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INTRODUCTION

Curriculum is an indispensable instrument in anyucational

programme. It has often been contended that itslaomental nature
derives from the fact that it is the very foundatifmr any education
system.A longstanding curriculum debate in early childhcatlication
centres on whether early childhood education shodoltbw the

traditional academic model of education used witteostudents (that
is, large group, teacher-directed, formal instiuctior whether learning
experiences for preschool children should be in&rrand consist
largely of child-initiated activities.

Both approaches have advantages and disadvantkgesexample,
when discussing children living in poverty, an aygoh that is primarily
teacher-directed is likely to discourage childrestsial and emotional
development, intellectual dispositions, and creigtiwhile an approach
based exclusively on child-initiated activities mawpt sufficiently
support children's academic development. The rfskaoly instruction
in beginning reading skills is that the amount eill dand practice
required for success at an early age seems to mmderchildren's
disposition to be readers. It is clearly not usédula child to learn skills
if, in the process of acquiring them, the dispositto use them is lost.
Especially in the case of reading, comprehensiomast likely to be
dependent on actual reading and not just on s&gsked reading
instruction. On the other hand, acquiring the dssjgan to be a reader
without the requisite skills is also not desiralfkesearch suggests that
early childhood curricula and teaching should bsigieed to optimise
the simultaneous acquisition of knowledge and skdhd desirable
dispositions and feelings.

THE COURSE

In view of the fact that the curriculum is an iqBsisable instrument in
the educational programme, it is therefore impdrtanntroduce you to
the dynamics of curriculum development. The knogkdf the various
notions and the approaches to curriculum developmsesssential. The
role of the teacher, the content and context oflyeahildhood
curriculum and the evaluation models are also dsed.

COURSE AIMS

This course aims at introducing you to the dynano€scurriculum
development in Early Childhood Education (ECE).
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COURSE OBJECTIVES

The objectives of this course shall be to equip tleipient with
knowledge and skills to:

. Examine the basic notions regarding concept of icuum
concepts and the theoretical foundations of pheaic
curriculum.

. Define ‘curriculum' and describe it based on theiderstanding.

. Explain pre-school curriculum development modeld simow the

similarities and differences among pre-school iculum
development models.

. Design and develop curriculum based on variousgdesihat is
available in the schools

. The role of the teacher in curriculum developmemntd a
implementation.

. Examine in detail the content and context of Nigeriearly
childhood curriculum.

. Discuss in-depth pre-school curriculum evaluatiod enodels of
pre-school curriculum evaluation.

. Outline some quality indicators necessary for eatyldhood
education.

. Show interest in the National Curriculum for ECENigeria and

be interested in making it better
WORKING THROUGH THE COURSE

This is a course that requires you to match studih wractical
observations. The content has been painstakingg¢teel to offer you a
sequential and easy to comprehend study packageertNeless, you
would be expected to align your study with pradtichservation of
children playing in your environment. You are alsdvised to avail
yourself the opportunity of attending tutorial Sess.

Finally, you would be expected to familiarise yalfsvith other texts
and materials that will further enhance your knaigke in all the aspects
related to this course.

THE COURSE MATERIAL

Basically, your course material shall consist afcairse guide and the
study units, which will be provided to you.

In addition, the course offers you a list of recoemthed text-books,
journals, papers, etc. which are necessary supplsnie the course
material.
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STUDY UNITS

The following are the study units contained in tosirse:

MODULE 1 FUNDAMENTALSIN
EARLY CHILDHOOD

CURRICULUM
Unit 1 Curriculum Concepts
Unit 2 Theoretical Foundations of the Pre-School
Curriculum
Unit 3 Early Childhood Development (Part 1)
Unit 4 Early Childhood Development (Part 2)
Unit 5 Meeting the Needs of Children
MODULE 2 MODELSIN PRE-SCHOOL
CURRICULUM
Unit 1 Pre-School Curriculum Development
Models
Unit 2 Similarities and Differences Among
Pre-School Curriculum Development
Models
Unit 3 Pre-School Evaluation Models
Unit 4 The Role of The Teacher in Curriculum

Development

MODULE 3 CONTENT AND CONTEXT IN
EARLY CHILDHOOD
CURRICULUM DEVELOPMENT

Unit 1 Early Childhood Curriculum Content and
Context (Part 1)

Unit 2 Early Childhood Curriculum Content and
Content (Part 2)

Unit 3 Evaluation

Unit 4 Pre-School Curriculum Evaluation

Unit 5 Quiality Indicators

vi
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TEXTBOOKS
The following texts are recommended for furtheidieg:

1) Bruce, T. (1967)Early Childhood Education. London: Hodder &
Stoughton.

2) Bredekamp, S., Knuth, R. A., Kunesh, I. G. & Shulm®. D.
(1992). What Does Research Say About Early Childhood

Education? North Central Regional Education Laboratory, Oak

Book.

3) Nwosu, C. (1995)Essentials of Curriculum and Instruction: A
Handbook for Sudents, Teachers and Researchersin
Education. Lagos: Joralf Books.

4) Osanyin, F. A. (2002). Early Childhood Education Nigeria.
Lagos: Concept Publications Ltd.

ASSESSMENT

There are two components of assessment for thisseo'he Tutor
Marked Assignment (TMA) and the end of course exatin.

TUTOR-MARKED ASSIGNMENT

The TMA is the continuous assessment componentoaf gourse. It
accounts for 30% of the total course. You will beeg 4 TMA'’s to

answer. Three of these must be answered beforanmallowed to sit
for the end of course examination. The TMA'’s wohé&lgiven to you by
your facilitator and returned after you have ddmedssignment.

END OF COURSE EXAMINATION
This examination concludes the assessment fordhese. It constitutes
70% of the whole course. You will be informed otthime for the

examination. It may or not coincide with the Unisigy Semester
Examination.

Vii
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MODULE 1 FUNDAMENTALS IN EARLY
CHILDHOOD CURRICULUM

INTRODUCTION
This module introduces you to the basics includimg general words

and concepts used in curriculum development. Ikt addo educate you
on their relevance. This shall be treated undefdh@wing units:

Unit 1: Curriculum Concept

Unit 2: Theoretical Foundations of the Pre-Sch@otriculum
Unit 3: Early Childhood Development (Part 1)

Unit 4: Early Childhood Development (Part

Unit 5: Meeting the Needs of Children

UNIT 1 CURRICULUM CONCEPTS
CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes
3.0 Main Content
3.1 Definition of Curriculum
3.2 Definition of Some Curriculum Terms
3.2.1 Formal Curriculum
3.2.2 Hidden Curriculum
3.2.3 Core Curriculum
3.2.4 School Curriculum
3.3  Education and Curriculum
3.4  Early Childhood Education and Curriculum
4.0 Conclusion
5.0 Summary
6.0  Tutor-Marked Assignment (TMA)
7.0 References/Further Readings

1.0 INTRODUCTION

Curriculum is an indispensable instrument in anyuocadional
programme. It has often been contended that itslaonental nature
derives from the fact that it is the very foundatifor any education
system.

This course aims at introducing you to the dynanma€scurriculum
development in Early Childhood Education. As atstgrpoint, you will
require the basic knowledge of some notions abouioulum. Hence,

1
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this introductory unit will examine the concept ofirriculum and
highlight its various aspects.

2.0 INTENDED LEARNING OUTCOMES

By the end of this unit, you should be able to:

J define the term ‘Curriculum’
o discuss the various types of curriculum
o explain the relationship between curriculum andcation

3.0 MAIN CONENT

3.1 Definition of Curriculum

Many people in different places and at differentds have attempted to
define curriculum from different perspectives. Thitiation has led to

the existence of so many definitions of curriculdhat it becomes

practically difficult to have one generally acceptiefinition.

The following definitions are just a few out of smany to buttress the
point that there exists today a plethora of viewshe word curriculum.

(@)  Curriculum is a course through which people haveitoin order
to get to a set goal.

(b)  Curriculum is the total situation through which $&hool makes
behavioural changes in those who pass through it.

(c)  Curriculum is the totality of the syllabuses ofchsol.

Curriculum is the totality of activities carriedut under the
auspices of a school, in response to societal désna

(d)  Curriculum embraces all experiences which childname under
the administration of the school.

(¢)  Curriculum describes a planned sequence of
learning experiences designed to create a set petifs
behavioural changes for students within a givearnmg
environment.

Some definitions by curriculum scholars are afed:

a. Tyler (1949), defines curriculum as all the leaghihad by
students as planned and directed by the schoddttan its
educational goals.

b. Curriculum is the educational programme under thielance of
the school. The educational programme has thredafmental
elements; (i) programme of studies (ii) programoheactivities
and (iii) programme of guidance (Oliver, 1960).
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C. Wheeler (1967), defines it as "the planned expedsroffered to
the learner under the guidance of the school".

d. Onwuka (1981) argues that the word curriculum i s$ed to
refer to "a course which students pursue and cetebr targets
defined in terms of high grades, passes certédgat other forms
of academic award".

e. Beauchamp (1998) says it is the total learningnmea or
unplanned, explicit or implicit, intended or ur@ntled that |
earners gain from exposure to instructions.

Initially, the term ‘curriculum' derives from thatin word 'currers'
meaning, "the course to be run". This notion inpleetrack, a set of
obstacles or tasks that an individual is to overeosomething that has a
beginning and an end as well as something thataone at completing
(Olaniyan andsalami, 2019).

The list could go on and on. However, it sufficesyou to know at this

level that curriculum is an organised frameworkttdalineates (i.e.

outlines) the content children are to learn, thecpsses through which
children achieve the curricular goals, what teaglter to help children
achieve these goals, and the context in which tegcand learning

occur (Paris, Beeve and Springer 2019).

3.2 Definition of Some Types of Curriculum
A.  Formal Curriculum

The term ‘Formal Curriculum’ (sometimes referrecatothe Intended or
Official Curriculum) describes a deliberately pladnprogramme of
activities which educational institutions provider flearners for a
specified period of time to attain specified objees$. The programme of
learning activities may be prescribed by certaircognised and
approved educational agencies such as the NigeEdacational
Research and Development Council (NERDC), West cAfri
Examination Council (WAEC) and Joint Admissions dhdtriculations
Board (JAMB) among others.

B. Informal Curriculum

This is another type of curriculum which involvesher aspect of

knowledge derived from other sources and used dyetchers to teach.
This curriculum, unlike the formal is not writtennoa particular

document. The teacher got the content from thgieggnces and use it
to explain the content in the formal curriculum.
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C. Hidden Curriculum

Children have been observed to be capable of legrmore about
values, skills, morality etc. through their inforinnateraction with peers,
teachers, etc. than by the content of the formadfbcial curriculum.
Hidden curriculum refers to all the various imgligalues, norms and
practices in the educational system. They are lysunak talked about
but they constitute a vital aspect of the schopleeience. For example,
pressures arising from association with other le@nand informal
influences of teachers are not part of the planmedculum, but they
influence learners experience significantly.

D. Actual Curriculum

This is both the written and unwritten body of kresge from which
pupils encounter learning experiences (behaviocinainge). It is that
part of formal, informal and/or hidden curriculuhat really impacts the
life of the pupils whereas other aspect might begdten, actual
curriculum brings permanent change in the behawbtine learner.

Hidden in Action
A primary school teacher Mrs X gives special attentand care during
instruction to the learners, she receives pleasanand gifts from thejr
parents or guardians, while she is very impatieitt @ihose learners she
never or seldom received gifts or pleasantries ftioer parents. One of
the learners named ‘K’ noticed this; K belongs be tsecond group
mentioned above. On a certain day after the clésbeoschool K gets
home and demand that his parents must give hirft oghis teacher i
school, failing which he would not go to school.

What does this implies? It means the learner Krwged that he can
only receive such attention only when gift(s) areeg. You may as
how did he know this? You may know that parente guch gifts to the
teachers in the presence of the learners whencivee to pick, drop
check the progress of their wards; sometimes, fobscussions e.g.
when a teacher is sending his/her appreciation andsv through the
learner or directly to the parents unknown to thgips discussing, that
other learners are listening. It may even be audson among the
learners.

What is the implication? On the long run it gets into the sub conscious
mind of the learners that they can only recdaw®ur when something|is
exchange for it. What has the teacher just succkatdeaching the
learners? BRIBERY. Was it planned as among whatdamer should
learn? NO. But it has been learnt.
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Therefore, a teacher needs to be conscious of iadiahe does during
instruction to avoid teaching of morals, values armims which are
negative in the society (Paris, Beeve and Spriggae).

A simple example of hidden curriculum is when ackea observes an
abnormal situation in a learner and corrects if. deing dirty, the
teacher could find ways of educating both the leaend the parents on
the importance of cleanliness. Henceforth, thatrniea will always
appear in school neat.

Curriculum Design

Curriculum design is concerned with the form andhmgement of all

planned programmes or activities of the school.r@lae several views
about curriculum designs by experts. While Beaughadefines

curriculum design as "the substance and organisaio goals and
content so arranged as to reveal potential progreskrough levels of
schooling”; Taba defines it as "a statement whilgniifies the elements
of curriculum, states what their relationship ace éach other and
indicates the principles of organisation, requiratref that organisation
and the administrative conditions under which tbi®perate".

There are four major curriculum design, these are:
A.  Core Curriculum

Core curriculum refers to those aspects of cumicurequired of all the
students as opposed to those which are electives.ekample, in
Nigeria, English Language and Mathematics are aspefcthe Core
Curriculum. This is because these subjects formfaadation for all
other subjects or courses in the education system.

B.  Subject-Centred Curriculum

The school curriculum which perhaps is the mostupapform of formal
curriculum refers to all the subjects offered byeaicational institution.

C. Activity Curriculum

This design has no set subject- matter for studgomsists of things to
be done and not things to be known. The primargabje is to develop
the whole in the integration of the child's perdiipan activity which
embodies the processes employed in living. It & whsh of activity
curriculum that the child be more self-directedthathe belief that as he
practices, the best on his stage of intelligendédsection can be
learned so as to be more intelligently self-dirdctBor this reason,
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children are engaged in desirable and purposeftivitgovhere the ends
set up are the pupils’' own and are felt and pursageguch, study is
therefore the personal efforts to deal intelligemilth situation at hand.

D. The Broad Fields Curriculum

The many objections to separate subject organmsditave resulted in
attempts to broaden the subject fields by introdlmicgeneralization
which go beyond subject boundaries. The primargabje of the broad
field curriculum is to promote unity among the fnagntation of

knowledge in different subject matter and lack yf®ort of one subject
by another. The purpose of this design is more fhanbringing the

facts and principles of related fields into juxtapion, but also entails
choosing the themes as the basis and activity eflélrners as the
unifying factor.

SELF-ASSESSMENT EXERCISE

1. What do you understand by the term “Curriculum”?
2. Briefly explain the following terms:

(@) Hidden Curriculum

(b)  Core Curriculum

3.3 Education and Curriculum

What is the relationship between Education and i@uum? By now,
you may have the conviction that the link betweeaucation and
curriculum is so firm that one could almost passtfie synonym of the
other.

From a causal perspective, education may be vieaged way of life
which goes on at all times in our societies. Whetpanned or
unplanned, directed or not, guided or otherwiseaf®an andSalami,
2019).

At its formal level however, education may be relgar as a rational
activity which involves an orderly, deliberate asdstained efforts to
develop knowledge, concepts, skills, attitudesatits. For this reason,
it becomes imperative to have some plan if onlguale this effort. The
term curriculum broadly refers to this plan.

Thus, curriculum is viewed as an instrument on anpihat guides
instruction and provides criteria for evaluationdducation. This also
explains why in curriculum is sometimes describ&sua instrument par
excellence in the educational process.
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3.4 Early Childhood Education and Curriculum

As we gradually move into the specific area of aasignment in this
course, which is curriculum development in Earlyil@ood Education,
we need to keep within view the link between curdien and early
childhood education.

Early Childhood Education is a term that describes education of
young children from birth through age eight. As lgachildhood
educators, we believe that from the time of bidt children are ready
to learn.

However, what we do or don't do as individuals, eatars, and

collectively as society can impede a child’s susces learning. For

example, if we fail or neglect to provide adequaealth care and
nutrition for our young ones in their early childitbyears, they are most
likely to be behind their healthier, properly feeeps when entering the
schools.

Early Childhood Education like any other educatlopeogrammes
requires to be run on a well-defined framework,b® built upon a
curriculum structure that will be appropriated wery respect. Thus, a
developmentally appropriate early childhood culddou should guide
(Paris, Beeve and Springer 2019) decisions aboutt wi teach and
when, and how to best assess that learning has ph&ee.

SELF-ASSESSMENT EXERCISE
Briefly explain the relationship between curriculamd education.
4.0 CONCLUSION

Curriculum is therefore a vital instrument that dps educational
practices at the preschool and other levels oétheation system.

50 SUMMARY
In this unit we have learnt that:

Curriculum is a framework that guides educatiomacpces.
There are different aspects of the curriculum.

There is a strong relationship between curriculmeh @ducation.
Early childhood education requires curriculum tissappropriate
in all aspects.
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6.0 TUTOR-MARKED ASSIGNMENT

Explain the term ‘curriculum’ and the relationshiptween curriculum
and early childhood education.

7.0 REFERENCES/FURTHER READINGS

Paris J., Beeve K and Springer C. (2018jroduction to Curriculum
for Early Childhood EducationRetrived on 14 June, 2020 from
https://drive.google.com/file/d/1CG-
NnXzs4xzTMBI32HbYcdtbRhiW1Z1YD/view

Olaniyan A. O. & Salami I. A. (2019). Availabilitgnd implementation
of one year pre-primary school curriculum in Ibaddaetropolis,
Nigeria. Journal of Early Childhood Educatiolol. 8, No. 2,
381-392.
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UNIT 2 AIMS OF SCHOOL CURRICULUM
CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes
3.0 Main Content
3.1 Aims
3.2 Goal
3.3 Behavioural Objectives
4.0 Conclusion
5.0 Summary
6.0  Tutor-Marked Assignment
7.0 References/Further Readings

1.0 INTRODUCTION
This lecture is concerned with the general statésneh the aims of
school curriculum as embodied in national educafigyolicies. This

related terms associated with aims will be examimedelation to
curriculum development

2.0 INTENDED LEARNING OUTCOMES

By the end of this unit, you should be able to:

o succinctly differentiate among aims, goals and cibjes
o describe the aspects of educational goals
o highlight the stages of behavioural objectives.

3.0 MAIN CONTENT

Educational aims are statements of what is expdotdze achieved at
the end of exposure to a given educational systéna mation as

contained in the educational policy of a countrgcérding to Tyler, one
of the earlier scholars in curriculum, "If we acedtudy an educational
programme systematically and intelligently, we miust be sure as to
the intentions of educational programme”. This Bryvimportant

because aims serve as guide to further action landley are means of
determining the extent to which the envisaged charage to be brought
about by an educational policy. Curriculums alseegdirection to

educational enterprise at different levels duringiculum planning and

development. The aims are also the criteria byclvimaterials for the
curriculum are selected, content is outlined, indtonal procedures are
developed and texts and examinations are prepared.
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It is important to distinguish between the termat thre associated with
the curriculum aims. These terms are sometimes sygaohymously to

mean the same thing though there are differencabaim meanings.

These terms are aims, goals and objectives.

3.1 Aims

This is a broad general statement that reflects&tion's philosophy of
education (Salami, 2016). Aim is the broadest df educational
outcomes; it takes a long time to attain and caheotasily measured.
This is too big for the classroom or one particidehool rather it can
only be realised after going through the whole atiooal system.
Example is the aims or philosophy of Nigerian ediocal system.
Aims serve as guidelines. Some of them are helpfapelling out why
schools exist in a very general philosophical cewvkile others are too
vague to be of any help for the purpose of clasarawstruction. We
normally use broad terms while starting, for exampgb understand,
know, inculcate, acquire and so on. Aims are uguailbken down to
give goals. Wheeler, one the students of Tylergests that statement
of aims must be checked against the criteria. Hthtcational aims
should be consistent of human rights and they shdid socially
relevant to satisfy human needs.

3.2 Goals

These are expected or intended outcomes. They faea stated in
general terms. The Longman Dictionary defines gsal'one's aim or
purpose: a place or object one wishes to obtaireach.” From this
definition educational goals imply what should lb&iaed at the end of
an educational process. Goal can be regarded assiamce and scope
of curriculum. The difference between goals andeciyes is made
clearer by (Salami, 2016). He describes goal agéhneral intention and
the objective as specific desired change in belawoals are used in
curriculum development and planning while objedivere the most
appropriate for classroom instructional procedur€mals provide
rational basis for determining what to teach, howeach and what to
emphasise during teaching procedures. They alsod@@rientation for
what should be emphasised in a particular eductigmegramme.

The sources of educational goals are the valueseeds of the society
where the educational programme will take placés to be noted that
the statements of intention, that is, goals onrtbein are insufficient to
guide in making specific decisions on selection @ntent or

organisation of learning experience of the curdoul Goals have to be
broken down to the specific in order to be of use.

10
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Goals have different degree of specificity, tlsatsome are more
specific than others. Wheeler, identifies threeetypf goals namely:

° ultimate goal;
° mediate goal; and
° proximate goal.

Ultimate Goals. These are the expected and products of an eduehti
procedure carried out over time. They are the kiodbehaviour that
educators hope learners will exhibit as a resulthef education they
have received. They are also statement of desittite feelings and
attitudes and knowledge, integrated in a patterd awhibited in
appropriate situation.

The ultimate goals are stated in broad terms deah difficult to
measure or observe. The ultimate goals are derfkx@d aims. An
example is the goals of a level of education sagsghool education,
primary education.

Mediate Goals These goals are derived from ultimate goals by
breaking down the ultimate goals into smaller congmis. Mediate
goals are statements of intended behaviours irsetasf situation at
given stages of educational programme. It is aftex learner has
achieved the mediate goals of different stagesinvithe educational
system that he can demonstrate those behavioutadatt in the
ultimate goal. Examples of this are the goals eetaf year or a term
activities.

Proximate Goals: These are expected behaviours which are more
specific, though they are not as specific as thHeabieural objectives.
Proximate goals state the behaviours that shouldldreonstrated at
various periods as we proceed towards the attainmiethe ultimate
goal. The period of attaining these goals is shattt@n that of the
mediate goals. Proximate goals can be gotten fromakiing down the
mediate goal to its smaller components. For ingatite goals set for
weekly activities, for different school subjectsiaso on.

3.3  Behavioural Objectives

Objectives refer to more specific, narrow, pre@bservable outcomes
of teaching and learning activity. These indicdte intended specific
behaviour of the learners as a result of his icteva with a particular
curriculum. The importance of behavioural objectiannot be over-
stressed. They help the teacher to plan instructibay guide the
learner's learning and provide criteria for evahgtthe learner’s
outcomes. Behavioural objectives tend to be smecithey specify what

11
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is expected to be achieved. A set of action is ebgueto be performed
and so they are often also called performance twgsc (Pence and
Benner, 2015).

Curriculum objectives try to pay attention to aund development of
the learners, since education seeks all round dprednt of the learner.
Curriculum objectives cover the three main are®efjamin Bloom's

taxonomy of educational objectives viz, cognitilgectives which deal
with the intellect of the learners: the affectivbjextives emphasise
feelings and attitudes and the psychomotor objestigre concerned
with the learners being able to coordinate theairband their physical
powers.

It is important to state behavioural objectivesairform which make
them most helpful in selecting learning experieneasl in guiding'
teaching process. Unfortunately, objectives are etiones stated as
things which instructor is to do, for example taramstrate how kites
are made. This type of statement indicates whateaeher plans to do
but only really statement of educational ends. Téw purpose of an
educator is not to have the teacher to performatesctivities but to
bring about significant changes in the learnersepag of behaviour. It
is important to recognise that any statement oéabje of the school
curriculum should be a statement for changes te pice in learning.
The most useful form for stating objectives is xplain them in forms
which identify both the kind of behaviour to be dmped in the learner
and the content or area of life in which this bebawis to operate.

Salami notes that a behavioural objective shoaltsist of three
aspects namely:

I. It should be stated as learning product not asiegmproceeds. It
should have an action verb which indicates whadestti should
do as an evidence of having achieved the objectfegbs like
mention, draw, identify, list, define, construct dadnarrate,
compare, measure and the like should be used. Behav
objectives should indicate terminal behaviours amat the
teaching method or subject matter used duringuosaon.

ii. A good objective must indicate level of acceptgideformance,
for example, whether the learners should be ablisttten words
that has 'O’ sound or whether he is expected ttatlieast five of
such words.

lii. Lastly, behavioural objective is a statement thgcgies what
observable performance the learner will be engagedhen we
evaluate whether or not he has achieved the obgecti
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SELF-ASSESSMENT EXERCISE

In this material, there is a set of ‘course objedi and there are
‘learning outcomes’ for each study session. Do ftwok appropriate
terms are used here? Justify your answer.

4.0 CONCLUSION

Educational aims are statements of what is expdotdze achieved at
the end of exposure to a given educational systéna @ation as

contained in the educational policy of a countriisTis very important

because aims serve as guide to further action landley are means of
determining the extent to which the envisaged charage to be brought
about by an educational policy.

5.0 SUMMARY

The process of curriculum development cannot bepbete without the
statements of intentions or expected outcomes. €Ttstgtements of
intentions are referred to as aims, goals and tbgsc These concepts
have been highlighted to distinguish among them refation to
curriculum development. While aims are global, pplstatements that
reflect the philosophy of the nation, goals areadrstatements that
guide educational system and objectives are stasmeitten in clear,
specific, measurable and observable terms whicletigher uses for his
instructional process in the school (Salami, 2016).

6.0 TUTOR MARKED ASSIGNMENT

1 What do you understand by the terms aims, goalohbjettives?
2. How do the aspects of educational goals relate riongoy
education?

3 Explain how these aims could be achieved at theagi level

4. What are the stages of behavioural objectives?

5 Relate the pre-primary objectives to the PhilosophWigerian
Education system.

7.0 REFERENCES/FURTHER READING

Pence, A. & Benner, A. (2015fomplexities, Capacities, Communities:
Changing Development Narratives in Early Childhood
Education, Care and DevelopmeRetrived 14 June, 2020 from
file://IC:/Users/user/Desktop/Complexities%20Canas?20Co
mmunities%20-%20Alan%20Pence.pdf
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Salami, I.LA. (2016). Towards the holistic develomtef children in
Oyo State: the scope of the behavioural objectimegreschool
teachers’ lesson pladournal of Emerging Trends in Educational
Research and Policy Studidsol. 7 No 1. 1-7.
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1.0 INTRODUCTION

In this session, you will be exposed to what therses of educational
goals are and how goals are derived from thesessur

2.0 INTENDED LEARNING OUTCOMES

By the end of this unit, you should be able to:

o identify the sources of educational goals
. examine how these goals are derived from identdmaces
o determine if a set of educational goals is sufitly adequate or

ripe for review.
3.0 MAIN CONTENT

The goals of a given curriculum are usually derivien the national
aims of education. This, in Nigeria is found in tRational Policy on
Education. As there are many scholars in the fi¢l@ducation so are
many perspectives to sources of educational géraéspective of the
various classifications, generally, these aims godls are derived,
according to Paris, Beeve and Springer (2019), from

I. Societal culture, norms, believes and ways of life
ii.  Societal needs

iii.  The needs of the recipients

iv.  Attimes, societal problems
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Case Study

There are three sources of educational goals. These studies of
learners, studies of contemporary life and suggestifrom subject
specialists. These sources shall be discussedrminuthe following
paragraph.

3.1 Studies of the Learners

Education was described as a process of changimaylmeir patterns of
people. When education is viewed in this way, tlesar that educational
objectives then represent the kinds of changes ehawour which

education system seeks to bring about in the learne

A study of the learners themselves would seek émtitly the needed
changes in behaviour patterns of the learners wlineh education
system should seek to produce. In other words, h@adccurriculum

should be designed to suit the learners. In thet fplace, the
characteristics of the learner should be a strawtpf to be considered
when stating goals and objectives. We have to denghe needs and
interest of the learners. The reasons for this faennot be

underestimated for the following reasons:

The day by day environment of the learner in thendcand in the

community generally provides a considerable poihteducational

development of the learner. It is unnecessaryHersichool to duplicate
educational experiences already adequately prowdéside the school.
The school’s efforts should be focused particulagypn serious gaps in
the present developmental stage of the learnaasjghtheir educational
needs. Studies of these needs are basic to prokedasis for the
selection of objectives with which the school shkioble pursuing its
educational programmes. In order to ease this tiekgenerally is

analysed into some major aspects viz: physicaliasoemotional and

intellectual investigation is carried out in eadhtliese aspects of the
learner's life.

It is Important to consider the interests of tharher. Learner's interests
must be identified so that they can serve as tloasfmf educational
attention (Salami, 2016). This is not to say tearhers should be taught
only the thing in which they are interested at atipalar time. Since
education is an active process which should invidheeactive efforts of
the learners themselves, learner’'s active partiopas thus secured.
The learners learn only those things which they Mdothe school
situation deals with matters of interest to him, Wl actively
participate in them. The increased effectivenesh which the learner
handles what interest him will guarantee his abilib meet new
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situation as they arise. Hence, it is essentiabde that educational
programmes provide opportunities for the learnersrtter actively into
and to deal whole heartedly with the things whinteiest them. The
learner is found to be deeply involved and learrtigadarly how to
carry on such activities effectively. Where whatenest learners are
desirable, they provide the starting point for effifee instruction for the
learners. Moreover, studies have been made ofrehikl interests in
reading and the curriculum in literature has somes been developed
in terms of children’s reading interests. A souhevarning is pertinent
here that the possible interests of children areasied that it is usually
necessary to plan a series of investigation into \hrious phases of
learners' interest rather than to make a singldysthich attempts to
cover all the aspects of life in which students nhaye interest. We
have to consider the learners' age, maturatioe)] levdevelopment and
capabilities gifted, average or ability, learneeadiness, intelligence
and self-concept. It is also important to consitlérom the perspective
of health, family background, social relationshiggreational, and so on
(Paris, Beeve and Springer 2019).

It is equally important to analyse the data co#dctrom the sources
pointed out above to distinguish between the needsinterest that can
appropriately be met by education and those thatpraperly be met
through other social agencies.

3.2 Studies of Contemporary Life outside the School

The effort to derive objectives from studies of mwnporary life outside
the school is well supported by educators. To spewple, these efforts
are desirable because contemporary life is so aamghd because life
is continually changing. It is necessary to focdsaational intentions
upon the critical aspects of this complex life pdso that we do not
waste the time of the learners in learning thingst tho longer have
significance (Salami, 2016). At the same time, tvat are neglecting
areas of life that are important and for which s@hools make no
preparation.

Moreover, educators’ belief that it is possible kearners to train their
minds and the various faculties of the mind in gahelhey could use
these various faculties under whatever conditioightrbe appropriate.

There critics of this view, that is, using studeéontemporary life as a
basis for deriving educational goals are of thenmom that the

identification of contemporary activities does mofitself indicate their
desirability. Again, life is continually changingreparing learners to
solve future problems will make them incapable eélthg with those
they now encounter. Moreover, some of the commaoriaes engaged
in by adults are not in themselves interestinghitddcen and of concern
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to children. To assume that contemporary life isssleould become the
focus of educational goals for children of a givage neglects the
importance of considering children's needs andeste

Nevertheless, there is no doubt in the fact thast wworthwhile to utilise
data obtained from studies of contemporary life cme source for
suggesting possible educational goals. Such goats e checked
against other sources. Such studies can be usedbass for indicating
important areas that have continuing importancecesiefforts are to
develop in learners an intelligent understandinghef basic principles
involved. Such studies can be used to indicatectines in which
educational goals may aim while the choice of palar objectives for
‘given children takes into account the childrem&eriests and needs
(Paris, Beeve and Springer 2019).

It is very important to divide life into various abes in order to have
manageable areas of investigation. Life would belymed into

functional and significant phases, for exampleetaited classification
of life may include the following:

a. Protection and conservation of life.

b. National Resources.

C. Production of goals and services and distributiérredurn of
production.

d. Communication and Transportation of goals and peopl

e. Population Education.

f Environmental Studies and so on.

The purpose of each phase is to get informatiorutabmat aspect of
contemporary life which is likely to have implicati for educational
goals.

3.3 Suggestions about Goals from Subject Specialists

This is the source of educational goals that istnoesnmonly used.

School textbooks are usually written by subjectcspists. These

largely reflect their views. In fact, courses aidst prepared by schools
and groups are usually worked out by subject spstsaand represent
their conception of goals that the schools shotiteha#pt to attain.

There had been criticisms against the use of sulgpecialists’
suggestions in formulating educational goals. Mpegple have argued
that the goals proposed by these specialists avetdohnical, too
specialised and in other ways, inappropriate folarge number of
learners in schools. If this is so, there may basoes for it.
Nevertheless, the fact cannot be over-emphasisedtinject specialists
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can make important contributions to formulating eational goals.
Presumably they have a considerable knowledgeeo$plecialised field
and many of them have had opportunity both to skatwhe subjects
have done for them and for those with whom theyehaerked. They
therefore ought to be able to suggest possibleaibotibns knowing the
fields as well as they do.

In recent development, subject specialists do mmially list out

educational goals in specific terms. Rather, thegkensome outline
indicating their conception of the subject fielskeif and then move on to
indicate ways in which these can be used for p@pasf general
education. From this type of line of reasoning, #uads of suggestions
are implied as far as educational goals are coerderihe first is the
listing of suggestions regarding broad functionaoparticular subject
and the second is with regard to particular contrdms the subject can
make to general education.

It should also be observed that the goals of EGHoulum are cast out
of the national aims of education; likewise, thalgaf every other level
of education.

3.4 Activity lii

Examine the goals of ECCDE as stated in the Naltidtaicy on
Education (FRN, 2013) and identify the source aheaf the goals.

4.0 CONCLUSION

Education was described as a process of changimaylmeir patterns of
people. Educational objectives then represent thdskof changes in
behaviour which education system seeks to bringiwipothe learner. A
study of the learners would seek to identify theedesl changes in
behaviour patterns of the learners which the edutatystem should
seek to produce. The characteristics of the leasheuld be a strong
factor to be considered when stating goals andctisgs.

5.0 SUMMARY

In this lecture, we have tried to discuss the sesiaf educational goals.
We have been able to establish that studies ofidearinterests, needs
and environment can be focused to set up goalghémmore, studies
from contemporary life and suggestions from subgpetcialists can also
contribute to educational goals. The views of csitof these sources
were also examined and the merits and demeriteaset sources were
highlighted in the lecture.
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6.0 TUTOR MARKED ASSIGNMENT
Attempt the following questions:

1. Make a critical appraisal of making educationallgoa

2. What are the contributions of studies of contempolde to
setting up educational goals?

3. Examine the merits and demerits of using suggestifvam
subject specialists in setting educational goals.

7.0 REFERENCES/FURTHER READING

Paris, J., Beeve, K. & Springer, C. (201fhtroduction to Curriculum
for Early Childhood EducationRetrived on 14 June, 2020 from
https://drive.google.com/file/d/1CG-
nXzs4xzTMBI32HbYcdtbRhiW1Z1YD/view

Salami I.A. (2016). Towards the holistic developteichildren in Oyo
State: the scope of the behavioural objectives resghool
teachers’ lesson pladournal of Emerging Trends in Educational
Research and Policy Studidésol. 7 No 1. 1-7.
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CURRICULUM
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1.0 INTRODUCTION

Now that we have considered what curriculum plagrentails and the
role of the planners, it is important to examinegamant factors that
influence curriculum planning. We shall therefoensider the society
where the curriculum will be implemented, the aeuwlum choice, the
welfare of the learners, and so on. The sessidnfuvther examine the
procedures of curriculum development in relatiornhte tasks involved,
and the major problems of planning will be hightiggh

2.0 INTENDED LEARNING OUTCOMES
By the end of this unit, you should be able to:

o identify factors to be considered in curriculumrpiang
o discuss the procedure of curriculum planning iratteh to the
tasks involved.

3.0 MAIN CONTENT

In planning a curriculum for a society, the plarmeeed to consider the
main features of curriculum development. The placthe learners and
the society in which the curriculum will take plaeee among other
features to be given a pride of place. The leahasr been found to be
the principal determinant of curriculum enterprisks welfare has been
the main concern of all efforts of educational eigreces proposed in
the curriculum. In fact, the idea of curriculum miéng would be
meaningless if the learners who are directly ingdiin the educative
process are not taken into consideration.
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A curriculum that is worth its salt is that whiclonsiders the needs,
interest and the general developmental level ofitikdevzidual learners.
The questions arise of what exactly are to be demsd about the
learner.

In the first place, learner's capability in theaaoé physical, intellectual,
emotional, social and aesthetic is essential tacdesidered. No two
children are alike, there is individual differencasd uniqueness. This
means that curriculum planners must see learnarglagduals existing

in groups. Their interest, level of motivation aocdltural background

differ very much from the others. Curriculum plarseahould put all

these differences into consideration when plantiegcurriculum.

Closely related to this issue of the learner is tdwcher. Curriculum

planners must consider the teacher's educatioc&gbaund. In addition

to knowing enough to impart to the learner, he nbasivell seasoned in
professional training. His interest and his invohent in the whole

programme of learning cannot be brushed aside.t&heher need not
only be actively involved, there must be refrestmirses to enable him
to keep abreast of time.

Furthermore, the society where the curriculum vl implemented
must be considered in its entire ramification. Tinisans that the needs,
the goals, values, aspiration and expectationbefbciety must be the
rallying point in curriculum development since ¢autum choices are
noted in the philosophy of the people, it must bealoped to meet the
needs enumerated above.

3.1 The Process of Development

The most common practice in curriculum planning deglelopment is
to organise the individuals to be involved into jegb committees to
prepare curriculum guides for the assigned subkesmth committee has
to work independently with the result that the katarriculum is an

accumulation of separate subject pamphlets.

These committees are disbanded when the plannskgisacompleted

and new ones created at the time of the next mavisi

Procedures in curriculum planning are specificaéiiated to the tasks
involved and relatively simple. They involve suclogesses as group
discussion, study of relevant information and wgti These procedures
will somewhat go according to the tasks involvad.other words, the

procedures can be summarised as follows:

Step I Seeking and receiving information. Thisildobe in form
of situation analysis.
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Step I Filtering and organising information revesl.

Step llI: Based on the information collected, tir@pideas for
curriculum change, modification or adjustment.

Step IV: Decide on the type of design desiredotlmer words, the
forms of the design will determine the type ofrazulum
desired.

Step V: Writing the curriculum. The steps are m@bete without
checking for vertical and horizontal articulatiand
subjecting the proposed curriculum to trial test.

3.2 Some Problems of Curriculum Development

There are some peculiar problems associated withricalum
development. These include: selection of goal€csien of curriculum
experiences; change in societal values; financenging nature of
school subjects; lack of resources in terms offtie@caids; as well as
political and economic problems (Paris, Beeve gmih§er, 2019).

Financial problem: Curriculum involves a lot of financial commitment
Everywhere there is economic calamity, there isdeeacy for the

curriculum development project to be inadequatéharfced. In such
cases, the number of planners could be drasticatlyced resulting to
elimination of people that matter in this issues®e&ces in terms of
human and materials will not be adequately takee o

Selection of GoalsWhere goals are broad and not specifically deffine
it might be difficult to select those that will niethe needs, values,
aspirations and expectation of learners in padicahd the society in
general. Goals that are too ambitious might becdiltf to choose, for
example, education, health, works, and accommaudbo all in the
year 2030.

Selection of Curriculum Content: The society has a large body of
knowledge and accumulated experiences. It is flumdrray that those
planners must select. In the first place, onlylatiesly small portion of
the entire accumulated knowledge can be accomnubdet® the
curriculum. Moreover, the fact of selectivity makié® exercise to be
subjective.

Problem of Choice of Developers This is a big problem in our
country. Those who are usually involved in curniculdevelopment are
not experts in the field of psychology, educationd athe like.

Sometimes, people are hand-picked without mainmtging balance
between the professionals and non-professionalgdtition, teachers
and learners are sometimes and at most times uéfofothe exercise.
Such teachers may find the curriculum strangenadied difficult to
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implement.

Changing in Societal ValuesThe society changes from time to time in
terms of needs, values and aspiration. This makesmdatory that the
curriculum be subjected to continual renewal frommetto time to keep
abreast of time.

As a result of these and other problems, thereeeddrfor the Federal
Government, through its agencies, to release fumdthe bodies

concerned with curriculum development to improved anaintain a

current curriculum from time to time. Researcheas ga on in different

aspects and results of such exercise will he etllt® develop up-to-date
curriculum.

Moreover, the services of experts in curriculumealepment should be
enlisted. All those who have primary role to cdmite must be
involved. Lots and lots of resources are to be begpn cash and kind
(Paris, Beeve and Springer, 2019).

3.3 Activity 1

Study the 5 problems of curriculum development uksed in this
session, do you think these are all the problemsidering the present
educational situation in Nigeria? If not try to idiéy 3 more problems

3.3.1 Activity Feedback

For further problems, think of the reaction of tigevernment to
educational issues abd how education is being rmgiteed.

4.0 CONCLUSION

In planning a curriculum for a society, the plarmeeed to consider the
main features of curriculum development. The plaicthe learners and
the society in which the curriculum will take plaeee among other
features to be given a pride of place.

5.0 SUMMARY

In this unit, we have been able to establish thatculum planners need
to consider the learners, the society and the &radhn their planning
and development of curriculum. We examined the ¢uaces of
development which range from organising plannersl anaking

decisions to working at various committee leveld auwtting together
the ideas agreed upon. Finally, we examined sontbeoproblems of
curriculum development such as funding, personglifipal and social
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problems, changing nature of the society and #ee li

6.0 TUTOR-MARKED ASSIGNMENT

1. Discuss the processes of curriculum development.

2. What are the problems that are encountered by coilurn
planners?

3. How do you think these problems can be solved?

7.0 REFERENCE/FURTHER READING

Paris, J., Beeve, K. & Springer, C. (201Bjtroduction to Curriculum
for Early Childhood EducationRetrived on 14 June, 2020 from
https://drive.google.com/file/d/1CG-
nXzs4xzTMBI32HbY cdtbRhiW1Z1YD/view
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1.0 INTRODUCTION

This section describes the conditions that a progra intended to
enhance early childhood development should reiefort order to
facilitate optimal development. It discusses sdv@ualy obvious but
nonetheless important programmatic implications.

2.0 INTENDED LEARNING OUTCOMES
By the end of this unit, you should be able to:

o identify the psychological needs of children
. discuss the multi-dimensional implication of eauthildhood
development programme design.

3.0 MAIN CONTENT

3.1 Meeting Children’s Psychological Needs

Programmes designed to enhance early childhoodlaewent must
begin from an analysis and understanding of thaditions in which
children live. The following chapter will identifgnd discuss conditions
that place a child “at risk” of delayed or debiléd development. Here,
the focus is on conditions that are optimal forpmesling to the
psychological needs of children (Pence and Ber2tdrb).

Regardless of the characteristics of the childred wegardless of the

location of childcare — in the home or outside incentre — early
childhood development needs will best be met if:
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The child’s health and nutritional as well as psfolyical needs are

recognised and met. This implies a simple meansasdessing
needs.

a. The caregiving environment is safe, sanitised atmuiusating
with adequate space, light, fresh air, sanitamilifes and a
protected place to play.

b. There is continuity and stability in caregiving.j.the caregivers
and the general location of the caregiving arestamt. This
condition is easily met when care is at home am@givers are
members of the immediate or extended family. Sone,
however, circumstances require a series of makeshi
arrangements for child care, introducing discantyn and
instability. In such circumstances a centre-bggedramme may
help to provide more desirable conditions.

C. There is plentiful adult-child contact. Developmestfostered
when caregivers interact with children physicaltyally, and
emotionally, stimulating children and providing thewith clear
and consistent cues to desired behaviours. Sonetinge occurs
naturally in the home, sometimes other demandsmother’s or
caregiver’'s time make such interaction difficultdamfrequent
(Odebiyi and Salami, 2015).

Or, interaction may be limited because it is nabgnised as important.
In childcare centres that are purely custodialature, little interaction
may occur. Also, a high ratio of children to cakegs may make
frequent adult-child contact difficult.

d. The caregiver is warm, empathetic, and has a geneindness
for children. Most mothers love their young childrédowever,
many conditions can interfere with the expressiénvarmth,
empathy and love, sometimes without being recoghize
Moreover, a sibling or relative or neighbour ordeer charged
with childcare may or may not have these charattesi which,
in the last analysis, can be more important thatification as a
caregiver or a particular level of education.

e. The caregiver, naturally, or as a result of tragnisets activities
that, for instance, encourage exploration and sglaf problems,
provides children with different ways of reachinggeal, and
reacts to children so they know how well they apend. In the
home, it may be difficult to construct a “prograninieiilt on a
coherent child-development theory. But mothers athér family
members can be helped to recognize the strengtlts an
weaknesses or their own caregiving styles and tdagyhelp to
recognise and use play materials and toys, gaares,other
activities in their own environment and daily lifieat will help
respond to children’s psychosocial needs. Similafyegivers in
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centre-based programmes can be helped through aregu
service training and supervision, and provisionnegentives, to
improve their caregiving programme and actions.

These conditions are difficult to meet, but shontt deter efforts to
improve development. Rather, they should be takemaals toward
which programmers, parents and communities can wbdginning
always with the positive elements that exist, ewmethe most “deprived”
environment, because:

o Early childhood development is multi-dimensionaldarthe
several dimensions interact, programme must alsomiodi-
dimensional in their approach to development.

o Development is sequential and cumulative, deficatso
cumulate. Therefore, programmes that stress preveand that
concentrate on earlier ages (0 — 2) are extremgbpitant.

Psychological development needs change, as a c¢mevs older,
different programmes and activities will be needed different age
levels.

To produce lasting changes in children’s develogmehanges must
occur in the environment with which the child ir#tets. A basic services
strategy which seeks environmental changes, prsyitigerefore, an
appropriate framework which can be used to viewdctevelopment
programming.

Different physical and cultural surroundings crediiéerent needs and
place different constraints on early developmertieréfore, no one
programme model will be adequate for all situatioiise community-
based approach stresses consistency in flexilitith adaptation.

Psychological development affects and is affectgdlysical growth,
the two should be considered together, rather Seqquentially as is
often done. Programming for development should beelbped to
accompany and not follow (Pence and Benner, 2015).

Programmes, whether directed toward caregivinghi home or in
centres, should reinforce continuity and stabilitycaregiving, plentiful
adult-child contact, warm and empathetic interactioand a
“programme” of activities meaningful within the sjpfec environment
but grounded in sound principles of early childhoddvelopment
(Odebiyi and Salami, 2015).
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Activity

Identify the fundamental needs of the child thatldoenhance early
childhood development.

4.0 CONCLUSION

From the study in this unit, we can see how impurthe knowledge
and understanding of the needs of the child is,asa the relevance of
the child’s needs assessment for programme design.

50 SUMMARY
In this unit we have:

. Examined the conditions that a programme that tenoted to
enhance early childhood development should reiefarorder to
facilitate optimal development.

. We also discussed the implication of psychologicakds of
children for programme design.

6.0 TUTOR-MARKED ASSIGNMENT
What are the functions of a caregiver in meetirggribeds of a child?
7.0 REFERENCES/FURTHER READINGS
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MODULE 2 MODELS IN PRE-SCHOOL
CURRICULUM

You would be introduced to the world of models ime4school
curriculum. The meaning, types and their implicatian the
development of pre-school curriculum. To achievis,tkthe following
would be looked at:

Unit 1 Pre-School Curriculum Development Models

Unit 2 Similarities and Differences Among P3ehool Curriculur
Development Models

Unit 3 Pre-School Evaluation Models

Unit 4 The Role of The Teacher in Curriculum Development

UNIT 1 PRE-SCHOOL CURRICULUM DEVELOPMENT
MODELS

CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes
3.0 Main Content
3.1  Definition of Curriculum Development Model
3.2  Models of Curriculum Development
3.2.1 The Tyler Model
3.2.2 The Taba Model
3.2.3 The Saylor, Alexander and Lewis Model
4.0 Conclusion
5.0 Summary
6.0  Tutor-Marked Assignment
7.0 References/Further Readings

1.0 INTRODUCTION
This unit sets out to attempt a definition of tleent model as used in
curriculum development. It seeks also to examimaesof the popular

curriculum development models in current literatufree models of
curriculum development are presented in this unit.
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2.0 LEARNING OUTCOMES
By the end of this unit, you should be able to:

. define the term curriculum development model
. list and discuss at least three different typescofriculum
development models.

3.0 MAIN CONTENT
3.1 Definition of Curriculum Development Model

The term curriculum model refers to a conceptuamework and
organizational structure for decision making alkeducational priorities,
administrative policies, instructional methods, amdluation criteria.
Although they vary in their underlying premises,raczulum models
provide well-defined frameworks to guide progranpiementation and
evaluation (Paris, Beeve and Springer, 2019).

A wide range of early childhood curriculum modelsses, but little is

known about the number of early childhood -curriculumodels

presently in use or the number of early childhoodgpams that use
them. Early childhood curriculum models most oféga used in center-
based settings providing half-day and full-day paogs. They are used
in public schools, Head Start, and community-bagpedgrammes.

Consistent with their origin, curriculum models an@st often used in
programmes serving low-income children.

Among the best known and most widely used earlyldbbod

curriculum models are the Creative Curriculum, thevelopmental
Interaction Approach (sometimes called the Bank&tapproach), the
High/Scope Curriculum, and the Montessori methodsdiptions of
these and other early childhood curriculum modetsny of which

extend into the kindergarten and primary grades,beafound in (Paris,
Beeve and Springer, 2019).

Theories of child development have served as theipal foundation
for curriculum model development. Variations amongrriculum
models reflect differences in values concerning twikamore or less
important for young children to learn, as well mshe process by which
children are believed to learn and develop. Thes&tions inform the
role of teachers, the curriculum's focus, the ctas® structure, and the
ways in which children participate in learning.

31



ECE 230 INTRODUCTION TO EARLY CHILDHOOD CURRICULUM DEVELOPMENT

Early childhood curriculum models also vary in teraf the freedom
granted to teachers to interpret implementation toé model's
framework. Some curriculum models are highly st and provide
detailed scripts for teacher behaviours. Others hasige guiding
principles and expect teachers to determine howtbesplement these
principles. Curriculum models, regardless of tigoals and the degree
of flexibility in their implementation, however, @designed to promote
uniformity across early childhood programs throutife use of a
prepared curriculum, consistent instructional teghes, and predictable
child outcomes.

Using a model in such an activity as curriculumelepment can result
in greater efficiency and productivity. By examiginmodels for

curriculum development, we can analyse the phases originators

conceived as essential to the process. The purpopeesenting four
models is to acquaint the reader with some of iiviking that has gone
on or is going on in the field. The three four alrwsmodels were
conceived by persons well known in the curriculueldf Ralph W.

Tyler, Hilda Taba, and J. Galen Saylor, William Mlexander, and
Arthur J. Lewis.

Two of the models (Tyler’'s, Saylor, Alexander, ahdwis’'s) are
deductive. They proceed from the general (examirtimg needs of
society, for example) to the specific (specifyingtructional objectives,
for example). On the other hand, Taba's model duatve, starting
with the actual development of curriculum materialsd leading to
generalization.

The three models described in this unit are lintet, is, they propose a
certain order or sequence of progression throughvrious steps. A
nonlinear approach would permit planners to enterasious points of
the model, skip components, reverse the orderyemid on two or more
components simultaneously. You might say that themate in
nonlinear approach is the absence of a model wheitalum planners
operate intuitively. Actually, linear models shouldt be perceived as
immutable sequences of steps. Curriculum workersildveexercise
judgment as to entry points and interrelationslmpsomponents of the
models.

3.2 Models of Curriculum Development

Curriculum development is seen here as the pro¢essmaking
programmatic decisions and for revising the prosludtthose decisions
on the basis of continuous and subsequent evatugiionodel can give
order to the process. As Taba stated, “If one dwaseof curriculum
development as a task requiring orderly thinkinge meeds to examine
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both the order in which decisions are made andadne in which they
are made to make sure that all relevant considerstare brought to
bear on these decisions”.

3.2.1 The Tyler Model

Perhaps the best or one of the best known modelscdaiculum
development with special attention to the planrmphgses can be found
in Ralph W. Tyler’s classic little book, Basic Reiples of Curriculum
and Instruction. “The Tyler rationale”, a processr fselecting
educational objectives, is widely known and praadidn curriculum
circles. Although Tyler proposed a rather comprehen model for
curriculum development, the first part of his modgklection of
objectives) received the greatest education retiognifrom other
educators.

Tyler recommended that curriculum planners idergéyeral objectives
by gathering data from three sources: the learrmstemporary life
outside the school, and the subject matter. Affentifying numerous
general objectives, the planners refine them frterthem through
screens: the educational and social philosophyhefschool the two
screens become what are now popularly known asrutiginal
objectives. In describing educational objectivegemyeferred to them as
“goals”, “educational end”, “educational purposeaid “behavioural
objectives”.

Student as SourceThe curriculum worker begins his or her searah fo
educational objectives by gathering and analyzimaga drelevant to
student needs and interests. The total range afsneeeducational,
social, occupational, physical, psychological, eexteational is studied.
Tyler recommended observations by teachers, imesviwith students,
interviews with parents, questionnaires, and teststechniques for
collecting data about students. By examining thedseand interests of
students, the curriculum developer identifies a sét potential
objectives.

Society as Source Analysis of contemporary life in both the local
community and in society at large is the next dtepghe process of
formulating general objectives. Tyler suggested thariculum planners
develop a classification scheme that divides Iifeo ivarious aspects
such as health, family, recreation, vocation, refig consumption, and
civic roles. From the needs of society many po#&tn&ducational
objectives could be derived. The curriculum workerst be something
of a sociologist to make an intelligent analysis rifeds of social
institutions. After considering this second soutbe, curriculum worker
has lengthened his or her set of objectives.

33



ECE 230 INTRODUCTION TO EARLY CHILDHOOD CURRICULUM DEVELOPMENT

Subject Matter as Source For a third source of the curriculuplanner

turns to the subject matter, the disciplines thdvese Many of the

curricular innovations of the 1950s — the “new matiudio-lingual

foreign language programs, and the plethora ofnseigorograms came
from the subject matter specialists. From the thad@rementioned
sources curriculum planners derive general or baigectives that lack
precision and that we would prefer to call instimical goals. These
goals may be pertinent to specific disciplines oayncut across
disciplines.

The elements of a curriculum are interrelated. Télationships are
depicted by various models of curriculum compone#sdentified by
scholars.

Tyler’s Linear Model of Curriculum
For instance, Tyler's linear model shows the relahips as shown
below:

Objectives Selection Organisati Evaluation
» of L. E onof L.LE | |

»

Key: LE means learning experiences

This model reveals that there are four elementa icurriculum, the
curriculum objectives; the learning experiencegaoization of learning
experiences and evaluation technique.

Tyler suggests that educational experiences arterped to content
because experiences involve not only what is tabghthe process by
which the learners learn (methods/strategies). &tutal experiences
therefore involve both the content and the leamactivities.

This model makes one believe that objective iditsething to set when
one is planning curriculum. After this, one shotilothk about the course
content (learning experiences) that could allow dbbievement of the
objectives, then, one should plan for the methodoé¢o adopted in
teaching the organized content and lastly, one Idhplan for how to

evaluate the learning of the recipients. From taree would think that
evaluation is the last stage of the curriculum psesc But is this actually
the case? To answer this question, let us exari@ecyclical model

propounded by Wheeler.
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Wheeler’s cyclical curriculum model

Wheeler only improved upon Tyler's work. Wheelerveleped a
cyclical model of curriculum. In his work, evaluati is not terminal
because findings from evaluation are fed back otigectives and the
goals which influence other elements

Aims, Goals

and
) TS PPN
Selection of
Evaluation learning
experiences
Org. and integration Selection of
of experiences < content

Wheeler opined that:

° Aims should be identified as behaviours expectethatend of
learning (outcomes)

° Content is distinguished from the learning experésnwhich
determined the content.

After a while, another person modified the work \WWheelers. This
person is Kerr. Let us examine the work of Kerr. too

Kerr's Cyclical Model of Curriculum

IBJEGTIVES EVALLATION
long. affect. & sgyehm * o T T M Diagnestic, forrngly.
Ut
*. A +
e 1
1 _==/”“v M‘"\,\ :
(?ﬁﬁ/' ”'\,\.m i
NOWLEDGE . “* bl
CONTENT) LEARNING EXPERIENGCE
fegtd, seaques oranzd e
SOURCE: pupils needs; society, disciplines test,

interview, observations, examsdisciplines, selec& organiztn
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teching methd; lesson concept;readnss; ind.  &sffcpupils/tr
relationship; shl commty

In Kerr's model, cyclical model of Wheeler was atdapbut in addition,
Kerr was able to point out the following:

1. There is dual relationship between any two elemeots
curriculum chosen
2. The sources and kinds of each element are poinied o

Other Types of Curriculum Model
The Taba Model

Taba took what is known as a grassroots approackutaculum
development. She believed that the curriculum shdd designed by
the teachers rather than handed down by higheoawythFurther, she
felt that teachers should begin the process bytingeapecific teaching-
learning units for their students in their schaaither than by engaging
initially in creating a general curriculum desigimaba, therefore,
advocated an inductive approach to curriculum dgveent, starting
with the specifics and building up to a generaligless opposed to the
more traditional deductive approach of startinghvilie general design
and working down to the specifics (Paris, Beeve $pdnger, 2019).

Five- Step SequenceEschewing graphic exposition of her model, Taba
listed a five-step sequence for accomplishing culum change, as
follows:

1. Producing pilot units representative of thedgréevel or subject
area. Taba saw this step as linking theory andtipeacShe
proposed the following eight-step sequence for iculrm
developers who are producing pilot units.

a) Diagnosis of needs. The curriculum developer begys
determining the needs of the students for whontthiaculum is
being planned. Taba directed the curriculum wotkediagnose
the
“gaps, deficiencies, and variations in (studertsigkgrounds”.

b) Formulation of objectives. After student needs hbgen
diagnosed, the curriculum planner specifics obyestito be
accomplished. Taba used the terms “goals” and Gbibgs”
interchangeably, a point to which we will returtela

C) Selection of content. The subject matter or topde
studied stem directly from the objectives. Tabantes out that
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not only must the objectives be considered in $@lgacontent
but also the “validity and significance” of the ¢ent chosen.

d) Organization of content. With the selection of @mtgoes
the task of deciding at what levels and in whatuseges the
subject matter will be placed. Maturity of learndrseir readiness
to confront the subject matter, and their levelsaschdemic
achievement are factors to be considered in theopppte

placement of content.

e) Selection of learning experiences. The curricullemers
must choose the methodologies or strategies by hwhie
learners become involved with the content. Pupilsrnalise the
content through the learning activities selectedtly planner-
teacher, based on their cognitive, affective angclpsmotor
disposition in a particular programme of instruestio

f) Organization of learning activities. The teachecides
how to package the learning activities and in we¢@hbinations
and sequences they will be utilized. At this stdlge teacher
adapts the strategies to the particular studentwlom he or she
has responsibility using the general principles liapple to
organisation of learning experience which include:moving
from simple to complex

. moving from concrete to abstract

. moving from local to international or distant place

g) Determination of what to evaluate and of the wagd a
means of doing it. The planner must decide whetigectives
have been accomplished. The instructor selects &osariety of
techniques appropriate means for assessing achemteiof
students and for determining whether the objectieésthe
curriculum have been met.

h) Checking for balance and sequence. Taba counselled
curriculum workers to look for consistency among tharious
parts of the teaching-learning units, for propeswfl of the
learning experiences, and for balance in the tgbdsarning and
forms of expression.

2. Testing experimental units. Since the goal of firiscess is to
create a curriculum encompassing one or more gedds or
subjects areas and since teacher have writtenghetrunits with
their own classrooms in mind, the units must nemdsted “to
establish their validity and teachability and to teir upper and
lower limits of required abilities.
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3. Revising and consolidating. The units are modifedonform to
variations in student needs and abilities, avadlabkources, and
different styles of teaching so that the curriculamay suit all
types of classrooms. Taba would charge supervistrs,
coordinators of curricula and the curriculum splkstis: with the
task of “stating the principles and theoretical sidarations on
which the structure of the units and the selectbrontent and
learning activities are based and suggesting tmésli within
which modifications in the classroom can take plataba
recommended that such “considerations and suggsstmght be
assembled in a handbook explaining the use ofnits’u

4. Developing a framework. After a number of units é&aveen
constructed, the curriculum planners must examim@nt as to
adequacy of scope and appropriateness of sequerive.
curriculum specialist would assume the respongibdf drafting
a rationale for the curriculum that has been deedothrough
this process.

5. Installing and disseminating new units. Taba called
administrators to arrange appropriate in-serviegniing so that
teachers may effectively put the teaching-learnurgts into
operation in their classrooms.

Taba’s inductive model may not appeal to curriculdevelopers who
prefer to consider the more global aspects of teiculum before

proceeding to specifics. Some planners might wishete a model that
includes steps in both diagnosing the needs oegoand culture and in
deriving needs from subject matter, philosophy, &eaning theory.

Taba, however, elaborated on these points in kér te

Other planners may prefer to follow a deductiverapph, starting with
the general — specification of philosophy, aims godls — and moving
to the specifics — objectives, instructional tecjueis and evaluation.
The remaining two models described in this chapterdeductive as is
Tyler’s.

The Saylor, Alexander and Lewis Model

Saylor, Alexander, and Lewis conceptualised theiauum planning
process in the model. To understand this model wst rfirst analyse
their concepts of curriculum and curriculum plaarlier in this text you
encountered their definition of curriculum: “a pléor providing sets of
learning opportunities for persons to be educatadbwever, the
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curriculum plan is not to be conceived as a sidgieument but rather as
“many smaller plans for particular portions of thericulum”.

Goals, Objectives, and Domains The model indicates that the
curriculum planners begin by specifying the majgu@ational goals and
specific objectives they wish to be accomplishedyl&, Alexander,
and Lewis classified sets of broad goals into fdamains under which
many learning experiences take place: personal la@vent, social
competence, continued learning skills, and speeftin. Once the
goals, objectives and domains have been establisheglanners move
into the process of designing the curriculum. Thericulum workers
decide on the appropriate learning opportunitiaselach domain and
how and when these opportunities will be providédr example, will
the curriculum be designed along the lines of aceclaisciplines,
according to a pattern of social institutions, orrelation to student
needs and interests?

Instructional Models. After the designs have been created — and there
may be more than one — all teachers affected bwengoart of the
curriculum plan must create the instructional plambey select the
methods through which the curriculum will be rethte the learners. At
this point in the mode it would be helpful to idixe the term
instructional objectives. Teachers would then dpettie instructional
objectives before selecting the strategies or motipsesentation.

Evaluation. Finally, the curriculum planners andcteers engage in
evaluation. They must choose from a wide variety evfluation
techniques. Saylor, Alexander, and Lewis proposddsign that would
permit (1) evaluation of the total educational peogme, as well as (2)
evaluation of the evaluation programme itself. Evaluation processes
allow curriculum planners to determine whether ot the goals of the
school and the objectives of instruction have beeh

Saylor, Alexander, and Lewis supplemented their ehodf the
curriculum planning process with companion modeépicting the
elements of the curriculum system, the processbhithg the goals and
objectives of educational institutions, and curddon evaluation.
Curriculum planers might find some synthesis of thedel of the
curriculum planning process with its companion nisdkesirable.

Activity
1. Attempt a definition of the term curriculum devetopnt model

2. List four contributors that helped to shape earhildhood
curriculum development model.
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Answers

1. The definition should include: process, organiz&d,cture and
decision making.

2. Tyler, Taba, Saylor, Alexander and Lewis

4.0 CONCLUSION

A good number of the theories have emphasized ri@ortance of
curriculum development models. Driven by public @eabs for positive
child outcomes, the sense of urgency surroundihg@daeform, and the
prevalence of poor- quality child care, early chddd curriculum
models are being promoted as a way of ensuring ¢hédren enter
school ready to learn. Consistent implementatiocuficulum models
has the potential to raise the standards of cateedacation experienced
by young children.

50 SUMMARY
In this unit we have learnt the:

I Meaning of the term model as used in curricullewelopment.
ii. Popular curriculum development models in catrgerature.

6.0 TUTOR-MARKED ASSIGNMENT

Outline the five-step sequence for accomplishingiculum change as
formulated by Taba.

7.0 REFERENCE/FURTHER READING

Paris, J., Beeve, K. & Springer, C. (201Bjtroduction to Curriculum
for Early Childhood Education. Retrived on 14 June, 2020 from
https://drive.google.com/file/d/1CG-
nXzs4xzTMBI32HbYcdtbRhiW1Z1YD/view.
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UNIT 2  SIMILARITIES AND DIFFERENCES AMONG
CURRICULUM DEVELOPMENT MODELS

CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes
3.0 Main Content
3.1 Similarites and Differences among Pre-School
Curriculum Development Models
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Readings

1.0 INTRODUCTION

Comparative evaluations now suggest that earlydbbtd curriculum
models do affect child outcomes. Differences irlcclbutcomes among
models tend to reflect the intent of the curriculumodel being
evaluated. Further findings are accumulating thaggsest potential
negative consequences associated with highly stedt academic
preschool programs.

The focus of contemporary evaluations has shifteayever, from
comparisons of specific early childhood curriculumodels to the
differential impact of early intervention progransndefined as either
academically or developmentally oriented. Yet thals® is recognition
of the limitations of curricular reform.

2.0 INTENDED LEARNING OUTCOMES
By the end of this unit, you should be able to:

. explain the difference in the programmes experigrmechildren
. identify the usefulness of each programme.

3.0 MAIN CONTENT

3.1 Similarites and Differences among Pre-School
Curriculum Development Models

Driven by public demands for positive child outcan¢he sense of
urgency surrounding school reform, and the prewaesf poor-quality
child care, early childhood curriculum models aetnly promoted as a
way of ensuring that public money is wisely spent dhat children
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enter school ready to learn (Paris, Beeve and §@rir2019). Consistent
implementation of curriculum models has the potdnto raise the
standards of care and education experienced bygyohitdren. In light

of uneven expectations for teachers' professionaipgration and
variability across the states in child care licagsistandards, early
childhood curriculum models can improve programmatuality

through the consistent implementation of well-aa¢ed curriculum
frameworks, thereby lifting the floor of program ajty in early

childhood education.

Some experts, however, believe that by their degsigrriculum models

lower expectations for early childhood educatorsl ahiminish the

professional responsibilities of early childhoochdieers (Pence and
Benner, 2015). To achieve consistency across sitesculum models

operate by using predictable representations afhteg and learning,
relying on fixed interpretations of the nature dildren and teachers,
and minimizing variation across sites. Teachersction less as

reflective practitioners and more as technician® whplement others'
educational ideas. The increasing use of curriculnodels, therefore,
challenges the early childhood profession to examis image of

teachers and deliberate how best to improve cmlgl@daily experiences
in early childhood settings.

The models discussed in the last unit revealed Isatiilarities and
differences. Tyler and Taba outlined certain stépsbe taken in
curriculum development. Saylor, Alexander, and lewharted the
components of the curriculum development processesi¢a,
implementation, and evaluation) as opposed to @B&tiaken by the
curriculum workers (diagnosis of need, formulatioihobjectives and
the like). Tyler's concept of sources and scre¢zasds out in his model.

Models are inevitably incomplete; they do not amdreot show every
detail and every nuance of a process as complicasea@urriculum
development. In one sense the originator of a mds&ying, often in
graphic form, “These are the features you shoutdfarget”. To depict
every detail of the curriculum development processild require an
exceedingly complex drawing or several models. @s& is building a
model for curriculum development is to determineatihe most salient
components in the process are no easy task — ainditdhe model to
those components.

In looking at various models we cannot say that ang model is
inherently superior to all other models. For exanglome curriculum
planers have followed the Tyler model for yearshwitonsiderable
success. Decker Walker spoke to the importanceyl&r's work when
he said, “Ralph Tyler has had as much influencehenthought and
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practice of twentieth-century American education asy other
individual, with the possible exception of John [@gW On the older
hand, this success does not mean that the Tylesdemfor example,
represents the ultimate in models for curriculunvedieoment or that
any model including Tyler's is universally accepted a basis for
curriculum development.

Before choosing a model or designing a new mod=drtainly a viable
alternative — curriculum planners might attempotdline the criteria or
characteristics they would look for in a model fourriculum
improvement. They might agree that the model shoshdw the
following:

major components of the process, including staggslamning,
implementation, and evaluation;

customary, but not inflexible “beginning” and “endi’ points;
the relationship between curriculum and instruction
distinctions between curriculum and instructiona&lg and
objectives;

reciprocal relationships among components;

a cyclical pattern;

feedback lines;

the possibility of entry at any point in the cycle;

an internal consistency and logic;

enough simplicity to be intelligible and feasible;
components in the form of a diagram or chart;

Instead of a diagram, below is a listing of thepstdor preschool
curriculum development model:

Specify the need of students in general,

specify the needs of society,

Write a statement of philosophy and aims of edoaoati
Specify the needs of students in your school (s).
Specify the needs of the particular community.
Specify the needs of the subject matter.

Specify the curriculum goals of your school(s).
Specify the curriculum objectives of your schoal(s)
Organize and implement the curriculum.

10.  Specify instructional goals.

11.  Select instructional objectives.

12.  Select instructional strategies.

13.  Begin selection of evaluation techniques.

14.  Implement instructional strategies.

15. Make final selection of evaluation techniques.

16.  Evaluate instruction and modify instructional coments.

©COoONOOA~ALONE
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17.  Evaluate the curriculum and modify curricular comeots.

Steps 1 — 9 and 17 constitute a curriculum submateps 10 — 16 an
instructional submodel.

Activity

1) On what basis would you choose a model for cumicul
development?
Who should decide which model for curriculum depenent to
follow?

2) In your opinion, which is better: an inductive ordaductive
model for curriculum development? Why?

4.0 CONCLUSION

Models can help us to conceptualize a process loyvisly certain

principles and procedures. Whereas some modelsnatiee form of

diagrams, others are lists of steps that are re@nrded to curriculum
workers. Some models are linear, step-by -stepoajgpes; others allow
for departure from a fixed sequence of steps. Somdels offer an
inductive approach; others follow a deductive applo Some are
prescriptive while others are descriptive.

5.0 SUMMARY

In this unit we have tried to answer the two quesi that have
dominated the empirical comparisons of early chatmth curriculum
models.

1) To what extent are the programmes experienced ligreh
really different from one another?

2) Are some programmes better than others in produdesjred
outcomes?

6.0 TUTOR-MARKED ASSIGNMENT

Before choosing a model or designing a new modgichvoutline that

satisfies the criteria or characteristics would Yyaak for in a model for

curriculum improvement?

7.0 REFERENCES/FURTHER READINGS

Paris, J., Beeve, K. & Springer, C. (201Bjtroduction to Curriculum
for Early Childhood Education. Retrived on 14 June, 2020 from
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https://drive.google.com/file/d/1CG-
nXzs4xzTMBI32HbYcdtbRhiW1Z1YD/view

Pence, A. & Benner, A. (2015 omplexities, Capacities, Communities:
Changing Development Narratives in Early Childhood
Education, Care and Development. Retrieved 14 June, 2020 from
file:///C:/Users/user/Desktop/Complexities%20Capas20Co
mmunities%20-%20Alan%20Pence.pdf
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UNIT 3 CURRICULUM EVALUATION
CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes
3.0 Main Content

3.1 Forms of Evaluation
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Readings

1.0 INTRODUCTION

This lecture deals with a very vast area, whictuisiculum evaluation.
We shall discuss briefly the concept of evaluaitself and then go on
to outline what is involved in curriculum evaluatio

2.0 INTENDED LEARNING OUTCOMES

BY the end of this unit, you should be able to:

o differentiate between evaluation and assessment
o explain the various definitions given to evaluatmneducators
o explain forms of evaluation common in the schools.

3.0 MAIN CONTENT

The term 'evaluation' has often been misused ewempdosons who
appear to be well versed in the discipline of etiooa In most cases,
people refer to assessment, measurement and eoaluas being
synonymous, whereas this should not be so. Assessmad
measurement are just part of what evaluation iatzut.

Aluan (2018) describes measurement, assessmente\aldation as
follows:

Measurement: This igssignment of numbers (quantity), uses variety of
instrument such as test, rating scale, observamredule. It is the
process of obtaining numerical description of tegrée of individual or
programme possesses.

Assessment: This is a process lich evidence of student or
programme achievement is obtained for the purpose of evaluated. The
process includes testing, interpreting and placihgrmation in context.
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It is the process of gathering and organizing datadecision making
(evaluation).

Evaluation: It is concerned with makingdgments on the worth or value
of a performance or progress made. It answersukstgpn “how good,
adequate, or desirable”. It is also the processhtdining, analyzing and
interpreting information to determent the extentwbich school or
programme achieve the stated objectives or goaks.pfocess of getting
information, analysing it and drawing a final' clrsion is evaluation
(Paris, Beeve and Springer, 2019).

On the other hand, curriculum evaluation goes bdytre general
concept of evaluation. Curriculum evaluation empl®ystematic and
scientific methodology in drawing information. Ittilises modern
technologies and various human expertise and krgeléo arrive at the
best alternatives in education. In short, currioulevaluation involves
identification and provision of information, thelegtion of criteria, data
collection, data analysis and drawing logical caosemn about a
curriculum implemented for certain period for sfiegpurposes.

Most of the definitions given by educators refléwt roles of evaluation
or the goals of evaluation or a combination of thv®. Curriculum
evaluation was defined as the provision of infoioratfor the sake of
facilitating decision making at various stages ofirriculum
development. This definition emphasises the rolevailuation, that is, a
diagnosis of curriculum is made in order to makaeaision to further
improve the entire curriculum.

Another definition view curriculum evaluation asethsystematic
collection of evidence to determine whether, irt,faertain changes are
taking place in the learners, as well as to detserthe aim or degree of
change in individual students. This definition feea on the goals of
evaluation. It stresses the effectiveness of tlognamme in bringing
about the desired behaviour, changes in the learfibis means
guestioning the merit of the programme. It alsautss on the process of
getting the evidence on learner’s performance.

Staake, one of the curriculum experts, gave a tiefinthat strikes a
balance between the goals of evaluation orientdthilens and the
roles of evaluation definitions. He states thatulaevaluation results in
story supported perhaps with statistics and pfiy telling what
happened, reveals perceptions and judgment thigrelit groups and
individuals hold. It tells merits and short-comings a bonus, it may
offer generalisation for the guidance of subsequenducational
programmes. From this definition, curriculum evéiloia is seen as a
continuous process which may look for the diagno$istrengths and

47



ECE 230 INTRODUCTION TO EARLY CHILDHOOD CURRICULUM DEVELOPMENT

weaknesses in curriculum. Tyler, another curricularpert, defines
evaluation as "the process of determining to whtdre the educational
objectives are actually being realised by the @ogne of curriculum
and instruction."

3.1 Forms of Evaluation

There are three major types of curriculum evalumtidhey are
diagnostic, formative and summative evaluation. sehthree forms of
evaluation perform different but complimentary rale curriculum
development.

Diagnostic evaluation Curriculum design and development takes place
before the development/designing activities begihss carried out to
identify the actual situation, weaknesses, strengththe existing
curriculum or what the new curriculum should addré&@snone is in
existence. This form of evaluation is as importastother forms of
evaluation.

Formative Evaluation: This is the assessment of worth of instructional
programme when it can still be modified. This meé#mast, formative
evaluation is usually carried out during the preced developing
curriculum programme. The feedback information tisagotten from
such evaluation is used as an input to improveptiogramme further
before its final adoption. At the very beginninge wan evaluate to
know the learner's previous knowledge. This candssl to place him in
the right group. This is called placement evaluati®Ve can also
evaluate to discover learning difficulties, ideptistrengths, weaknesses
or personality difficulties. This is called diagtiosevaluation.

Formative evaluation builds up a strong case fgoregramme and

reassures the users of the programme that the eharfcsuccess are
more than those of failure. Formative evaluatideswut the lucky-dip

approach to the decision on which instruments iadyl to yield better

results if given certain conditions. It providegdback to the learners,
the teacher and the curriculum experts who areeroed with learning

successes and failures.

Summative Evaluation: This is the evaluation of the total programme
after it has been fully developed. At this stages tonditions under
which the programme will be most profitably useé atipulated. The
students' performance, the quality of teachers twedprocesses and
strategies used by the teachers are evaluatedéalme final verdict as
to the usefulness of the programme.
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Summative evaluation takes the form of quizzeststeterm papers,
reports, personal observation of students, classibations or annual
examinations. Some of these forms may be combioedrtive at
summative evaluation.

Summative evaluation tells the real story whetherniew programme is
yielding better results than the old one. It shotkke quality of

performance of students in the programme througiows forms of

measurement and evaluation. The evaluation assghs to the pupils
to perform in order to determine whether they haahieved the
objectives of the programme. He scores the perfocaan those tasks,
analyses and interprets them. The exercise willolires statistical

analysis. The interpretation of the analysis ofadatll depend on the
goals of the evaluation.

Summative evaluation at the verification level wiénable the

curriculum planner to make final modifications ohetprogramme

before it is sent out for general consumption.dmd this, serious errors
which could not have been detached can be ideshtfinel corrected.

It worth noticed at this juncture that classroonactang/learning

evaluation is different from programme evaluatidtaris, Beeve and
Springer, 2019). While programme or curriculum ewatibn assesses
the effectiveness of the whole programme, classroemluation

assesses the effectiveness of the teaching/leagutigties that must
have taken place in the classroom.

ACTIVITY Xl

In few sentences, show that curriculum evaluatierdifferent from
classroom lesson evaluation.

ACTIVITY FEEDBACK

Read the various definitions of curriculum evaloatiagain to gain
insight

4.0 CONCLUSION

In most cases, people refer to assessment, measuramd evaluation
as being synonymous, whereas this should not b&ssessment and
measurement are just part of what evaluation iatzgut.

5.0 SUMMARY

In this session, we have been able to examineaheus definitions of
evaluation from the general point of view to whatriculum evaluation
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entails. The three major forms of evaluation — daslic, formative and
summative evaluation were examined. The diagnostllected a

baseline data as to what the to-be design or reciewculum should

address; formative evaluation, placement and distgnoprovide

feedback to learners, to teachers and curriculupers on the worth of
programme at its inception. Summative evaluatiavigies information

which enables the curriculum planners to make fileadisions about the
effectiveness of the programme.

6.0 TUTOR-MARKED ASSIGNMENT

1. What is curriculum evaluation?

2. Discuss the three major forms of curriculum evabrat

3 Relate the significance of the forms of evaluatimn Early
Childhood programme.
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UNIT 4 THE ROLE OF THE TEACHER IN
CURRICULUM DEVELOPMENT

CONTENTS

1.0 Introduction
2.0 Learning Outcomes
3.0 Main Body
3.1 The Classroom Level
3.2 Task of Teachers
3.3 The Team, Grade and Department Level
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment
7.0 References/Further Readings

1.0 INTRODUCTION

For curriculum decision making to take place,
appropriate organisational structures are essentalthe following
pages of this unit we will examine the locatiorskiand the role of the
teacher in such structures in some detail.

2.0 INTENDED LEARNING OUTCOMES
By the end of this unit, you should be able to:

. examine the role of the teacher in the school artbe classroom
. explain the tasks of the teachers in curriculumettgyment.

3.0 MAIN CONTENT
3.1 The Classroom Level

At first glance it seems that all programmatic dexis have been made
for the teacher at the time he or she is employedfull-blown
programme is already in operation at the schoolrevitiee teacher is to
be assigned. The school board contracts with thpticapt to fill an
advertised position, be it early childhood educatiw any other level.
The principal makes the teaching assignment anorind the teacher
about school policies and regulations. If the sthedarge enough to
require the services of supervisory personnel dtiear the principal, the
teacher may be referred to one of the superviswriufther orientation.
The supervisor designated by the principal (forneple, the assistant
principal, a grade coordinator, or a departmentdhescquaints the
teacher with the adopted textbooks and whateveeroturriculum
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materials used, such as statements of objectiybabis and curriculum
guides.

The new teacher begins to feel with some justificatas if all the
important decisions about the curriculum have alyeheen made by
others — the school, the district, the state, #teon, the public.

Perhaps the life of the teacher would be easierlessl complicated if

the curriculum were prescribed. On the other hénd,safe to say that
the teacher’'s life would be immensely duller weteré are no

curriculum decisions to be made. If teachers sulbsdo the notion that
change is inevitable and never-ending, they witheao view their role

first and foremost as decision maker. The teadmen nhot only makes
decision or participates in shared decision makingalso gathers data
on which to base decisions, implements decisioms] avaluates

programs. In what specific curriculum endeavours, may ask, is the
individual classroom teacher likely to participatéfi examination of

some of the curriculum responsibilities at the slaem level reveals
that the individual teacher has a rather largek tas out for him or her

(Salami and Duku, 2019). A number of tasks in culftim development
at the classroom level may be identified.

3.2 Tasks of Teachers

Teachers carry out activities in curriculum desmhen they write
curricular goals and objectives, select subjecttengtontent), choose
materials, identify resources in the school and roomty, sequence or
re-sequence the subject matter, decide on the scbplee topics or
course, revise the content, decide on types ofucisbnal plans to use,
construct the plans, try out new programs, creaeeldpmental and
remedial programmes in reading or other subjectanaseek ways to
provide for all kinds of individual differences ithe classroom,
incorporate content mandated by levels above tlessobom, and
develop their own curricular materials (Salaf@ianiyan, Bankole and
Falola, 2016).

Some experts equate curriculum implementation wstruction. Some
hold the view that curriculum implementation doex start until the
teacher interacts with the students (Salami anduPR19). Within this
context teachers are occupied at the classroont Velven they select
appropriate emphases within the subjects, decidehwstudents will
pursue what subject matter, allot times for theotes topics and units to
be taught, determine if the facilities are apprajgriand how they will be
modified (if necessary), decide how materials agburces may best be
made available to the learners, assign duties tonteer aides, write
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instructional goals and objectives, and select@ardy out strategies for
classroom presentation and interaction.

Teachers have the responsibility of evaluating b curriculum and
instruction. In some ways it is difficult to septrghe two dimensions of
evaluation and to tell where instructional evaloiaticeases and
curriculum evaluation begins. In a very real semg&duating instruction
is evaluating curriculum implementation. We may rifja the
distinctions between the two dimensions of evatumatn the following
way: Curriculum evaluation is the assessment offanmmes, processes
and curricular products (material, not human).rungtonal evaluation is
(1) the assessment of student achievement beformgdand at the end
of instruction and (2) the assessment of the eesess of the
instructor. Thus, teachers work at the task of iculum evaluation
when they seek to find out if the programmes areeting the
curriculum objectives; try to learn if the programsrare valid, relevant,
feasible, of interest to the learners, and in kegmwith the learners’
needs; review the choices of delivery systems, madde and resources;
and examine the finished curriculum products, sa€lguides, unit plan
and lesson plans, that they have created. Teachediict instructional
evaluation when they assess the learners’ enttlg slefore the start of
instruction; give progress tests; write, administ&ore and interpret
final achievement tests; and permit students toluet@ their
performance as instructors.

These examples of activities transpiring at thessti@aom level

demonstrate that curriculum planning and develograescomplex and
demanding responsibilities of the teacher. As wscwlis curriculum
planning at the various levels in the following pagf this chapter, it
may seem that individual teachers have little aooyn Surely, many
hold that view, and to some extent there is tratthat belief. However,
many curricula and instructional decisions stilingen to be made by
teachers, especially in selecting delivery systeadapting techniques to
students’ learning styles, diagnosing problems, amekscribing

remediation.

Teachers may take comfort from the fact that thayehat least as a
group, if not individually, considerable opportynio shape curricular
decisions at the classroom, local school, disttestels and some
opportunity at the state level.

3.3 The Team, Grade and Department Level

Curriculum development is essentially a group utademg. It calls for a
cooperative effort on the part of each teaches &t the team, grade, or
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department level that curriculum leadership begmsemerge, with
leaders coming to be distinguished from followers.

In theory and in practice, groups and subgroups faremed and
reformed continuously depending on their learnimgds, goals, and
interest and on the teachers’ individual competnci

Teachers in school organised into self-containats yrarticipate at the
grade or department level. Teachers in open-spdemeatary or
primary schools share curriculum-planning respalisgs at both the
team and grade level (Salgn@®laniyan, Bankole and Falola, 2016).
With the children for whom they are especially @sgble in mind, the
teachers in a team, given grade, or particular deygat are called on to
make curricular decisions like the following:

Determining content to be presented;

Sequencing subject matter;

Adapting instruction for exceptionalities;

Establishing or reviving team, grade or departmentipectives;

Selecting materials and resources suitable to llidren under

their supervision;

Creating groupings and sub-groupings of learners;

o Establishing a means of coordinating progress wdesits in the
various sections and classrooms;

o Writing tests to be taken by all students of thente grade, or

department;

o Writing curriculum materials for use by all teacéer

. Agreeing on team-wide, grade-wide, and departmedéew
programmes that all students and teachers wilhdtte

o Agreeing on ways students can learn to demonssatgally
responsible behaviour and self-discipline;

o Agreeing on or reviewing minimal standards that ijsupnust
demonstrate in the basic skills;

o Cooperating in the establishing and use of laboesgoand
learning centers;

. Agreeing on implementation of the school’s markumgctices;

J Agreeing on the instruction of new programmes and
abandonment of old programs within their jurisdioti

o Evaluating their programmes, students, and insiract

These are but a sampling of the many kinds of c@tjye decisions that
members who constitute the team, grade, or depattmmeist make.
Team leaders or lead teachers, grade coordinamgyenerally free to
make many, though not all, decisions that affet¢y ¢imeir own classes.
When a decision is likely to have an impact on heas other than the
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individual classroom teacher, it becomes a mateljdint deliberation
by the parties to be affected or, at higher leugfstheir representatives.

To enable the decision making process to becomee nafficient,
curriculum leaders will either emerge or need todesignated. Team
leaders or lead teachers, grade coordinators, @irpgisons are
appointed by the principal or elected by the teetizemselves. Those
administrators who are inclined to a bureaucratjgpreach to
administration prefer the former system, and tiwalse are disposed to a
collegial approach permit the latter system. Imeitcase, if the most
experienced and skilled teachers are chosen fateftehip positions,
they may establish themselves as curriculum spstsiakey members of
a cooperating group of curriculum workers.

Activity

Do you subscribe to the notion that the teacheheéscustodian of all
knowledge from which the student can always dramf?

4.0 CONCLUSION

We can notice that teachers carry out activitiecunriculum design
when they write curricular goals and objectivededesubject matter
(content), choose materials, identify resourcesthe school and
community, and sequence or re-sequence the sulgter. Teachers
have the responsibility of evaluating both the icutum and instruction.
In some ways it is difficult to separate the twandnsions of evaluation
and to tell where instructional evaluation ceasesl aurriculum

evaluation begins.

5.0 SUMMARY

In this unit we learnt the:

1. Role of the teacher in the school, in the classrodns
relationship with the school authorities and fellieachers.
2. Various tasks of the teacher.

6.0 TUTOR-MARKED ASSIGNMENT

1. Outline 10 curricular decisions that a teacher iayalled upon
to make.
2. What are the constituents of the essential roleth@fteacher in

the classroom?
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MODULE 3 CONTENT AND CONTEXT IN EARLY
CHILDHOOD CURRICULUM
DEVELOPMENT

INTRODUCTION
This module would briefly introduce you to all thatrequired in early

childhood curriculum. This would be discussed unttex following
units:

Unit 1 Early Childhood Curriculum Content and Gaxit(Part 1)
Unit 2 Early Childhood Curriculum Content and Gantt(Part 2)
Unit 3 Evaluation

Unit 4 Pre-School Curriculum Evaluation

Unit 5 Quality Indicators

UNIT 1 TOPIC: EARLY CHILDOOD CURRICULUM
CONTENT AND CONTEXT (PART 1)

CONTENTS

1.0 Introduction

2.0 Intended Learning Outcomes

3.0 Main Content
3.1 Early Childhood Curriculum Content and Cohtex
3.2  The Child in the Socio-Cultural Context
3.3  The Content of the Curriculum
3.4  The Early Childhood Curriculum in Action

4.0 Conclusion

5.0 Summary

6.0  Tutor-Marked Assignments

7.0 References/Further Readings

1.0 INTRODUCTION

Imagine you are standing on a hill. You are morarm@vof the top than
the rest of it. Now imagine you are standing atftia of the hill. You
become more aware of different part of the hilleTéarly childhood
curriculum is a bit like this. At times the emplsasiill be on the
processes of the child. At other times the socitucal context will be
prominent, whilst at a different time the contewhét a child is learning
and understanding) will be central. Only when &ltee aspects are
integrated and in synchrony can the early childhoodiculum be of
quality. If any are over- emphasised, the wholeiculum becomes out
of balance and quality is lost.
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It can be argued that in the mid-1960s there was-emphasis on the
process in the child’'s education. In the mid-1970®re was
overemphasis on the context and from the mid-1986se has been
overemphasis on the content. Achieving balanceusial, but unless
adequate care is given to the child-in-contextehier little hope that
children will acquire understanding and knowledfjary real or lasting
depth in the content that they attempt to learn.

Understanding of the early childhood curriculumuiegs consideration
of the processes of the child’'s development, thetecd (both the
sociocultural and physical) and the content (whatfiered to children).

The early childhood curriculum has three aspeetsh ®f which interact
with the others.

THE THREE C’'S OF THE EARLY CHILDHOOD CURRICULUM

Child

The Early
Childhood Curriculum

Context

Contt

What the child already knows People, culture, race, gender
special educational needs

What the child needs to Know access, materials, and physical
Environment, outdoors, indoors

What the child wants to know places, events

20 INTENDED LEARNING OUTCOMES

At the end of this unit, you should be able to:

. outline the features of early childhood curriculwontent and
context

o define the characteristics of the socio-culturaitest of the child

. list the main factors necessary for the early ¢tatt curriculum
to be active.
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3.0 MAINCONTENT

3.1 Early Childhood Curriculum Content and Context

It is important to remember that children are pérhe culture in which

they grow up (Pence and Benner, 2015). They aceddsply connected
with the people they live with and meet. It is pably best not to use the
phrase ‘child-centred’ because of this. It is mbedpful to refer to the

child-in-context. Even two children the same famiipve different

experiences depending on whether they are firsh,booys, girls, or

have a disability, are of a second marriage, atediin a reconstituted
family, as well as the influences of ethnicity andtural background.

There are important processes, which are partobiild’'s development,
which need to be studied meticulously and in ddbgiladults while
working with young children in every kind of earnthildhood setting.
These include knowledge and understanding aboutiéwelopment of
children’s language(s), their play, and symbolie,litheir spiritual and
moral development, their physical development rtfestlings, ideas and
relationships.

3.2 TheChildin the Socio-Cultural Context

Material provison: Material provision makes the bones of
environment.It gives children first-hand experiences, needswide
ranging, both indoor and outdoor with natural arehafactured objects.
Frequent lack of attention to the external envirenbrmust come from
some bizarre assumption that knowledge acquiredoirsdis superior to
that gained outside. It is important not to let éamgs on material
provision lead to underemphasis on the child.

The important thing for early childhood educatarsémember, is how
will the provision be used to serve the child, dmdv will it help the

adult to help children develop further their idedgelings, or

relationships (Pence and Benner, 2015). It dependshere and when
children grow up, and whether or not they attermugrsettings before
the age of six or seven years. Many children areoate during these
years in many parts of the world. Where childrenjaia early years
groups, it is important to bear in mind that mateprovision makes the
bones of the early years environment.

The environment in which children develop and laamolve the people
with who the child interacts, the objects or materovision they
encounter, and the places and events experienbedway that children
are helped to develop skills in using the provisitre way they are
helped to develop competence and mastery and dispss and
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attitudes that aid learning, are of crucial impoc& The environment is
the mechanism by which the early childhood educhtorgs the child

and different aspects of knowledge together. ‘Obegr supporting and
then extending’ is the key to good learning (Pearo@ Benner, 2015).

Interest tables and displays are an aspect of rmkfovision which
require care. The central aims to give childrereatirexperiences, to
allow their initiatives and extend them, to suppaoitinsic motivation
broadly and in depth, and to facilitate the develept of dispositions
and attitudes which are helpful to learning. Tharefchildren must be
allowed to interact with the interest table andohtel make the displays.
They cannot be static.

Some early years educators have a wall near th&irdyavriting are
where children can put up their work if they wiSlametimes an activity
becomes an interest table after it has finished éample cooking
apple pie). A recipe book, utensils and ingredi@mnésput on an interest
table near the home corner, and children are likelfry to cook or to
touch. In this way the children can reflect on, arsé, what they have
learnt, and practice and consolidate their learniree from adult
domination. In this way, interest tables and atési blend towards
future worthwhile knowledge.

Themes, topics and projects are another way ofoagping material
provision. However, most early childhood educatdrowuse a topic,
theme or project approach do not take up the a@nidrinitiatives. They
simply decide on a topic, perhaps linked with thetibhal Curriculum
or with the Desirable Learning Outcomes docume@&9). This is
more in keeping with the transmission model of edion. It does not
support the principles of the early childhood ttiadh.

When adults use observation as the base of th@rdekeeping system,
a topic or theme can be added to source of intenedtlearning for
children (Pence and Benner, 2015). However, it ys i@ means
necessary and many early childhood educators ptefarork entirely
from observation without introducing a theme whigkems to them
contrived.

Disposition towards learning: Developing mastery and skills is
considered at some length here because it is msidered as an entity
elsewhere in the book. The key message is thaeény childhood

educator should introduce skills which the childed® in order to

become increasingly competent and be in a positiarse.

This approach is very different from one in whidte tadult sits each
child down in turn and ‘teaches’ him or her to camd then ticks the
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skill off on a check-list. Such an activity lacksnttion, purpose or
meaning for the child. It does not build on what thild initiates, or is
implicitly trying to do. It makes an error into sething to be avoided,
and there is a complete absence of any negotiatibsbared contexts
and meanings with the adult. In fact, this appraadbtally at odds with
the early childhood tradition.

Skills need to be taught and mastery encouragedinban embedded
context which relates to what children strive to @be same principles
apply when children are learning to tie their shoes, cut their food at
meals, swim, draw or write their name. Having seafeontrol of

mastery is deeply linked with self-confidence aeelihgs of selfesteem.

For instance, the moment to introduce correctrddtiemation is at the
level Ferreiro (1983; 1987) describes when childimnto write their
names, or their first ‘fixed string’. In chapter & language, it is
suggested that the first fixed string is the monveimén children resolve
the conflict between their own personal symbols @énede which can be
shared with others. At this point, the children m® the purpose of
legibility, speed, formation and aesthetic quallig or she begins to use
clear semi-circles in drawing and to use emergeniting. This
behaviour is an indication of readiness to tacldevdr case letter
formations, provided the understanding that wrifiemns are made out
of fixed strings is also emerging. At this pointition will give the child
the skill needed to undertake legible, speedy anell-fermed
handwriting, which will usefully serve the writingrocess. It will also
help children to present work well.

Tracing, using templates or stencils, completel @cross this process
and is contrary to the principles of early childdaducation. It is more
in keeping with the transmission model of educatiBeing able to
represent someone else’s idea of a cat by meaasteincil is low level
work. It keeps children busy, but it has littled with education.

Helping children to use what they can do — drawles and lines — tells
them that they can draw their own cat, which igqueiand imaginative.
This is a higher level skill in the child and needseful encouragement
from adults.

A class of six years-olds had fully establishedréy@ertoire of marks on
paper which are needed to form letters in the Bhglnguage. (Some
languages use lines predominantly, some curveshdanwritten form.
Written English uses mainly lines for capitals andhixture of lines and
curves in lower case). This class was involved pnagect on the Middle
Ages, stemming from an interest in castles by agmf children in the
class. Each child wrote his or her name and deedrtte first letter.
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Some moved on from this to write poems which theterl presented
beautifully. The aesthetic possibilities of handimg were highlighted
in this way. Mastery and skills in presenting wamd sharing it with
others became appreciated.

Three year-old Paul sat in the book corner. He quickp a book and
ruffled in dropped it and opened it in the middiéne early childhood
worker sat with him and opened it, explaining abbeginning where
the story starts. She helped him to look at ithed bhe could benefit from
the experience. At storytime she used a book witkerdarged text with
a group of children. She asked Paul to show her toobegin and he
was pleased with his success. He liked becomingedkin the use of
books. Lack of skills brings lack of confidence.

Eight year-old Hannah and six-year old William waerith their parents
to a Barn Dance in the local park. Hannah joinedvith gusto after
initial hesitation. She had in fact learn to dadei-at school during
country dancing. The following week the family wedain, and this
time William joined in. he was meticulous in getfirthe do-si-do
exactly right and would only take part in parthandes with family, so
that he could get it correct.

A few days later Hannah made up a dance at homeg aspop song. In
it she used some of the steps she had learned BdmenDancing. The
newly acquired skills were being used in a new damontext,
choreography.

It is important that equipment is readily availatde children to practice
their newly acquired skills. If the woodwork benshonly put out once
a week, this is not possible. Children need oppatias in becoming

proficient when they are ready, now when educatmes ready. If

children only use climbing frames once a week, tipening structures’

Vygosky talks about are not adequately caterednfahe environment.

In this situation, where skills and the disposiidowards learning are
not encouraged, accidents are more likely (PendeBanner, 2015).

This is another reason why it is important thatidrlen have access to
outdoor play every day. The clumsy child needs &xome more

proficient in using the shoulder, because the steruhffects movement
of the arms and hands. The woodwork bench, climbragnes and

dancing are excellent provision for this need.

Places, events and culture: Places and events which are part of the
cultural background are also important aspectshef dontext of the
curriculum. For example, visiting the police statiothe mosque,
museums, the train guard’s van, or the park angdsshzeing visited by a
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puppet group are all important. The context carbb# indoors and
outdoors beyond the school. Places, events andireultannot be
separated from people.

People: People are the most important part of a child’scation. The

contribution made by both adults and other children stressed
throughout this book. The child’s family and socuatural background
are deeply influential. Children do not leave theig-cultural aspects of
their lives behind when attending a group or schdbkir culture and
the people they live with are a part of them.

3.3 TheContent of the Curriculum

The content of the curriculum, what is consideredrtimvhile for
children to know about and understand, is cultyrdéifined. There are
stark contrasts between the content of the Nati@uaticulum in, for
example, Nigeria and Ghana. Early childhood workeeed to be
informed about the culture in which they work and curriculum
emphasis, but thinking about the knowledge childaequire is also
enhanced. By knowing how other cultures approach ghowth of
knowledge and understanding and how narrowly oisticélly the
concept of curriculum is viewed. Some cultures easide performance
according to teacher-led tasks, whilst others placge emphasis on
reflective, critical, imaginative and creative astse(Paris, Beeve and
Springer, 2019).

3.4 TheEarly Childhood Curriculum in Action

This unit so far has given a broad framework fgerapching the three
‘C’s’ of the curriculum

. the child;
. the context;
. the content

In addition, certain basic elements in the learnmgcess need to be
built in, namely the breadth and depth of knowledgd the pursuit of
excellence, with high expectation for each childeTcurriculum needs
to be relevant to have meaning for the child &s eixperienced.

The remaining part of this chapter gives a seriesxamples of the early
childhood curriculum in action which brings out theints made so far.
Early childhood setting, where both adults and drkih are active
learners together, are likely to create a curricutef quality. Where the
early childhood worker dominates, or has stoppadiag, or the child
is given the lead most of the time, then qualitiykisly to be diminished.
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When children are taught, mainly by worksheet, Idaning of which
children are capable is seriously constrained $P8&eeve and Springer,
2019).

A good curriculum with quality:

. Sees adults and children as active learner;

o Engages children both broadly and deeply with theent of the
curriculum;

o Has high expectations of what children do and legpectations
of the learning opportunities adults provide fordien;

. Is based on narrative observation of children;

o Emphasizes adults knowing and understanding hovdrehi

develop and learn, as well as being informed abwisubject to
be studied (the content);

o Emphasises the need for adults to be informed aktsmt the
context in which learning takes place so that chiidare given
access in which their learning is both supported axtended:
this is particularly important in relation to eqial of
opportunity;

o Uses observation (assessment and evaluation) tormnthe
planning of the curriculum so that adults beginhwabservation
and move to support and consolidate what they Jeand also
extend the learning into less familiar aspects mdvidedge and
understanding;

o Depth of knowledge is important to the teacher aslie is to
respond flexibly to the child’s interest: every aref the
curriculum has a particular pattern, order, setraétionships
within it.

Child Contribution
High

laissez-faire
IAdult contribution low
by the book’ methods

Child contribution

Low open education

Adult contribution high
traditional didactic

ACTIVITY

Identify the context of a good curriculum quality.
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Answer

For the correctness of your answer, compare yountgwith the points
given above.

4.0 CONCLUSION

The early childhood curriculum is constructed frahree different

elements. First it concerns the child and the meee and structures
operating within the child. Secondly the curriculuteals with the

context in which the child learns, whether or nbe tsituation is

conducive to learning, and whether it provides asc& learning.

Thirdly, the curriculum involves knowledge and urstending. A

quality curriculum brings the child, knowledge amuhderstanding

together in an integrated form, appropriately aathtively using the

environment which is made up of people, objectsraaterial provision,

places and events.

The key to the early childhood curriculum is thdtllés should observe
the child, support the child in developing and héag and extend the
child’s development and learning.

50 SUMMARY

In this unit, we have learnt the:

o Features of early childhood curriculum content eoadtext

o Characteristics of the socio-cultural context & dhild.

. Main factors necessary for the early childhoodiculum to be
active.

6.0 TUTOR-MARKED ASSIGNMENT
Highlight 7 attributes of a good curriculum.
7.0 REFERENCESFURTHER READINGS

Paris, J., Beeve, K. & Springer, C. (2018jtroduction to Curriculum
for Early Childhood Education. Retrived on 14 June, 2020 from
https://drive.google.com/file/d/1CG-
nXzs4xzTMBI32HbYcdtbRhiW1Z1YD/view

Pence, A. & Benner, A. (2015Fomplexities, Capacities, Communities:
Changing Development Narratives in Early Childhood
Education, Care and Development. Retrived 14 June, 2020 from
file:///C:/Users/user/Desktop/Complexities%20Capas20Co
mmunities%20-%20Alan%20Pence.pdf
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UNIT 2 EARLY CHILDHOOD CURRICULUM
CONTENT AND CONTEXT (PART 2)

CONTENTS

1.0 Introduction

2.0 Learning Outcomes

3.0 Main Body
3.1 Selecting Appropriate Pre-School Curriculurmtgat
3.2  Principles of Child Development and Learninigatt

Determine the Content

3.3  Determining Appropriate Content

4.0 Conclusion

5.0 Summary

6.0  Tutor Marked Assignments

7.0 References/Further Readings

1.0 INTRODUCTION

The decade of the 1980s saw numerous calls forsprdad school
reform, with changes recommended in teacher edugagraduation
requirements, school structure, and accountahifigasures. With the
advent of the 1990s, school reform finally tooktbe essential question:
what to teach? There were criticisms on the praagilurriculum
content and methods, and hence trident calls feepimmg changes were
made by such national organisations as the Nati©oahcil of Teachers
of Mathematics in America, the American.

Association for the Advancement of Science, and lifternational
Reading Association to mention but a few. The eahjildhood
profession, represented by the National Associdborthe Education of
Young Children (NAEYC), entered the educationaloref debate by
issuing influential position statements defining velepmentally
appropriate practices for young children. Spediffjcathese national
organizations call for schooling to place greatapkasis on:

Active, hands-on learning;

. Conceptual learning that leads to understandinghgalavith
acquisition of basic skills;

o Meaningful, relevant learning experiences;

o Interactive teaching and cooperative learning;

o A broad range of relevant content, integrated actosditional

subject matter divisions.

66



ECE 230 MODULE 3

2.0 INTENDED LEARNING OUTCOMES
By the end of this unit, you should be able to:

. identify various sources of curriculum content
. list and discuss appropriate preschool curriculoment.

3.0 MAIN CONTENT
3.1 Appropriate Pre-School Curriculum Content

In implementing developmentally appropriate pragtiteachers and
administrators must make decisions about whataohtend when, and
how to best assess that learning has taken plaaes(MBeeve and
Springer, 2019).

Curriculum development should take into accountrtteny sources of
curriculum:

Child development knowledge

Individual characteristics of children

Knowledge base of various disciplines

Values of our culture

Parents' desires

Knowledge children need to function competentlpum society

The task of developing curriculum is made moreicitt by the fact that
these diverse sources of curriculum may be in adnflith one another.
For example, the values and priorities of parentsthe community are
significant factors to be considered in determinwbat should be
learned; however, parents and community will natessarily agree on
all goals. The expertise of early childhood prof@sals should also
influence decisions about appropriate goals foldodin. To some extent,
curriculum decisions should represent a negotigiimtess with parent
and community expectations about what is taughtuemiced by

professional expertise about how to teach and whentent is

appropriate (Paris, Beeve and Springer, 2019).

3.2 Principles of Child Development and Learning that
Deter mine the Content

The following are theoretical principles of childevelopment and

learning that are very important in determining apgropriate preschool
content.
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Principle Practice

Children learn best whDAP respects children's biological needs.
their physical needs example, children are not made to sitl atten
met and they feto paperwork or listen to adult lectures for |
psychologically safe aiperiods of time. DAP calls for active play ¢

secure. periods of quiet, restful activity. T
environment is safe and secure where evel
is accepted.

Children construct Knowledge is constructed assalt of dynami

knowledge. interactions between the individual and

physical and social environments. In a sens
child discovers knowledge through ac
experimentation. Central to experimentatio
making "constructive errors" that arecessar
to mental development. Children need to f
their own hypotheses and keep trying therr
through mental actions and phys
manipulations - observing what happel
comparing their findings, asking questions,
discovering answers - and adjube model ¢
alter the mental structures to account for
new information.

Children learn through A prime example is the paahild

social interaction witl relationship. The teacher encourages and fo

other adults and other this relationship as weleationships with

children. peers and other adults by supporting the ch
his or her efforts and later allowing the chilc
function independently. The teacher's role is
of supporting, gquiding, and facilitati
development and learning.

Children learn through Play provides opportunif@sexploration,

play. experimentation, and manipulation that are
essential for constructing knowledge
contributes to the development of
representational thought. During play, chedr
examine and refine their learning in light of
feedback they receive from the environment
other people. It is through play that child
develop their imaginations and creativ
During the primary grades, children's p

becomes more rule-oriented and promotes the |g@went of
autonomy and cooperation which  contributes to iadoc
emotional, andntellectual development. Children's interests and
Children have a need to make sense of their "nedddow” motivate
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experiences. In a developmentally appropriate IegrnClassroom,
teachers identify what intrigues their children and then allow the
students to solve problems together. Activitiest thae based on

children's interests provide motivation for leagni This fosters a
love of learning, curiosity, attention, and selfedition.

Human development and A wide range of individwaiation is normal
learning and are and to be expected. Each humayg bdeas an
characterized by individual individual pattern atiching of growth

variation development as well as individual stydédearning. Personal
family experiences and cultural backgrounds alsg.va

3.3 Determining Appropriate Content

Learning and development are so individualiseds iheither possible
nor desirable to establish uniform age-appropri@epectations.
However, it is possible to identify parameters todg decisions about
the appropriateness of curriculum expectations.

The framework that follows is useful for determipiage-appropriate
curriculum content. This framework reflects the leyaf human learning
movement from awareness, to exploration, to inquayutilization.

o Awareness is broad recognition of the parametetseofearning-
- events, objects, people, or concepts.
o Exploration is the process of figuring out the cam@nts or

attributes of events, objects, people, or concépgtswvhatever
means available; it also is the process wherebldrem bring
their own personal meaning to their experiences.

o Inquiry is the process of developing understandiong
commonalities across events, objects, people, meequs. At this
point, children begin to generalize their persoocahcepts and
adapt them to more adult ways of thinking and bettav

o Utilisation is the functional level of learning, athich children
can apply or make use of their understanding ohesyeobjects,
people, or concepts.

To learn something new, children must become aweq@pore, inquire,
use, and apply. This process occurs over time afidcts movement
from learning that is informal and incidental, sfaoreous,
concretereferenced, and governed by the child's aues to learning
that is more formal, refined, extended, enrichedrenremoved in time
and space from concrete references and more ieéeut conventional
rule systems.
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What Children Do

Awareness  Experience Acquire an interest  Rdsegn broad
parameters

Attend

Perceive

Exploration
Observe

Explore materials

Collect information

Discover Represent

Figure out components
Construct own understanding
Apply own rules

Create personal meaning

Inquiry
Examine

Investigate

Propose explanations

Focus Compare own thinking with that of othersn&alize
Relate to prior learning Adjust to conventionalerul
systems

Utilisation
Use the learning in many ways; learning becomestioimal

What Teachers Do

Pence and Benner (2015) is of the opinion thathieacreate the
environment, provide the opportunities by introchgcinew objects,
events, people; invite interest by posing problemuestion; respond to
child's interest or shared experience Show interesithusiasm;
facilitate, Support and enhance exploration, exigagl, describe child's
activity, ask open-ended questions, such as

"What else could you do?" ; respect child's thigkand rule systems;
allow for constructive error

Help children refine understanding Guide childrecus attention
Ask more focused questions, such as "What else sMde& this? What
happens if?"

Provide information when requested Help childrenkenaonnections
Allow time for sustained inquiry
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Create vehicles for application in real world Helpldren apply to new
situations

Represent  learning in various ways

Apply to new situations  Provide meaningful atians to
Formulate new hypotheses use learning

and repeat cycle

Activity

Outline four principles of learning and child dey@ent that determine
the appropriate content of preschool curriculum.

Answer
Cross check your answer with the content in 3.Z@bo
40 CONCLUSION

We have seen that learning and development amedsddualised that it
is neither possible nor desirable to establish aunif age-appropriate
expectations. However, it is possible to identifgrameters to guide
decisions about the appropriateness of curriculoments.

50 SUMMARY

In this unit we have identified various sourcescafriculum content,
listed and discussed the appropriate preschoakalum content

6.0 TUTOR-MARKED ASSIGNMENT

1. What four factors will you consider in determiniagpropriate
preschool curriculum content?
2. List and explain five sources of pre-school cuiddowu content

7.0 REFERENCESFURTHER READINGS

Paris, J., Beeve, K. & Springer, C. (2018jtroduction to Curriculum
for Early Childhood Education. Retrived on 14 June, 2020 from
https://drive.google.com/file/d/1CG-
nXzs4xzTMBI32HbY cdtbRhiW1Z1YD/view

Pence, A. & Benner, A. (2015 omplexities, Capacities, Communities:
Changing Development Narratives in Early Childhood
Education, Care and Development. Retrieved 14 June, 2020 from
file:///C:/Users/user/Desktop/Complexities%20Capas?20Co
mmunities%20-%20Alan%20Pence.pdf
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UNIT 3 PRE-SCHOOL CURRICULUM EVALUATION
CONTENTS

1.0 Introduction

2.0 Intended Learning Outcomes

3.0 Main Content
3.1  Pre School Curriculum Evaluation
3.2 Curriculum Evaluation Guide

4.0 Conclusion

5.0 Summary

6.0  Tutor Marked Assignment

7.0 References/Further Readings

1.0 INTRODUCTION

Once a curriculum is designed, it may be evaluabgd internal

evaluation, expert appraisal, and confidential @evi The next step is
small-scale pilot testing, followed by typical- uBeld-testing. Testing
and implementation of a curriculum should be accamgd by

programme evaluation. Programme evaluation may teeomplinate,

aiming to compare effects with intentions; or nee-prdinate interested
in all of the effects of the programme. Programmaleations should
draw on as wide an array of information sources amshsures as
possible. Completing the design of a curriculumseade phase of the
curriculum process and begins another. Some wagldeathat the most
difficult stage now begins. We have so far onlywhiathe blueprints,

now we must evaluate them and then submit therhedest of reality
by constructing the building itself. It is importathat, if possible, the
team that planned the curriculum continue to owerteevaluation and
installation. The designers are the people with thest intimate

knowledge of the curriculum and the greatest commeiitt to it. They

are best placed to see that its integrity is maieth

2.0 INTENDED LEARNING OUTCOMES
By the end of this unit, you should be able to:

. explain the term pre-school curriculum evaluation
. list and discuss the pre-school curriculum evatuaguide.
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31 MAIN CONTENT
3.1 Preschool Curriculum Evaluation

Before the curriculum is ready even to be testeédneeds to be
“debugged”. This is the purpose of curriculum ewdilon. Evaluation

can be defined most simply as the determinatioth@fworth of a thing

(Paris, Beeve and Springer, 2019). Curriculum eatadn involves

determining the worth of a document, as comparetth wrogramme

evaluation, which involves evaluating the actisti#hat occur when a
curriculum is implemented in classrooms.

The first step might be called internal evaluati@iow an interval to

elapse, perhaps two or three weeks, after thecalurmn document is
completed. Then return to it and reread it cargfuNimost inevitably,

you will want to make corrections, deletions andifidns. It is the same
principle as not mailing an important letter thensaday you write it.
Out of this process comes a revised draft.

The revised draft can now be submitted for expppraisal. You need
to get the opinion of one or more people who agees in curriculum

development, and one or more who are experts orsibgct of the

curriculum. In rare instances, these competences macombined in

one person. Each evaluator will bring differentesta to bear on the
curriculum being judged. The authors of a curriculare obviously

committed to their document; so as far as possh#eexpert should be
independent of them. As Scriven comments, “Crudasuements are
not as good as refined measurement, but they lbeatheéll out of

judgments of those with vested interests”. Somethaf most basic
criteria that may be used to evaluate a curricudwenpresented below in
the form of a checklist.

3.2  Curriculum Evaluation Guide
The following questions are usually raised to pdevia guide to
curriculum evaluation. The assumption is that staliand truthful

answers to these questions will lead to acceptablgculum evaluation.

1. Needs Assessment

o Was a need assessment conducted?

o Are the methodology and results described?

o Are the results used appropriately in the design tioé
curriculum?
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o 6 6 06 0 0 0 06 0 N

o
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Aim

Is the aim of the curriculum stated?

Does it express the overall intent of the currioofu
Does it match the objectives and the curriculumeaot?
Is it clear and concise?

Is it worthwhile?

Would it be meaningful and significant to the lezns?

Rationale

Is the justification for the program given?

Are all the important arguments for the prograntuded?

Does the rationale document evidence on which ginectilum is
based?

Are the arguments valid and rigorous?

Is the rationale eloquently written and convincing?

Are the main objections anticipated and dealt with?

Does the rationale deal appropriately with the aoand personal
significance of the curriculum?

L ear ning Outcomes

Are all the main intentions of the curriculum idéet?

Do the objectives reflect student needs?

Do the objectives go beyond the cognitive?

Are social and personal objectives included?

Are priorities particularly the critical objectivédentified?
Are the objectives written in a clear and consisstyle?

Are the objectives relevant to the aim?

Do the objectives collectively exhaust the meamhthe aim?
If all the objectives were achieved, would the &erealized?

Assessment

Are appropriate means suggested to assess attdiroherach
objective?

Are measures valid, reliable, an efficient?

Are measures low in anxiety for less able learners?

Are assessment measures intrinsic to the curricutather than
formal or artificial?

Is there adequate diagnostic formative assessment?

Where appropriate, are standards of mastery cleatigated?
Do mastery standards set high expectations?
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o Could students make valid judgments about their own
proficiency?

o Is the grading system clearly described?

o Is the grading system aligned with the objectives?

o Does the grading system ensure that critical objest are
mastered?

6. Context

o Are the social, community, and institutional cortisedescribed?

o Is it clear how this curriculum fits with other gm@ams?

o Is linkage clear with preceding and following cag®r units?

. Is the relationship of the curriculum to state mtritt guidelines
shown?

7. Entry characteristics

o Are the learners adequately described?

o Is the cultural background of students acknowledgedl
respected?

o Is the selection process clear?

J Are the necessary prerequisites identified?

. Is provision made for students who lack preregessit

o Is provision made for students who have alreadyteneg the
objectives?

o Is there guidance for design and use of preasses3me

8. Instruction

o Does the instruction match student needs?

o Does the instruction match the curriculum objed®e

o In instructional content appropriate and interegin

o Does the instruction ensure early significant sesee

o Is the sequence and pacing of instruction apprtgitia

o Are teaching strategies varied, interesting andlemging?

. Are there appropriate strategies for students wdtfierent
learning styles?

o Do strategies involve active and cooperative leayni

. Is there provision for regular, interesting, and nitmred
homework?

9. Individual differences

o Is there provision for identifying individual diffence in aptitude

and motivation?
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10.

[EEN
=

13.
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Are there plans for effective remediation?

Is there appropriate use of tutoring and peer igGr

Is there adequate provision for faster and more ivaied
learners?

Is there provision for cultural differences?

Is there provision for students with special needs?

Resour ces

Are consumables and communication materials desd?ib
Are High-Quality materials included in the curricol or readily
available to teachers?

Is relevant instructional software listed?

Is the required equipment described?

Are there recommendations for classroom layout?

Are uses of facilities outside the classroom suiggks

Are instructor qualities and responsibilities defi?

Are the roles of parents, guests, administratodicated?
Is total time consumption calculated?

Is the budget complete?

Tryout

Is there provision for pilot and filed testing?
Are the results of the pilot and field tests deseui?

Program evaluation

Are criteria suggested for evaluation of all aspeof the

program?

Are multiple measures and data sources suggested?

Is there provision for feedback on the curriculuoni users?
Is there provision for ongoing revision of the reculum?

I mplementation

Were significant groups involved throughout devebent of the
curriculum?

Are the names of affiliations of the curriculum miers shown?
Are they credible?

Do they include people other than educators?

Is there a realistic adoption and implementatianpl

Is there sufficient for in-service training.
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14.  Production qualities

Is the curriculum professional in appearance?

Is it printed and illustrated?

Are the binding and cover attractive?

Is it well written and easy to follow and read?

Is it free of jargon, vagueness, and pretentioisshes

Activity

Attempt to change the evaluation checklist from dfoas to
straightforward statements. Try and put some fiagh the framework
by thinking through sentence by sentence, and sscgpur new
statements with a group of students in your class.

4.0 CONCLUSION

Some of the most basic criteria that may be usevatuate a preschool
curriculum have been presented in form of a chetkili

50 SUMMARY

In this unit we attempted an explanation of themtepre-school
curriculum evaluation and listed the pre -schoaticulum evaluation
guide. The rationale or assumption of the evaluatjuide is also
explained.

6.0 TUTOR-MARKED ASSIGNMENT

The pre-school curriculum evaluation guide has #ddmgs, attempt
listing them with at least two questions on eachdey.

7.0 REFERENCESFURTHER READING

Paris, J., Beeve, K. & Springer, C. (201Bjtroduction to Curriculum
for Early Childhood Education. Retrieved on 14 June, 2020 from
https://drive.google.com/file/d/1CG-
nNXzs4xzTMBI32HbYcdtbRhiW1Z1YD/view.
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UNIT 4 INTRODUCTION TO NIGERIAN EARLY
CHILDHOOD EDUCATION CURRICULUM

CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes
3.0 Main Content
3.1  Elements of a Curriculum and What They Staod
3.2  General Skills of Using all the Elements ofarriculum
by the Implementers
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Readings

1.0 INTRODUCTION
In this lecture, we will examine nature and struetwf Nigeria
Integrated Early Childhood Development CurriculdBGDC) with the

aim of critical analysis of the document and howdiffers from the
general curriculum.

20 INTENDED LEARNING OUTCOMES

By the end of this unit, you should be able to:

o discuss the nature and structure of IntegratedyHahildhood
Development Curriculum (IECDC)

o explain the general skills required of Nigerian roauium
impl ementer

. discuss in details the step-by-step approachesnfdementing

integrated curriculum.
3.0 MAIN CONTENT
Curriculum is taken to be the total package of tigectives, the

contents, the methods and the evaluation strategied in classroom
teaching/learning.
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| YEAR PRE-PRIMARY
INSCHOOL EDUCATION CURRICULUM

 Developed by
i
y Tﬂpﬁan Educational Research and
‘Development Council (NERDC)

Supported by
dlied Nations Children's Fund (UNICEF)

The Integrated Early Childhood Development Curucul (IECDC)
involves more than this (FME, 2014). It takes imtnsideration the
following:

° health related issues,
° food and nutrition intake of the children,
° water and environmental sanitation around the odmdso as to

enhance whole child development
3.1 Elementsof aCurriculum and What They Stand For

A good curriculum, irrespective of nomenclaturefangement and
language, should have the following elements:

Aimg/objectives (The why: this is what the curriculum tends to
achieve).

Content (The what: this is what to be delivered in order to achigve
objectives).

Methodology (The how: this is what methods or strategies are to be
used in the delivering process) and

Evaluation (The when is achievement: how to determine if the aims
and/or objectives have been achieved)

A critical analysis how teaching-learning process ®de organised as

depict that if a typical classroom teaching-leagnprocess follows this
model, the teacher work to achievement learnindsgeanalf done.
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General Skills of Using all the Elements of a Curriculum by the
Implementers

How to use aims:

Salami (2016a) reveals that aim dictates what thjectives of a given
lesson should be (e.@heme: Health; Sub-theme: childhood diseases,
ailment and preventionQbjective: ...state and recognize different
childhood illnesses).

During our teaching the caregiver, the objectivaldde broken down
to:

° recognize the symptoms of the common illness.

° list the names of the common childhood illness.

° describe ways of preventing the common illness

The four learning areas (domains), that is, int&llal, social, emotional
and physical should be covered in the lesson abgsctCan you explain
how the learning domains are covered in the abgamples?

The wordings of the aim could be altered, but titerision must not be
lost

How to use the content:

The content dictates the theme, sub-theme to beededl per week/per
lesson

Example:

Theme: Health

80



ECE 230 MODULE 3

Sub-theme: childhood diseases, ailment and prevention
Content: the following are to be discussed:

o childhood diseases
o signs/symptoms of childhood diseases.
J preventing measures.

In IECDC, the contents are suggestions
It could be re-arranged, restructured, add to,thetintension must not
be lost

How to use the methods

If you are to teach childhood diseases, how will go about it? (Allow
2 responses)

Let us examine what the curriculum says:

The suggested methods (usually under activitiegjtati which
instructional strategies are to be used for thergiopics.

Example: For childhood diseases, ailment and ptexgrthe following
are suggested:

Discussion

Film show

Preparation of ORT/SS
Observation

Food preparation
Advice parents

First aid administration

NookrwhE

Question: how many strategies wer e suggested for just a sub-theme?
Why?

This makes the method thematic and integrated.

This stage also suggests instructional resourcascibuld be used to
enhance the delivery of the lessons.

Example: Pictures and Real Objects are suggested as instructional
materials.

Both the methods and the instructional resourcesdcbe change for
better

It should be emphasized that the general methogreischool is
thematic.
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How to use the evaluation

The items under evaluation dictate what exercises activities to be
given to the learners after teaching process whabt be in-line with
the stated objectives.

Example: the following could be used as exerciseshie caregivers:

1. Mention and describe common childhood diseases?

2. With materials provided, demonstrate preparationORT/SS
solution

3. How would you prevent common diseases and ailment?

The suggested items could be used as diagnostimafive and
summative evaluation.

ACTIVITY XII
From the hard copy of the curriculum describedhis session, open to
the physical domain and examine the objectives ted evaluation

items. Is there any relationship? If yes discussitwjou observe with
your colleague

ACTIVITY FEEDBACK

Study how to use objectives and evaluation itenasnaig this session.

40 CONCLUSION

Curriculum is taken to be the total package of tigectives, the
contents, the methods and the evaluation strategied in classroom
teaching/learning.

50 SUMMARY

In this lecture, we have described the featuredligkrian Integrated
Early Childhood Development Curriculum (IECDC) iongparison with
the general curriculum. We identified its elemesas$s Aims/objectives,
content, methodology and evaluation. We furthermarad what each of
the elements stands for as well as how they carséé in steps.

6.0 TUTOR-MARKED ASSIGNMENT

1. What is the nature and structure of IntegratedyE@hildhood
Development Curriculum (IECDC)?
2. Highlight the general skills required of Nigeriamrgculum
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implementer.
3. Discuss objectives you will set for a chosen-thdme in the
IECDC.
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UNIT 5 LEARNING DOMAINS IN PRE-PRIMARY AND
PRIMARY SCHOOL

CONTENTS

1.0 Introduction

2.0 Learning Outcomes

3.0 Main Content

4.0 Conclusion

50 Summary

6.0 Tutor Marked Assignment

7.0 References/Further Readings

1.0 INTRODUCTION

For a total development of the children to takec@)ahe stimulations
and the activities exposed to the children mustcubss all the domains
of learning/development. In this session, we sladhmine specific

domains in pre-primary and primary education ang kearriculum can
be organized and design to suite this purpose.

20 INTENDED LEARNING OUTCOMES

By the end of the unit, you should be able to:

o identify the domains of learning in early childhoeducation

o attempt an analysis of various levels of the dosadentified
above

o differentiate between learning domain and develogaie
domain.

3.0 MAIN CONTENT

Bloom Benjamin identified some levels of objectivasthe cognitive,
affective and psychomotor domains. In the cognitteenain, there are
six (6) levels of objectives as pointed out be Bal@016a):

a) Knowledge: this emphasis process which require recall of
specific fact, terminology, convention and geneation.
Without this level of cognitive domain, no one abuperate
cognitively.

b) Comprehension: this is a low level of understanding which is
enough to grasp the translation and meaning of receq like
mathematical, verbal theoretical etc materialstifi@r purpose of
interpretation.
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C) Application: this makes use of remembering and combines
materials to give generalization for use in corestuations.

d) Analysis. the breakdown of materials, concept into its
components in order to find out the relationshipMeen them.
All lessons are required before analysis is possibl

e) Synthesis: this is the putting together of the componentsdyy
arranging and combine them to give another formapmarent
before.

f) Evaluation: this requires value judgement about materiaksasd
methods and so on.

All these levels of objectives cannot be attainsidgia single method or
strategy. The methods that will lead to the att@nmof the divers
objectives must include detailed description oftkea’'s and students’
roles, activities, learning environment, materialsd procedures for
learners to reach various instructional objectivesnteresting, stress-
free and useful ways to the pupils.

The affective domain (in ECE embraces social andotiemal
development) also has the following levels:

Awareness

Active participation
Valuing
Organization
Internalizing value

While psychomotor (physical) domain levels are:

. Perception (sensory cue to guide motor movement)

. Set (readiness to act)

. Guided response (imitation and trial an error)

. Mechanism (movement can be performed with someidemte)
. Complex overt response (skillful performance of ement)

. Adaptation (ability to modify movement)

. Origination (creating new movement)

L earning Domain and Developmental Domain

It is observed among educators and educationistséosome terms in
education interchangeably. For instance learningaio/developmental
domain; cognitive/intellectual. These terms aresely related but are
not exactly the same.

While learning domains refer to the 3 areas of &fe individual can
learn after 8 years of age (cognitive, affectived gmsychomotor);
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developmental domains refer to the same thing dutire formative
years (0-8years) but now at 4 areas namely scamadtional, physical
and intellectual.

While cognitive domain refers to the ability to aive the well-
developed brain in critical thinking activitiestetiectual domain refers
to the mental development which will eventually deato brain
development.

ACTIVITY XIlI

Browse and see if you can explain the 5 leveldfetave domains
ACTIVITY FEEDBACK

The 5 levels are given in this session.

4.0 CONCLUSION

For a total development of the children to takec@)ahe stimulations
and the activities exposed to the children musicubss all the domains
of learning/development.

50 SUMMARY

In this lecture, we have been able to examine theous learning
domains in early childhood education. Besides, va®ehexamined
various level of the domains identified. Also, wesalissed the
differences between learning and developmental dena

6.0 TUTOR-MARKED ASSIGNMENT

1. What are the domains of learning in Early Childh&atiication?

2. What are the various levels of the domains idexdiibove?

3 What are the distinctions between learning damaind
developmental domain?
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