporary world, sociology of education is comiyion use. This is
because educational sociology would imply an emphagon
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educational and social questions while sociology education
emphasises sociological problems in the realm otation which is the
concern of sociologists. In blending the two corisdp become either
educational sociology or sociology of educatiorg tdoncern and focus
is still on the society. Educational sociologyhs application of general
principles and findings of sociology to the admiration and processes
of education. The approach means the applicatiosooiology to the
institution of education as a separate societal. uni the same vein
sociology of education depicts an analysis of th@dogical processes
involved in the educational institutioli.emphasises the study within the
institution of education.

There is cross-fertilisation of ideas, conceptangeandtheories between
educationists in closing the gap between the twhidi As a matter of
fact, experts in sociology of education are regards sociologists
because of their contribution to the existing knedge in sociology.
The experts in pure sociology have also contributadeasurably to the
field of education which further strengthens thiatrenship between the
two fields.

Therefore sociology of education has been an imapbrpart of the
development of the discipline of sociology, with d@rigins in the ideas
of Emile Durkheim, who was a professor of sociol@yd education at
Sorbonne at the turn of the"2@entury. Sociologists of education study
the myriads of connections between education aogktyoat all levels
of the education system, including primary, secopdand post-
secondary. Some scholars have emphasised the &xtehich schools,
colleges and universities are socialising institosi, whereas others
attend to socio-economic success and examine ttienveichool and
between-school stratification processes that amdonteducation’s
observed effects. Still others view the relatiopshetween education
and society in a micro perspective, analysing howicula create and
legitimise the modern nation-state or understandimeg supply of and
demand for education in terms of social movemesusjal control and
patterns of social change. To buttress this view, 013) explained
why sociology of education is defined as the sdienanalysis of the
social processes and social patterns involvedarettucational system.
This assumes that education is a combination ofakacts and that
sociology is an analysis of human interaction. Edional process goes
on in formal as well as in informal situations.cogical analysis of
the human interaction in education may include bsitnations and
might lead to the development of scientific gensations of human
relations in the educational system. In the stuidghe various relations
between education and society, the sociology otaiilan is concerned
with such general concepts as society itself, cajtaommunity, class,
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environment, socialisation, internalisation, accardation,
assimilation, cultural lag, sub-culture, statuse lnd so forth.

It further involves in cases of education and dociass, state, social
force, cultural change, various problems of ilecture, roleanalysis in

relation to the total social system ral the micro society of the school
such asauthority,selection, and the organisation of learning, stiegm

curriculum and so forth. All these are the concefneducation and
sociology as inseparable disciplines focusing om pinoblems of the
society.

With the explanations above, we can see that smypyol of education

has particular affinity to other subfields in sdomy, including the

sociology of the family, social stratification anabbility, the sociology

of organisations and occupations, political soggloand the sociology
of age and the life course. Because education igulalic good,

sociologists of education have a great deal to aayut educational
policy and practice, applying the knowledge thédfieas produced to a
broad array of educational and social problems. Agnthese are
unequal access to education, what makes schoelstigéf, dropping out
and persisting in school at various levels, teazhgrofessional

development and collaborative work, ability groupiand tracking in

elementary and secondary schools restructuringtl@dchool-to-work
transition, to name a few.

3.2 Education and Society

The word “education” originated from the Latin wadlicere, meaning

“to draw out” or “to lead out” This shows that m&nendowed with
some basic qualities or potentialities which arebedded in him.

However, for such qualities to be useful to thevitial and the society
at large there is the need for the members of dbeety to be led out of
ignorance, predicament, confusion and misconceploout the world

around them. Education can further be explaineth@sourishment of
an individual to attain the natural capacity irelifThis could be done
through the training, rearing and upbringing oftsuredividuals in the

traditional and modern ways to become acceptablenbees of the

society in which they live.

The responsibility of training individuals in thedety is primarily
vested on the parents at home and the teachershaools. The
beneficiaries are nurtured to acquire requisitéisskind knowledge to
live successfully in the society. In modern timeshool has assumed
very great importance in the training of individsiddecause of the
complexities of life in the modern times. These ptexities of life as

10
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seen in a highly industrialised and computeriseoball village has
forced upon the adult members of the society thibelate transmission
of the cultural values and modern technology toythhenger members of
the society in an efficient and systematic maniiée child has to be
given complete knowledge about communication teldgy (GSM)
cybernetic ideas, computer literacy, internatioredations, vocational
training for self-reliance and moral education tarkc anti-social
behaviours (like cultism, examination malpracticésjg addiction and
alcoholism). The school is a place where the cHigelops socially
desirable behaviours that assist him to make pssgrethe society in an
acceptable manner. The school gives much to ttietgdy training the
young members of the society to acquire necessaly and knowledge
which enable them to contribute their quota to dkerall development
of the society. Owing to the constant changesarsticiety, many of the
old media of education, such as the home and theciMosque had
lost the educational function. The child has taheseful broad-minded
citizen and education were confined to the hothe, child will
become a narrow-minded person . However, the $cokdloprepare
him for life, making him liberal minded; this mesathat the school is
the intermediate stage between the child’'s domdigticand the larger
society. Dewey viewed the school as primarily aiaomstitution.
Education being a social process, the school iplgirthat form of
community life in which all agencies acencentrated, that will be most
effective in bringing the child to share in the enibed resources of the
race to use power for social ends.

In other words, the school gives much to the sgcist training the
young. Educational institutions are to help mewn aromen to live
happier lives in adjustment with the changing emwinent. Education
will also assist them to achieve the social anchenuc progress which
will enable them to take their place in the modesmrld and to live
together in a peaceful society.

Society is a system or organisation of mutual iehast between human
beings, implicit in certain communities and inditns. Man as a social
animal is not only a member of the family alone,rheves out of the
family and shares the experience of the peopléenntorld outside. All
laws, traditions, directives, legislation and so ame meant for all,
which all members livingin that society have to accept. Also, all
societies have their cultural heritage which passes one generatioto
the other. In order to transmit this heritage, ¢ddeication of thenembers
is essential. The school and the home help in rdwesmission of the
cultural heritage. Busocietyitself is an effectiveagency ofeducationlt
is an informal agency and it is as effective as fdmaily itself. As a
matterof fact, society is abiggerfamily where peoplenix together, talk
to one another, share pains guelasureand try to progress collectively.
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People come in contadirectly or indirectly, personally or through
passiveagencies such as thgess, radioginema, television and so forth.

Therefore, social relationships are closely kAitwe-feeling” is created
and the “we-feeling” forces everybody in theciety to look for his place
in it, to find his rights and duties and to leawod manners. The child
learns the importance of cooperatioriplerance, selflessness,
brotherhood, faith in man, responsibility and so loms obvious that the
society has influence on the family becawdwnever any family makes
any mistakes the society puts it right.

SELF-ASSESSMENT EXERCISE
Define

(@) education and
(b) sociology.

4.0 CONCLUSION

Unit two has delved into the issue of relationdbgtween education and
sociology. It examined the two concepts separdielpre establishing
the relationship between them.

Sociology of education emphasises thpalyses of the sociological
process involved in educational institutions ane tpplication of

general principles ofindings of sociology to theadministration and

process of education. Education and society va¢se examined as two
concepts providing nourishment, training, rearimg apbringing of an

individual to live successfully in the societydtiain the natural capacity
in life. The society is not static as a host of humangofttinues to

transit from one stage to another in all sphereghfe comfort of man.

However, these changes in the society breeche negative behaviour
like cultism and examination malpractices whichuieg the society’s

attention.

5.0 SUMMARY

This unit examined the relationships between edutand sociology
as inseparable entities. Education and sociologyhasise sociological
problems and social questions in the realm of ditutauch as social
class, social force, cultural change, curriculutreaming, organisation
or learning and so forth. They are all pointerprimblems of the society.
Education and society were also discussed asdirenty of individuals
at home and school to be able to face the chalteagd complexities of
modern times in the society. It also reflected taéning of individuals
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to live happily in the society and to adjust withet changing
environment.
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6.0 TUTOR- MARKED ASSIGNMENT
Discuss the functions of the society and the skcasagocial institutions.
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UNIT 3 SOCIALISATION AND AGENTS OF
SOCIALISATION CONTENTS
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1.0 INTRODUCTION
This unit provides the background knowledge abbatdocialisation of
a child and the agents through which socialisatian take place. It

exposes you to the meaning sdcialisationand its ingredients in the
personality composition and disposition of an indiinal.

2.0 OBJECTIVES

By the end of this unit, you should be able to

o explain what socialisation is
o identify types of socialisation
o list and explain the agents of socialisation.

3.0 MAIN CONTENT

3.1 Socialisation

Socialisation as a social process has been defiperious authorities

in the field of sociology. Socialisation can be désed as the process of
adaptation by the individuals to the conventiorettgrns of behaviour.

It thus occurs on account of the individual’'s iaigtfon with others and

the expression of the culture which operates thndahgm.

Ross defined socialisation as the development ad-faeling” in the

waysand manners individuals behave in the sociBbgarduhas viewed
socialisation as the process whereby persons tedrehave dependably
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together on behalf of human welfare and by so deixgerience social
self-control, social responsibility and balancedspeality. Farayola
sees socialisation as the business of adjustinglpdo the way of life
of the community, usually by way of initiation intts customs, beliefs,
rituals conventions, expectation and demands caosobinwith
instructions and the setting of examples.

Having gone through the ideas of various expertsh@nmeaning of
socialisation, an attempt can be made to furthstifjuthe meaning of
socialisation as the process by which the indivsluaarn to behave
according to the social traditions and conventidyalof their
environment. Thé@umanchild has a remarkable capacityimitate others
to develop according to the tenets of the envirammBeing a social
animal, he tries to win the appreciation of theugrin which he lives
and hence, he naturally tries to imitate the caltof the grouplt is
through socialisation that he is transformed frdme &nimal intothe
human, and its socialisation which gives him l@alancedpersonality.
The social aspect of the personality is no lessomanmt than the
individual aspect. Socialisation teaches him ttaine control over
himself in the interest of others.

3.2 Early Socialisation

The patterns of behaviours thatsaciety has to pass on tds new
recruits are referred to as its cultures. Inpr@mitive society, the
transmission of theulturewas amajor part ofeducation.t focused on
how the children are given what we call primary @tion in the family
without ever entering a schod\t the age of five or sixhildren start to
go to school, the family has already a great déaducational care and
nurture. Much of the culture would have by this age b&amsmitted.
Also during the next few years when timajority of children are very
malleable the school works alongside the familyh&ve very potent
influence on the child.

The schools have come to consider that they hapasgoral care for
their pupils for good moral upbringing to complimehe role of the
family. But the values that the school tries to inculcateyrbe at odds
with those that the family attempts to teach théldchFor example,
stealing may béaught to bevery wrong by theeacherbut no one may
prevent a country child from taking apples or masyrom an orchard
or a city dild from taking fruit from a lorrymoving through hs
playgrounds or street3he children could learn all the roles that they
hadto play from the educationhatthey receive as they socialiggthin
the school and the extended family because what tieed tolearn
cannot all be taught within the nuclear familyislis because a nuclear
family belongs to one social class and mainly mee¢snbers ofthe
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same class or almost the same social class. Tresespwill be narrow
andlimited to the miniature environment. The early socialisation of the
child ought to embrace the nuclear family, the edtsl family and the
school for wider coverage of relevant items todzamt.

3.3 Types of Socialisation

Primary Socialisation

Primary socialisation occurs whemrlald learns the attitudes, values
and actions appropriate to individuals as membéra particular
culture. For example, if a child sees his mothepressing a
discriminatory opinion about a minority group, thiaat child may
think this behaviour is acceptable and could caito have this
opinion about minority groups.

Secondary Socialisation

Secondary socialisation refers to the process afnleg what is
appropriate behaviour as a member of a smallerpgwaithin the
larger society. It is usually associated with tegma and adults, and
involves smaller changes than those occurring inmamy
socialisation. Secondary socialisation occurs wdrem enters a new
profession or relocates to a new environment oilesac

Informal Socialisation (status socialisation)

In this type of socialisation, the individuialexpsed to a broad pattern
of socialisation designed to prepare him to occameneralised status
in life. This socialisation involves basically tlearning of the ways of
life of the family and the community, including iggbus observances
and initiation ceremonies.

3.4 Agents of Socialisation

The survival of any society depends solidly on shéficient degree of
homogeneity amongst itsnembers. Socialisation perpetuatesand
reinforces this homogeneity by fixing in the chffdm the beginning
the essential similarities that collective life dams.These essentidife
ingredients are transmitted through the family, osth religious
organisations, peer group, market, mass media@fatth.

The Family

The family is one of the many small face-to-faceugs that are called
primary groups saddled with the responsibility niing the offspring as
expected to satisfy “sex needs” (reproduction) necaic needs -
feeding, clothing, shelter, medical provision, asm on. It is also
expected to transmit the cultural values and notmsthe young
generation in order to be fully integrated into #oiety. Theamily is
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indeedthe foundationof socialisation because that is the fishtactof
the child. The inculcation of basic social valuégsirable character
traits and norms are learnt first in the family.eTiome assists in laying
the foundatiorfor personality and character development of adcfiihe
success or failure of an individual depends ontype of social take-off
acquired. The child is trained in language, positcharacter traits,
fundamental intellectual knowledge, vocationalllskiand so on,
through the initiation by the adult members of tamily like father,
mother and older siblings at home. These peapmeexpected to be
role models worthy of emulation in all ramificai®as members of the
younger generation look up to them as examptes nfioral standard.
Freud and other psycho-analysts believe thatirtipressions made
upon the child’s mind at home determine the chijgessonality. This
is because the child’'s mind is very flexible andscaptible to any
influence. The parents love for the child mak&sdeep impression
on him. The cordial relationship between hmthents has significant
influence on the personality development of thddchiParents need to
ensure that they display high level of moral mayunh relating with
each other to serve as shining examples to thiespoing.

The School

The school is another important agent of sociatsat After the home,

the child is exposed to the school whickoalnfluences him. It
socialises the child, gives him the opportunityranifest his qualities,

potentialities, capabilities, instincts, drives ambtives and helps to
develop his personality. For the child, the teashpersonality and

character provide a mode which he strives to ctpreby consciously
moulding his personality. This is true onty those teachers who
succeed in arousing in the child’'s mind an attacgitmend love of

themselves. Every little action, every movemepgesh made by the
teacher impresses itself on the child’s mind.

Apart from the teacher, the child is also influeshé®y his school mates
or groups. These mates or groups play a significzla in determining
the status and role the child will occupy in theisty later in life.

During the process of education, the child’s peatibpndevelops under
the impact of the other personalities with whonthmes in contact. In
the school, the child is disciplined; he is awdrat tdisobedience brings
immediate punishment but too strict a system ofidige restricts the
child’s mental growth and may even drive him intorgnal activity. On
the other hand, complete absence of control mayeritnake him
liberal, free and independent or impulsive. Besiddse cultural
programmes of the school also help to refine hitudes. The school is
also expected to transmit knowledge and skills the® learners to be
able to face life’s challenges and for sustenance.
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The Peer Group

The peer group is the child’'s own friends and égwaith similar
drives, motives and interests. The social worldhef child has its own
mode of interaction, its own values and acceptédiias of behaviour,
many of which adults cannot understand. It is aldven which the
child has equal and at times superior status tersth Peer groups take
shape early in the child’s life. In the earliely® these peer groups are
relatively informal and transitory, adapting quickto changing
circumstances in the child’s situation. Examplepe®r groups are play
groups (siblings, neighbours’ children, school reatbe cliques and age
mates. In later years, however they become nmredlly organised
groups like clubs, societies, gangs, charactedingl agencies like
Boys Scouts, Girls Guides and so on. In shory geoups are social
groups that influence the behaviour of their merabdiraditionally,
brothers, sisters and people in the community aneces of an informal
education of the child. But there is little or @@idence in Africa of the
effects they have upon a child’s attainment of farmaducation and
educational success. Peer groups can have eitigatives or positive
impact on a child’s life. A child has to exercisse in the choice of the
peer groups to belong.

Religious Houses

Religion might be described as a reflection of reattempts to explain
those aspects of his environment which he cannibénstand. Except in
terms of the supernatural — what is the purposge® What happens to
people when they die? In our society as in marerst people’s

religious beliefs are founded on the idea that @&othe supernatural
Power responsible for the creation of life. Theyidve that God had a
purpose when He created the world and that thipgee has been
explained by the prophets who came into the warltetl people how

they should behave in order that God’s purpose nbghachieved. For
this reason, religious beliefs give rise to certbipes of behaviour.

Religion is therefore a whole way of life. Peoplaonshare the same
religious beliefs will also hold the same attitu@esl opinions, and will

behave in the same way. Thus, religious instingidelp in the

socialisation process of their members. Thegi@lis leaders like

pastors or mallams are expected to demonstratghaléwvel of morality

to serve as role models to their followers. Italso worthwhile to

preach the authentic facts in their written litei and not the
manipulations to suit their personal interest aesirés.

The Mass Media

The mass media as an agents of socialisation tha@reown technical
characteristics. There are two major types namm@ipnt and electronic.
The print is in the group of newspapers, magazipespdicals, texts,
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bill boards and so on; while the electronic medre #he radio,
television, video, film and so forth. These foravenues for
socialisation. Media channels are clearly in comipet with one
another for a restricted period of leisure timeguiph there is one
exception to this generalisation. Because the rdudie the specific
characteristic that can be used as a backgroumdh&r activities; the
specialist provision of music apt for this purptses been developed as
a major function. The different media largely &ese of technical
characteristics are used in different ways by caiidand hence different
types of messages are passed through mass mekliare@ need to be
guided in the usage of their leisure hours ire tipatronage and
utilisation of the mass media to discouragéiation and learning of
negative ideas.

SELF- ASSESSMENT EXERCISE
Mention five agents of socialisation.
4.0 CONCLUSION

Socialisation is the process by which the individigarns to behave
according to the social traditions and conventibyalf his environment
as a result of the remarkable capabilities in hutpaings. It focuses on
early socialisation of the child in the transmissad the societal culture
as a major part of education right from the fantdythe school. The
nuclear family, the extended family and the sclgeé a wide coverage
of items to be learnt by the child in order to bmeoan acceptable
member of the society. The socialisation of theédcisi done through the
family, school, peer group, religious houses andsmaedia to intimate
the child with the happenings in his environment.

5.0 SUMMARY

This unit embraced the meaning of socialisationlyesocialisation and
agents of socialisation focusing centrally on updping of the child with
the tenets and culture of his environment. Théddki expected to be
nurtured in accordance with the needs, aspirataons beliefs of the
environment where he lives to be able to partieipactively in the
social processes of the environment.

6.0 TUTOR- MARKED ASSIGNMENT

Critically examine the concept of socialisatiowith specific
reference to its agents.
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1.0 INTRODUCTION

This provides background knowledge about the sigatbn of a child

and the media through which socialisation can tallaee. It exposes
you to the meaning of culture and its ingrediemsd #he personality
composition and disposition of an individual. Italkso expected to give
you an insight into simple and common sociologtbabries.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

discuss socialisation and education

define culture

explain what personality means

establish the relationship between education arel ghcial
framework

3.0 MAIN CONTENT

3.1 Socialisation and Education

The teaching of the basic knowledge and skills se@ey to earn a living
in @ modern community has been handed down thrtheleducational
system; literacy is one of such skills and knowkddn the same way
schools can undertake much of the vocational gaieldhat is essential
to steer a child into the job for which he is mesited. This task is
unnecessary in a primitive village. In thenemporary Nigerian
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society, skills and knowledge acquisition through school are tied to
white colar jobs which are no longer in agreemeiti whe reality in the
labour market. The labour market in the publi@abshment is full to
capacity and that is why the graduates from outui®ns of learning
complain of unemployment. Literacy as it is peveeliin Nigeria is not
meant for white collar jobs but to assist in capabuilding and high
level of productivity in our chosen career.

University education needs to cease from produoiagpower experts
who are not vocationally oriented to create jobsliemselves. Students
need to be guided and counselled to offer coursisraquisite skills to
create jobs after graduation from school. The msgeharged with the
responsibility to direct the affairs of educatidmosld objectively and
pragmatically re-assess the existing learning cdstéo fashion out
courses with skill acquisition for self-reliance damprivately driven
economy. In the primitive African society, unempitent was
impossible due to mandatory conventional vocatianaining which
equipped boys and girls with means of living. sltaiso possible in the
contemporary African setting if the education acegiin schools are
professionally oriented and delivered qualitativelp enhance
independence after graduation.

3.2 Culture

Culture has been variedly defined by the diffeithorities in the field

of social sciences, especially sociologists. dmndefined culture as the
configuration of learned behaviour, and the restilbehaviour, whose
component elements are shared and transmitted eoyngmbers of a
particular society. In the same token, cultureséen as the social
heredity that is passed on by the social group frgemeration to

generation. Taylor in his own contribution to thiscdurse of culture
viewed it as a complex whole which includes knowkedbelief, art,

morals. Law, custom and any other capabilities laaloits acquired by
man as a member of society. Kasper referred tmreubs a collective
term for patterns of essential and normatassertions taken from
literature, language or drama or sounds iasiop or symbols in
sculpture and art, or movement in dance and badl&shion in clothes
and so forth.

Right from the time immemorial, human beings litedether in a given
place and at a given time. A society was formethia way. Sets of
individuals organised themselves to lead group lifedn their social

interactions, the people have common interests lwhiakes them to
have a common pattern of behaviours. They do éviegy in common

to achieve desired objectives. Their values,dsteds and norms are
reflected in their ways of thinking and feelingn their relationship they
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acquire “a way of life” which is known as culture. Culture
distinguishes man from animals because theural traits that are
present in man are virtually absent in animals. man embraces the
world of language, art, dance, craft, drama, driess], literature, music,
politics, religious knowledge, skills and technotaghich makes culture
the sum total of ways of life of the people occungyia geographical
location. It is pertinent to stress and emphasiaéthere is uniqueness
of culture but there is no superiority of culture.

Human beings who grow in an environment with cartiltural traits
internalise and appreciate them. Any attempt todeom, alter or
influence a change is always met wskrious resistance and
antagonism. This is because it has been inherénily into the body
system like an unchangeable garment to be wormugffvaut life. These
values attached to culture by individuals are afhhpremium which
calls for diplomatic and gradual approach to chargherwise there
will be instability and chaos. In societies whateempts are made to
impose alien culture other than familiar culture theut due
consideration and respect for existing culture, lenoe and
pandemonium always erupt. All aspects of waealt should be
respected and accorded due considerationyis@ciety before laws,
policies, programmes and schemes are formulatddllfointegrate all
interest groups for peaceful co-existence.

Cultural Norms

A cultural norm is an established standard of wlha&froup expects in
terms of thought and conduct. These expectatiod eesultant
behaviours often vary from one culture to the nexthey are also in
different forms like the values, folkways and meralin every society
there is reinforcement of morals; there is punishinier members of the
society who disobey laws and who go contrary toatityr, for example
those who are involved in crimes like rape, murded robbery are
punished.

Ideal and Real Culture

Ideal culture consists of officially approved beioav patterns while
real culture consists of what people actually dotheir day to day
practices without due consideration to their @adfictatus; examples are
cheating, lying, fighting and so forth.

Sub-Culture

A sub-culture is a group smaller than a societis related to the larger
culture in the sense that it accepts many of itsnspbut the sub culture
is also distinguishable because it has some nofiibs @wvn.
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Cultural Relativity

It is impossible to understand behaviour patternstioer groups if we
analyse them only in terms of our motives and \&lué trait which
may be disruptive in one society may be vital #® shability of another.

Culture Shock

When an individual is exposed to an alien cultwaVironment and
among people who do not share his fundamentalfp#élie condition is
referred to as a culture shock.

Cultural Change

Cultural change occurs whenever new traits and t@mnplexes like
traditions, values and customs emerge to replazelthones in content
and structure. Although, resistance to change astnevident when
changes occur but it is inevitable.

Cultural Lag

When the non-material element of culture like n@realues and beliefs
attempt to keep pace with changes in the matdeaient of culture like
technology, then cultural lag has occurred.

Acculturation
The context between one culture and another togehdhe existing
traits is referred to as acculturation.

Enculturation

This is a process by which people become part efrtive culture.
This is done through the internalisation tbe morals, laws and
folkways of such culture to become part and pavtél

3.3 Personality

The origin, nature and development of personalég been considered
in a variety of universes of discourse. It is atcnissue in sociology as
a discipline which centres on man and society. @heave been
presentation of a variety of models of man’s innature. Some have
assumed a supernatural element called a spirit ®oud others have
accepted that nothing is given beyond a biological genetic heredity.
but the model of man’s personality amounts ultahato no more than
the current description of man’s activity and fuois, the roles he plays
and the modification of his attitudes and behavibuough socialisation
and education.

Man as a social animal lives within the contexthef society to interact
with his environment. His physical and behaviowainposition sums
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up to give his personality as an individual. Marmarmed with certain

potentials which are evoked in a variety of direct in relationship

with other people. These potentials are regardeg@essonality traits

which he grows up with throughout his life time e Hemonstrates these
traits through actions and behavior as Hateg with other people
around him who calls for the assessment and evatuat other people

to know the type of person he is in the societys Muman beings we
make gestures which are calculated to elicit respaand this comes
about by the individual taking on the role of thteey with whom he is

in the process of interacting. The child, for exéngradually acquires

the capacity to respond in an imaginative way t® &nwn projected

conduct within himself; he rehearses precisely wialtis going to do

and inwardly responds to it. Should the respohat lte obtains prove
to be unsatisfactory, he will try again until ant ecpictured in his mind

which elicits within himself the reflection of tlsatisfactory response he
hopes to evoke from the real situation outside hie can then make
a sign, a gesture or sound which is meaningfuthe sense that it is
calculated to produce the desired effect.

An individual directs behaviuor towards himselfngerses with himself
and passes judgment upon himself. Thus perspnalhich is non-

existence at birth arises in social experiences r@sult of taking on the
role of others. The personality is not primarilye tiphysiological

organism, although the physiological organism mayelssential as a
means of its outward expression, at least we cauk tf a personality

without it. The personality is basically a sociabisture which arises in
social experiences through communication, nutrjtioeducation,

socialisation and interaction with the norms anldies of the society.

SELF- ASSESSMENT EXERCISE
Distinguish between enculturation and acculturation
3.4  Education and Social Framework

Social framework is the body of facts in the fieldsociology that have
contributed immensely to proffering of solutionsstacietal problems. It
is otherwise known as the methods, techniques,tegies and
approaches conceptualised and adopted to asdisé iperpetuation of
peaceful co- existence in the macro societyd awithin the

educational system. Several proponents in thednafrsociology have
propounded practical theories and workable scientéports on social
stratification, social change, social mobility asal forth to resolve the
problems confronting man in the society.
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In the theory of Embourgeoisement by Goldthorpel bockwood, the
increase of educational opportunity has correspaigiincreased the
inter-generational mobility. This literarily contes that the creation of
educational opportunity for many people will creadem for mobility
instead of stability which breeds poverty and ecoicostagnation. The
more people are educated the more economic emp@mertmey gain.
Humans generally love mobility upwards than mopildownwards
because mobility upwards is progress makindpilen mobility
downwards is retrogression or backwardness. Twaea time in our
society when obtaining a PhD was rare, but todagnany areas of
study and levels of academic work, but it is beecgrmommon to find
people with doctorate degrees or at least somleehidegrees . The
opening of educational opportunities throughnivdrsal Basic
Education, Sandwich programmes, Open and Distaeaening, Adult
Education, Extra Mural classes, Part-Time courses so forth has
created avenues for more educational opportunitytife citizens and
these are sources of economic empowerment andtredwf poverty.

The school should not only prepare the pupil forkydat should also
open him up to opportunities to continue his edoocat Education and
academic achievement certainly do not end with slchoollege or
university. If members of the middle class desineward social
mobility, higher status or just more money, theyiust continue to
strive for further qualifications virtualtjproughout their lives. Itis
therefore one of the functions of the school tintthe individual in the
skills and techniques which will assist him to peshis personal
education and development throughout life.

4.0 CONCLUSION

In this unit the relationship between socialisatod education, culture
and personality were discussed. Socialisationeghatation are seen as
intimately related. Both issues explain the teaghof basic knowledge
and skills necessary to earn a living in a modeniety. The two
concepts examine how socialisation and educati@uldhbe used to
produce manpower expert who can stand the tesmefin the modern
society. Culture is also examined as a complex ghdhich includes
knowledge, belief, art, moral, law, custom and ather capabilities and
habits acquired by man as a member of society. Smpects of culture
were also examined. Human personality was examasa central
issue in sociology which centres on man and socieBersonality
encompasses both physical and behavio@@hposition of an
individual evoked in a variety of directions in agbnship with other
people in the society.
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5.0 SUMMARY

This unit examines the relationship between s@a#bn and education,
culture as a holistic concept and personalityfoduses on socialisation
and education as tools to convert a biological dp@wo social being for
positive interaction in the society. It also exaes different aspects of
culture like cultural norms, ideal and real cultucaltural relativity,
culture shock, cultural change and so on. Theopatgy of man was
also examined in the realm of its origin, naturel @evelopment in a
variety of universes of discourse. Education andatdrame work was
examined in this unit also in the realm of a fevise®g theories which
assist in academic achievements in schools.

6.0 TUTOR- MARKED ASSIGNMENT

1. Explain social framework as it relatesttao sociological
Theories.
2. Define culture in terms of material and non-enial aspects.
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of Education. Ibadan: Ibukun Olu Printers.

Musgrave, P.W. (1977The Sociology of Education. Great Britain:
Butler and Tanner Limited.
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1.0 INTRODUCTION

This unit gives you an insight/view of the familyda education. It
comprises ideas about the family and school, faraind agents of
education, family and occupational aspiration, fanaind educational
aspiration and the family and the child’s classrdmehaviour. This unit
is a roadmap to ideas about the linkage betweerfaimdy and the
school environment.

2.0 OBJECTIVES
By the end of the unit, you should be able to:

define family as a concept

discuss the role of the family in education

identify the relationship between family and ediarat
explain the relevance of education to family depelent.

3.0 MAIN CONTENT

3.1 The Role of Family Background in Early Childlood
Education

The family educates the child on the immediate egpees. Even the
educationists have become aware of the vital inpae of early years
in children’s cognitive development and of thet¢abat the home is the
first of several teachers. This fact in essengghlights the impact of
the family background in early childhood educati@hildhood is a
period during which a child needs the knowledgethe universe in
which he lives, the materials in it and the natiréhe people . Through
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education, the child develops his sensory explomati emotions and
social experiences as well as experiences of nyaatet achievements.
For a child to develop cognitively, certain ski$sould be inculcated
into him at every stage of his development. isTih essence calls for
parental influence. For instance, the family’sigsoeconomic status is
of paramount importance. In all societies, theresacial stratification

and each social class plays a dominant role icolgaitive development
of a child. For example the importance of home dext emotional

factors, pattern of childrearing, parental enviremtnand parental mode
of behaviour are significant factors in determiniag child’s early

childhood education.

The effect of parental mode of behaviour on boys @irls is enormous;
parents who are extremely upright and stern irb#teavioural pattern to
rearing an emotionally stable child stand acceptalh mother who is
extremely dominant, strict, cold and punitive hade&rimental effect on
a boy. He will develop a feeling of dejection anteriority and in the
presence of his companions, he will feel ashameause the physical
punishment by his mother paralyses a boy’s powerasdertion.
Children who are affected by their parents’ mode bafhaviour
negatively need to be stimulated and motivatednooerage them to
learn. A fathers who stays out late,, whonkbi alcohol excessively
and abdicates his responsibilities at home magceed at rearing
or producing children who will become prostitutdbjeves, touts,
dropouts and so on. This is true of the fact thek of adequate care of
children affects their future negatively.

The environment where children are brought up fggfeant effect on

the children’s education. A child brought up in astile and

guarrelsome home tend to rebel and refuse instnstat school. This
is because his home does not reflect peace and cdmother words,

children reared in a home where there is mutuderstanding between
father and mother, love and care for each othemuaually friendly at

school, and they obey school rules and regulatibhsy are also likely
to learn better because they are emotionallylestab

Children from modern African families in urban tes with economic
power to cater for them are expected to learn betteschool than
children from traditional African families in ralr areas with low
economic power. The reason can be attributed tofdbe that such
middle class children are exposed more to the wantdind them, and
the parental encouragement takes cognisance ahiltren’s exposure
to modern life within their environment. For exalmy such children
might be more exposed to computer operations, atesr e-learning ,
banking operations, modern communication systearsd so on, than
rural children.
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Becker summarises a number of studies which shavttte children

exposed to restrictive discipline are conformingl anore dependent
than children exposed to permissive disciplinatechniques.
Durojaiye’s study on African children shows thatildlen who are

always told what to do are judged to be low in ioiddjty. In other

words, the more the parents’ authority, the less ¢hild’s level of

cognitive development. Such children are tinadd non-assertive.
When discipline is imposed by means of severesighY punishment,
the child is depressed and aggressive.

SELF- ASSESSMENT EXERCISE

With relevant examples, discuss the relationshipyéen a child’s
family background and the school.

3.2 The Family and the School

The family is one of the primary groups of societgncerned with face
to face interaction or relationships. Throughoatns history, however
and throughout the world both the family and th&titntion of marriage
display a considerable cultural variability. Butatever forms such
institutions take, they have regard to the fact tha human child is for
a long time dependent for its biological survivaba the adult members
of those institutions. There are two types of fgmmdmely the extended
and the nuclear family. The extended family or gnoup is found and
can span three generations within the total houdeh@®n the other
hand the nuclear family comprises basically thedgtthe mother and
the children.

Every normal adult belongs to a family of oriergatin which a man is
born and reared and which will include his fathregther, brothers and
sisters. And he also belongs to family of procatiwhich he

establishes by his marriage and which includeswlie and children.

The family is rooted in marriage as an institutionThe institution is

found in a variety of forms which fall into the twwoad categories of
monogamy and polygamy. Monogamy occurs wheme man is
married to one woman. Polygamy occurs where one imanarried to

more than one woman. The Koran for example peranMuslim male

to have up to four wives at any one time. Polygratrcurs where one
woman is married to more than one man.

The family is vested with the responsibility of edting the offspring.
Parents are expected to train their children irostfor moral, spiritual,
vocational and economic empowerment. The parendst@achers are
required to work collaboratively to mould the chiid school. The
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parents as well as the teachers in school are ltectieely grant the
child psychological development by providing himtlwisecurity and
love for emotional stability. Musgrave furtherestses the need that the
institution of marriage is not just a social covénce to ensure its own
security and futurity through the family. Indee ttamily has come to
be used as a very specialised agency for provilifegtion that helps to
ensure the emotional stability needed if men anthemare to manage
their lives successfully under modern conditionsioonal stability is
in the long run far more vital for man than sheleygical excitement.

Such stability in the (male-female) father and neothelationship is
reached in and through an element of permanency ardonal

adjustment. However, for the growth and developmehtchildren

within the family institution, it is clear that whahildren require above
all else in their early years is a feeling of séguand stability which the
home and the school are billed to provide.

SELF- ASSESSMENT EXERCISE
Explain the following terms: polygamy, monogamy|yamdry.
4.0 CONCLUSION

We hereby draw the following conclusion.

1. Childhood is a period during which a child ne¢de knowledge
of the world in which he lives, the nature of theople and
materials in it. This is the period when the dhdevelops his
sensory explorations, emotions and social expese@s well as
experiences of mastery and achievements. Withgghriod the
child is still under the care of his parents atmbg precisely
before the school age. This is the period whererga are
expected to be role models and totally devotech&odare and
nurture of the child to develop the innate potdigs in him to
the fullest.

2. The family is vested with the responsibility educating the off
spring in accordance with the norms and valueshefdociety
before transferring him to school which is expdct®
consolidate on the home training by collectiveharging the
child psychological development through theovgsion of
security and love for emotional stability and progeademic
take-off in the school.

3. The family is an educational agent manily responsible

for the socialisation processes to lay a solid &ation for other
agents in the rearing of children.
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4. Family and occupational aspiration: In thémgive African
society, the family solely determines the occupaticaspiration
of every child. In the contemporary situation alse social class
of parents is significantly responsible for the wgational
aspiration of a child.

5.0 SUMMARY

This unit has addressed the role of family backgdomn early childhood
education as a period to develop the cognitivelsskit a child in
preparation for schooling. The relationship betwésmily and school
was discussed as two inseparable agents of educafibie family is
also regarded as the fundamental educational ag®rt which other
agents mount their construction to produce a dgaaiceptable human.

6.0 TUTOR- MARKED ASSIGNMENT

1. Examine the concept of family as the bekiaf sociology.

2. Critically examine four educational agents atationship with
the family setting.

3. Discuss the roles of family in behaviour nfigdition and control.

4. Identify the relevance of family backgrourtd learners’
educational aspiration.

7.0 REFERENCES/FURTHER READING

Berzer, P., & Luckman, T., (1972)The Social Construction of
Reality. Belgium: University Books Limited.

Kobiowu, S.V. (1994). Readings in the Social Foundations and
Sociology of Education.  Ibadan: Ibukun-Olu Printers.

Morris, |. (1978). The Sociology of Education. An Introduction.
London: William Cloves Limited.
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1.0 INTRODUCTION

This unit gives you an insight into the relatiomshetween the family
and education. It comprises ideas about the famaig the school,
family and educational agents, family and occupetioaspiration,
family and educational aspiration, and family ahd ¢hild’s classroom
behaviour. This unit is a roadmap for ideas abbatlinkage between
the family and the school environment.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. discuss the role of the family in a child’s edumat
o identify the relationship between family and ediarat
o explain the relevance of education to family depelent.

3.0 MAIN CONTENT

3.1 The Family as an Agent of Education

The family as an institution safeguards the childireh its period of
biological immaturity; it is also an institution wdhm provides for the
child’s primary socialisation and initial educatioMitchell pointed out
that parenthood is rapidly becoming a highly selfiscious vocation.
And it is the realm of interpersonal relationshg® social interaction
that this self-consciousness operates. Sociaisatvhich is one of the
primary functions of the family is to assist inetladaptation of an
individual to his social environment and is evetiyugecognised as both
a co-operating and an efficient member of the ligmiAt quite an early
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age, a child begins to place himself in the positd others, that is, to
take on the role of others, but it is done in ayvenitative and
uncomprehending way. For example a boy may copyfdtiser by
reading the newspaper even though the paper magldaipside down.
This is rather meaningless to him at first, exdépt he knows that he
wants to do what others are doing within the fanaitgle, but there is
little self-awareness or self-observation. Thé miay be preparing food
in the courtyard to imitate the mothers’ role.

In the process of education within the homelarge variety of
instruments and techniques are employed, some icaisgc and some
unconsciously. The family is much more than a negrestion of house
training, learning a few rules and accepting orectpg familial
sanctions. It is the beginning of that internalma of the culture of the
family’s society which will go on throughout thedividual’s life, unless
he suffers some partial or total alienation fromttbulture. It is true that
his home and family may assist him in his intesation. It is equally
true however that the very constellation of iddsdiefs and practices of
parents may militate against such internalisatidlany children are
unfitted for their society by the very teachinglack of it provided by
their parents. Moreover, the role-relationshipschihare required in the
society may be totally lacking in the home not rssegily because it is a
“bad home” in the generally accepted sense oféhm but because the
beliefs of the parents are restricted and restgcti There may be a
conflict of loyalties developed in the child thrdugis early education
which will result in an ambivalence of feelings aradationships. The
failure or success of any society depends solidiythe type of family
organisation present.

3.2 The Family and the Occupational Aspiratiorof the Child

The educational aspiration of children reflects ooty those of their
families but also the achievement aspirations wipahents hold for
their children. The social status of the familiess ftlose relationship
with the occupational aspiration of the childrerthe society. Parents
of high social standing have the resources toadise the occupational
dream of their children. For instance children bioto high social class
families can aspire to become professionals i gt@sen field with the
support of cultural capital from their families. &hesources required to
train a medical doctor, lawyer, pharmacist, engireeel technologist is
within the reach of the family who belongs to athgpcial class. As a
matter of fact the child can be sent to the besbals across the globe to
get trained. After the training there is provisiah employment
opportunities either within the the parents’ peeocompanies or the
company created for him to practice his chosengsbn.
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On the other hand, the children from families af Isocial class find it
difficult to actualise their dreams professiondigcause of low income
that will be insufficient to train them. For exalapa child from low
social class whose intention is to become a medicelor or a lawyer
may fail in his dreams due to the inability of Iparents to afford the
cost of the required training irrespective of teédents or natural
endowment. There are several children who excelied their
commercial examination like West African School @eate (WASC)
but due to the economic incapability of their faeslresort to offering
courses that are at variance with their careerrasmpns. Some even
become wasted abilities like dropouts or engagkw paid jobs like
“blue cola jobs” as drivers, sales boys and ghitajse helps and so on.
Hence occupational aspirations of children are etloselated to the
family position. The family background of a child significantly
responsible for the realisation of the child’s qeational aspirations.

3.3 The Family and the Educational Aspiration bthe Child

The educational aspirations of children reflect ooty those of their
families but also the achievement aspirations wipahents hold for
their children. The values for the intellectuahi@vement of children
are related to that of their parents. The parshtsv a strong tendency
to apply their own values and expectations to tb#gpring, for success
in their academic pursuit. There is evidence tmdtdren’s educational
aspirations are hinged, to a major extent, on thmily. The
aforementioned submissions were researgborte conducted by
Katkov-sky in 1994. The research furtheairoked that values of
different social positions are important influences levels of
educational aspirations of children.

The other closely related to educational aspirabbrthe child is the
matter of the social level of parents’ educatioafthinment. The
positive relationship between educational aspinatind social status of
parents can be a similar relationship that exigtsvben educational
aspiration and social status of the child. Thelidecin the level of
parent’'s occupation has significant influence ore teducational
aspiration of the child. If parents’ occupationat low status, the
educational aspiration of the child will be affetteThe actualisation of
children’s educational aspiration depends on tigh lhevel of parent s’
occupational status to be able to provide thhtrilogistics for the
child. The father's and mother's educational lewdl affect their
decisions to send their children to college. Edetggarents have great
value for education and as such wield great sugportheir children’s
education. Parents with low educational level giakie to other things
than education. The encouragement parents give cthigdren’s
educational aspiration is a very potent factor.l@bn given high level
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of encouragement otherwise called moral suppore lgreat influence
in the attainment of their aspiration. A dictum gdaus: “A dog with
people behind him will kill a monkey”.

The socio-economic position of parents is alsomaporrtant factor in a
child’s educational aspirations. There is no agn without logistic
support. Education requires a lot of things lilkexttbooks, pocket
money, water, food shelter, clothes, transport aadon. All these
requirements cost money to satisfy in order tometdearning the right
and adequate attention for success. Parent silitpab meet up with
these requirements of the child will cripple theueational aspiration
and attainment of the child.

3.4 The Family and the Child’s Classroom Behawur

A child’s classroom behaviour is obviously mmoduct of many
influences, both in school and out of it. We shobkl wary about
asserting too much about the causes of a childis\eeur in the school.
Teachers know from experience that the home baaokglrof the child
greatly influences his behaviour in the classrodhey speculate
accurately or inaccurately about the family frormgly observing the
child in school. There are two extremes aboutcthitd’s behaviour in
the classroom. There is continuity of the home tliedclassroom when
both the home and the school share a common s#tanéd values and
hold similar aspiration for the child. The othextreme is when the
home and the school do not have a common set akdhaalues.
Consequently, children tend to behave acceptablgnwthe home and
the school share common ideas about childringgaand hold
similar standards for behaviour. Conversely, ewh there is
disagreement between the shared values of the Iselmdohome the
child’s behaviour tends not to be in conformity hvithe school
environment.

There are differences between the adjustment af eurd urban child in
school situations. A rural child is more likely present behaviour
problems in school than an urban child. The rundbanay find out the
behaviour which is expected of them in the classras completely
different from that of the home. School demandseav kind of
behaviour which does not make sense in the homeuran child
however, discovers in the classroom particularigpwndemands
regarding behaviour. Thus continuity of expectatiabout child
conducts in the school and home ceases. To efuhplain the
illustration above, a rural child lives a simpledannchallenged life.
There are no adherence and obedience to socia amé regulations
like traffic codes and adjustment to parent s’ ydabutine as civil
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servants while in the urban centres a child is usednodern and
scientific life which assists the child to adjuas#y in the school.

The school must take into consideration the fandly a teaching
institution and the home background of the child nmoulding his
behaviour. The family and classroom are closelyateel but their
approach differs in forms of mode of upbringing aatlie orientation.

SELF-ASSESSMENT EXERCISE

Identify the relevance of family background to leens’ educational
aspiration.

4.0 CONCLUSION

Based on the items discussed in this unit, thlewiing conclusions
were drawn.

1. Family and Educational Aspirations: The edwssl aspirations
of children reflect the academic and intellectugtiiavements of
the parents because parents show a strong tenteapply their
own values and expectations to the off-spring starcess in their
academic pursuit.

2. Family and Classroom Behaviour: The home baxkyd of the
child greatly influence his behaviour in the clagsn because
both the home and the school share a common setleés and
hold similar aspiration for the child.

5.0 SUMMARY

This unit reflects family and educational aspimtiof the child and

family and classroom behaviour. It was discustet family and

educational aspiration, family and classroom aosally related because
the product of the family is what is consumed ie sithool in terms of
educational aspiration and classroom behaviouris Thbecause the
educational backgrounds of the parents arel ltehaviour being
exhibited at home by the parents have significafiuénce on the

educational aspiration and classroom behaviourabiild.

6.0 TUTOR- MARKED ASSIGNMENT
1. Identify the relationship between family and eahion
2. Critically examine four educational agents @ationship with

family setting.3. Enumerate the roles of family behaviour
modification and  control.
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1.0 INTRODUCTION

This unit examines ideas on education and socidtifatation; it
discusses agents of social stratification, edanati implication of
social stratification, social class and educatioattainment.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

define social stratification

describe various types of class in the society

discuss the agents of social stratification

identify the relevance of the knowledge of sociedtication to
societal growth.

3.0 MAIN CONTENT

3.1 Meaning of Social Stratification

The concept of social stratification could be rethto the classic parable
by George Orwell which posits that, “All animalearqual but some are
more equal than the others”. This parable istiaditintroduction, which
is centrally concerned with the inequalities of/ppeige on the part of the
constituent groups of society which compares ané#gandividuals and
groups. These comparisons are valuations or judgofeelative worth
and when members of a group agree, those judgrémédative worth
are social valuations. All societies differentiiieir members in terms
of roles. Some roles are regarded as more impodasbcially more
valuable than others and the persons who perfornore nhighly
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esteemed roles are rewarded more highly. Wireips are ranked
with some degree of performance, there is stratibe. Hence, the
process by which individuals and groups are rariked more or less
enduring hierarchy of status is known as stratiica

The most important aspect of social stratificatisnthe extremely
important point of social inequality. Some indivads and groups are
rated higher than others and such differencestingaeflect differences
in opportunities and privileges. For example, gssurvey research
methods and national representative sample, it deesy found that
doctors are rated higher than other professiorad;ifl) as a class, they
have a higher prestige rating. It is not enti@bar on what bases these
prestige ratings are made, but some of the coraidas are said to be
the amount of training required and the degreeesponsibility for
public welfare. For instance, income is a factooccupational prestige
but it is not the only factor. Other factors usedrestige ratings are
academic qualifications, cultural positions likeditional rulers and
chiefs, labour employment like industrialists, owsef companies,
public office holders like politicians, senatoranisters, commissioners,
counsellors and other political appointees.

3.2 Agents of Social Stratification

The Family

The family plays the most significant role in thevdlopment of an
individual. Freud believed that the impressionsden@an the child’s

personality as an adult by the family is very calici There are also
factors of social environment that may affect dd;hwhich include the

occupational status of his parents, the parentgdua@¢ towards their
children’s schooling and the expectations they Hawéheir children. A

child from a higher socio-economic background hhsaatages over the
child from the socio-economically lower class. drhigher class, there
may be a television set, radio, pictures, computerading and writing
materials all of which help to prepare a dhifor learning in

school. It is hypothesised that parents ofempgocio-economic
classes have more positive attitudes towards tteidren’s schooling

and have high expectations and standards for thddren. The parent
s’ ability to provide books and equipment fazthgsol, combined with
a positive attitude, stimulate the children tortea Furthermore, the
upper class child eats a balanced diet and thugdad health. Again,
the values he is exposed to at home are aintd what he finds in
school and therefore he is able to adjust easilschool life. A feeling

of belonging to a comfortable social school envinemt further helps
him to show his best (Dubey1973).
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A child from a lower class is handicapped in sonaysvbecause there
are few facilities at home to prepare him for s¢chéte may suffer ill-
health and may even find it difficult to make sktdory adjustment at
school. It follows logically that when a child ha poor educational
background, he will have limited chances of tgkthe very highly
respected and well paid jobs. The job in turn Iprgetermines one’s
social class. The educational system appears tdmnscious attempt
to perpetuate dominance by those who already héee greater
advantages in the society.

The School

Social stratification within the school, commonlgdwn as streaming,
refers to the division of school children into ag®ups according to
ability and intelligence. The brightest childrere anade to form one
class while those that follow in ability form anethlass. The children
are divided into groups, purely according to theitwd the individual.

This type of grouping has produced argument amotEeres in the

educational field. Some favour streaming in thathdd can freely

participate in a class of his own ability; they @egthat putting bright
and dull ones together creates problems for batigoaies of children.
The bright ones are kept waiting unduly for theslbsght ones, but the
latter are normally at advantage since teachermare sensitive to their
bright pupils’ responses.

The opposite argument is that it is better to mihtbright and dull ones
together as the bright children encourage theahdk, and the latter are
therefore at an advantage. Further, it is a ma@amatratic way to
educate children. Most of the children who arerage tend to be
forgotten by those in favour of streaming. Dub#973) observed that
the division of children into groups according toli#&y and intelligence
is sometimes the result of one intelligence test,arormally tending to
be of advantage to upper class children. This tsnegessary because
children from any one socio-economic class arelligémt because
intelligence test reflects the academic abilitytloé child. The child
from the more advantaged social environméwtretfore gets better
marks due to his earlier opportunities for learnikigrgreaves (1965)
observed that big problem seems to be the impattstreaming has on
children’s attitude self-image and ultimately theperformance.
Teachers, too tend to reinforce the particularustaimage of the child,
they tend to adjust their expectations accordinghether the child is in
the “A” stream or the “B” stream.

There are other ways in which schools make appdwestudents to

come to know how they are evaluated on their sclp@sformance.
They come to understand that rewards are assoaiate@erformance.
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The status they will come to occupy is relateddw hwell they perform
tasks to which they are assigned.

Occupation

In modern societies, roles have become \dwerse and complex.
Skills are learned through formal education systeand education has a
lot to do with employment, the occupation one falois mostly related

to the skills and knowledge which one has acquireBlor example, a

man does not become a doctor unless he has uneetiggraining and

has successfully passed all the theoretical andtipah tests and

examinations. In the roles played within socidgherefore there are
differences in rewards received by individuals pigythese roles. An

individual’s role is determined by what work he daw by the position

which he occupies.

The basis of valuing professions and occupatiofierdrom society to

society. Some professions and occupations are d/anea rational or
logical basis. For example, the length of timenspe training for a job

may determine one’s reward, as in the case of acaledoctor who

spent six years in training in the university; hengrally receives a
larger salary than someone who has spent threes yahe university
training for a job. Some professions and occupatiare valued on the
basis of the role which the practitioners play he day-to-day human
life in a society. Those who work in departmentssidered as most
essential to the society receive greater rewardemms of salary,

privileges and respect from the society. Some gksvalued purely on
a historical basis. For example, in Nigeria thdigeo force as a
profession has been distrusted by the public, scduring the colonial
period, it was perceived that the government intoed the police force
to suppress the citizens if they agitated for foeed Another possible
source of disrespect may be the relatively low atlanal level of

policemen.

The position people hold or occupy in the societyvhich they are

engaged, the salaries , the privileges and pre#tige receive all go to
sharpen their life style according to the way tree classified or

stratified. We can for example, recognise theitjpos a person

occupies or enjoys in the society through his dngser speech and so
on.

SELF- ASSESSMENT EXERCISE

Identify and discuss two agents of social stratfian.

3.3 Education Implication of Social Stratificaton
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In analysing educational issues, it must be bannaind that there exist
class and group structure, where vital facts emesgarding such
concepts as power, status, prestige, life charifesstyles, pattern of
consumption, leisure activities and occupationfier€ are also closely
related issues of human development such as culadecation and
socialisation which have implication for stratificm. In all the
ramifications of the literature on class as sogralupings, it is not easy
for anyone, whether pundit or dilettante, to obtamy final and clear cut
view on social stratification. However, the faehrains that people can
be classified according to occupational prestigepine, education or
other closely associated indicators of social statnd that such
classifications are not merely statistical categ®but reflect differences
in values, goals, attitudes and behaviours withenaducational realm.

The children are not open to equal educational dppidy even with the

compulsory and free education provided for thenm&aehildren from

low socio-economic class with natural endowmentndb have equal
access to qualitative education but rural andqliipped schools. The
public schools which are free are not properly fohtb reflect the right
standard to deliver the right tutelage to the sttsle Many of the

students from this low social economic class ameumined with poor
health and malformed physique due to poor feediggprance and
carelessness which may invariably give rise to p@wademic

performance .

There are wide differences in performance betwddldren. Some
drop out before completing primary school, esth have to repeat
classes, the majority of candidates fail the seapndentrance
examination. In the conduct of internal and comna¢rexamination,
children are not expected to perform equally duedifferences in
intelligence quotient (1.Q), parents’ social stata$rastructural facilities
in schools, teachers’ attitude towards work, pupgtitude towards
study and so forth. All these demonstrate educatianplications for
stratification. Within the education system, thare different streams
which can be followed leading to a variety of gfieditions and possible
occupations. These streams may be officially edudlare generally
considered to be unequal. For example, in Afrieahhical education is
generally considered to be inferior to academucaton. Teachers in
the universities feel better placed than lectumrersolleges of education
and polytechnics with the same qualifications frothe same
universities, the pupils and students who attendatg schools like
nursery/primary schools, secondary and universitiesk they went
through better schools than those who attend psbhools of the same
category. There are also differences between tmgests who attend
Unity schools and those who attend local or statmenl secondary
schools. There is also a gifted secondary schow@bkshed by the

44



EDU 202 MODULE 1

Federal Government to cater for the needs of tatestudents which
equally emphasises imbalance in the educationdémsysSchools and
colleges are theoretically equal following the sasy#abus and leading
to the same qualifications. There is a very widguasption in status,
quality and the market value of the qualificatidstaoned. Thus private
schools may be of a higher or lower quality thamggoment schools,
places in high status schools will be more ditfita obtain than places
in lower status schools; colleges and univessitivay be more
marketable than institutions where candidates cam @&he same
qualifications.

In most advertisements, it is always stated thalifications should be
from recognised universities. This is becauseessphools, colleges
and universities are not duly registered with tpprapriate authorities
and as a result they are regarded low statusttistis. There are a lot
of colleges and universities in Nigeria wher@ge have obtained
qualifications which are disregarded in Nigeriathe same vein, many
satellite campuses and study centres are regasladdaioning centres
where certificates are being sold without adhegetw laid down
procedures and rules for the award of such catés, as such they are
regarded as low status schools.

4.0 CONCLUSION

1. Meaning of social stratification: Social stfigttion is the
process by which individuals and groups are rankem more or
less enduring hierarchy of status. This means“#ibanimals are
equal” but some are more equal than the othersghaignifies
social inequality.

2. Agents of Social Stratification: The family, heol and
occupation as agents of social stratification wfldifferent
categories of statuses and social class in famégkdpround,
school type and career choices of children. Childrem solid
socio-economic background are likely to performtdrethan
those from weak background, those who attend sterat#ools
are likely to be open to better learning environteg¢han those in
poorly equipped schools while those who offer psefenal
courses are likely to succeed better in life thaosé with less
prestigious courses.

3. Educational Implication of Social Stratificatidt was concluded
that power, status, prestige, life chances and sohave
educational implication for social stratificatiomhis is because
the aforementioned factors determine the acadett@mment of
an individual.

5.0 SUMMARY
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In this unit, the meaning of social stratificatioagents of social

stratification and educational implication of sdcsratification were

discussed. Social stratification refers to sociaéqualities among
members of a given society. There are people witoupy different

statuses in the society performing various rolepdsicians, teachers,
and civil servants and so on. The family, schoall aecupation as
agents of social stratification were also discusa®anajor avenues for
societal hierarchical division to statuses. It vadso discussed that the
educational statuses occupied by individuals in #Hoziety have

implication for social stratification and classtdistion.

6.0 TUTOR- MARKED ASSIGNMENT

1. With specific reference to the Nigeria contegkpress your
views

about the categories of social class in the saciety
2. Do you agree that social class is responsdslsttidents’

education attainment? Discuss your position.
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1.0 INTRODUCTION

This unit discusses social class and educatiomahatent, social class
and the Nigerian elite argbcial stratification and its social implications
in Nigeria.

20 OBJECTIVES

By the end of this unit, you should be able to:

. establish a connection between social class andasdoal
attainment
J discuss social class and the Nigerian elite

o explain the implications of social stratificationNigeria.
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3.0 MAINCONTENT

3.1 Social Classand Educational Attainment

Almost every community has within its groups thosho think of
themselves as being somewhat alike. The membdhesé groups may
exhibit similarities in their choice of food, hongi dresses, language,
occupation, values, schooling and social behavidbnugh they may
have cultural differences, such as belonging ttediht ethnic groups or
religious groups, when they meet, they have commatiers to discuss
and they tend to feel at ease with one another §umups constitute a
social class. When one considers the differenceélarsocial class and
motivation to achieve, it will equally be considéraghat similar
differences in educational attainment must abotiication is one of
the main means of material attainment. It followgitally that those
who have high attainment will tend to place highueaon education.
Thus we would expect that the attainment withinrthiddle class would
regard education as vital to its welfare. Similaye would expect that
the lower class would see a less vital relationsleippveen education and
its welfare.

Generally speaking, this accurately describes raiddid lower class
educational attainment ultimately as out-varianteéhie school system
and in pursuance of educational goal, social @dassping are crucial to
educational attainment. Education cannot be pateohi without

adequate preparation and provision for the fortianke incurred in the
fulfillment of the financial responsibilities in adation, social class,
association or grouping has serious weight or vallmse in the high
and middle social class have the necessary fagilito attain the
required height without much hindrance and impedinveéhile those in

the low class who are probably poverty strickem findifficult to cope

with the requirements and demand of education ab soay fail to

realise their dreams of educational attainment.

3.2 Social Classand the Nigerian Elite

Social classes are groups of people who are sidhtihto different

categories. In a more general sense, social ckassbe defined as a
category or level of people found in similar pasis in the social

hierarchy. The criteria or the bases for dividirpple in a given society
into different social classes may include wealttgupation, education,
sex, family background, religion, income, amongeosh The societies in
modern world have been divided usually into thidee; class, middle

class and upper class. Each of these three clesssssally divided in to

sub-classes. Thus, the idea of social class &ively a simple one.
There are many common forces influencing the beheof all who fill
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the same social position in any society. A rathéreene example is the
Nigerian elite. So similar is the lives of the Niga elite throughout the
country that they are probably more like each otiegardless of their
place of birth or position they occupy. Elite memsgbep is related to
educational achievement. The Nigerian elites agarded as those who
are schooled, s especially those who are univegségiuates and people
with higher degrees occupying positions in theiesgcas politicians,
lecturers, opinion leaders, journalists, physiciangovernment
functionaries and so forth. The same process tlagep a student in a
certain kind of job also assigns him social statusociety. For many
people, education means elitism and upward movemmerthe social
ladder. Education has both a practical and symbaloe. People use
what they have learned to achieve certain goalsekample, someone
who is admitted into a medical school and becomgisyaician benefits
from the practical aspects of education, which maike to become a
member of the elite class because the degree issalivork of prestige.
The fact is that the medical degree also serveas sgmbol of social
status reflecting a symbolic aspect of educatiomothAer typical
example is a university professor, who holds aemathgh status in the
Nigerian society as a high class personality asvehere. Moreover,
within the faculty of a given university, a stainssystem exists, based
on the ranks and seniority of each professor. Tallyicthe senior full
professor will be at the highest point and firstenge instructor will
occupy the lowest position. The status of the @mwde will usually
dictate the role that he is expected to play.dxample, the professor is
expected to assume a leadership role within theiltigchave an
outstanding record of published works and enjoyearfreputation with
the students as a leader and educationist. Theuatst must prove
worthy of continuance, show reverence to the sefasioulty members
and attempt to develop a reputation among colleaguéis or her own
field. Nigerian elites are those who occupy lead@rgositions with
their educational achievements which make themotonsand respect
from the illiterate and people in the lower soaklss. The exposure of
the elites differentiates them from the ignorand g@nimitive senses of
the society who look on to the elites to play leadg role to their
advantage.

3.3 Social Stratification and its Social Implicationsin Nigeria

Social stratification has some social implicationdaone of the
consequences is the amour and kind of attentiorrereives. The flow
of communication is towards the leader and othersgres with
influence. The higher the class of an individua thore likely he is to
receive attention from others. They communicateniyavith persons
on the same or closely related class levels. Theemearly equal the
status of two individuals the more likely they @abecommunicate with
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each other. Those in superior positions and thosaferior positions

tend to show difference, by yielding to the wish@sinion or judgment

of the superior or by courteous or obeisant gestlike the bow or the
salute of fankadedesir” or “oloye or “igwe’. The effect of superior
positions, power and education to give the supeglass is an

exaggerated notion of their own importance. WHilke ¢converse leads to
an exaggerated self- abasement on the part ofntkaar classes. We
can also consider the chances of the lower clagsnahg justice in the

courts. Much is made of equality of the law in aulfture, that is law

has no respect for anybody, but such equality ®xmsprinciple rather

than in fact or practice. Since it costs moneysk far justice, the poor
is less likely to seek redress for wrongs, eveanfoffence has been
committed against him. If charged with a criminffeace, a poor man
is under a substantial handicap except in extreasesclike murder, the
rich man so charged will be summoned, and therasel® on bail. The
poor man is likely to be arrested and in defaulth&f bail he may be
remanded in jail, which is not the best place tidldoup a defense
against the charges. This may be somewhat diffdrentever in the

present Nigeria whereby notable politicians andlipwdifice holders are

being detained or convicted by Economic Financiain€ Commission

(EFCC) for financial mismanagement of public furadsl diversion of

public funds into personal foreign account. This as welcome

development to the realisation of justice in Nigeri

People are becoming very much aware of the sooedjualities in
Nigeria and this has been causing a lot of socialpractices. Many
disillusioned members of the society argue in thaitds that since it is
being preached in Nigeria that we have equal rightsthat all animals
are equal, why should some animals be more eqgaal tthe others? In
Nigeria many citizens cannot afford the basic nsities of life while
some bathe in embarrassing affluence, riding thet mgpensive cars in
the world, having businesses in chains and posgptse most beautiful
mansions, usually referred to as palaces. It l@kd life is endless to
some people while some people’s front and back Idakk, full of
suffering and hopelessness. Some of those who tatenad the storm
eventually commit suicide or engage in criminalityhich may
eventually send them to jail. The hope of the comm@n or a person
in low social economic class is in jeopardy irmaisty where there is a
wide gap between the high class individuals anddthentrodden. This
is because those in the high class strictly adteere with better future
prospects for their children, through better edocatind promise of
heritage. The converse appears to be the caskeqeople in the lower
class whose future is very bleak and whose childrenikely to have a
somewhat worse experience than the generatiohenf parents. The
gap between the people in the high class and lassotan be reduced
through equal educational opportunities for botasses, provision of
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social amenities accurately and adequately, empoynopportunity
creation, granting of loans with less stringent sueas and so forth.
With the foregoing we can see that social straifan has crucial
implications for the health and wellbeing of peo@®cial stratification
is directly related to the issue of inequality, gswmbalance etc, and
these directly or indirectly influence the life cltas of individuals in
the social strata. Education of individuals is aghame of these life
chances which can be significantly affected by snecation in the
stratification system. The different stratificatispstems on the basis of
age, sex, gender, ethnicity, religion, occupati@t¢, directly or
indirectly promote unequal access to education.

SELF-ASSESSMENT EXERCISE

i What is social class?
i. Provide an explanation of social classification.

4.0 CONCLUSION

In this unit social class and educational attainimeocial class and
Nigerian elites and social stratification and sbaraplication were
discussed. This unit is an extension of socialifitration but it focuses
on social class or status in the society. It disedsthe interrelatedness
between social class and educational attainmegtaSdass motivation
is considered to be similar to educational attamm&his is because
those with high attainment will tend to place higgdue on education
while those in lowly social class have unwillingwdr for educational
attainment. Those who occupy high social classa@sdemics and
literate professionals are regarded as Nigeriaa @lho are expected to
place appreciative value to education of their dreih. Those who
occupy higher social class are likely to receivierdton from others
because of the benefits they are likely to get ftbem.

50 SUMMARY

In this unit emphasis is placed on social classedacational attainment,
social class and Nigerian elites and social clask social implication.
Social class was clearly presented as the hiecaichiivision of the

society into three namely lower, middle and upped #hat the class
people occupy s in the social strata will determare individual's

educational attainment. The recognition an indigida accorded in the
society is determined by his social position. Hanfeeings naturally
like to associate with success and upward mobl&écause of the
opportunities and comforts accruable from the ujess.
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6.0 TUTOR- MARKED ASSIGNMENT

1. Establish a connection between social class eshacational
attainment.

2. With specific reference to the Nigerian contesxpress your
views about the categories of social class in togesy.
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1.0 INTRODUCTION

This unit is designed to acquaint you with the bdsiowledge about
education and moral values, the home and moraksadnd the school
and moral values.

20 OBJECTIVES

By the end of this unit you should be able to:

o identify the role of the home in the inculcationmbral values to
children

o list the complimentary roles of the school in ihisty moral
values to be learned

o state the efforts of religious houses in the teaghof moral
values to their congregations

o compare and contrast the position of the homegioglj the

school and tradition in moral values transmissiothe society.
3.0 MAIN CONTENT
3.1 Education and Social Values

Social living is saturated with moral evaluationkiehh show that no
moral living takes place in a vacuum. It is impb#sito draw any limits
to it. Moral values are moral exhibitions that aczeptable, cherished,
appreciated and appraised by the members of a gueiety. These
values are in the group of love sharing, honesgpldy, patriotism,
loyalty, truthfulness and so forth. These valuebagice peaceful co-
existence in any given society. They also bringualprogress, growth
and development because the existing resourced $tenchance of
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being distributed equitably and fairly. In any ctynthere are vices
within the society that are against the moral vali&ome of these vices
are corruption, armed robbery, stealing, rapindtistu, examination
malpractices, rioting, assassination, touting, farg and so forth,
which attract serious sanctions in the law courbrdfl education is not
limited to the area of sexual relationships. Mdyalis of course
concerned with all relationships between personsuiman society and
it is the wide moral confusion of our times thabuses concern. The
idea of tying moral education to religious doctanand teachings is
grossly inadequate because of the plurality of sdead codes. Moral
education needs to embrace the societal valuesviaiugs which are
rooted in culture. This is because there are vanatin cultural origin.
What is acceptable in some cultural settings ameumuestioning in
other places. In examining morality the non- maleaispect of culture
needs to be emphasised which is rooted in attisthldnalues. Under
universal phenomenon  attitudes, negativecharaeted negative
behaviour are condemned in the home, school angiaoe$ houses.
These are expected to be the concern of moral g#daca schools.
Values like honesty, loyalty, patriotism, faithfeks, obedience, respect,
truthfulness, love, unity, cooperation and so oed¢o be properly
taught and stressed in the school. In the contraupils need to be
taught to abstain in totality from prostitution,pinag, homosexuality,
lesbianism, stealing, hatred, wickedness, corraptdrug addiction,
alcoholism, smoking and so forth.

The aforementioned aspects of morality need to ttates a crucial
aspect of body of knowledge to be taught at thenary, secondary and
tertiary levels in all courses. This arrangemerik bving together values
that are by nature abstract, general and actioas dhe by nature
concrete and specific. Indeed moral values have memaning or
relevance except in terms of real life. It is adtethrough actual conduct
that moral character is developed.

Heteronomy lays down general principles of condiactbe applied

deductively. It is only through experience of raall relevant situations
that children can leave their application. The uttoke process is of
greater value, for it starts with experience amfranalysis of specific
moral actions builds up general principles. Botbcgisses are involved
in the child’s moral education, each can reinfdteeother. The sources
of such moral situations are many and varied, randar beyond real
life and actual experiences. Folklores and legdable and proverb,
parable and allegory, drama and role playing, fdmd films- strip,

newspaper and magazine, television and advertaingay be used as
vehicles for moral learning. Their purpose is tingprto life a moral

situation to provoke discussion in terms of motj\esitudes and values,
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and ultimately to lead to decision. The aim ofsaich moral education is
not simply to enlarge moral knowledge.

Certainly it seeks to provide practical experientesituations through
which children may learn the basic principles armdugs involved in
living together. It is also concerned with insighinagination,
understanding, emotion and with reasoning. Suclerpce, moreover,
involves the shaping of attitudes and the developgroémoral skills. It
is not the reason alone that motivates action. Mooacepts involve
both reason and emotion and moral attitudes arexpeession of the
self. The heart of morality is care and concerndibrers and hence the
basic theme of all moral education is self, othemd the relationship
between self and others.

3.2 TheHomeand Moral Values

The greatest influence upon the child’s moral dewelent is the home.
It is not simply that the child spends far morehisf life at home, school
or with friends; the child identifies mostly and

has long lasting relationships with the home. Thddcreceives the
greatest and most influential part of the heteroponat will shape his
moral development at home. Such direct moral edutatill be both
systematic and episodic. Some will form a contirmiamd deliberate
process of upbringing, some will be on-the-spotinicfions— do and
don’ts. The broad but vital difference between ftgl and
psychological discipline imposed by parents resgltiespectively in an
external or internal moral code; but far more pdulethan direct and
explicit moral guidance are the unspoken assumgtiorthe home. In
the home concepts are formed and not the concqgredns alone. The
psychological atmosphere of the home compoundedh wersonal
relationships within it, shape attitude towardseogh The prevailing
moral values, reflecting the social economic backgd of the home
will be absorbed. It is the family that sharpensspaality, influences
emotional development and pattern of moral concdptsocialises the
child, transmitting adult role behaviour patterhattthe child first re-
enacts in play and then ultimately reproducesimsklf. In practical,
sex roles are learnt—, a big boy does not cry,caving girl does not
fight are examples. All these moral learning coaleswithin the context
of the family pattern. The typical nuclear family the middle classes
may develop a more reasoned morality, but it map dlring its own
strains through the intensity of limited persorelationships, above all
between mother and child. The large family or eegtended family,
more typical of the working classes may impose aemphysical
discipline, but provide broader experience. The &oserves as the
bedrock for all round development of a child butrenamportantly the
cultural values of the larger society is transnditte the child. The child
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is also made to know the norms of the society drtleasame time the
sanctions that accompany violators.

In the home a child is expected to be taught soewadt behaviour in
the society like armed robbery, drug addictionphtdism, examination
malpractices, cultism, raping and so forth. Thidl vimstill moral
discipline to the child when he gets acquaintediitose concepts in
the school and larger society. The punishment andtige measures
against those unacceptable behaviours need toabet ley the child to
enable him desist from them.

3.3 The School and Moral Values

In comprising the immense moral influence of thenkowith the school,

the school may seem weak in the transmission oaimalues to the

child. It has far less opportunities to influenbe thild in terms of time,
population approach and responsibilities. The \&altiseeks to transmit
may be contradicted by those of the home. Moreaeachers with a
broad middle class background may be seeking tdl iasmoral code

alien to working class children. But the school paovide under social
experience of adult roles for children from theited nuclear family

and opportunity for fuller development of individupersonality to

children from large families. Explicit moratlucation may be both
systematic and episodic in the school too. In ttesl assembly, there
is frequent assertion of moral values within thenteat of actual

situations arising from school life. In the clagsn there are frequent
on-the-spot injunctions to individuals.

The place of such heteronomy in the school is ljlearidenced from
our responses, sited earlier. Its value lieshm fact that it is given
within concrete situations, not in abstract andotnprinciples. But the
growing gulf that we find in our responses betwedmnldren and
teachers may well be attributed to a heteronomyt tfeamains
authoritarian rather than aimed at developing megve autonomy. It
suggests the value of a direct normal educatioredawoadly on
discussion that makes reason for the moral arb@éner than the
teacher. Indirectly, the individual teacher mbave immense moral
influence like the parent; he cannot help but semsea model and
example. As the Newson Report commented: Teaclaer®ly escape
from influence over the moral and spiritual devehgmt of their pupils
by closing their schools. Where identification isade with an admired
teacher, it can be a powerful influence for goodt Bll his pupils are
influenced by his attitude to individuals, by thestem of justice that he
imposes in the classroom, whether reasoned puretgramnymous or
simply impulsive by his fairness or unfairness tigpd towards
members of the class, by the integrity or indiffere of his teaching and
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above all by the relationship between his professind his practice. It
is moreover will-nigh impossible for a teacher motindirectly betray
his own values at the same time or another in eveat subject he
teaches. His presentations too cannot but reveatheh consciously or
unconsciously his goal, authoritarian acceptaoicis teaching or
personal and reasoned autonomy.

Indirectly the school cannot exert strong moraluahce because each
school has its own ethos or atmosphere. It is fdrhyerelationship with
the school community, the head teacher playingnawitably leading
part. Relationships among the staff, between stadf pupils and among
pupils themselves are all involved, for moralitycempounded of such
personal relationships. Acid tests of such a metlabs are not hard to
seek, attitudes of teacher towards pupils regardithgm as
heteronymous subjects or as potential autonomorsopg, a sense of
responsibility by older pupils for younger pupile gride by all pupils
in the school, its tradition and reputation ancedination to uphold its
full name and esteem. Any amount of moral exhaativhether in the
context of school worship or elsewhere, will belitde avail if the
moral ethos of the school contradict it. Part & itdirect influence will
be the system of school discipline. The broad miston is between a
sacred body of objective, unchangeable rules, watiegorical penalties
for any infringement and a reasoned code, seerete&sonable, that
takes account of persons, motives, relationshis parsonalities. It is
the latter that is in keeping with the goal of qmeral autonomy or
internal morality. The former has by now familiadefects
ofencouraging an external morality  subservieng®byisy
andmdeceit.Where its sanction is physical punistinme@an nothing,
there is no moral learning in terms of developingscience.

It also develops the morally crude concept of ®atmn. The crime

having been paid for in pain, the slate is notldédo guilt feelings are
involved nor will they be involved should the oftenbe repeated. Yet,
as we have amply seen it is such guilt feelings$ #na essential if the
child is to develop self -control and an autonomoosscience against
immorality.

SELF- ASSESSMENT EXERCISE

Compare and contrast the functions of the homethaadchool in the
transmission of moral values to a child.

40 CONCLUSION

The conclusion of this unit is based on the follogvi
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1. Education and moral values: Education and mushles are
limitlessly linked together. The home, school areligious
houses are expected to be sources of moral edocatievery
child in the society. The societal values like &sty, patriotism,
loyalty, truthfulness, love, sharing and so on tarée taught by
parents, teachers and religious leaders to chdrgattitudes of
the learners in order to have a stable society.aMaalues are
moral exhibitions that are acceptable, cherishetl appreciated
in any given society for her growth and development

2. Home and Moral Values: Home is the greatesti@mice upon the
child moral development. In the home the prevailimgpral
values are taught and absorbed by the childrethexhibition
of acceptable behaviour in the larger society.

3. School and Moral Values:The school has it ag p& her
responsibilities to transmit moral values basedhenhome ideas.
Indirectly, the teacher serves as a source of nvalakes through
the demonstration of positive virtues for childteremulate.

50 SUMMARY

In this unit , the meaning of moral values was used; education and
moral values, the home and moral values and theoscnd moral
values were all examined. Moral values were seethea®xhibition of
acceptable cherished and appreciated values toabsntitted in every
child in order to maintain a peaceful society. Tioene was also seen as
the bedrock of moral values since it is the figshtact of every child.
The home is regarded as the foundation to develagraeptable human
in the society. The schools collaborate and suppertvalues that have
been transmitted from the home through practicahalestration by
good virtues by the teacher.

6.0 TUTOR- MARKED ASSIGNMENT

1. Religious houses are mutually exclusive in the dnaission of
moral values. Discuss
2. Enumerate and explain why transmission of moraleslshould

not be knighted to tradition alone.

7.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

This unit is designed to acquaint you with the b&siowledge about the
home and social values, moral values and religithinclude salient
areas such as school and moral values, traditidmaoral values, such
that you understand the meaning of moral value, #ed areas of
coverage in the school, religious houses, the hanakethe traditions in
the society.

20 OBJECTIVES

By the end of this unit you should be able to:

o identify the role of the home in the inculcationmbral values to
children

o list the complimentary roles of the school in ihisty moral
values to be learned

o state the efforts of religious houses in the teaghof moral
values to their congregations

o compare and contrast the position of the homegioglj school
and tradition in moral values transmission ingbeiety.

3.0 MAIN CONTENT

3.1 Religion and Moral Values
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While most children are exposed to moral valuesh@ home and
school, just a few of the children learn the infloe of the religious
houses on moral values as it affects children. fBason for the above
assertion is that the number of children who aposg&d to moral values
at home and school are far greater in number thasetexposed in the
religious houses; not very many parents make migihouses worship
mandatory for children to get them exposed to meaédes through the
religious houses. Some religious houses have hwisrp as their
explicit goal. Others aim at autonomy, if stronglyged with negative
guilt feelings. The ideal conscience is neitheruthless tyrant nor a
spineless slacker. Like the ideal parent, it isudtic in its respect for
autonomy of others rational in its openness toarasd criticism and
firm in its control when personal integrity or salcvalues are at stake
when it is motivated by the basic religious idetlave, it is positive,
warm in human sympathy and generous in its judgmém indirect
influence of religions as we have seen is almadicdit or impossible
to identify. It may well abide by national cultuend permeate its
institution. It may also be differentiated in iesgional influence. It may
be residual in parents as in adolescents, who hawautward religious
affiliations. It has been identified as a heterogoamd as part of a
familiar pattern of living. But that is by no meats say that the
traditional feeling that religion somehow promosesial and individual
morality is dead. We find it in both adults and edoents. It has it
place, however, defined as one of the indirect mafluence upon the
child. Apart from the reasons given above on thetéd roles religious
houses play in moral upbringing of children. Thare vested priorities
of these religious houses; some place emphasikeodressing patterns
of their members, male —female interactions anatigship, prosperity
of their members, politics of religion, race foremtity or journey to
heaven, spiritual protection of their members, @haent uplift of their
members, soul winning for God and fighting for Godl so forth. These
areas of priorities make the transmission of moralues to their
members almost impossible. It has even attainesmlaaming dimension
or resistance of members in some of their religibogses to listen to
issues on morality. Issues on morality are playad in order not to
discourage members from attending religious mestiagd call to
worship.

SELF- ASSESSMENT EXERCISE
What are the teachings of your religion, and traditowards morality?
3.2 Tradition and Moral Values

Direct, explicit moral instruction by stake holdénseducation has been
part of our national tradition. Traditionally, mboreeaching has been
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given in the form of abstract principles. They amevitably, general
principles prohibiting vices like lying, stealing,dishonesty
unfaithfulness, untruthfulness and so forth andgitwenotion as well as
proclaiming virtues like love, unity, cooperatidayalty and so on. The
children and adolescent do not have the capacitgrasping abstract
ideas which makes it questionable effective apgroac moral
education. The very term “abstract” indicates thath principles have
been abstracted from the moral experiences of mdnkihey have
derived from countless moral situations and so tmecthe nucleus or
moral wisdom. But the individual starts with his rowexperience with
specific and concrete real situations. Even if t@ comprehend
abstract ideas he still has to apply them to cdacsguations, either by
reasoning or by Actual experience. “Honesty” is agwe blanket,
entangled abstraction; an honest boy is far moranmgful. But an
honest boy will only be recognised through his @atdiin a range of
moral situation. The other approach to the incudcadf moral values is
the “educative” method; here the Virtue claimed h&gn generally
substantiated by supernatural authority and tramtsrgal sanctions. Its
application has been to be deduced from |. Butitloevidual works
from the other end. He learns from his own expeeeand best of all,
we have seen through the psychological disciplimg has reasoned
morality with him, from such experience many cotersituations he
learnt from concepts and build up general prinaiplEhis is the process
of induction. The principle may be laid down, butwill still only
become part of him through his own experience. & ustrate the
deductive

approach from traditional religious education. Assege is read from
the Holy books and expounded.The attempt is thademoften in vain
to apply it to the child’s life today. Hence,theelevance of so much
traditional Holy book teaching ignoring the vitaterests, concerns and
problems of the child.

Induction starts with them, works back to the mgrahciples behind
them and brings in The Holy books as relevant snthEvery moral
problem involves relationships between persons goersonal
relationships must ultimately involve concept of rmaThus the
inductive approach, when followed thoroughly leddsk ultimately to
religious conception. But in contrast with the detilee approach, it
does so in a relevant and meaningful way. In t@us moral
education, the child has been largely passiveastdonsisted of teaching
by the instructor rather than of learning by thealdchlt has been
characteristically authoritarian for behind it larbt so much the moral
wisdom of mankind as divine authority and sanctidh&as had to be
accepted and obeyed not discussed and reasonddieaating results
all too often in moral verbalisms, akin to religiowerbalism in the
acceptance, that is to say of definition that asgety verbal, that have
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no connections with either reason or meaning, Tdreop repetition of
moral maxims in religious dogmas is akin to the itation of

mathematical tables. Such passive moral teachimgisted of at best
examples from religious history. Moreover, transtdr training was
taken for granted in the teaching process. It wesuimed that what
happened in the ancient religious time should haioable now.

The reality is that such a connection could onlybbdt genuinely by
making parallels between the two concrete situatioglated to the
child’s own experience. Such traditional anciemicteng in accordance
with religious history can only make minimal appeal the mind
because what was obtainable then is not what igireddile now. The
aim is to instill an authoritarian rather than asened morality. In the
negative terms an authoritarian tradition is by Wusry nature
heteronymous and heteronomy tends to be chardutelis negative. It
is predominantly concerned with negative regulajomather than
positive principles that should activate good mdrahaviour. Physical
discipline is therefore typical of such a teachprgcess. The greatest
weakness of traditional moral teaching which haenlés total disregard
to the crux of the matter is the conflict of valuesconcrete moral
situation. The powerlessness of conscience, in awgituation, is amply
betrayed by the cry of “what shall | do”. Blind aknce to any one
value is totally inadequate for moral living andhbe the weakness of
blanket principles. They cannot be followed untlably, for in the
complex situations of life they often conflict. el such adherence to a
single value is morally as well as rationally ingdate for it ignores all
the other values that may not be only relevanth® situation but
actually required by he higher moral judgementaricern for others.

Hence, the need for a moral education that givesmence of weighing
values against each other in concrete situatioas through reasoning
develops critical judgement rather than blind adhee to a moral code
that develops both moral discrimination and flei§pwhich are the
hallmark of moral maturity.

4.0 CONCLUSION

In this unit religion and moral values as well aadition and moral
values were discussed. It was observed that jistvaof the children

learn the influence of religious houses on mordues as it affect
children because not very many of them attendicelgyhouses, where
they are expected to be taught moral values. &ld9e true that some
religious leaders devote much time to teach isso@shave no direct
bearing with moral values which can change the Weha of the

children positively. Traditionally, the society Wwas at lying, stealing,
dishonesty, unfaithfulness and so forth becausg d@he all vices which
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run contrary to the moral values of the societye Emcient teaching
adopts authoritarian approach to teach morality ctvha time is
characterised with negative regulations but moahlies is held at high
esteem.

50 SUMMARY

In this unit morality is discussed alongside widtigions and tradition.
Religions have the potentiality of instilling moradlues through the
components in the written liturgies but the trarssian is faulty. In
most religious houses attention is not paid to etspe the Holy books
that can inculcate moral values into an individliladtead issues that are
personal and those of economic values are beingusisd. In every
society, traditions have serious influence on therai values. But
nowadays they are regarded as old ideas with letssance to
contemporary situations.

6.0 TUTOR- MARKED ASSIGNMENT

1. Compare and contrast the functions of the homettamdchool in
the transmission of moral values to a child.

2. Religious houses are mutually exclusive in the dnaission of
moral values. Discuss

3. Enumerate and explain why transmission of moraleslishould

not be knighted to tradition alone.
7.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

This unit exposes you to social functions of edocatcovering
economic functions, political functions, stabiliéyd change, education
and cultural change. The unit stands to acquaint wih the basic
knowledge on the relationship between politicsnecoy and culture.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

discuss the social functions of education
explain the economic functions of education
identify the political functions of education

state the roles of education in human liberation.

3.0 MAIN CONTENT

3.1 Social Functions of Education

It may be found that the way in which educatioroiganised is not
meeting the aims assigned to it. The sociologieahtused to describe
this state, is dysfunction and comes by analogynfrine field of
medicine. Just as illness brings dysfunction tolibey, so there may be
dysfunction in the social system. Furthermore, tmEement of
dysfunction may be either latent or manifest. Wken look for the
functions of any social institution, we tend todson the way in which
their institution helps in the rest of the socidtem at one moment. The
picture is static, but we know that society is laxf Institution once
established begins to have lives and to createesati their own. In
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consequence we must remember that we are examangygtem prone
to change. Equilibrium is rare, tensions are comnt@ften there is a
balance between the consequences of contemporeaf sgganisation.

In some ways it is functional and in others it isfdinctional; where,

however, there is no balance, a political decisimay be necessary to
rearrange the institution so as to meet the nai@nésent aims. It is
convenient to consider the social function of ediocaunder five

headings.

1. The transmission of the culture of the society: éHétre need is
basically the conservative way of passing on thenmattern of
society through schools.

2. The provision of innovations: Someone must inititte social
change that is necessary for a society to survigeu modern
conditions. Such change may be, for example, teahnpolitical
or artistic.

3. The political function: This may be looked at inotwvays. There
is first, the need to provide political leaders ait levels of
democratic society and second, that education dhbelp to
preserve the present demand system of governmeahsyring
loyalty to it.

4. The function of social selection; The educationgbtem is
central to the process by which the more able aited out of the
population as a whole.

5. The economic function: Here the need is that alkle or the
labour force should be provided with the quantiy @uality of
educated manpower required under the current teahni
condition.

There are many functions itemised above but oné/ ébonomic and
political aspects shall be elaborately addresseatiimmwork because of
the intimate link between them.

3.2 Economic Functions of Education

It is pertinent to examine in some detail the waywhich the
educational system helps to maintain the econontye €conomic
function of the educational system is to provide lbour force with the
manpower that matches the need of the economy argive future
consumers the knowledge that we require. We shadcged by
examining first the qualitative and then the quatitie aspects of this
problem. Quantity and quality are not independdnt¢ach other since
the quality or level of skill, of the bulk of thabdour force will be of the
determinant of the quantity of supervisory role fostance, of the
foreman that are necessary.
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In economic function, the education system had bseove both

guantitative and qualitative criteria. School irmaiks ideals that can
help or hinder the economy, but the curriculum Isegied to the rapidly

autonomous developments rather than to policy aetsslt is none the

less true that if dysfunctional, these tensionstrbesdiscovered so that
they may be resolved in the light of what the copmwants as its

educational aim. It is apparent that there may d&lict between the

ideals needed for a smoothly working economy anddhnculcated by
the ethos in the schools.

A laisser-faire economy requires on the productsithe, a positive
attitude towards money making and “getting on” andhe assumption
side, there must be an eagerness to “keep up hathlaneses”. These
attitudes have not been greatly favoured by teacluere to autonomous
developments rather than to policy decisions. Ifittthg to end the
functional analysis of the educational system daethin this part, by
emphasising that political decisions in pursuitasfn involving one
function that education can serve may lead tduigsion in another
sphere. This may happen tortuously if there wasfiltsent thought
before the political decision was taken.

The main political aim was the provision of equaldf educational

opportunity and the stress was laid on the functainselection.

Understanding this, help the economy by developagability, but very

little thought has never been given to the waat the quality of the

lower levels of the labour force will be alteredret in the economic,
function the educational system is responsiblettier schooling of all

levels of the labour force. Functional analysis sofcial institutions

carried out in an unbiased way as possible carglsuth conflicts to

light. This can be done for social institutions leir existing forms, but
it can also precede political decisions to oldwtitution. This should

help to prevent the creation of social institutitbrat is structured to
increase conflict. Such an analysis will also shehere conflict may

emerge and thereby force a clear decision on galifriorities. The

functions of education are complex and closelyrietated. To change
the educational system sets off a restructurinp@de relationships. The
tools needed for the functional analysis of thecational system have
been provided to give a clearer picture of the |lgnwbinvolved in such

political decision as thereorganisation of the seleoy school system.

3.3 ThePoalitical Functions of Education
The political function of educational system ha® angles. If the

political unit as it is now constituted is to sww®j there is a need that all
its members especially the new generation cominthéoage when it
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can exercise political power, shall be loyal to thssumptions
underlying the present system of government. Thissensus is often
taken for granted but one of its main services taetconsciously
pursued or not, lies within the educational systeecondly there is the
necessity that the country shall be led. Whateerthe type of
government that exists in the country, its leadeust come from within
it if it is to remain independent. The schools gd&y a major role in
both the selection and the training of leaders.

When we talk about leaders in a democracy, to whoemwe referring?
We certainly include political leaders such as meratof the Cabinet.
We should included members of parliament and theemactive

members of the Senate. The higher grades of thik &3wice must be
added, since they are part of governing machinérthe country and
have considerable powers of their own. Mention nigstmade of the
counterparts of these National leaders at locaéguwent level, namely
councilors and chairmen as well as the full tim&cefs such as the
director of education, who carry out the policy etatined by our
democratically elected representative on the lacaincils. It will be

noticed that economic leaders have not been meatibat they are part
of political leaders.

At every level of leadership intelligence seems essary. Any
educational system that selects by intelligencethdrebetween schools
or within them will influence the supply of leaderEntry to the

grammar school is largely determined by measureelligence and
therefore these schools are bound to be the maircs®f leaders for
many of the higher positions of leadership in gaweent, industry and
other spheres. As long as we have a selective mysfesecondary
schools, it must be arranged to find the maximunmioer of

intelligentchildren who may become leaders. Butdéra are also
required in the lower rank of the society.

In modern secondary schools a number of childrerllys of working

class origins, who left school at the minimum sdHeaving age, did
have the experience for what it was worth of fdlipositions of
leadership whether as prefects or as officers lmbalcclubs. However, it
would seem that in the comprehensive school sugortymnities may
now be rare, since in a recent study of one congm&ke school just
under 80% of the prefects come from middle classids® Therefore
attention to the education of leaders is neededl inot merely selective
schools. The prefect system was supposedly ant agfetraining

leaders.

Originally, as we have analysed, it rested on daton by force but in
its present less authoritarian form it can havelacqa in educating
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leaders. Children who are prefects have the chamézad others in all
the activities in a school. If many activities imyaschool could be
systematically divided and children given the cleanc lead in each
sphere, far more children than under the unitagfgut system would
have the chance of acting as leaders. This exmerimould be valuable
only if the lessons learnt in the particular sitotat school could be
transferred to situations on leaving school. Tranglepends upon
conscious thought. Therefore the vital lesson Insehool leadership
situations must be pointed out to the children, elgmthat the
dependence of the led is common to the role déatlers.

Obviously, the educational system has two imporpasts to play from

a political point of view. It must ensure that thaitical leaders at each
level are followed even by those in loyal oppositibemocracy is a
system of government that demands a fair standérddocation to

ensure its continuance. Secondly, the educatiopsiesy must be
organised so that those with the intelligence rssmgsto lead at

whatever level or in whatever sphere of the soaaty have the chance
to do so. There are basically the selective funstiof education on
which we now rely.

SELF- ASSESSMENT EXERCISE.
What are the social functions of education?
40 CONCLUSION

Based on the discussions in this unit, the follgvoonclusions were
drawn. Education like other social institutionsfpems quite a number
of functions namely; transmission of the cultureref society, provision
of innovative ideas, laying of solid democratic fidations, aiding social
mobility and provision of manpower needs forgtxiety. Basically,
education assists in ignorance eradication and huenancipation to be
able to contribute meaningfully towards the groatid development of
the society. Education is a means by which a pedsemelops abilities,
attitudes and other forms of behaviour of positradue in the society.
This suggests that education supposedly impacitiy@osalues. It also
follows that any educational activity that does nwtil positive value
cannot qualify as education.

Education has always been seen as a process by wmdiwiduals are
perceived to assume their respective responsaslitvithin a social
setting, thus, making it a tool for social reconstion and national
development. Education prepares, energises, sssaith enhances the
manpower reservoir of a nation. It is recognisedanajor catalyst for
change and development.
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50 SUMMARY

In this unit, the main functions of education inetlsociety were
discussed with emphasis on political and ecoondomctions, which
form the basis for industrial and democratic growtlany society. The
unit clarifies the conflict between the ideals resdfor a smooth
working economy and those inculcated by the ethdke school. It also
delved into the democratic processes using edurcassoan impetus to
train the leaders right from the school as preféxtact as leader under
the instruction of the teachers.

6.0 TUTOR- MARKED ASSIGNMENT

1. Examine the roles that education plays in the ewgon
development of any nation.

2. Education and politics are mutually inclusive. iss.

3. Critically examine the functions of education irhancing peace
and stability in the society.

4. Do you agree that education is better than igregamiscuss.
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1.0 INTRODUCTION

This unit exposes you to the notion of stabilitylamange; it also shows
education as a means emenciation of the human.being

20 OBJECTIVES
By the end of this unit, you should be able to:

. explain the concepts of stability and change
. state the roles of education in human liberation.

3.0 MAIN CONTENT

3.1 Stability and Change

The consideration of social change and innovatias ked to the

problem of providing stability. The concepts oftslisdy and change are
closely linked together. The very decision to haadt of the task of
socialising the young to an institution other thha family built in the

chance of change. The more educational institutaoesset up, so also
sub-cultures can be born within them. This canltesihealthy tension,

but it can also lead to dysfunctions which may &nt until careful

analysis is made.

The result of such an examination may drive usustify a particular
sub-culture; this will force us out of the realm suciological analysis
into the field of politics of philosophy, since waust then consider our
aims in education. In one particular sphere nanikly position of
students, recent developments in Nigeria forceouthink about social

71



EDU 202 SOCIOLOGY OF EDUCATION

aims that must be settled prior to determining wiiatdo in schools,
since we cannot know how to teach male and fentaldren together
or apart, until we know whether our policy is tdegrate male and
female to our own way of life or to aim for a segated society which
all culture are given equal respect most especiaityh reference to
school uniforms and dressing codes.

Our knowledge of the effects and sources of chasgeery limited,
particularly in the field of education. The verya$ that we can do is to
be aware all the time that in the modern world tlkisan important
problem and has relevance to what and how we télduh function of
bringing or providing innovation clashes with thaf transmitting
culture. Innovation brings either new ways or nel®as and therefore
challenges what was formally considered to be usriz¢ educational
system here plays two parts. It provides innovaam also ensures that
the necessary changes take place with the minimdinfriction.
Opposition to change is common where traditionafsMaave ruled for
a long time, this is the case in many societies noeeting
industrialisation for the first time. But changenst welcome in most
primitive societies either because it will hurt teskinterests or because
the tradition is held in high regard.

The innovations in the educational system in Naerithrough
educational reform programmes is not to the bestest of some people
who are eating fat from the moral decadence whiak tocked the
system like examination malpractices. There is @nal difficulty
which must be examined. Within the schools theneseivis possible to
identify sub-cultures. Often there exists a groupogse main aim in
school is to play games well, whilst at the othdreame there is a group
whose aim is academic work. In some schools péaatiguin the poorer
urban areas, there is small group whose interestinsecentered in
activities best described as delinquent. The abidvho formed the fun
sub-culture put a low value on academic success iatellectual
matters, but gave much importance to social sucteske boys athletic
prowess and of the girls good look were what realtter. It was on the
whole not the aim of the teachers to perpetuatsetiset of values which
seem to have been imported from life outside theaic

Yet this system of values now exists within theshosls and is
therefore passed on to many children. An academl:zcslture also
exists in the Nigerian schools where we find ddéfar sets ofvalues
marked by a stress on things of the mind, thoughai$ the case that
neither sub-culture was much exclusive. The subioes springing up
within the academic setting nowadays have ovengideffect or

influence on academic pursuits. Students take latelig film watching,

fashion, cultism, music, examination which malpicethave negative
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changing effect on academic progress and developrniée academic

values of night candle burning, literature congidtes, group reading or
study are fading away in our educational systentlvicould be termed

an ugly trend and serious threat to stability omgases and classroom
situations.

3.2 Education and Cultural Change

The educational system may however be given a rposifiive role in
transmitting culture. A political decision may lakén that the existing
way of life ought not to continue and the governtmaay want to use
social institution which is as central to this posp of educational
system in an attempt to change the culture. Onbkeotlearest examples
of an attempt to alter the culture of a country west made in Nigeria
by Obasanjo administration after they came to pawe999 through
the educational reforms of the National Policy fré38-3-4 to 9-3-4
system. They used the existing schools to createvellsal Basic
Education and created new ones through NationalnQOgeiversity
System.

The government intends using the apprenticeshiptramnuing system at
Junior Secondary School level for self- reliance et of the

educational system in Nigeria. Though this attefagpeéd in the past due
to wrong implementation, inadequate funding andtsige of manpower
to handle the practical aspect of the introducteghnology; it is not

that the government’s effort to professionally eqtie students was
morally wrong but the existing environment was moagreement with

the policy coupled with debased position teachesupy within the

economic system. We as individuals in the Nigesaciety must change
and the schools must play a big part in this poliay put it bluntly, the

child must be encouraged to participate in techredaication, to stop
depending on government job.

It is a worthwhile exercise for any teacher to eiarhis role and see
whether he is neutral or positive in the way in ethhe passes on his
country’s culture. The child stands between two @dul influences, the
school and the family. Every teacher needs to rdrhimself constantly
that the family is often the stronger of the twdluances, especially
when the child is young. Yet paradoxically teachefschildren in
primary schools probably have more direct influeaneheir pupils than
teachers at any later stage, more particularly usxaf the greater
influence of the peer group amongst children ofdbeondary age. But
at all stages the influence of the school and ke university or college
is great especially in the introduction of ideas dider pupils. An
inspiring teacher can create what Crowther Repaass Italled
“Intellectual discipleship”. The great French sdo@gst Durkheim
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spoke of the teacher as the interpreter of thetgremal ideas of his
time and his country. It is clear that these ideay be Marxist but the
teacher in his role as teacher will pass them otihéonext generation.
Having known that culture is dynamic and not stétics subject to
change at any point in time through the teachepjlpwand instrument
for delivering pedagogy in the school system.

3.3 Education asa Means of Human Liberation

Most recent and contemporary studies in educationtend that
education is a tool of human liberation from thatches of ignorance
and perpetual mediocrity. Dewey (1961) assertetigtdacation should
concern itself with the equalisation of opportwstifor individuals in
the community to develop himself as a person. Eolutas the child’s

chief means by which those personal capabilitiestarbe discovered
and liberated. To him education should enable hubgangs to achieve
their maximum distinctive growth in harmony witheth fellows. In

essence, education in Nigeria these days is aysatabpable of
quickening the impetus of social change, as itudet order to bring it
nearer to the perfection of our nature.

Therefore, because of its intuitive importance fesibility and also its
accessibility to calculation of formal educationrsH@ecome one of the
most studied aspects of social and economic denwlop Anderson
and Bowman (1965) observed that the availablealitee has treated
education as external to the process of social gdhan developing

countries like Nigeria; as a relatively independex@mponent of

development which can be organised to provide ével$ of training

and the values required by the model of politicald aeconomic

development that is being utilised. However, thaite of the situation

is that formal education as a complement to thermél one is itself a
social product whose form is determined by the eaqge of social

change now occurring in Nigeria. Contemporary etlanaconcedes
that education aims at integrating the social a§ as the economic
strategies people are experiencing as a result cgfals change

permeating the whole human society .

But the question that arises is, what is socialnge& For man is
considered as the self -builder of his group’s dtiees, the self -
domesticator and the creator of his own technoggm®ntracts most
sharply with all other animals in this capacitynwdify his patterns of
life through mutual efforts. Change is a permankature of man’s
social life. This is perhaps the most passive andeusal of all possible
generalisation regarding society. In Nigeria, beeaof the urge to move
away from being underdeveloped, the country thotighise to increase
its manpower, which is skilled manpower productidime modality
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included free education, first at the basic lewehl its citizens which
include junior secondary schools and public higimstitutions all for
the sake of changing the society into an educated At this point
however, it is pertinent to visualise the role dtieation as a catalyst in
ensuring and quickening the process of human lilmera Therefore
attention shall be focused on those that have mgaon the
contemporary Nigerian society, relatively from ipdadence up to date.

Education has assisted in economic and technologidéancement,
agricultural and urbanisation development and $auiability, taking
the theory of Enbourgeoisement as an aspect undetlity. In this age
of transition, education in Nigeria aims at brirgyicultural stability and
integration. Hence it has been an instrument fer siinthesis of the
existing culture and for the harmonious blendingetber of the old and
new complying that culture should be the conte>@diication.

Products of education in enhancing socio-cultutange in Nigeria
stems in its inculcation and or enhancement anddugment of our
way of life, improvement and modernisation of ourdigenous
institution and their integration into the framewasf the new social
order. For example, the training and educationusflocal farmers who
constitute the majority of people who grow our castd food crops,
have led to change in technology, with increaseunproductivity and
quality, thereby increasing our national produictist creating a way for
human liberation in the way of living of the majgriof Nigerians.
However, education has always been identified asatt of training a
person intellectually, morally, socially, polititgl economically and
physically and the best legacy any responsiblenparan leave for his
children to make them self -reliant after their aepre from this world.
In fact sky is the limit for educated persons isogiety that creates the
room for social mobility. Spatan, an ancient Gredlklosopher stated
and demonstrated what Nigerians are clamoring dday. Both boys
and girls were fully prepared for the improvementl @he stability of
the State.

SELF- ASSESSMENT EXERCISE

Do you think that education can liberate human dgEmExpress and
discuss your own opinion..

40 CONCLUSION
In this unit, the relationship between stabilitydarhange, education and
cultural change and education as a means of huibparation were

discussed. The unit explained that social changeimmovation lead to
the problem of stability. The function of bringingr providing
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innovation clashes with that of transmitting cuituAny time there is a
change; There is a friction or resistance, whichairably impairs
stability.

In case there is any reform in the education inglugtere is usually
pandemonium, which affects stability. In the pohllfirealm, education
stands as an avenue to effect cultural change. HEvenclassroom,
school uniform changes and curriculum innovatase sources of
cultural change. All over the world human liberatis done through the
provision of equal educational opportunities to thezenry. This is
done through the provision of free education, skilied

manpower production.

50 SUMMARY

In this unit, stability and change, education amdtutal change and
education as a means of human liberation werecallifi examined.
Stability in any society is realisation in the atse of change. A change
is inevitable, but it is always met with resistaneghich results in
instability. A stable society is a peaceful societiyere stability is best
maintained with the adherence to the status-que-aAt change,
especially if it is constant, affects the stabildlysociety. Education as
discussed is a very strong weapon for human litwaratt it is affordable
and accessible. Education has a very strong infli@m the culture of
an individual. The school environment can bringwbaultural change
since there is every likelihood of cultural contatitrough interaction
and relationship.

6.0 TUTOR- MARKED ASSIGNMENT

1. Critically examine the functions of education irhancing peace
and stability in the society.
2. Do you agree that education is better than ign@amuscuss.
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UNIT 6 THE SOCIOLOGY OF THE CLASSROOM
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1.0 INTRODUCTION
This unit presents ideas about sociology of classravhich include the
role of the teacher, the reluctant learner andeheher in the classroom.

It acquaints you with the expectation in the clasar with relationship
to the teachers’ activities in the classroom.

20 OBJECTIVES

By the end of this unit, you should be able to:

o identify the roles of the classroom teacher
. list the techniques to encourage reluctant childodearn
. identify the expectations of a classroom teacher.

3.0 MAIN CONTENT

3.1 TheRoleof the Teacher

To the general public, teachers probably seem ti&eformists and
isolated from the real world, but there is reasphdlieve that the role of
the teacher is changing and that teachers are m@n as ordinary
people who teach rather than as cultured paragdeachers see
themselves in various ways. Two common self-imageshe academic
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and the child centered types, neither of which setammeet the needs
of the schools in contemporary Nigeria .In one eesphe teacher is in a
unique social position; he has been formed by dleeaksystem to which
he returns to form others. He can very easily tranthe values that he
has picked up himself as he passed through theagdoal system. Any
role covers the set of values and expectationpgarticular position in a
social system from the point of view of both thewgant of the position
and those with whom he interacts. Implicit in tidea of a role,
therefore, is a self-image and a public image.

The role of the teacher is organised around thectioms that he
performs. It centres on the transmission of thatvkedge and those
values that are defined as the curriculum of theiqudar school in
which he is teaching. In different parts of the @ational system the
weight given to these and to other functions walty; for this reason the
role of the teacher in the infant school will netthe same as that of the
teachers the secondary school and the universiy.the infant or
primary schools, teachers are expected to be coedenostly with the
children they teach and not the curriculum. At tlesel teaching has to
be centered round the learner’'s personality devedop as well as the
body of knowledge to be imparted. This is becadme dhild is just
transiting from the home to the school. At theosetary school level,
special attention has to be accorded the childigréucareer because at
this level a wider scope of the body of knowledgeaught with deeper
sense of responsibility because of the manifestaifaccharacter traits at
this stage.

The emotional and psychological traumas in opemaamongst the
learners at this stage require special attentidretter channel the future
of these children. At the tertiary level a teachersaddled with
enormous responsibility of teaching, researchingl arcommunity
development participation which deserve more camemt, dedication
and display of academic prowess, ability and cdiabi Most people
have in their minds a number of imaginary pictured cover what they
consider to be salient features of any occupatiarial

If teachers are called to mind, several stereotypast. There is, for
example, the stern and magnified teacher and the¢he gentle and self-
effacing teacher. Much of other social intercoussdetermined by the
stereotype of the occupation with which we areth@ moment in
contact. When we meet our doctor or a clergymarhe street, the
stereotype that we have of these occupations gowarnbehaviour
towards the practitioners. Parents are often heagshy of the child’s
teacher, “He’s a typical teacher”, or “She’s nbalhlike a teacher”, and
they will adjust their behaviours to this teachecading to the way in
which he differs from their stereotype.
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The most usual stereotype of the Nigerian teaclees eentered around
these points. The first and most important is thlationship between
teacher and child; the teacher is expected to shmfavoritism and to

be interested in helping the child and also shoxe lmwards his pupils.
The second focus is the manner in which studergstamght. It is

expected to stress things, particularly of a verialre to observe the
children and to give them tasks to do. Finally,toanvas important and
is seen in terms of order and quietness. The putiiesiders the

relationships between the teacher and children @onuch more

important than the two points. This emphasis ondaim®tional support
of the child at the expense of his instructionnslably one of the main
differences between the role of teachers who atetaeed and those
without proper training. Teachers are expectedefitect the general
moral values of the community in their behavioud @an set a good
example by the high standard of conduct. They gpeaed to avoid all

the interesting sins of our age. If he sins atiafihould be by omission.
Teachers should be seen as conformists and ag rahé&al persons
who do nothing out of the ordinary.

The teacher has often been called “a social strangéis is almost
inevitable because of his position. Firstly, thacteer spends much of
his life amongst children; to parents he is neahlyays known only in
connection with their children. His life is builraund those things
usually associated with childhood, such as gameammations and
school rituals. In this respect, the teacher immamy ways cut off from
the world of adults. But he is also bound to beafrom children
because he must keep discipline close, and usha#iyat his command
a whole arsenal of rewards and punishments. Segotid teacher is
often culturally unique apart from the communitattline serves. If he
lives in it, he is not in it, and if he travels lyaio school from distance,
geographical as well as cultural separation exigte. cultural aspect is
important since it indicates that the role of tkadher is a mediating
role, it acts as a bridge linking present and feitlirhe clergyman links
sacred and secular, the psychiatrist, sick and avellthe teacher, teach
and learn.

3.2 TheRductant Learner

The attitude and behaviour of children towards thess teacher and
towards authority in general and classroom learsifgations depends
on the learner’s perception of himself and histreteship with others. It
is a mother of social attitudes in relation to otlpeipils or to their

participation in some programmes under way. It ms dynamics

ofsituations of some sorts that the social idemaityhe child is revealed
and the nature of the stigma of spoiled identitgdmees more clearly
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delineated. Teachers have always been particutedge to the use of
stigma terms such as “moron”, dullard”, “blitherirdjot”, “indecorous

nonentity” and so on in a colourful metaphoricaldasometimes gently
jocose sort of way. These derogatory assertionataimes followed by
severe beating and brutality. These create a laokterest in the child
as he manifests some reluctance towards learnimggibg about an
incapable of normal behaviour. The child who hasnbeepeatedly told
that she is “just stupid” will grasp the stigma amdke It literally her

own and often in some strangely perverted way,nshg feel that there
Is something, special about her which does not dentiae conformity
required by other children. There are also othetofa that influence a
child’s behaviour in the school situation. Thesetdes are both in
school and out of it and we should be wary abosemisig too much
about the causes of a child’s behaviour in the slchbeachers know
from experience that the home background of thddclgreatly

influences his behaviour in the classroom and dpezwaccurately or
inaccurately about the family from simply observitige child in school.
A child who shows some reluctance towards learrang school is
definitely a deviant. The usage of this term bygislogist does not
reflect condemnation, but merely refers to all thaghose behaviour
falls outside the tolerated range along whatevenedsion is being
considered. Thus a boy maybe normal in respecisdamiliar roles and
be seen as a good son but may be a deviant atlsoboherefore seen
as a reluctant learner.

It is also important that we look at the conceptadfictance or deviance
from the structural perspective. A society maylgaarsed in a way that
some individuals follow pathways that could leadd&viance and from
the interpersonal perspective, some children added adults may be
socialised in just the way analysed above intoat@violes.

3.3 TheTeacher in the Classroom

A major part of the school day for any teacher @pipis spent teaching
and learning that part of the curriculum that isgtat in the classroom.
The school or classroom is a group that consisgstebcher and varying
number of children like any other social systemeTdlass can be
divided into constituent parts in order to see wiatction each part is
playing in the whole. It should also be possibles¢® how the various
parts interact with each other in fulfilling thdunctions. There is the
school class as a social system, the techniquesacidmetric, that has
been devised to study the interrelationships withuoh small groups as
the school class. The school class as a socia@mysarried out quite a
number of functions in the educational system. $¢tgool class assists
the family in developing the intellect and persagabf the growing
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child and it helps to allocate the child when he geown up to the most
fitting niche in adult society.

The school class is a social system in itself peaforms certain definite

additional functions. The teacher is not merely ipalating the children

by providing leadership. But by his very preseneefiects the currents
of feeling that flow between the members of theugrand between the
group and himself. To the children in the schoalsslthe teacher is a
superior adult who is not a member of their famsiliBefore going to

school the relationships of most children with &ldlave been of an
expensive nature. The family has cared about happirand other
emotional requirements which are now transferreth&o classroom to

shoulder under the teacher. The children must lé&anvays and the
teacher must discover the characteristics of eadd. Each must test
the other to learn the limits of behaviours, bus tbonflict serves as
useful function in that it leads not to a positminequilibrium, but to a

point where tension is reduced to a minimum fos timoup.

When this is achieved, teacher and children knowtvith expect from
each other and the class as a whole can fulfi§ thinctions as
efficiently as possible.

Some of the strategies being adopted by teachessnfloence students
greatly are as follows.

1. They make the class interactive by transforming students
from passive observers to active learners. Suath&a get the
students out of their seats frequently to workwog or threes on
analysing an issue. Students learn more and retaire when
they are actively involved.

2. The call individual student’s name constantty answer
questions without first asking for volunteers. Thkeeps the
whole class awake and alert. Every student woldd attentive,
knowing that the teacher might call on them at &énye to
answer a question.

3. In a situation in which two or more studentisedheir hands at a
time to answer a question, the teacher would piek siudent and
assure the other volunteer(s) that he would givemthan
opportunity to share their view(s).

4. They encourage shy students to speak, whilegiog the soft-
spoken ones. They do not allow long-winded or Istidlents to
dominate classroom discussions. They listen agtitelstudents
during discussions and they maintain strong eyegaod with the
student speaking to ensure the student retains tlagiention.
Students want to be heard. By nodding, smiling threavise
acknowledging the student, the teacher shows tiats totally
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committed to listening and understanding what estadent has
to say. The teacher should critical feedback,dwaiuld look for

ways to compliment the student for the observatisnsthe

student feels encouraged. Teachers should guide diacussions
to prevent the class from losing focus.

5. Teachers engage in networking exercise by sstrigs the
importance of making contacts and meeting key petpltheir
career.

So far we have analysed the functions of thehteaend the school
class, but we have not tried to examine the exdetrelations within

the class itself. If the teacher wishes to seectass objectively as it is
and not subjectively as he thinks, he can achidgwe by using

sociometric techniques. This is a particular waynwasuring social
behaviour that leads to the study of the strucamd development of
groups. Sociometric tests can be plotted as sammghat displays in
schematic form the relationship within group. Greug three persons
who choose each other will be represented as rgtaavith its apexes
joined by lines. Mutual friends who choose eacheptban easily be
seen. A popular figure that is the choice of manl} appear in the

sociogram as the centre of a star, whilst those arbeanot chosen at all
will be seen as isolates. Such a diagram will aéve the teacher, the
social forces at work in his classroom at a moneériime in respect of
a particular activity about which he has askedd&ren. If he wishes
to observe whether change is taking place, he epeat the test after
about three months. One of the problems that sommg can pose is
what to do about isolates. To place the child ine&isting group may
make this child withdraw even further. To put a tuem of isolates

together in one group may prove even worse, aguhéties that make
them compatible to the rest of the class may weHken them

unacceptable to each other. If teachers are mefutathe isolates may
feel rejected by the teacher and their classmates.

SEL F-ASSESSMENT EXERCISE

Critically examine the attributes of a reluctanarieer and proffer
solutions to his problems.

40 CONCLUSION

The following conclusion were drawn in this unit.

1. The roles of teachers: The roles of teachers ammrheg a
changing one considering the high level of soclenge in the

field of education in all ramifications. The unigsecial position
teachers occupy within the social system througheitucational
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system makes it a necessity to examine teachdes.rbhe most
crucial aspects of teachers’ roles are the trarssomf skills and
knowledge based on the curriculum. Teachers are exdpected
to represent the parents in the school by attentingmotional
and psychological traumas of the learners to makentstable
and collected.

2. The reluctant learners who probably have negatittitudes
towards learning need to be friendlier with leaghio alleviate
their negative interaction. It is also pertinentdiscourage the
usage of words of condemnation rather positivéestants to
motivate them to learn are expected to be usedhem for
normal behaviour.

3. Teachers in the classroom are not only to teachnaaike pupils
to learn the body of knowledge in the curriculibut to
encourage healthy interpersonal relationships outjiin the
employment of sociogram on the choice of leaders.

50 SUMMARY

In this unit, the role of teachers, the reluctaarher and teacher in the
classroom were discussed. Teachers are expectbd tustodian of
skill, knowledge and character reformation throeghdial relationship
with the learners in the

classroom in order to create awareness and interdsem. In the same
vein, the reluctant leaners are members of thesidas who need to be
encouraged to participate actively in class aa#isit Teachers in the
classroom are expected to be accommodating, pensgwand friendly
with their students in order for the students teeha sense of belonging.
Teachers are also encouraged to be non-partibeisdlection of leaders
in the classroom and in the award of rewards, pumént and marks
during examination.

6.0 TUTOR MARKED ASSIGNMENT

1. List and explain the functions of a teachehm ¢lassroom.

2. Examine the social dynamics in the classroonh weference to
peer groups.

3. Discuss the strategies adopted by teachers wifloence

students.
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1.0 INTRODUCTION

This unit presents basic knowledge about sociahtieisin the
classroom, teacher and curriculum, as well as &xaatd examination.

20 OBJECTIVES

By the end of this unit, you should be able to:

o discuss social relations in the classroom
o state the relationship between the teacher anduthieculum
o discuss the causes of examination malpracticeeretiucational

system.
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3.0 MAIN CONTENT

3.1 Social Relationsin the Classroom

In the social area, the classrooms serve two menations. Firstly, they
serve to train youth to be able to perform adukksavhen they become
grown ups. In other words they teach basic andiegskills which are
useful in their later life. This is done throughethdoption of several
teaching and learning models that will enhance thgainteraction
between the teacher and the pupils and amongspilyginselves.

Secondly, classrooms help to determine which stigdell perform
what roles as adults. They help to select and sott students for
different roles and occupations and because diftem@les carry
different statuses they help to determine sociatust of students as
adults. These are called the selection of funatibthe classroom. This
is done through critical study of the students e tclassroom to
discover their areas of need. . The counseling afnibe school carries
out this operation in conjunction with other teashm the classroom,
who have direct link and interaction with the stoidein the classroom.
The way in which a classroom is organised affdusstudents as much
as the teachers. The quality of teaching and acadeenformance, the
efficiency of the teacher, the size and ethnic oosiipn of the
classroom are all important social influences anlife of the students.
But students do not accept schooling entirely padsi Unlike factory
workers’ products, students interpret and passgoumts on the way
they are processed through the organisation.

In some schools these interpretations and judgemard shaped by
student culture. Such sub- culture is more likely lte formed in
boarding schools where students share all aspefctéfeo in the
classroom than in day schools. But even if ayfdiéveloped student
culture does not form in a classroom there ardyiike be a variety of
adjustments to school among groups of students.eBoms these
groups share ties of friendship, ethnic origin ionilar age, interests or
abilities. Such groups and the information of adetut sub-culture
provide students with roles and expectation whiehadternatives of the
official roles as the teacher groups and rulehéndiassroom. This sub-
culture binds students together with ties of loyalhd constraints to the
behaviour to some extent with unofficial rules inocturnal
organisations. The formal organisation of the clz@® also makes a
bid for the loyalty of the student to the society.

3.2 TheTeacher and the Curriculum
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Curriculum has been variously defined by many adtiles in the field
of education. Part of which shall be examined ia tlontext. Musgrave
(1975) defined curriculum as those learning expees or succession of
such learning experiences that are purposefullyarosgd by such
formal educational agents as schools. Such exmpagemay not take
place within the educational organisation that pl#mem. From one’s
viewpoint it represents the effect that the schompes to have on its
pupils. Blakemore and Cooksey understand curriculas the
knowledge taught in school lessons or includedoimes other ways in
the timetable, such as project work. In addition ttos official
curriculum, there is also a hidden curriculum. Thdden curriculum
means the hidden aims of schools and teachers.obdf® teaches
subservience to authority and time keeping, forngla, and these
things can be regarded as part of the hidden cilurit. Teachers can
teach the official curriculum, but also give anadef the techniques
necessary to pass examinations. Not all teachengletely reduce their
subjects to bare bones, but must give hints orb#s ways to answer
examination questions.

These messages which students need if they are taatademically
successful are also part of the hidden curricul@fficial curricula are

to a large extent socially influenced, that is, ythare ideas and
knowledge which have been shaped by certain samalps, i.e.

educationists, policy makers, politicians which véaffects on others
(students and teachers). It is possible to studyoac knowledge
sociologically, therefore, because it is part ofisty’s general culture
and ideas. Some people suggest that the schoatudum serves the
vested interests of powerful social groups. Kohio@i994) sees
curriculum as subjects like Arithmetic, Physicalaihing, History,

Religions Instruction, Geography, Nature Study, Befit Science,
Needlework, Cookery and so forth that are beingh&in the school by
the teacher. It can therefore generally be infertledt the curriculum is
the carefully planned course of instruction trargedi in the school by
the teacher for the development of boys and girls.

School curricular differ a great deal in contentl @m, even between
different levels of the same country’s educati@yastem. At the primary
level content is usually wide-ranging and some naiie is made to
integrate all this knowledge. But as students masg)to secondary and
tertiary levels content becomes narrower or spseidland the subjects
are taught in isolation from one another. Theregiieat distinction,
therefore between integrated types of curriculund apecialised or
fragmented types. Some people believe that the nsacyp school
curriculum, particularly the kind inherited frometiBritish system is too
specialised and that the integrated approach shmuihcouraged.
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It is argued that an overspecialised curriculumdsedo gaps in
understanding between the various subjects. Therhi®r geography
student for example may know little of what fellostudents do in
physics or chemistry and the language student nmamyvknothing of
either of these fields. Rather than being showrnvibdd as it is, some
argue, the student is given a fragmented artificieww of knowledge
which does not allow him to make valuable conmetibetween ideas.
So far we have been examining the social forcesvofk on the
curriculum which govern the ways in which disciglsnemerge as social
systems.

These disciplines are taught to teachers in uniessor colleges and
they in their turn decide what part of the subjecatter and the
organising theories or concepts shall be tauglhéa pupils. There is
therefore, a long series of link between the retearorker at the edge
of contemporary knowledge and the teacher in a gynschool. An
additional factor which must be taken into a cwiden is that teachers
rarely determine the goals of their schools whiah @ulturally defined.
In this way, control over what is actually taughtlivided between those
within and those who are outside the educatiorstesy.

3.3 TheTeacher and Examination

In every learning process, a body of knowledgetiansmitted and
received for the purpose of reproduction by theefieraries when the
need arises. This is ascertained through evalyatssessment and
examination. There is pedagogical and andragogreddtionship
between the teacher and the taught. The teachesntits a body of
knowledge to the learners using various contenteercurriculum to be
verified later on through examination. The strengileaknesses and
power of reception of knowledge are confirmed tiglouhe constant
and periodical assessment and examination of tliests for selection,
organisation and placement of the students onigihe ladder within the
educational system and employment field.

There have been continuous attacks on the varigisderas of
assessment and evaluation of realisation of knayded our schools
and other educational institutions. These attacksam all forms of
written examinations at the elementary, secondadyumiversity levels
whether the laid down procedure for the conduciehagen objectively
followed to inject the right spirits into the edticaal system.
Continuous assessment as one valid form of evaluatias been
introduced at all levels from the infant schoolhe university. But the
dangers in all this are obvious. Industrialists atider stakeholders in
the employment market complain that school adnent and
assessment increasingly bear little or no relatorthe private and
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public institutions requirements, particular foraptical fields like
engineering, teaching, banking and so forth. Parehtoright children
are often unhappy that, at the end of the dayr tféspring seem to be
no better off than many of the less bright childrdoe to the
unsatisfactory conduct of examinations. Universitend colleges of
higher education have often been heard to complbout the inferior
levels of attainment shown by their yearly entrasme seek a return
to a certificate in schools that would match thenpalsory as well as
optional elements of the old General School Cest®, with passes
required in about five subjects before certificatesild be awarded and
so on. These are terrifying issues in the relahgnbetween the teacher
curriculum implementation and examination results.

Actually, school achievement is also related to #Hueio-economic
status of the child’s family. The observation oé ttole of the family to
the child’s reading ability for example, illustratehis point. Family
status has a direct bearing on the child’s ownmege of his school
work ability as it relates to the teacher’s perfanoe on the field. There
are also youngsters whose under achievement is aesult of
maladjustment and some specific learning probldmsthe majority of
underachievers are drawn from segments of soomtgre aspirations
differ from those of the school. The school does$ oifer them an
opportunity to do the things they want to do orb® the person they
want to be. Our schools must come to terms witlseéhgungsters to
achieve the aim of qualitative education. These ngsters adopt
unwanted strategies to pass examinations by alhnsewith the
cooperation of the teachers who are expected tthéecustodians of
knowledge and skill. All examination in schools as re-direction,
attitudinal change and refocusing to meet up withriteeded aspirations
and requirements of the society at large.

SELF- ASSESSMENT EXERCISE

In your own opinion what are the causes of exangnanalpractices?
40 CONCLUSION

In this unit, social relations in the classroonacteer and curriculum and
teacher and examination were discussed.

1. Social relations in the classroom: In the classrdbenyouth are
trained to be able to perform adult roles when thegome grown
ups and to learn basic and applied skills whichuseful in their
later life.

2. Curriculum  comprises learning experiences purpdisefu
organised by formal educational agents such asoskcho be
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used by the teachers to transform boys and gidsn fraw
materials to refined ones to be able to partieiganstructively
in the societal functions. There is the hidden icuham in the
school to be used by the teacher to compliment dfiieial

curriculum in the training of boys and girls.

3. Teachers and examination are closely related. &ryelearning
process, a body of knowledge is transmitted andived for the
purpose of reproduction by the beneficiaries whiee need
arises. This is the purpose of evaluation, assessraed
examination by the teacher in the school.

50 SUMMARY

In this unit , social relations in the classrooeadher and curriculum
and teacher and examination were summarised. Tassroom should
be a centre for quality teaching and academic pmdace; the
efficiency of the teacher, the size and ethnic ocositon of the

classroom are all important social influences anlife of the students.
The interpretations and judgements of social @atn the classroom
are shaped by student culture and sub-culture.

Teachers in the classroom cannot operate effegtivéhout using the
curriculum, which includes the timetable, body aoblvledge, and skills
such as project work and hidden the curriculunotidr proper teaching
and learning in the classroom. Teachers and exdimmnare two issues
connecting each other in every learning proces® tHEacher in the
school uses examination to measure the strengtikivesses and power
of reception of knowledge, confirmed through thenstant and
periodical assessment and examination of the stsd®n selection,
organisation and placement.

6.0 TUTOR- MARKED ASSIGNMENT

1. List and explain the functions of a teachehm ¢lassroom

2. Examine the social dynamics in the classroonh weference to
peer groups.

3. Define curriculum and explain its usefulness the

transformation of a social being without blemishbicome an
acceptable member of a larger society.
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